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	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	I believe I have covered all the relevant themes

	Which aspects do you consider could have been improved in this piece of work?
	I believe  could do better on my structure 

	What have you found most satisfying whilst undertaking this submission?
	Learning about the outdoors 
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< 20%

	Weak
20-29%
	Unsatisfactory
30-39%
	Satisfactory
40 – 49%
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50 – 59%
	Very Good
60 – 69%
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70 – 84%
	Exceptional
85– 100%
	
  %

	Demonstrate Knowledge and understanding of the underpinning philosophy of the Foundation Phase and the learning theories and approaches that underpin the playful pedagogy of the foundation phase.
	1, 2
	
	
	
	
	
	
	
	
	30%

	Evaluate the role of the outdoors and physical play in the foundation phase and its contribution to children’s development. 
	2, 3, 5
	
	
	
	
	
	
	
	
	30%

	Demonstrate an understanding of the importance of movement in early child development.
	
4
	
	
	
	
	
	
	
	
	20%

	Understanding of the contribution of the Foundation Phase to the development of physical literacy
	5
	
	
	
	
	
	
	
	
	20%

	It is expected that students will present work that is proof read and follows the School Reference Guide and Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
	











Analyse how the playful pedagogical approach of the Foundation Phase with its emphasis on outdoor learning lays foundations for children’s learning and development and contributes to their physical literacy.


The foundation phase is the title of the early year’s curriculum, in which children aged three to seven are taught. The foundation phase is a holistic based approach, which consists of seven areas of learning (DCELLS, 2008). The Welsh Government state in the Foundation Phase Framework (2015) that these seven areas to learning are;
· personal and social development, well-being and cultural diversity.
· language, literacy and communication skills.
· mathematical development.
· Welsh language development.
· knowledge and understanding of the world.
· physical development.
· creative development
(Learning.gov.wales, 2015)
The foundation phase was first implemented in 2008, with a wide range of influences from early years educational approaches and child development theories, in which all have contributed to make the Foundation Phase unique within its own right. Within this essay I will explore the key themes of the curriculum and how relevant theories and approaches have contributed to each theme, also relating them to the outdoors and the promotion of early years physical literacy development. Throughout this assignment I will be making relations back to Whitehead’s (2010, p.12) definition of physical literacy “the motivation, confidence, physical competence, knowledge and understanding to maintain physical activity through the life course”.  First, I will be asking, what is outdoor learning? Priests (1986) definition of outdoor learning is: “1) a method for learning, 2) is experiential 3) primarily in the outdoors, 4) requires use of all senses and domains, 5) based upon interdisciplinary curriculum matter and 6) is a matter of relationship involving people and nature’, Covering all aspects of what effective outdoor learning should incorporate.
Within a school setting, physical literacy opportunities are largely achieved through the use of physical education (Wainwright et al,2016, p.514). Sime and Taplin, (2011, cited in Waite, 2011, p.135) state within the early years of physical education it is crucial that “children develop their fundamental movement skills”. Also, physical education is a way of developing their basic movement patterns, which sets foundation blocks to progress to more complex movement patterns which are required throughout their lifespan (Macintyre, 2014, p.83). Through physical activity “children develop sensory pathways and nerve centres in the brain that coordinate and execute a vast array of movements” (White, 2014, p.83) which will be needed throughout their life. As children start to develop gross motor skills, they then go on to develop fine motor skills such as developing of tool use handwriting as White (2014, p.83) states. There is a mass amount of reliable literature, which backs up the use of physical education to promote physical literacy. However, Wainwright et al (2016, p.514) acknowledges that within the foundation phase, ‘Physical Education’ as a subject in its own right has disappeared. Instead of structured lessons which has a specific way of doing things, the foundation phase will use Experiential learning, through the use of ‘play’ in an outdoor environment to promote and develop one’s physical literacy. 
The foundation phase is known to be child centred, where the pupils are in control of their learning. Within the national curriculum for foundation phase, the frame work states that ‘the development of children’s self-image and feelings of self-worth and self esteem are at the core in the curriculum helping to promote a holistic approach to leaning (DCELLS,2008, p.3). Sollerhed et al., (2007) study explores the relationships between children’s enjoyment and perceived competence, the study explored weather children’s development could be hindered due to their perceived competence and actual physical competence. Additionally current research has found a correlation between children with a higher level of perceived competence are more intrinsically motivated to take part in physical activity, meaning they are more likely to be more physically literate, compared to children with a lower level of competence who tend to drift away from physical activity at an earlier age due to lack of motivation and enjoyment (Williams & Gill, 1995; Branzendale et al., 2015). Due to lack of motivation, participations levels will and have decreased, due to this in Wales more than ‘one in four children are overweight or obese’ (Assembly.wales, 2019). Whitehead (2010, p.30) suggests that’s if children/adults lack the motivation to push themselves and take ‘necessary application and concentration to thrive in the movement context’ then it will have negative affects on one’s ability and being able to progress.
The focus throughout is for personal development and the promotion of a healthy approach to life, this links closely to the Te Whariki approach where it focuses on early years practice, originally from New Zealand aims to promote ‘competent and confidence learners and communicators, healthy in mind, body and spirit, secure in their sense of belonging and in the knowledge that they make a valued contribution to society’ (Ministry of Education, 2017, p,5). The framework of the Te Whariki approach as stated by (reference) is set out to achieve ‘empowerment, holistic development, family and community, relationships… well-being, belonging, contribution, communication, exploration’ (ISSN, 2013) compared to the traditional subjects. In result of the Te Whariki approach, the Ministry of Education (2017, p.15) believe the curriculum provides an ‘integrated foundation’ for each and every child to thrive in their own way which helps promote their physical literacy. Linking back to children’s motivation to participate within physical activity it is crucial that the practice is fun and enjoyable, in which it should be holistic, making sure that the child is at the core of the learning (Welsh Assembly Government, 2008, p.6).
The next theme I shall be discussing is the role of the practitioner, within the foundation phase curriculum it states that ‘there must be a balance between structured learning through child-initiated activities and those directed by practitioners’ (DCELLS, 2008, p.6).  I believe this is linked closely to the Reggio Emilia approach, originally from North Italy, this approach has no structured curriculum per say, however follows Malaguzzi’s concept of children having the right to be ‘authors of their own learning’ (Malaguzzi, 1994, cited in Education.gov.scot, 2006). The Reggio approach believes strongly that the child has ‘unlimited potential’ and has fundamental rights to ‘realise and expand their potential’ (Education.gov.scot, 2006). With a strong emphasis on cooperative learning, children work with the practitioners driven by their own imagination and curiosity designing their education to come up with desired outcomes which help develop them intellectually and physically. However, it is argued that children will hit a ‘wall’ that prevents them from improvement in the development period of this approach, this is due to traditional educational methods according to Aslan (2002). I argue that if the child is supported to except different cultural values then this shouldn’t hinder their development, this is supported by Arseven (2014).
Vygotsky (1978) suggests that for the Reggio Emilia’s approach to fully work there needs to cooperation between the practitioners and the children themselves, the child can only go so far before without some interference from the practitioners, ‘a child who listens and is listened to, a child with am enormous need to love and to be loved’(Education.gov.scot, 2006). In light of this quote, when considering the child to be an author of their own learning I believe the most effective way is to communicate effectively. Constructivist theorist Lev Vygotsky has a well-known theory on effective approaches to undertake with pupils in order for them to gain cognitive ability. Vygotsky’s theory is referred to as The Zone of Proximal Development and is commonly used amongst educational settings. Vygotsky’s theory states that pupils learning is enabled through interaction with more knowledgeable others, whether this be another pupil or practitioner. The most key element to Vygotsky’s theory is the use of ‘scaffolding’, the theorist believed that through social interactions with others, the learner is able to develop higher mental functions. It is stated that “what a child can do with assistance today (s)he will be able to do by themselves tomorrow” (Vygotsky,1978) Doolittle (1997) states that Vygotsky’s interpretation of how students internalize information is also an approach to be considered whilst teaching. Vygotsky states that teaching should not just be inclusive of transferring information from teacher to pupil as this is not an effective way of internalizing information, but instead pupils should be taught by actively processing social experiences as this is the most effective way of absorbing information. This theory is supported by those such as Ryan and Deci (2000) self-determination theory I believe for this approach to be fully affective it needs to have autonomy and relatedness for the children, giving a sense of belonging and choice will motivate them more to becoming more competent and promote their life long journey. Theories such as these are commonly used throughout the foundation phase as The Welsh Government state that active learning, or play, should be an essential part of the children’s curriculum for three to seven-year olds (Learning.gov.wales, 2008). 
Play is an essential part of education throughout the foundation phase and this is supported by the United Nations Convention on the Rights of the Child, where they state that some of their core aims for children of this age is to ensure they have access to play, leisure, sporting and cultural activities as well as having access to a comprehensive range of education and learning opportunities  in order to gain personal and social skills. (Gweddill.gov.wales, 2015) However, it is stated by the welsh government that it is vital there are clear aims for young children learning within play. (Learning.gov.wales, 2008). Play is a concept where it involves the child’s activity, ‘a voluntary, intrinsically motivated experience where the activity itself is more important than the outcome’ (Sandseter et al,. 2012, p.157). Through play its possible for children to practice and consolidate their own learning, using their curiosity, imagination, take risk solve problems and make decisions individually (DCELLS,2008, p.3). according to Wiltz & Fein (2006) play can include activities that are ‘voluntarily engaged in, without supervision, characterised by fun, intense activity, spontaneity, freedom and self-initiative’. Following this, play is a vital tool to help progress and develop children’s cognitive and physical ability and promoting their engagement in physical activity throughout their life span. Play has been split up into three key areas according to Piaget (1962, cited in Fjortoft, 2004) which consist of ‘functional play, construction play and symbol play’ which I believe enhances the amount of physical activity children do and helps develop gross motor skills, which is supported by Fjortoft (2004) study.
In this section I shall be discussing how the foundation phase can benefit from using the outdoors as a vital tool to promote children’s development and physical literacy. Storli and Hagen (2010) suggest that children’s outdoor experiences through play, are normally associate with physical play where they learn to develop gross motor skills and give them the essential pathways to develop onto fine motor skills as they develop. Therefore, there is an abundant amount of research that suggests whilst children are outdoors playing, they are developing physically and promoting physical literacy throughout (Bateson, 2005;. Wiltz et al 2006; Sandseter 2010). However, even though there are many benefits from outdoor play, opportunities for children to play outside have undergone ‘significant erosion’ (Prince et al., 2013). Meaning that children aren’t spending enough time outdoors compared to past generations, which is having a massive effect on children’s development (Louv’s, 2008; Palmer, 2006, Prince, 2013). In addition to this there has been a change due to the education system noticing how much can be learnt from outdoors, using the foundation phase framework schools are now encouraged to have a greater emphasis on outdoor learning and using the ‘outdoors as a resource for children’s learning’ (DCELLS, 2008). The need for pupils to receive more opportunities to experience outdoor learning is supported by Graham Donaldson in his 2015 report Successful futures. Learning outdoors enables pupils to gain a greater direct experience as it is able to provide practitioners with different types of resources and activities to provide during lessons. Donaldson (2015) states that there needed Health and well-being Area of Learning and Experience was in need of review. This statement is supported by the DFES (2006) as they quote,


Learning outside the classroom is about raising achievement through an organised, powerful approach to learning in which direct experience is of prime importance. This is not only about what we learn but importantly how and where we learn.
(Waite, 2011)
Research undertaken by Wait (2010) concluded that pupils believed that they gained a sense of something is real and believable through first hand experiences other than just been dictated to. 
The foundation phase was influenced by outdoor learning, which then used an approach called Danish forest schools within early years practice. The aims were to explore Scandinavian concepts of what outdoor learning should look like in early years education. This approach focuses on stimulating children’s indoor and outdoor contexts targeting children’s ‘personal, social and emotional development and well-being’ (Maynard, 2007 p.328). This arrives from early child development concepts, that children improve their understanding and knowledge from the natural environment around them. Dyment et al, (2009) showed the importance of diverse ‘design features’ around the school to promote children’s active play and to enhances the activities for girls.
Storli and Hagen, (2010) study explored the activity levels of children within an natural playground and a typical playground, the study found that there was no significate difference between the physical activity levels. However, the limitations of this study, was that it only took into account the physical activity levels of the children and didn’t take into account the promotion of physical literacy.  However the natural environment can help develop children’s physical skills by using natural rescored such as climbing trees, using the natural rescores to experiment movement making natural obstacle course. in Fjortoft, (2004) study he stated he saw greater improvement in their motor abilities as well as in their coronation and balance.  This may because of the natural obstacles within an environment forcing children to adapt and overcome their surroundings (e.g. rocks, fallen trees).
The final section will talk about how experiential learning has influenced outdoor education, helping children develop through ‘first hand experiences’ (DCELLS, 2008, p.3). this approach to outdoor learning focuses on sib themes which help provide a framework for the teaching e.g. an artificial leg, could influence children to learn about how they are made, the Paralympics or world wars. This sub theme approach helps children understand real word experiences and lets their imagination and creativity come out.
To conclude my essay, I believe that the foundation phase has been heavily influenced by a plethora of educational approaches and developmental theories, each theme has contributed to the way outdoor education has been taught.
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