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Change the story: Evaluate how children’s physical literacy can be developed by adventurous affordances?
Throughout this essay, I will discuss physical literacy and how it is key to development and health. I will be discussing in detail of how it develops using affordances and how we can use them to facilitate physical literacy. Physical literacy is defined as “the ability, confidence, and motivation to engage in physical activities throughout life. It encompasses fundamental movement skills, knowledge, and understanding necessary for individuals to make informed physical activity choices” (Whitehead, 2010). This description is remarkably like my understanding which is that physical literacy is the ability and motivation to engage in physical activities and learn how your body works. Physical literacy evolves from fundamental body movements to finer reasons. Every individual is different, and some experience developmental difficulties such as dyspraxia. The characteristics of an item or setting that indicate its potential uses are referred to as its affordances. James J. Gibson, a psychologist, first proposed the idea in 1977 are "what is the environment offers to animal and people which it provides or furnishes, either for good or ill," (Gibson, 1977, p. 67). According to his definition, affordances exist regardless of a person's capacity to perceive them. Another way it is crucial to engage is through using nature to improve fundamental skills (ref) as well as using nature to enhance children's ecological awareness, for example, using the environment to learn skills such as walking, crawling, climbing and balance; these skills increase and use affordances (ref). 
 
My school experience of physical literacy has varied from teacher to teacher and how only some teaching styles have helped me develop my physical literacy increasing my competency (ref). One organization that I feel really help children understand physical literacy. It was soft play that helped me develop my physical literacy and soft play groups these enabled me to develop fundamental skills such as climbing, jumping, running, and walking. Evidence has been found that soft play groups contribute to the development of physical literacy in young children by providing "safe, engaging environments that encourage movement, coordination, and social interaction" (Barnett et al., 2016, n.p). This was a key component in my personal journey of physical literacy. I then transferred to swimming and specialised in hockey from the age of 8. I then moved to rugby at age 11, which is what I have played since and developed my motor, physical and social skills which I still struggle with. A teaching style that was beneficial to me is a pupil centred approach which developed from a player centred approach that helped me improve as an athlete. According to Kidman and Lombardo (2010, n.p.), a player-focused approach "emphasizes athlete empowerment, decision-making, and self-directed learning," which aligns with Whitehead’s (2019) concept of physical literacy as a lifelong journey rather than a set of fixed skills. When athletes or students are actively involved in learning, they develop motivation and confidence, which are essential traits for maintaining physical literacy throughout life. This approach was beneficial for me and improved me a lot more than just bang visually or kinetically. Say what these are visuals is Visual learning is a style of learning where individuals "process and retain information more effectively when presented through visual means such as images, charts, and diagrams" (Mayer, 2021, p. 45). on the other hand, Kinaesthetic learning refers to a learning style where individuals "acquire knowledge best through movement, hands-on experiences, and physical engagement with the learning material" (Dunn & Dunn, 2003, p. 56). This approach is practical for learners who struggle with traditional lecture-based instruction and benefit from interactive learning style. 
Outdoor adventure experiences often involve overcoming challenges, such as navigating rugged trails, climbing steep surfaces, or paddling against currents. According to Bunting (2019, n.p.), "OAE fosters resilience by placing participants in unfamiliar situations where they must adapt and develop problem-solving skills." Through these experiences, I have gained confidence in my ability to tackle physical challenges, which aligns with Whitehead’s (2019) emphasis on the role of confidence in physical literacy. This has happened for me on multiple occasions since taking the leap from sport and physical education to outdoor adventure education. One way I have demonstrated this is by coasteering. I struggled at first and did not really have the competency I have since the first time adjusted improve knowledge and skills which in theory increases my competency. As a lifeguard you are taught about how to respect the water working with it; I learnt this through the RLSS (royal lifesaving society) so pool management this is due to The National pool lifeguarding qualification (NPLQ) which teaches rescues. These techniques are adaptable to the dynamic conditions emphasizing various rescue methods, such as reaching, throwing, and wading in coasteering, where swift and effective responses are crucial. This is key to facilitating and understanding the activity. 
Traditional learning approaches often rely on passive, structured teaching methods that limit engagement and exploration. To foster student motivation, problem-solving, resilience, and experiential learning, it proposes an adventurous learning model that integrates risk-taking, challenge, exploration, and uncertainty into the educational experience (Beames & Brown, 2016). This is key to developing students and teaching them away from traditional learning into more holistic. Use experiential and outdoor education frameworks to teach core subjects through real-world challenges (Brown, 2008). This is a style of learning that is key to developing fundamental world skills. One example of this could be used in history an example of this is Students reenact historical expeditions or journeys. I have seen this first hand my tutor took me and my class in y3 to Caerleon and we rein acted a colosseum scene by playing lions catch. To do this, we had 3 lions in the middle of the structure, and everyone would run from 1 side to the other. This was a straightforward way we were taught to understand cultural heritage and historical significance through immersion and experience (Beames, 2013). This also links to Kolb's 1984 version of experiential learning. 
A learner-centered approach allows students to take ownership of their education by actively engaging in decision-making and setting their own learning goals. This empowerment fosters a sense of responsibility and motivation as students are more invested in their learning process. Research indicates that when students are granted greater autonomy, they experience increased motivation, self-confidence, and engagement (Deci & Ryan, 1985). By promoting intrinsic motivation, this approach encourages students to perceive learning as an ongoing, self-directed process rather than something that is imposed on them externally. Another key reason for the combination is Encouraging Self-Directed Learning. Outdoor learning environments are dynamic and unpredictable, requiring students to engage in self-directed learning and decision-making. In these environments, learners are encouraged to explore, inquire, and collaborate, aligning well with a learner-centered approach that places students at the core of the learning process. Outdoor learning allows students to engage in hands-on learning experiences in natural settings, where they can apply theoretical knowledge to real-world situations. This benefits sciences physics, biology, and chemistry as well as environmental studies, and geography, where experiential learning is crucial for understanding abstract concepts. Some studies show that "outdoor learning increases engagement and knowledge retention. By learning through experience, students are better able to remember and apply what they have learned" (Louv, 2008). This approach also encourages critical and problem-solving skills, known as meta-skills, as students interact with their environment and make decisions based on their observations. A final benefit is the development of holistic learning such as Outdoor learning also supports the social-emotional development of students. The outdoor environment provides a rich context for developing teamwork, communication, leadership, and conflict resolution skills. Students often work in groups, requiring collaboration and mutual support. Outdoor learning builds students' resilience, confidence, and social skills as they tackle challenges and collaborate with peers. These experiences are essential for holistic development, preparing students for challenges outside of the academic sphere (Beames & Brown, 2016) the Whole-child education (NAEYC, 2009) advocates for the integration of social-emotional learning with cognitive development. Outdoor learning activities often require students to manage emotions and resolve conflicts, and outdoor adventure education develops growth and understanding in these areas. 
In conclusion, the development of children's physical literacy can be significantly enhanced through adventurous affordances found in outdoor education settings. By engaging with natural environments that provide opportunities for physical challenges, children can build essential movement skills, confidence, and resilience. As Whitehead (2010) emphasizes, physical literacy is not just about physical competence but also about developing the motivation and confidence to engage in physical activities throughout life. The integration of a learner-centered approach encourages autonomy, intrinsic motivation, and self-directed learning, which are crucial for fostering lifelong engagement in physical activities (Deci & Ryan, 1985). Outdoor adventure education, as supported by Beames & Brown (2016), not only supports physical development but also promotes cognitive, emotional, and social growth. These experiences align with the principles of experiential learning, which Kolb (1984) suggests is essential for fostering more profound understanding and skill acquisition. By embracing these approaches, educators can provide meaningful, dynamic learning experiences that help children develop the skills and mindset necessary to remain physically active throughout their lives.
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