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Language and Literacy in the Digital Age
Introduction
Farantika, Shofwan and Purwaningrum (2022) states that storytelling has a number of beneficial purposes for children in the early years of life. They show that it can positively affect a child's language, emotional, and cognitive development. Melzi, Schick, and Wuest (2023) support this by demonstrating the importance of consistently using language around children in order to support their literacy skills. Bhamani (2017) also explains that scientists have now discovered that babies have the ability to hear the mother’s voice and other surrounding noises from inside of the womb. This reiterates the importance of storytelling as it shows that it is fundamental to children’s literacy before most people could imagine. She also recognises that activities such as talking, singing, and reading to the baby can support their intellectual state from early on in life. Lee (2014) recognises the development in the amount of technology that is becoming essential to people in everyday life. They also emphasise the positive effect, specifically with children, that digital literacy can have on one’s knowledge and understanding. 
Main body
The storyteller read two stories using two different methods including reading from a paper book and reading from a digital book. Horacek (2023) captures the importance of pictures in paper books by explaining that before children learn to speak any language, they learn to communicate by babbling, cooing, and observing the surrounding world around them visually. Books with illustrations also help to support a child’s imagination and keep them interested and eager to enjoy more of the reading. However, Reading Pioneers Academy (2020) showcases a book called ‘The Book with no Pictures’. As suggested by the title, this book has no pictures, but it is clear in the video that the children are engrossed and thoroughly enjoying the book. This shows that the expression and the way the storyteller reads the book is  just as inviting and crucial to children as pictures. In the recordings the storyteller used expression as well as props and their finger to point to the words being read. Bensmihen (2023) shows that props are beneficial to storytelling, especially with children, as they play an important role of helping young minds to understand the story by bringing it to life. Koralek and Collins (2024) focus on factors that aid children when learning to read. Thus, including pointing to words. When children are reading, pointing to words can help them to link the words to the sounds that they make. To emphasise the importance of the storyteller pointing to the words for the child, Rumjaun and Narod (2020, pp. 85) support this idea with theorist Bandura’s theory. They show that Bandura believed that children develop learnt behaviours from the adults around them so in effect if the storyteller is pointing to the words when reading to the child, when the child moves onto reading independently, it is more likely that they will develop a habit of pointing to the words which will benefit their reading skills. Department for Education (2022) shows that adults should aim to read to the child at least once a day and always ensure that they are using expression throughout the book and are constantly aware of their body language and facial expressions. Miller and Warschauer (2013) recognise that reading is swiftly transforming from printed to on a screen. They also explain that during this conversion it is introducing a new form of literacy and skills for children to learn. Segers and Kleemans (2020) support this by showing the increase of usage of a technological device by young children. They use statistics proving that the majority of children have a tablet or device that they could download e-books onto. So, although the use of technology is often frowned upon by some people, if the children already consistently use the devices, they may as well use them from an educational purpose. Takacs, Swart, and Bus (2015) insinuate that despite the growth in use of technology and the ability to maximise pictures for clearer inspection, traditional books could be deemed as more helpful to a child’s literacy development as the screen noises and animations could distract the child from focusing on the words and taking them on board. However, Rvachew et al. (2017) shows evidence from research that shows that children had the same results for the retell of both stories however their emergent literacy performance was substantially better. Price (2017) shows yet another benefit of reading to children starting off early on in life. She shows that even before the baby is born, adults should still read to the baby whilst they are in the womb. This has shown many benefits for the baby physically and mentally as reading can cause the baby’s heart rate to lower and it can create a strong foundation for brain/intellectual development as the baby is able to recognise words that they heard in the womb after they are born. As mentioned earlier, the theorist Bandura believed that children look up to adults as role models and often mimic their actions. This shows the importance of adults reading to children as it will encourage the child to partake in independent reading which is very beneficial for their language and literacy development. Tewes (2020) explains theorist Bruner’s support system known as the Language Acquisition Support System (LASS). The LASS contributes to a child’s language and oracy skills, and it is dependent on the interactions that the child has with adults and the language that they hear around them. This is therefore beneficial to a child’s reading, writing and oracy skills. Waugh and Neaum (2013, pp. 20) show that children do not only hear language around them which helps to develop their vocabulary, but they see it too. They give examples to show that signs that children may see out in public are always helping to developing their reading as they will either recognise words they have seen and used before, or they may be curious as to what the new word is. Either way, it is positively benefitting the child’s language and just enforces the fact that children’s oracy, reading and writing skills are constantly developing as long as they are given the opportunity. Price and Kalil (2019) deem adult and child shared reading as a very important factor in a child’s reading and language development not only because of the encouragement and stimulation from spending time with adults but also the questioning and curiosity that children discover when reading, writing, or speaking. Despite nursery rhymes being described as inappropriate to younger children by Burton-Hill (2015), they can be very beneficial to a child’s language development. Burton-Hill (2015) explains that nursery rhymes can be harmful to young children and their minds as they have underlying deeper messages to them about violence, murder, and other disturbing factors. However, Pourkalhor and Tavakoli (2017) explain that nursery rhymes have been beneficial to a child that is learning to read, write, speak, and listen. This is due to the fact that to develop these skills, the child must encounter auditory perception. This is part of the language learning process which enables children to listen to sounds that they here in the nursery rhymes and eventually connect them with words to expand their vocabulary. They also teach the children about rhythm, as a tool for pronunciation, and how to express themselves whilst still enjoying and learning all at the same time. Crystal (2018, pp. 296) shows that nursery rhymes are valuable for a child’s language, intellect and also their emotional development and well-being. They can support a child holistically as if the nursery rhyme is read effectively whilst clapping and singing, it can ensure that the child feels safe and secure whilst being encouraged and cared for as nursery rhymes are described as a fun and enjoyable activity that children thoroughly love. The storyteller in the video did not sing a nursery rhyme so they therefore did not clap or sing however, they did pick a book that rhymed so it did carry some of the similar benefits. They also ensured to use props and different accents for the characters as well as use a suitable tone and speed for the children. Harper (2011) states that children being exposed to nursery rhymes early on in life can support them to have success in their language and reading later in future. They also show that nursery rhymes have a significant role in a child’s phonological development. This is where the child is beginning to understand that the phonemes in speech make up the letters of the words. Phonological awareness is a very important aspect of a child’s language development and therefore, nursery rhymes benefit a child’s reading, writing and oracy. Welsh Government (2013) supports this with the Literacy and Numeracy Framework as it shows that early on in life, the child should be starting to use rhyming in their phonological awareness to help them to learn to read. Welsh Government (2015) have written a summary on Professor Graham Donaldson’s report concerning digital literacy. Donaldson explained that in meetings, he had discovered that children believed that the current curriculum at that time was out-of-date specifically in the technology and digital skills department. Donaldson took this information on board because he could recognise that there is already an increasingly high demand for the use of technology in employment. With the children developing their digital literacy skills now, it could help to benefit them in the future. Welsh Government also produced the Digital Competence Framework (DCF). Welsh Government (2018) shows in the DCF that they have recognised the importance of digital learning to children and have come up with a play to support their digital skills. This framework ensures that all children will be given the opportunity to become digitally competent and it will be aligned with the existing Literacy and Numeracy framework in order to improve the children’s digital numeracy and literacy skills. It shows the plan that was put in place and over time the end result would be for digital competence to be embedded into the school curriculum to support children’s technology skills. Welsh Government (2021) explains the Digital strategy for Wales hopes to improve lives in Wales with technology and everyone to be digitally competent enough for future workplaces. This further proves the increase of use in technology as they explain that the ambition is to have all people in Wales digitally competent and they plan on executing this by developing their skills as early on in life as possible, which includes children learning in schools. Seeing all of these frameworks and ideas by the Welsh Government of children learning digitally reiterates the importance of children gaining digital literacy skills as it has been deemed important enough for the Welsh Government to take several serious actions to try and reach this goal. Department for Education (2023) show that unfortunately there are some negative factors of children learning through technology as not all children will be able to afford or access any technology devices at home meaning that they are not receiving equal opportunities to the other children. However, as earlier stated in the frameworks, all children will have access to digital devices in school to learn and develop on their digital literacy skills, so they are still able to progress. Burnett (2010) shows that young children are able to develop their digital literacy skills by reading literacy provisions and books on technology devices. By doing this, children are learning crucial technology skills that they will need for the future whilst also learning digital literacy skills and developing their language and intellectual development. Using e-books and digital texts, children are able to access interactive books which are more appealing and therefore motivate the children to engage in further reading to promote their digital literacy skills.
Conclusion
During both recordings, the storyteller maintained a suitable tone and pace for young children to be able to understand the story yet still be engaged. The storyteller used expression for the characters to entertain the children and make the story more enjoyable. Also, the storyteller used props well and pointed to words in one of the stories clearly so that the children could easily follow along with the story and feel involved. The storyteller could point to the words in the digital book as well next time in order to improve the children’s experience. It has been clear to see through this assignment the profound importance of children learning to read and develop their digital literacy skills. 
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