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Introduction and the Role of Critical Reflection

Within this assignment I aim to provide an overview of the critical incident I viewed whilst on my bridging days and write an evaluation linking theoretical perspectives to form an overall judgement on how it can impact student engagement and progression. As part of this module, I will research the key principles underpinning behaviour management, look to explore the implications of positive reinforcements and distinguish the correlation between poor social and emotional skills and the long-term effects it has on students at risk of become NEET, not in education, employment, or training.  

Reflective practice refers to the systematic approach which teachers should engage in to review and analyse their methods of teaching in order to measure productivity and evaluate how successful a task/ strategy has been in aiding student progression. As noted by Pollard and Triggs (1997, p.9) teaching ‘involves a willingness to engage in constant self-appraisal and development’ and requires the teacher to become flexible in their practice and aware of the social elements which support the learning for both staff and students which aid progression. According to Tripp’s theory (1993) he places emphasis on ‘critical incident’ which can be observed within a learning environment to maximize learning outcomes. Critical incidents refer to an important aspect which has been strategically placed during an activity, lesson or within the school setting to optimize student engagement, attainment, and behaviour (Tripp, 2011, pp.25-42). See below, a diagram of Kolb’s reflective model (1984) ‘The Learning Cycle’ which shows the series of steps which should be identified during and after an observation to provide opportunities to initiate a response, encourage reflection and evaluate the outcome for example, was it is fit purpose and has it made a noticeable difference to student engagement (Wallace, 2019, pp.1-5). 
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This links to the Professional Standards for Teaching and Leadership documentation which highlights the five standards which describe the core skills, values, behaviours, and knowledge teachers must present (Welsh Government, 2017). In line with the standard for effective pedagogy and professional development teachers are required to take on the role of a professional learner, to continue to develop their subject knowledge, ensuring it maintains relevant, and where necessary refined, and adapted to meet the success criteria (Welsh Government, 2019). This reflective model allows the person observing the critical incident to depict areas of strength and weakness which can be then explored to create revised strategies which can gain the desired outcome, boost progression, and enable teachers to develop and expand their skills and capabilities (Tripp, 2011). This process provides scope for teachers to examine and revisit their initial idea from a critical view and through the perspective of others gain a clear understanding of the significance within its context. Subsequently, it allows the teacher to explore additional teaching methods to enhance the underlying objective.

To determine the critical incident’s main objective and measure the level of impact on student engagement I will provide an overview to share the significant aspects which I observed during the bridging days and apply the reflective process to decide whether I would integrate these ideas into my teaching practice. In line with the core principles underpinning the BERA ethical guidelines for education research, to avoid disclosure of confidential information and ensure all research ‘should respect the privacy, autonomy, diversity, values and dignity of individuals, groups and communities’ within my assignment I will refrain from naming the school setting and revealing pupil’s identity and instead document them as School A and Pupil A (BERA, 2018, p.4). 

Observation
During the bridging experience we were given the opportunity to attend a placement to observe and explore some of the strategies which are frequently applied within lessons to improve student engagement and attainment. I attended a mainstream secondary school/ post 16 educational setting central of Swansea with 1,221 students enrolled ranging from 11-18 years old. As well as the mainstream setting the school offers a Specialist Teaching Facility (STF) which caters for a small number of students who display moderate learning difficulties requiring a tailored approach to learning.  Amongst the cohort of students attending the school there are a range of abilities, ethnicities, and personal circumstances. Currently, 24% of their learners are diagnosed with an additional learning need with 4% of those in receipt of an Educational Statement of Need requiring a tailored provision to support their needs. 24% of the population are eligible to free school meals, some of which lack some of the most basic essential needs creating barriers between them, society and accessing education. To improve student achievement and establish a clear link between deprivation and student failure the Department for Education (2015) conducted a study to examine how ineffective schools are working to tackle such issue. Instead of utilizing their pupil deprivation grant to close the gap between learners, through lack of planning and execution of targeted intervention, this has led to only 36.5% of learners living in disadvantaged areas leaving secondary school with 5 or more GCSE’s grading C or above. However, when comparing these figures to those attending school A, although their students come from a range of different religious, ethnic, and social backgrounds with high levels of student deprivation, their practices and policies have carefully been designed to focus on closing the gap within society, creating equal opportunities to successful futures. Unlike the research study, as documented in their Estyn Report (2015) they were awarded ‘excellent’ in the ‘Care, support, and guidance’ section, resulting in all their students leaving secondary education with the necessary qualifications to progress on to further education.  
Critical incident
The critical incident occurred during a Year 9 development PE lesson which took place lesson three, just after breaktime inside the gymnasium. To commence the lesson, I was greeted by the teacher who provided a brief overview of the range of abilities within the class, from students with additional learning needs to students on receipt of tailored intervention to support their challenging behaviour. Students from different classes were expected to access the gym for registration and await further instructions on the groupings and location of lesson. From the offset the students displayed extremely disruptive behaviour; shouting inappropriate language across the gymnasium, pushing one another, refusing to follow simple instructions, throwing objects including their kit into the basketball hoop which created instant barriers to accessing the lesson which prolonged the start time. Pupil A and Pupil B entered the gymnasium five minutes after the warning bell, scuffling, shouting verbal abuse, creating additional disruption. Whilst taking the register the teacher walked over calmly and placed himself between the two individuals and using subtle gestures directed them to sit either side of the gym which instantly defused the problematic behaviour. Unlike his peers, Pupil A continued to display challenging behaviour, walking around the gym, throwing his bag into the air which led to it getting caught in the basketball hoop. To avoid further issues the teacher continued to provide instructions during which the teaching assistant retrieved the bag allowing the teacher to complete the register, place students in the relevant groupings before directing them to change for the activity. Pupil A immediately responded, ‘I don’t have kit, Sir!’. The teacher allowed all other students to enter the changing room and prepare themselves for the lesson whilst keeping Pupil A to one side to discuss 1:1 avoiding a discussion in front of the class. When questioned, the student responded on route to the changing room ‘I was joking Sir, it is in my bag’. He then threw his bag for the second time in the hoop. Without a negative response, the teacher retrieved the bag and handed it to the Pupil. After the lesson objective, students were instructed to complete a warmup task, which involved removing the tail from the opposing team. To try and avoid further disruption the teacher gave Pupil A the lead role in the activity. Although during the activity the behaviour improved, at the end of the task Pupil A threw his bib into the basketball hoop causing an explosion of laughter from his peers. Instead of responding negatively and disciplining the pupil, the teacher praised him for his efforts stating ‘wow, good job Pupil A, I bet you couldn’t do that again if you tried’. This simple comment immediately defused his behaviour, provoked a positive reaction from the student who retrieved the bib and apologised for his actions. Throughout the course of the lesson the teacher continued to praise the student for his efforts, maintaining a positive relationship, providing him targets to keep him engaged and motivated during the activity. 

Additional information was provided by the teacher at the end of the lesson to discuss Pupil A’s personal circumstances and the effects it has on his attendance and progress. Pupil A has been subjected to various adverse childhood experiences parental separation, poverty, brought up in a dysfunctional family environment with little support and guidance from parental figures. Therefore, lacks the social skills and emotional resilience to conform to school rules, regulate emotions appropriately and reach his potential academically. Consequently, he will often display outbursts of aggression, unacceptable behaviour which has a detrimental effect on his ability to actively engage in class. Past experiences whereby the teacher has tried to address his behaviour, this has led to Pupil A expressing himself inappropriately, absconding the lesson, creating additional issues for the class teacher to respond to. To avoid such conflict the teacher has resorted to using positive praise to ensure pupils with challenging behaviour, external factors which can hinder progression are identified, supported, and motivated to remain focused on the task. Lessons must be specifically planned to execute highly stimulating, relevant tasks which boost participation leading to measurable outcomes.

Positive praise was applied throughout the critical incident to improve negative behaviour, boost student moral, and increase engagement. In relation to the four purposes which are imbedded within the revised curriculum, as noted in the Health and Well-being area of learning section in Donaldson’s review, this physical activity not only boosts the wellbeing of the child, physically, mentally and emotionally but also helps children and adolescents to acquire the fundamental skills to develop appropriate relationships, work as part of a team, manage challenging situations and achieve the independence to become a valued member of society (Dauncey, 2015).

Literature review
As part of the literature review, I am to discuss three specific areas classroom management, the effects of positive reinforcements and the challenges students and teachers face as a result of socio-economic deficits and exposure to adverse childhood experiences. To broaden my understanding, I will link them to theoretical understanding, frameworks, and academic literature and critically analyse whether they have a positive impact on student progression and wellbeing.

Classroom management refers to the procedures which are engrained within policy writing to positively influence a learning environment (McLeod, Fisher and Hoover, 2003). Teachers are expected to employ specific techniques, strategies to remove unwanted behaviours, encourage positive responses and maintain effort from all students to reach their potential. Behaviour management is considered an integral part of maintaining cohesion and increasing student engagement. 

One of the main influencing factors which causes classroom disruption, negative attitudes within school and creates additional barriers to learning is that often the teacher’s expectations are beyond achievable, the work is not tailored to the students’ needs and therefore students are not able to access the support to participate fully (Earl, 2017). Consequently, students become withdrawn, loose focus, and turn to inappropriate behaviour which not only creates obstacles for the teacher to overcome but also impacts the whole learning environment. To overcome this, teachers must be proactive and produce interesting lessons, supported with scaffolding tools for instance writing frames, hinge questioning and simplified instructions, to enhance student understanding and close the gap between peers, ensuring students remain focused, motivated, and engaged in the task.

A classic example of this is the constructivist approach developed by a Swiss psychologist Jean Piaget who studied cognitive development in children (1970). Piaget believed that all children were born with an innate ability to construct meaning and develop linguistic and cognitive abilities from exploring the world around them (Gray and Macblain, 2021, pp.43-64). His theory suggests children learn in stages and dependent on their age will determine the skills and knowledge they have acquired. Piaget suggests that to maximize cognitive development, children should be exposed to highly stimulating experiences and through discovery deepen their prior understanding to form new schema. In relation to the new curriculum 2022, teachers must avoid using passive teaching methods based on relentless, repetitive constraints but instead motivate children to actively construct meaning through various forms of learning. However, according to Gray and Macblain (2012, pp.59-61) Piaget’s theory has been heavily scrutinized by many theorists including Lev Vygotsky, a social constructivist who claimed Piaget had failed to consider the social attributes which can increase development. His continuum stage thesis whereby all children would transition from one stage to another once the skills were mastered failed to consider those individuals lacking in specific areas of learning for example social and emotional capabilities, but also neglected to consider the external factors which can affect a child’s development for instance the variations of culture, diversity, gender, additional needs, and motivations which are present in any given environment.  

Vygotsky later applied Piaget’s principles of development to include a social context which measured the value of discussion in aiding learning and modelling appropriate behaviour. From an emotional, social, and cognitive perspective Vygotsky believed that language skills provide students opportunities to engage in conversation, share ideas, exchange views which produce a wider scope for discovery and advances language acquisition (Galton et al. 2009, pp.84-85). Vygotsky’s Zone of Proximal Development (ZPD) theory highlights the importance of students working collaboratively with a more knowledgeable other (MKO) to enable them to obtain skills to access tasks beyond their capability. For more able students they can apply their prior knowledge and through leadership skills work with students of lower ability to motivate and consolidate their understanding. This links to one of the four purposes underpinned in Donaldson’s Successful Futures report, where all students should become ambitious, capable learners with the skills to ‘explain the ideas and concepts they are learning about’ (Donaldson, 2015, p.31)

Teachers must be flexible in the way they lead and adapt their lessons to tackle unwanted behaviour which presents itself unexpectedly during the lesson to ensure they sustain student engagement and prevent escalation of behaviour from other pupils (Sieberer- Nagler, 2015). When planning to expose students to new schema or rules, intentions need to be discussed to encourage them to remain on task, allowing them to understand the relevance and apply it to other contexts (Merrett & Wheldal, 1990, p.21). This concept links to Thorndike’s ‘Law of effect’ theory which highlights that if a response to a particular behaviour is considered a positive outcome this will encourage the learners to repeat the behaviour again in the future whereas a negative response for example a detention utilized in educational settings should discourage the students from repeating the inappropriate behaviour. Just like Thorndike, B.F. Skinner, an American psychologist acknowledges ‘that individuals are not passive but active learners whose behaviour is shaped and maintained by rewards and sanctions (Gray and Macblain, 2012, p.41). As pointed out by both theorist’s, behaviour can be enhanced or maintained through the implementation of consequences also known as the behaviourist approach.  According to Wragg (2001, p.18):
We learn best, it is believed, when positive behaviour is reinforced, often by a reward or recognition. Thus, children who seek attention and are ‘told off’ are actually being encouraged to misbehave further to attract more attention. 
When a connection is made between a stimulus and a response, also known as conditioned response, this can have a positive influence on student behaviour and motivation. Therefore, the teacher’s role and responsibility are to educate their students of the desired behaviour, and through social communication, praise in public and reprimand in private, model their expectations throughout the lesson with the aim to eradicate inappropriate behaviour. 
 In theory, the more the teacher reinforces a set of rules, explicit behaviours and introduces positive reinforcements within their day-to-day operations the more successful the outcome will be. However, as stated by Hodgman (2014, p.42):
Students from different socio-economic backgrounds and ability levels may respond differently to praise and thus these differences must always be considered before praising students. 
Failure to do so can lead to detrimental effects on student’s willingness to participate, increasing the risk of challenging behaviour which creates additional barriers to contend with during the lesson. To overcome this, teachers are encouraged to develop positive relationships with peers introducing, tailored strategies to motivate and guide a specific individual need. 

Praise is a tool frequently used to maintain coherence in classroom environments by motivating students to respond positively to comments which are intended to spear students on to achieve their set goals. However, as noted by Capel, Leask, and Turners (2013, pp.159-160) praise can often hinder engagement if provided to an individual unequipped to receive it. Un like the behaviourist approach, they state when positive vocabulary is repetitively utilised, it becomes less effective, in fact can derail the desired affect acting as the ammunition to fuel inappropriate behaviour. They reinforce that when students are exposed to specific language which does not marry up to the circumstances, for instance applying positive praise towards someone who is not meeting their targets or behaving inappropriately this can decrease student’s motivation to adhere to school expectations. Not all students will respond well to praise, for some individuals who lack self-esteem, the thought of them being addressed publicly can prevent them excelling in school, to avoid unwanted attention. For other learners who may not have experienced regular forms of praise this can become overwhelming, creating additional emotional instability for them to manage. As a teacher it is paramount that you know your audience that you know your audience and implement strategies which enhance positivity instead of decreasing attitudes towards learning. 

Too often a student maybe labelled as ‘angry’ or told they display ‘anger issues’ unequipped with the ability to regulate their emotions which results in further challenges accessing education. Effective teaching requires exploration of the causes of this behaviour, the external vulnerabilities which act as the instigating stimulus. Not all students are born into a stable environment, provided adequate basic tools to survive for instance a balanced diet, appropriate clothing, a secure home environment, which means they become a biproduct of neglect, mistrust, fighting for survival.

Maslow’s Hierarchy of Needs theory provides a logistical model which emphasizes the relationship between children feeling safe and how advanced they are in relation to development. Maslow’s concept suggests that for a child to progress on to the next stage of his/her development they would need to master the lower-level attributes on his pyramid system (Pollard and Black-Hawkins, 2014). Therefore, for learning to be achievable and progression to be identified the individual would need to acquire basic skills in a range of areas; physiological needs, safety, love and belonging and esteem before they would feel secure and valued enough to undertake the learning task. When focusing on the physiological needs and comparing the readiness for students to engage and progress, it is apparent that for some students who lack in more than one of these areas these can present a barrier to education (Chaplain, 2003, pp.142-147).

According to the statistics recorded by the Mental Health Foundation (2021) approximately 70% of children and adolescents suffer from undiagnosable mental health conditions for instance loss or separation, exposure to various forms of abuse and neglect who are insufficiently supported to manage the social expectations of school life. As a result of living in a dysfunctional home these students are subjected to long term negative repercussions on their cognitive, social, and emotional development. This can be clearly linked to Bronfenbrenner’s Ecosystemic theory of relationships (1979), a theory which focuses on the external relationships which affect the development of the child. These consist of the relationships which they have with themselves, with others for instance peers or teachers and the relationships they share with the learning In theory, if students are not supported correctly, provided the necessary tools to actively contribute to society they will often become disengaged with the education system, resort to antisocial behaviour which puts them at risk of becoming NEET (Health Research Funding, 2021).


Reflection
One of the main aspects I felt had a significant impact on the productivity of the lesson was the relationship formed between the teacher, the students, and the manner in which the teacher conducted himself over the course of the lesson. As noted by Pivotal Education (2017) a ‘calm, consistent adult behaviour means being in control of yourself, before you attempt to take control of someone else’s behaviour’. This approach allows the teacher to always remain in control and demonstrate the desired behaviour through modelling. The main aim for the training is to narrow the gap of inconsistencies which are identified in schools by creating a holistic set of tools to tackle challenging behaviour. Inconsistencies create room for questioning, therefore by applying the same choice of language in all learning environments, providing the same messages which are outlined in behaviour policies, this will positively affect the individual’s behaviour and encourage them to adhere to the school rules. Also, this ensures that the teachers remove any negative language, attitudes, avoiding conflict between themselves and students for positive relationships to form. Just like Maslow’s Pyramid system, Dix from Pivotal Education (2017) also states that the 5 pillars of pivotal practice lay on top of one another which acts as the scaffolding frame to achieving a cohesive learning environment. He reinforces that to achieve the best outcome the pillars must be accessed in sequential order, creating opportunity for students to gain solid foundations. The first pillar focuses on the teachers influence in the classroom which was evident during the observation. Although there were several complications during the lesson the teachers sustained order during the tasks maintaining professionalism which masked any signs of distresses, emotional instability which could cause unnecessary tension between the teacher and the students. 

In line with the constructivist approach, my next steps in personal development are to form positive relationships with peers which will allow me solidify student learning through collaborative experiences. I will fully immerse myself in the core principles outlined by Pivotal and take part in relevant training events to provide the knowledge and skills I need to maintain a productive environment. Creating a safe, secure, positive environment allows all children to gain the trust and respect for the subject, the classroom and the community which I believe will positively increase their motivation to progress whilst also boosting morale. Furthermore, I aim to broaden my skills, not only meeting the expectations of my role in the classroom but look to expand my skills and responsibilities beyond the learning environment. Through observation I was able to clearly see the importance of knowing the students needs, external circumstances to determine the appropriate course of action in managing the situation. Using simple social tools for instance meet and greets, praise in public, reprimand in private will allow me to secure a positive atmosphere, creating opportunities for growth and development whilst building the strong foundations needed for success; clear expectations, consistency and linear processes which act as the motivating stimulus to increase pupil progression. 

By contrast, I was able to identify how linear processes and strict management strategies occasionally do not benefit all learners. In fact, this restrictive perspective can negatively affect the individual’s ability to learn and willingness to participate, removing individuality. The additional information provided by the teacher on Pupil A’s background reinforced that some of the overarching behaviour management tools are not applicable to all students especially those with additional needs and challenging behaviours. As pointed out by Skinner’s conditional response theory, allocating time to learn what motivates your students, creating tailored approaches built on trust, encouragement and praise can influence students to repeat behaviours again.  

Referring to the role of the critical reflection I am now able to identify how Kolb’s model can positively enhance teacher development, boost student attainment, and create a measurable tool to evaluate productivity for each activity or procedure I introduce. Furthermore, I was also able to see how this model could provide feedback for many underlining aspects within education for example to aid learning as well as tackle challenging behaviour as it will allow me to identify, zoom in on the success or failure of a particular intervention, pinpoint any discrepancies in student understanding which creates opportunities for me to change my practice in relation to my audience. 

Conclusion
In conclusion, from observing the critical incident and identifying the theoretical perspectives which underpin cognitive development, I was able to recognise the diverse range of strategies utilised to positively boost behaviour and attainment. Students who present more challenging behaviour, as pointed out in School A’s Positive Behaviour Policy teachers must ‘support pupils to develop the skills to take responsibility for poor conduct and to manage and modify their behaviour’. This links to my critical incident whereby, I was able to see first-hand the positive consequences of not responding negatively to the inappropriate behaviour. This approach allowed the student the time to process and acknowledge his misconduct, take accountability which in turn enabled him to respond and change his attitude towards the teacher, realign his behaviour and engage in the task. To meet the criteria outlined in the Professional standards Teaching and Leadership guidance I will continue to develop my teaching skills by applying the reflective model into my daily operations to ensure that the task I have set is relevant, meaningful and achieves the desired effect. 
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Appendices

OBSERVATION / FIELD NOTES
Record 1
	Date and time, year group:  
Wednesday 22nd September 2021- Year 9, Lesson 2: Science

	Where and When: Context of the observation – subject/AOLE, general classroom context

· Critical incident occurred in a Year 9 mixed ability science lesson focusing on ‘Forces’ which took place in one the science laboratories. 
· Students were sat in a seating plan. 



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

Students entered the classroom displaying mild disruptive behaviour:
· Talking amongst students
· Some students circulated the classroom
· Others turned up late
Once the ‘Nod y Wers’ was presented on the board all students took to their designated seats and completed the instructions on the board. 

Straight after the lesson objective was explained all students participated in a rapid questioning task which aimed to recap the knowledge learnt in prior lessons, consolidate their understanding which then showed the teacher to identify any areas which needed further exploration. 

Questioning was used throughout the entire lesson to not only enhance the learning but also to minimize any inappropriate behaviour. For students who failed to respond to teacher led questioning or volunteer their ideas because of an additional learning needs or severe anxiety the teacher then circulated the room asking 1:1 which avoided any additional stress for those individuals. This questioning tool provided the teacher assessment for learning (AFL) without having to implement a structured test situation. Students were able to make further connections with other contexts by applying information to new ideas and through explanation, the teacher was able to explain why it was relevant which boosted student engagement. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Behaviour management tools
· Rosenshine’s approach
· Differentiation
· Working in collaboration
· Assessment for learning
· Boosting pupil attainment
· Activating prior knowledge
· Classroom expectations- rules


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· Lesson 2 – no additional distractions which would have affected the learning
· Direction was made explicit which allowed all students to remain on task
· The class behaviour was generally kept in order through the course of the lesson. When problems did arise, the teacher would apply a question to the particular individual to get them to resort back to the task set.






Record 2
	Date and time, year group:
Wednesday 22nd September 2021: Year 9, Lesson 5: PE

	Where and When: Context of the observation – subject/AOLE, general classroom context

Lesson took place in the Gymnasium and involved a development group which consisted of low ability and poor behaved students. During the lesson the students were expected to complete the bleep test amongst other exercises and apply numeracy skills to record their results.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

This critical incident occurred in a Year 9 development PE lesson. Within the class there were a range of learners from students with ALN to students displaying extremely challenging behaviour. Students displayed extremely disruptive behaviour from the offset of the lesson. Use of inappropriate language, unsafe behaviour, students refusing to follow school rules and comply with the teacher’s instructions, leading the teacher battling to be heard. Amongst other acts of inappropriate behaviour, Pupil A threw his bib which was required for the task into the basketball hoop. Instead of responding negatively and disciplining the child the teacher praised him for his efforts stating ‘wow, good job Pupil A, I bet you couldn’t do that again if you tried’. This simple comment immediately defused this behaviour and provoked a positive reaction from the student who retrieved the bib and apologised. Pupil A was able to acknowledge his misconduct and take accountability for his actions whilst also changed the attitude of his peers for the remainder of the lesson. 

Positive praise was frequently used to improve pupil engagement, boost motivation, improve negative behaviour and minimize additional challenges which have been previously observed with this group of individuals for example risk of absconding, aggressive outbursts, outbursts of physical action


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Positive and negative reinforcements
· Leadership skills
· Developing knowledge of external factors for example the side effects of being exposure to poverty, neglect, abuse, dysfunctional homes
· Approaches to building successful and professional relationships with students
· Develop problem solving skills
· Expand my understanding of the four purposes and link them to boosting attainment in the classroom

This Critical incident has motivated me to research further the positive attributes linked to reinforcements. Throughout the course of the lesson students used simple hand gestures (fist pumps) with one another to boost morale and encourage their peers to remain motivated. This has led me to believe that if teachers succeed in gaining a positive relationship with students, they will achieve the desired outcome, increase pupil engagement, positive mindsets, and performance


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The lesson occurred just after breaktime creating additional issues for the teacher to plan and respond to. The learning environment was extremely chaotic, students displayed very challenging behaviour and although the teacher tried to implement simple instruction from the start of the lesson, due to the children being wound up this meant the lesson start time was prolonged. This then impacted on the amount of time they had to complete all three tasks. This resulted in the teacher having to deviate from his initial lesson plan, reconstruct his intention and liquidize the main objective into one clear task.  




Record 3
	Date and time, year group:
Wednesday 22nd September 2021: Year 9, Lesson 5: PE

	Where and When: Context of the observation – subject/AOLE, general classroom context

The lesson took place on the basketball court with a performance group learning how to apply a pivot during a netball game

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

Counting backwards (3,2,1) was frequently utilized within the lesson to orchestrate pupils and support various elements of engagement:
· To secure student attention
· Communicate a transition from one activity to another
· Positively impact behaviour 
· Avoids unnecessary tensions within an environment for example, prevents sensory overload for students who struggle with noise and removes the chaos in busy working environments
· Conditions the students to follow a set of commands to ensure safety at all times

Applying the 3,2,1 concept to influence and direct the learners to expand upon their understanding, gain the resilience and motivation to progress, be able to reflect on their performance and critique themselves and others to enhance their skills. Applying this strategy will maintain appropriate classroom etiquette and challenge any disruptive behaviour. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Positive and negative reinforcements
· Responding to challenging behaviour
· Four purposes for learners
· Health and safety
· Leadership skills
· Other intrinsic motivators
· Other strategies (arm raised, clapping, whistle) to diffuse challenging behaviour or communicate a change in the lesson


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

This lesson occurred at the end of the day. All students were enthusiastic about taking part in the lesson, even a pupil that had been excused was given a role to play in supporting the learning through coaching her peers. You could identify they were a performance group who wanted to exceed the teacher’s expectations, they were attentive, followed instructions, applied the skills into practice during the game and behaviour was excellent throughout. 
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