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	Module Learning Outcomes 
(from module syllabus)

	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
· Understand procedures for obtaining and processing digital evidence in a policing context 
Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits











	
TASK DESCRIPTION



Students are required to complete the following:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 


This essay aims to critically evaluate the concept of professionalization of the police service, considering how maintaining professional standards, ethical and inclusiveness and coaching and mentoring approaches contribute. 

The term ‘professional’’ can be defined as anyone who earns a living from performing an activity which requires certain level of skills, education or training. There is normally a required standard of competency, knowledge or education that must be shown, often through some form of exam or credential as well as ensuring they comply with the codes of conduct and ethical standards (Higgs et al, 2009, p102).
Neyroud (2011) argues that by having a professional body for policing it provides a single source for definitions and the dissemination of national police standards. It is also believed that by having a governing body, it provides oversight to enhance public accountability and the professionals bodies work. Bryant, R and Bryant, S (2019, p26)  also support ‘professionalising’ policing and believe maintaining policing as a profession is important because it allows officers to develop their body of knowledge and skills required for modern day policing. They also state that it protects the rights of the police and improves public confidence. 
Holdaway (2017)   States that when the college of policing was established in 2012 and become the body that ‘defined and disseminated core knowledge about what works in policing, introducing national standards, professional practice and local best practice. It is argued that by having one body that dictates the standards of policing, it ensures that all forces across the UK are working to the same standards and are following the same policies and procedures.

However, studies have been conducted looking at the attitudes, behaviours and professional values of officers who have joined the police force with any level of college or university education. The results show that although these officers have received a better education, the results of their overall performance is limited (Rydberg and Terrill 2010). There has also been studies conducted looking at the curriculum and outcomes of students who have attained education qualifications in justice or criminology focused programs, these are found to have similar unremarkable findings (Slansky,2011). Although it is very difficult to measure the impact of training on performance of a police officer, these findings suggest that higher education is not needed to become a good police officer and on the job training is more effective. 

Bryant, R and Bryant, S (2019) have identified that by ‘professionalising’ policing it may impact on inclusivity and may reduce the representative nature of police forces. It could be argued that the ruling that all new recruits must have a degree or obtain a degree within their first three years of service, could put certain groups of people off joining the police. A report by the College of policing (2021) identify the impact that the new entry routes may have on different socioeconomic groups, they recognise that the peoples economic circumstances and class may hinder certain groups prospects of joining the police. The report also recognises that by calling the programme an apprenticeship it could discourage those from older groups applying due to the misconception that apprenticeships are only for younger people. According to the National police chiefs council (2018) their vision is that policing will be a profession by 2025 with a more representative workforce that will have the right skills, experience and powers to meet the challenging requirements. They recognise the benefits to both the organisation and communities of having a diverse workforce will allow the police to have a better understanding of communities that they police. They also recognise that by creating an inclusive culture it will allow people to feel confident in providing information about themselves. They also state that diversity, equality and inclusion strengthen both the legitimacy and operational outcomes in policing if the strategies are delivered correctly using correct toolkits. 


It can be argued that officers need ‘coaching and mentoring’ to continue to develop their professional knowledge and skills throughout their career. This is recognised by the police superintendents’ association (2018) who introduced a coaching and mentoring programme which provides officers and staff across the policing family to have access to informal and flexible support to help their professional development. It is believed that the coaching and mentoring scheme can help colleagues in gaining promotion, developing new skills or experiences and increasing officer’s confidence in the workplace by targeting areas that are key to their own professional development. Coaching and mentoring does not only provide officers with new skills and experiences but also maintains and updates their old skills, keeping them up to date with the ever changing policing world. 

The maintenance of professional standards is a matter for all police officers and staff, the investigations of complaints against the police is managed by the professional standards department within a police force and the independent office for police complaints. According to the college of policing (2020A) the principle of policing by consent relies on the trust and confidence that the public has in the police service. Professional standards department and the IOPC can play an important role in the maintenance of trust and confidence from the public. The college of Police (2020) also recognise the need to maintain quality and standards in the entry routes into policing, concentrating on how the degree system and training is delivered. They do this by ensuring that both the force and the higher education institute obey certain rules. These rules include adhering a series of core requirements, providing evidence to show how they meet criteria and having regular reviews from independent assessors. 

In conclusion the idea of ‘professionalising’ policing has both positive and negative impacts. Some of the positive impacts identified in this essay include standardising policing across the country by providing every police force with the same definitions, policies and procedures. However negative impacts that have been identified include impacts on inclusivity and reducing the representative nature of the police force. Overall I believe that professionalization of the police force is a positive move with the advantages outweighing the disadvantages. However I recognise that it is a relative new topic and work needs to be done to ensure that the ‘professionalising’ of policing is inclusive for everyone and does not put certain groups of society off joining the police in the future. This essay has also noted the importance of equality and inclusiveness to the professionalization of the police process and highlighted steps which can improve this. The essay has also identified why the maintenance of professional standards and the coaching and mentoring process is a key feature in professionalising the police force.


Word count- 1100. 

 
 

1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Community policing (strategies and incentives)
· Response policing (public perception and critical/major incidents)
· Policing the roads (application of regulations) 
· Counter Terrorism Policing (Structure/ Risks/Insider threat).  
· Digital Policing (Internet related crime / Digital evidence retrieval).  

NB: If you wish to pursue a detective role within the police service, please choose the following option.

Critically evaluate the role of the police in:
· Conducting Investigations (Volume, serious and complex) 


This essay aims to critically evaluate the role of a response police officer specifically looking at how they deal with critical or major incidents whilst considering the impact of public perception. According to the college of policing (2022 ) response policing is a defined as a team of police officers who respond to emergency and non-emergency calls from members of the public. Response policing teams are usually made up of a group of police constables, a sergeant and a response inspector overlooking them. 

Due to the nature of the role response police officers are usually the first on scene at emergency incidents. Response officers are often also first on scene at major and critical incidents, according to Bryant, R and Bryant S (2020, p239) a major incident is defined as an emergency that requires the attendance of one or more of the emergency services, the NHS or local authority, which is likely to involve serious harm, damage, disruption, security risk or risk to human life or welfare. The NPIA  (2011) define a critical incident as “any incident where the effectiveness of the police response is likely to have a significant  impact on the confidence of the victim, their families and the community. Any incident can escalate to become a critical incident however some incidents are apparent that they are critical from the start. 

In some cases it is not just the police who are in attendance at these incidents, a multi-agency approach is adopted in order to provide the best response. The joint emergency service programme (JESIP) was created to help coordinate major incidents that require a multi-agency response. JESIP developed procedures which allow for joint working between police, fire and ambulance services, allowing them all to work together whilst continuing to follow their own procedures. Although response officers are unlikely to be involved in the management of major incidents they should be aware of the JESIP procedures and should consider them when carrying out their duties (Bryant, S and Bryant, R, 2020, p239). Benefits of JESIP include facilitating coordinated decision making in situations that are ever changing and demanding. Another advantage is that it helps create a shared assessment of risk to be made which takes into account the different risk assessments conducted by each separate agency. However according to a review conducted by HMIC (2016) all services recognise the importance interoperability in dealing with major incidents however, due to different historical backgrounds and differences in culture between agencies, it is difficult to improve interoperability. The review also identifies that the JESIP programme was introduced from the ‘top-down’ and although senior managers are fully aware of the processes, there is a gap In knowledge and experience in the programme from frontline officers.  According to JESIP (2017) they created the mnemonic METHANE in order to help response officers during the early stages of managing a major incident. Response officers may be the first person on scene and they might have to manage the incident whilst passing information to senior members of staff. The components that make up the mnemonic are have a major incident been declared?, the exact location of the incident, description of the type of incident, any hazards present or suspected, the best access to the scene, what emergency services are on scene or required and the number and severity of casualties. The HMIC (2016) states that they believe that the METHANE mnemonic is good for response officers as it provides them with a standardised method of sharing situational awareness, however they believe it needs to be used more frequently in order for it to become second nature for response officers when they arrive at these sort of incidents. 

As outlined above response officers are described as the frontline and the ‘face’ of policing, it could be argued that response officers have a large impact on how the public perceive the police. According to (Mazerolle and Terrill, 2018) personal interactions with the police have the strongest impact on perceptions and people form opinions on the police based on their own interactions, they also recognise that people judge the police from their families or friends experiences. They believe that the public judge their personal interactions with the police by an officer’s demeanour, the decisions they make and the actions that they take. According to a study completed by HMICFRS (2018) 74% of the public believe police are effective at dealing with emergency incidents which indicates that the public perception of response police officers is relatively high. However, it can be argued that there is other factors that affect the public perception of the police, these include family history, demographics, community’s perceptions and the media. According to Williams and Dickson (1993) the media play a big role in the perception of the public on the police, they state that the media only report on certain incidents usually those which are more violent or where the police have made mistakes, this is because these stories are more exciting and will gain more attention. The media are less likely to report on positive work completed by the police as it is less exciting for the public to read. It can be argued that this is painting a false picture for members of the public as they are only reading about the mistakes that the police are making and are not being made aware of all the good that is being done. A negative public perception may have an adverse effect for response officers as they the college of policing (2013) state that victims or witnesses of crimes may be less likely to provide police with information if they have a negative perception of police. 

In conclusion this essay has outlined the role a response officer plays when dealing with major or critical incidents. Although the essay has outlined some negatives in regards to multi agency approaches, the JESIP programme and METHANE mnemonic, the positives outweigh the negatives as working together with other agencies will help keep the public as safe as possible. From this research I believe that more work can be done in order to better equip officers in dealing with these situations, although senior managers are well trained in these scenarios, I believe that better training for response officers is needed in order for them to manage the incident effectively. This essay has also looked into how response officers effect the public perception of the police and how negative public perception effects their role. From this essay it shows that response officers should be mindful about how their actions and behaviours might impact on the public’s perception on the police. 

Word count – 1100.









1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 

This essay aims to critically evaluate the methods used by police to gather information and intelligence, exploring how information contributes to the tasking and coordination process and how intelligence is communicated. Information can be described as data or knowledge of something, learned or gained from somewhere, however Intelligence is defined as ‘information that has been analysed to assess its relevance and reliability’ (National crime agency, 2020). 

The police only collect information that is required for a policing purpose, which provides the legal basis for the collection, recording, evaluation, sharing and retention of information. Policing purpose might include protecting life and property, preserving order, preventing the commission of offence or bringing offenders to justice. According to the college of police (2013B) the police collect information in three different ways these are routine collection, tasked information and volunteered information. Routine collection is when officers collect information as part of routine operational policing activity, including responding to incidents, arrests and stop searches. Volunteered information is usually collected from the general public, community contacts and partners. This type of information is usually received due to the people providing and wanting something done. This information can be provided by partners such as social services, or voluntary organisations such as neighbourhood watch or crime stoppers. Tasked information is information that the police prioritise for collection, for example information that may help them identify a suspect. Tasked information may be collected from sources such as internal/ external databases, CCTV systems, covert human intelligence sources (CHIS) or automatic number plate recognition systems (ANPR) (College of policing,2013B). 

Information can be collected from both open and closed sources. Open sources are widely available, these may include social media, local newspapers ETC (Hill, 2018). Closed sources of information are those with restricted access, these include information from other police forces, specialist sources such as financial records, information from partner agencies or existing intelligence product (College of policing, 2019). It can be argued that open source information is easily accessible and that there is a large amount of information available. However open source information can sometimes be difficult to determine its reliability. Closed sources can take longer to obtain and may be costly but is thought to be me more accurate and reliable (Clarke, 2014). Both open and closed intelligence has its advantages and disadvantages, however both sources are relevant for different scenarios. 

According to Heaton (2000) Intelligence led policing is defined as data collection and analytics to generate intelligence that can be used to more effectively direct police recourses to the area they are likely to be effective. However the Home Office (2001, p45) describe the national intelligence model as ‘a validated model of policing, representing the best practice in policing to fight crime’. A key element of the national intelligence model is the ‘tasking and coordination process. Intelligence products are key to the decisions made at tasking and coordination meetings, the meetings can then commission further intelligence work to get further information. The tasking and coordination process make operational decisions from the intelligence and review their decisions when further intelligence arises. 

The tasking and coordination process provides managers with a mechanism for operational decision making at strategic and tactical levels. The purpose of the meetings is to initiate a control strategy which will establish the intelligence requirement and set out a plan for the prevention, intelligence and enforcement priority. Both strategic and tactical at a force level and local tasking operational planning at BCU level are all guided by the intelligence products. The tasking and coordination group are provided with intelligence products which have been researched by analysts working alongside police officers. Intelligence plays a key role in the decisions that they make whilst also considering other factors. The intelligence can help identify crime hotspots for senior officers to deploy recourses (College of policing,2013).  

It could be argued that the decisions made from the tasking and coordination process are only as good as the intelligence itself. If the intelligence is unreliable the decisions made during the process might not be the correct decisions. However when an intelligence report is submitted the 3x5x2 model is used, this model assess the quality and reliability of the intelligence. The model rates the reliability of the source, reliability of intelligence and decides who can see the intelligence. This process helps decision makers identify how reliable and accurate each piece of intelligence is (Bryant,R & Bryant S, 2020, p536). 
Information and intelligence can be communicated in many different ways, according to the college of policing (2019A) the sharing of intelligence should be proportionate and carried out in accordance with principles within the human rights act 1998, protocols should be put in place for sharing confidential intelligence and sensitive intelligence.  
According to Bryant & Bryant (2020, p535) Intelligence may be disseminated internally, to other police forces or external agencies. Intelligence is likely to be sanitized before being shared to protect the sources. In some cases the police have sharing agreements/ arrangements with other agencies such as social services. The police might also enter into information sharing agreements with partner agencies to ensure a professional multi agency approach, howevering considerations should be made to the laws mentioned above.

One way in which information and intelligence is shared is through daily management meetings, according to Home office(2014) daily management meeting is chaired by senior member of staff, the meeting ensures that the daily business of officers is linked to the priorities and objectives set by the force. Information and intelligence might be shared during these meetings to help officers working within the BCU to meet the objectives. The home office (2014) also outline information can be communicated is through police briefings, briefings are put in place to ensure that all police personnel are fully aware of the purpose of an operation prior to participating. The intelligence unit are responsible for creating briefing items which will provide detail about operations. 

In conclusion this essay has identified different ways in which information and intelligence is collected. Although both positives and negatives have been identified, I believe that each way of obtaining information and intelligence has its use in different situations. This essay has also identified that intelligence is key to the tasking and coordination process, the essay has noted that the decisions made from this process are only as good as the intelligence itself. By using the 3x5x2 model it helps decision makers decide how accurate and reliable said intelligence is. The essay has also identified different ways that intelligence is shared both internally and externally.

Word count – 1086. 


 



















1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 


This essay aims to critically evaluate the police strategies when dealing with public protection incidents considering the impact on victims whilst also considering the association between serious and organised crime group. According to the UK Government (2017) there are a number of different bodies who have a role in public protection, the police’ role is to make enquiries to safeguard the welfare of any child or vulnerable adult within its area who is suffering or likely to suffer significant harm. 

The NPCC (2020) have produced an action plan for police when dealing with public protection issues. They state that officers should use their ‘professional curiosity’ to spot potential indicators of vulnerability at an early stage which can prompt early intervention from partner agencies to put support in place to prevent the individual suffering any harm. They also state that when officers are at incidents they should investigate fully and gain as much understanding of the causes of risk and harm to enable them to accurately determine the risk levels for that individual. The benefits of early intervention means that the person is less likely to suffer harm, less likely to be involved in crime and have a better quality of life. There is also an argument that there is a financial advantage of early intervention as it means that less resources will be needed in the future to safeguard the individual (Green, 2012). However it could be argued that It is difficult for police officers to spot the early safeguarding signs, many people are reluctant to tell officers the full details of what is going on which makes it hard to spot the early signs. 

The NPCC also state that officers are responsible to share the information and intelligence with other departments and agencies so a collaborative approach can be taken to reduce the risks of harm.  When the police identify a vulnerable child or vulnerable person who could benefit from further support they submit a public protection notification. A public protection notification is a series of questions that is asked to the person who the form is submitting for and an option for officers to report their observations. The public protection notification gets shared with other agencies to make them aware of the circumstances and allow them to intervene and provide support if they believe it is necessary. The police also share information about public protection issues with partner agencies via MASH. MASH is a multi-agency safeguarding hub where representatives from police, social services, housing and other agencies all work together to safeguard children and vulnerable adults (City of Westminster council, 2020). Similarly MARRACS and MAPPA’s are meetings between multi agency partners to discuss safeguarding for victims of sexual abuse and domestic related violence, these work similarly to MASH. There are many advantages of multi-agency working in public protection, these include better information sharing between agencies, better informed multi agency risk based decisions, identifying risk earlier, coordinated responses and appropriate early intervention when needed (Buckinghamshire council, 2022). However multi agency working does have challenges including that different agencies may have different policies and procedures which in turn mean that there may be conflict over the end result or the safeguarding procedures that are put in place.  Another challenge is that parents may be reluctant to share information regarding their child as they are worried it could result in social services taking their children from them, when police officers mention that the details will be shared with other agencies including social services some parents may be less likely to open up and give full details of what is going on.  

It is believed that children and vulnerable people are more likely to become a victim of crime. According to the United Nation (1985) a victim is defined as any person/s who individually or collectively, have suffered harm, including physical, emotional, mental, economic loss or had a substantial impairment of their fundamental human rights through acts that violate criminal laws. After an incident has occurred a victim may suffer both short and long term effects of the abuse they have suffered. Short term effects could include shock, denial, anger fear, self-blame and guilt. Long term effects of being a victim of crime may include post-traumatic stress disorder (PTSD), flashbacks, depression, panic attacks, suicidal thoughts and changes in the victim’s behaviour (Shapland and Hall 2007). Therefor it is important to put the correct safeguarding protocols in place to try and prevent these vulnerable individuals becoming a victim of crime. 
It can also be argued that there is a link between public protection issues and organised crime. According to the UK Government (2014A) serious and organised crime groups are defined as a group or networks co-ordinating and committing serious offences. According to the NSPCC (2021) a child or vulnerable person may be recruited by a gang due to peer pressure, wanting to fit in, feel respected, to make money or due to where they live or who their family are.

One example of how vulnerable people can be involved with organised crime is through county lines. County lines is a term used to describe gangs and organised criminals involved in exporting illegal drugs around the UK by using a dedicated mobile phone line or other form of deal line. They are likely to exploit children or vulnerable adults to move and store the drugs/money and will often use coercion, violence and intimidation to recruit (Home office, 2020). A common feature of county lines drug supply is the exploitation of young and vulnerable adults, the dealers will frequently target children or adults with mental health or addiction problems to act as drug runners of move cash so they stay under the radar of police. Another way that organised crime groups exploit vulnerable people is by ‘cuckooing’ them. According to National crime agency (2018) Cuckooing is defined as when dealers take over a local property, normally belonging to a vulnerable person and use it to operate criminal activity. 

On conclusion this essay shows that spotting public protection issues early and using a multi- agency approach to put safeguarding measures in place will help protect the individual from further harm and give them a better quality of life moving forward. Although it can be difficult to spot concerns early, it is important that officers use their professional curiosity to gain as much information as possible. It’s important that these vulnerable people get the help and support that they need to prevent them from becoming a victim or become involved in organised crime as this could have both short and long term effects on their lives.

Word count 1099.
 








1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 


This essay aims to critically analyse the concept of evidence based policing, identifying crime prevention theories whilst considering the options to reduce reoffending. 

The college of policing (2019) describe “evidence- based policing as an approach that involves police officers and staff working with academics, partners and colleagues to create, review and use the best available evidence to inform and challenge policing policies, practices and decisions”. Lum and Koper (2017) believe that evidence based policing is good as police can base their decisions on established, proven methods of investigation. Another benefit identified is that existing evidence can be built upon and procedures advanced by listening to the practical experience of the officers. However Potts (2017) outlines some challenges associated with evidence based policing. One of these are that the policies and procedures created as a result of evidence based policing will only be as good as the research itself, if the research is not thorough enough the conclusions may be unreliable. Another major concern that is raised is that policing is very different in different areas, therefor if research is carried out in an urban area the results may not apply to those policing in more rural areas. 
Evidence based policing can be used to develop strategies in order to prevent crime. There has been a lot of research into crime prevention. According to Cullen and Wilcox (2010) Routine activity theory says that offenders make a choice whether or not to commit an offence based on their access to a suitable target and the presence or lack of presence of guardianship that could bring repercussions to the offender. The theory believes that a suitable target can come in many forms depending on the nature of the crime. The absence of suitable guardian element of the theory suggests that capable guardians can prevent crime even after a motivated offender has selected a suitable target. By altering at least one of the elements to this theory can help in the prevention of crime. However some criticisms have been made, people cannot make the assumption that criminals are rational in their decision making and may not use the same rational as the person implementing the measures (Miro,F 2014). 

Another crime prevention theory is the rational choice theory, which concentrates on how people calculate the costs and benefits of committing crime by weighing the pros and cons. The theory believes that if the risk of getting caught is high and the reward of committing the crime is low the offender is less likely to carry out the action. It is believed that this theory is more effective to deter situational crime.  A disadvantage of this theory is that is does not consider any external factors that also influence the decisions such as the culture or social background of the offender. Another criticism of this theory is that people don’t always act on their own best interest and people are also pressured into actions by others (Scott,J 2000). 

From these theories there have been many strategies and schemes set up to prevent crime. One of these is the neighbourhood watch scheme. The neighbourhood watch scheme aims to reduce crime by directly involving the community in activities to promote safety or to assist with the reduction and detection of crime (College of policing, 2020).  The neighbourhood watch works by attempting to heighten the chances of offenders being caught if they commit crime, this is done by residents looking out for suspicious behaviour, enhancing community cohesion, increasing the flow of intelligence from the public to the police and educating people on how to reduce the opportunity of being a victim of crime. If a neighbourhood watch scheme runs successfully it can lower crime and cut the opportunities for crime in the area. However Davids, C (1995) outlines some issues with neighbourhood watch these include that it can be dangerous for participants as it could create conflict scenarios. The scheme is also time consuming and needs a lot of organising. 

Another crime prevention strategy is target hardening, this is described as ensuring a building or location is designed to deter criminals (Fennely and perry, 2017, p173-174).  Examples of target hardening include CCTV cameras, locks, employing security and improving lighting. Target hardening aims to either make it harder for an offender to commit a crime or increases the chance of the offender being caught, this makes the location a less attractive target for offenders. However Cornish and Clarke (2017) identify that target hardening does not necessarily prevent crime but just displaces It, offenders will still commit the same crimes but will just choose area that have less focus on target hardening.  

Another way to help prevent crime is to reduce re-offending. According to the UK Government (2014 ) reducing reoffending should be a multi-agency approach to support and enable offenders to transform their lives. This should be done through education, ensuring the offender has suitable accommodation and access to work. It also includes details about how offenders can get help for mental health issues and drug and alcohol misuse. It hopes by ensuring the offenders get a better quality of life and the help they need it will reduce the need/ motivation for them to reoffend. The women’s pathfinder scheme aims to reduce reoffending by women in Wales. Women who are arrested for minor offences with little criminal history get offered the scheme instead of needing to attend court (IOM CYMRU, 2021)  Benefits of both schemes include that the offenders involved get the help and support they need to turn their lives around and not be offenders anymore, this in turn will have a positive impact on their local communities and society as a whole. However the negative impact of the schemes is that the victims of the crimes that these offenders have committed may feel as if they haven’t been punished for their actions (Sapouna, Bisset & Conlong, 2011)

In conclusion I believe that evidence based policing can be good for policing if it is used correctly. It is important to consider that research done in one ‘policing area’ might not be a fit for all in all policing areas, therefor it will only be suitable for policing areas with similar demographics and communities. Similarly the crime prevention theories and strategies outlined in this essay will help lessen the chance of the people implementing these strategies be a victim of crime, however it will not stop crime from happening. Evidence based policing can help prevent crime by understanding why offenders commit crime and helping them rehabilitate into society and change their lives and so they don’t continue committing crime.


Word count – 1100. 






Bibliography

1. Bryant, R. and Bryant, S. (2019). Blackstone’s handbook for policing students 2020. 14th ed. Oxford: Oxford University Press. 
2. Buckinghamshire Council. (2022). Care Advice Buckinghamshire. Available at: https://careadvice.buckinghamshire.gov.uk/#:~:text=Bringing%20together%20safeguarding%20agencies%20in%20a%20MASH%20enables%3A    [Accessed 25 Jan. 2022].
3. Clark, R.M. (2014). Intelligence collection. Los Angeles, Calif.: Sage, Cop.
4. College of policing (2013) Working with victims and witnesses. Available at: https://www.app.college.police.uk/app-content/investigations/victims-and-witnesses/#witness-refusal-to-make-a-statement    [Accessed 1 Mar. 2022]. 
5. College of policing (2013A). Governance. Available at: https://www.app.college.police.uk/app-content/intelligence-management/governance/.  (Accessed on 04/04/2022). 
6. College of Policing (2019A). Intelligence cycle. Available at: https://www.app.college.police.uk/app-content/intelligence-management/intelligence-cycle/. (Accessed on 04/04/2022). 
7. College of Policing (2019). What is evidence-based policing? | What Works Centre for Crime Reduction. Available at: https://whatworks.college.police.uk/About/Pages/What-is-EBP.aspx (Accessed 04/04/2022). 
8. College of policing (2020). Neighbourhood watch.  Available at: https://whatworks.college.police.uk/toolkit/Pages/Intervention.aspx?InterventionID=8. (Accessed 04/04/2022).  
9. College of Policing (2020A) Policing education qualifications framework. Available at: https://www.college.police.uk/career-learning/policing-education-qualifications-framework-peqf (Accessed on 05/05/2022). 
10. College of Policing (2021) Equality impact analysis. Available at: https://assets.college.police.uk/s3fs-public/2021-10/PEQF-Equality-Impact-Analysis-PC-Initial-Entry-Routes-v16.0.pdf (Accessed on 20/05/2022)
11. College of Policing (2022). Response policing career pathway. Available at: https://www.college.police.uk/career-learning/career-development/career-pathways/response-policing. (Accessed on 04/04/2022). 
12. College of policing. (2013B). Collection and recording. Available at: https://www.app.college.police.uk/app-content/information-management/management-of-police-information/collection-and-recording/#routine-collection. (Accessed on 02/04/2022). 
13. Cornish, D. B and Clarke, R. V. (2017) ‘The rational choice perspective’. In Environmental Criminology and Crime Analysis. p29-61.
14. Cullen, F.T. and Wilcox, P. (2010). Encyclopedia of criminological theory. Thousand Oaks, Calif.: Sage Publications
15. Davids, C.,(1995) ‘Understanding the significance and persistence of Neighbourhood Watch in Victoria’. Law Context 13, p.57.
16. Green, C., (2012). ‘Early intervention’. Effective Safeguarding for Children and Young People: What Next after Munro, pp.9-24. 
17. Heaton,R (2000), ‘The prospects for intelligence-led policing: some historical and quantitative considerations’, policing and society .9. 
18. Higgs, J., McAllister, L. and Whiteford, G. (2009) ‘The Practice and Praxis of Professional Decision-making’. Understanding and Researching Professional Practice. p101–20. 
19. Hill, DR S .(2018). Introduction to Open Source Investigations by Stephen Hill.  Available at: https://academy.cityoflondon.police.uk/blog/introduction_open_source_investigations_stephen_hill. (Accessed 04/04/2022).  
20. HMIC (2016). The tri-service review of the Joint Emergency Services Interoperability Principles (JESIP). Available at: https://www.justiceinspectorates.gov.uk/hmicfrs/wp-content/uploads/joint-emergency-services-interoperability-principles-review.pdf. (Accessed 02/04/2022). 
21. HMICFRS (2018). Survey summary 2018. Available at: https://www.justiceinspectorates.gov.uk/hmicfrs/police-forces/data/public-perceptions-of-policing-surveys/survey-summary-2018/. (Accessed 01/01/2022). 
22. Holdaway, S. (2017). ‘The re-professionalization of the police in England and Wales’. Criminology & Criminal Justice, 17(5), pp.588–604.
23. Home Office (2001) Policing a New Century: A blueprint for reform. London :Home office. 
24. Home office (2014) Operational briefings and planning. Available at: https://www.gov.uk/government/uploads/system/uploads/attachments_data/file/488513/Operational_briefings_and_planning_v3.0EXT_clean.pdf  (Accessed on 14/04/2022). 
25. Home Office (2020). Criminal exploitation of children and vulnerable adults: county lines.  Available at: https://www.gov.uk/government/publications/criminal-exploitation-of-children-and-vulnerable-adults-county-lines/criminal-exploitation-of-children-and-vulnerable-adults-county-lines. (Accessed 14/04/2022).  
26. IOM CYMRU (2021). Women’s Pathfinder. Available at: https://www.iomcymru.org.uk/Women%E2%80%99s-Pathfinder/ (Accessed 31 Jan. 2022)
27. JESIP (2017), M/ETHANE. Available at: http://www.jesip.org.uk/methane  (Accessed 27/04/2022).
28. Lum, C., and C. S. Koper. (2017) Evidence-based policing: Translating research into practice. New York: Oxford Univ. Press.
29. Mazerolle, L. and Terrill, W. (2018). ‘Making Every Police-Citizen Interaction Count’. Criminology & Public Policy, 17(1). 
30. Miró, F., 2014. ‘Routine activity theory’. The encyclopedia of theoretical criminology. p.1-7.  
31. National Crime Agency (2018). County Lines - National Crime Agency. Available at: https://www.nationalcrimeagency.gov.uk/what-we-do/crime-threats/drug-trafficking/county-lines. (Accessed 02/03/2022). 
32. National crime agency (2020) Intelligence: enhancing the picture of serious organised crime affecting the UK. Available at: https://nationalcrimeagency.gov.uk/what-we-do/how-we-work/intelligence-enhancing-the-picture-of-serious-organised-crime-affecting-the-uk. (Accessed 02/03/2022). 
33. National superintendents association (2018). Coaching & Mentoring | Police Superintendents’ Association. Available at: https://www.policesupers.com/members/coaching-and-mentoring/. (Accessed on 01/02/2022). 
34. Neyroud P. (2011) Review of Police Leadership and Training. London: Home office. 
35. NPCC (2020) National Vulnerability Action Plan. Available at: https://www.npcc.police.uk/Crime%20Ops%20Committee/NVAP.pdf.  (Accessed on 17/02/2022). 
36. Rydberg, J. and Terrill, W. (2010) ‘The Effect of Higher Education on Police Behavior’ Police Quarterly. 13(1): 92–120. 
37. Sapouna, M., Bisset, C. and Conlong, A.M., (2011) What works to reduce reoffending: A summary of the evidence justice analytical services scottish government. Scotland: Scottish government. 
38. Scott, J., (2000) ‘Rational choice theory’. Understanding contemporary society: Theories of the present. 129, pp.671-85.
39. Shapland, J. and Hall, M. (2007) ‘What do we know about the effects of crime on victims?’. International Review of Victimology, 14(2), pp.175-217.
40. Sklansky, D. (2011) ‘The Persistent Pull of Police Professionalism’ New Perspectives in Policing Available at: .https://www.npcc.police.uk/documents/edhr/2018/NPCC%20Diversity%20Equality%20Inclusion%20Strategy%20May%202018.pdf  (Accessed on 04/04/2022). 
41. UK Government (2014A) Serious and Organised Crime Strategy. Available at: https://www.gov.uk/government/collections/serious-and-organised-crime-strategy. (Accessed 02/02/2022). 
42. UK Government (2014).  Wales Reducing Reoffending Strategy. Available at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/453579/Wales-Reducing-Reoffending-Strategy-_e_.pdf#:~:text=In%20essence%2C%20reducing%20reoffending%20is%20about%20ensuring%20pro (Accessed 7 Feb. 2022).
43. UK Government (2017). Safeguarding - the role of other agencies. Available at: https://www.gov.uk/government/publications/strategy-for-dealing-with-safeguarding-issues-in-charities/safeguarding-the-role-of-other-agencies. (Accessed 04/04/2022).   
44. United Nations (1985) Declaration of Basic Principles of Justice for Victims of Crime and Abuse of Power. Available at: https://www.ohchr.org/en/professionalinterest/pages/victimsofcrimeandabuseofpower.aspx    (Accessed 25/11/2021).  
45. Westminster Council (2020). Multi Agency Safeguarding Hub (MASH) Available at: https://www.westminster.gov.uk/data-protection/childrens-services-privacy-notice/multi-agency-safeguarding-hub-mash. (Accessed 21/12/2022). 
46. Williams, P and Dickinson, J (1993) ‘Fear of crime: Read all about it? The relationship between newspaper crime reporting and fear of crime’. British journal of criminology, 33, p33-56.
[bookmark: _GoBack]


	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.







































	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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