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Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



In this section I will discuss my learning needs agreed with my mentor in supervision. 

Working Collaboratively with service users, carers and professionals

Since starting in Child Protection I feel I have progressed in a number of areas such as court documents and processes, understanding the developmental needs of children and constructing and implementing child protection and looked after reviews and plans. However, an area I feel I need to develop my practice on is working with challenging service users to ensure that my approach is anti-oppressive and also managing challenging professionals in an appropriate manner.  The nature of child protection can be described as oppressive, therefore it is important for me to ensure that the service users and carers feel supported and that they are included in the decisions and feel empowered to make decisions, rather than have them imposed on them (Hart, 2010). Likewise, it is important for me to ensure that I advocate on behalf of the children and families to ensure they are not discriminated against by other professionals involved (Sidebotham and Weeks, 2010). All agencies have their own agenda, experiences and feelings towards the families I work with and therefore it is important for me to ensure that any decisions made are child focused in conjunction with the families and challenge any information that could be biased or prejudiced against the family (Sidebotham and Weeks, 2010).
Applying analysis in assessment to inform interventions.

An important aspect of this identified through my learning objectives is to ensure through practice that I develop my confidence and self-belief skills which will enhance my practice and help me formulate appropriate, critical and reflective analysis in assessments which will provide clear, appropriate and suitable interventions for the families. This is important as it ensures that you have devised the most suitable and workable interventions for the families, which are aimed to generate positive outcomes and inertia positive the change (Parker & Bradley, 2010). This will generate trust between myself and the families as I will be clear and have belief that these are the most appropriate interventions (Parker & Bradley, 2010; Coulshed & Orme, 2012)
Intervention and application of professional judgement in increasingly complex situations.

An area of further development identified through my learning objectives is to case hold and work with teenage girls. Teenage girls often have a multitude of complex needs which requires a holistic approach as often there is no one singular cause which can often result in complex situations (Marchant, 2010).  This will require me to ensure that I approach and adapt intervention that can manage and meet their needs in a sensitive and understanding way, whilst achieving a positive outcome (Marchant, 2010). Throughout the intervention I will use my professional judgement to ensure that the identified interventions are appropriate and ensuring that these girls are safeguarded, and if not identify other suitable interventions.

Word count 478.

Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  01.03.2019 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



For my observed practice I identified two carers A and B and undertook a supervision. A and B reside together within the North Wales area and provide care for Looked After Children on a short term basis. Carers A and B are very experienced carers and have been providing care for several years, however they have only recently joined the organisation. They currently have three siblings in placement, which they are caring for. Supervision is a requirement for foster carers stated in Statutory Guidance for Fostering Services (Welsh Government, 2019). This ensures that Carers A and B are supported, provided with advice and also allowing the organisation to ensure that the Looked After Children are having their needs met, being safeguarded from harm, achieving their outcomes and that the carers are adhering and complying with rules and regulations set out in fostering regulations (Welsh Government, 2019). Carer A identifies as white Welsh and has lived in the home their whole live. Carer B is white British. Both identify as Christian and attend church regularly.

As the carers reside within Wales I offered both of them the “Active Offer” which provides them with the opportunity to have a Welsh speaking social worker instead, due to their cultural heritage. Both declined as they felt more comfortable conversing in English. “The Active Offer” which is an integral part of the More Than Words (Welsh Government, 2019) and in preparation for this I ensured I watched 4 video clips through moodle. The clips emphasised and reinforced the importance of the Welsh language and offering people with the opportunity to choose the Welsh medium to communicate in, if that is their need or wish (Welsh Government,2016; Welsh Government 2019). As such it was important to me to ensure that carers A and B had the opportunity to converse in Welsh and not the expectation that as I do not speak the Welsh language that they would have to communicate in English.

Word count: 326
	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..
1300 (+/- 10%: include your actual word count at the end of each section)


Carers A and B were asked on several occasions prior to the observation if they were happy and consented to having their supervision observed. Both carers stated that they consented to this and were happy to be a part of assisting my development. Both carers were informed prior to the observation of the reasons why the supervision was being observed, who would be observing me, the structure of the supervision and if they would be happy to provide feedback to the observer after the supervision. The aim of the supervision was for the carers to be able to update me on the progress of the children in placement, to ensure that their needs were being met and also for the carers to discuss and reflect on the time they have spent caring for the children since the previous supervision. It is also a safe place for the carers to be able to express and concerns or issues that may have arose and for us to find a solution to resolve these.
Prior to the supervision I ensured that I had read the previous supervision and case notes, which refreshed me with the carers and also allowed me to view any outstanding actions from the previous supervision. This practice ensures that you are prepared for your visits and supervisions which is vital to building a valued and trusting relationship with the carers as they feel that you respect and understand them (Horwath, 2010). This was important to me as I had been supervising the carers for 3 months as the joined the organisation in December 2018, therefore they were relatively new to myself and we were in the process of building a relationship. Throughout the supervision I used open ended questions which allowed the carers to reflect on their thoughts and ensured that the conversation was flowing. It enabled the carers to explore their thoughts and feelings whilst establishing a good rapport with myself. (Woodcock-Ross, 2011). During any supervision it is important to question and challenge the carer’s thoughts and behaviours in an appropriate manner. This is a vital communication skill and is known as elegant challenging, which is constructively informing the carers that their behaviour or actions are not acceptable and encouraging them to change it (Thompson, 2012). Throughout the supervision the carers presented as very reflective with regards to their own thought and feelings and to the children’s family situation, their behaviours and their feelings. Again this enabled the carers to have an honest and insightful discussion with myself.  
It was important to me that throughout the supervision I used a person centred approach with the carers. This ensured that I was empathetic, non-judgemental, honest and allowed me to view the carers as individuals and taking into account their own needs in addition to the needs of the children and also highlighting that the carers and children are the experts and have the knowledge of their own situation (Trevithick, 2012). This enabled the carers to feel comfortable and that it was a safe environment for them to discuss their feelings (Trevithick, 2012). A person centred approach is also recognised in the Code of Professional Practice for Social Care Workers which states “1:1 working with individuals in person centred ways and using this as the basis for social care and support;” (Social Care Wales, 2017, p.6). As stated above the carers have extensive experience caring for children and therefore are well equipped and resourced to adapt and manage different behaviours. 

Throughout the observation I used both the questioning and exchange model when communicating with the carers. The questioning model allows you to ask questions to identify the concern or the problem and devise an appropriate solution and is focused on the carer/individual to implement the solution (Coulshed & Orme, 2012). The exchange model views carers and individuals as specialists of their own experiences and situation. It highlights that the individual has the expertise to solve their own concerns as they are living with and managing their problems (Coulshed & Orme, 2012). Both of these models allowed me gather the appropriate information from the carers to inform any intervention required.
An important part of the communication throughout the supervision was the use of verbal and non verbal cues. I was conscious of this as soon as I walked into their home and as such positioned myself on the sofa so that I had eye contact with both carers. I was also careful to ensure that I sat with an open posture which allowed them to feel comfortable. Whilst the carers were speaking I ensured that I made plenty on non verbal communication such as eye contact, smiling and nodding, so that the carers knew I was taking on-board the information they were telling me. This reassured the carers that you are paying attention and listening to what they are saying, thus making them feel empowered, valued and that their views and opinions were important and relevant (Trevithick, 2012). Throughout the supervision I ensured that I was actively and reflectively listening to the carers and when appropriate would paraphrase or reflect back what they had said to confirm I had heard and understood what they had said or to challenge and explore the information they provided. This also allowed me to display empathy towards the carers and their situation (Woodcock-Ross, 2011; Trevithick, 2012). I also made sure that I made use of silences appropriately to allow the carers to reflect and think about the question or express their feelings and thoughts, whilst maintaining an open posture again to reassure the carers that I was listening and taking on-board the information they were telling me (Woodcock-Ross, 2011).

Throughout my experience as a social worker I am very aware of the power imbalance between carers/families and social workers and therefore during my supervision I was mindful to reduce this power imbalance as much as possible. To achieve this I ensured that I was respectful of the carers wishes and consulted with them prior and throughout the supervision. I was clear that I was there to support them and ensured I worked in an anti-oppressive manner so that they would feel valued, respected and equal to me (Woodcock-Ross, 2011). This again is noted throughout the Code of Professional Practice for Social Care Workers.
Throughout the supervision it was important to me to ensure that I was empathetic, open and honest, non-judgemental and supportive towards the carers. These are some of the social work values that I apply to my practice (Banks, 2012). The carers identify with a middle class socio-economic status; however they are very child centred when providing care (Trevithick, 2012). As experienced carers they have a good understanding of children’s needs and how their previous experiences affect and impact upon the children and the behaviours they may display. Both carers apply and use the same social work values when caring for the children. The carers are both religious; however, they are very aware of and promote individuality and choice, therefore respecting the wishes of the children in their care (Trevithick, 2012). 
After the observation I felt the supervision had been successful and productive. I felt I had build on my relationship with the carers. However, upon reflection I felt that as I was making notes I may not have given the carers as much eye contact as I had wanted too, and they may have felt that I was not prioritising what they were saying or fully listening to them (Trevithick, 2012; Coulshed & Orme, 2012). This is important as my social work practice and values are about ensuring that the carers on my caseload feel empowered and part of the organisation. This assists towards a trusting relationship. However, I am also aware of the nature and amount of paperwork generated within social work and felt that it was necessary to take notes so that I could truly reflect and record what the carers were discussing (Trevithick, 2012; Coulshed & Orme, 2012). 
Word count: 1329

Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Sophy was on time for the appointment.

	Did the social worker get your permission in advance for the observer to be present? 

Did they explain why they were being observed?

	Sophy got their permission beforehand (in fact twice) and explained to them the reason why the session was going to be observed.

	Were you clear why the social worker met with you today?

	The carer stated that he knew why the meeting was going ahead. He stated that it was a supervision session with Sophy.

	How well prepared do you think, the social worker was for his or her meeting with you?


	The carer stated that he felt that Sophy was well prepared for the meeting. He stated that it was a bit chaotic due to the three children being at home but he said that it was sometimes like that. 

	  How has the social worker listened to you and respected your views and wishes?


	The carer felt that they were listened to and Sophy respected their wishes and views.

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	The carer stated that Sophy spoke in a clear and open way and the carer understood everything that she said. 


	How has the social worker’s involvement met your expectations for this visit?


	The carer stated that the meeting met their expectations and Sophy was able to answer the questions that they had needed to ask. They were also able to pass on mileage forms for Sophy to process. In the carer’s words the meeting “ticked all the boxes”.  

	Are there any other comments or suggestions that you would like to make?
	The carer said that the visit had been chaotic due to the three girls being at home but this was not down to Sophy.


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


This case study will critically examine and reflect upon assessments and work I have undertaken with a family whose child was removed from their care to assess whether they are able to meet their child’s need and safeguard them from harm. The case study will explore relative safeguarding legislation and policies, specifically ones that are applicable to Wales, domestic and international legislation, differing social work theories whilst ensuring that that learning outcomes and National Occupational Standards are met.
For the purposes of this case study I will refer to the mother as parent  to anonymise her identity thus protecting her confidentiality. Confidentiality is an important ethical value and aspect in social work practice as it ensures that the individual’s identity or any identifiable information is protected therefore respecting their right to privacy (Banks, 2012; NHS Digital, n.d). The organisation this family is open to have a duty to protect the families identity under the Data Protection Act (2018) which was informed, updated and incorporates the General Data Protection Regulation (GBPR 2018) which is European data protection legislation (Burgess, 2018). The new Data Protection Act (2018) modernises the Data Protection Act (1998) by including digital and online data and ensures that health and social care information is processed preserving confidentiality and safeguarding of individuals and allowing individuals to know what information is being stored and how this is being used and providing tighter enforcements for organisations who are not protecting information appropriately (Department for Digital, Culture, Media & Sport, 2018; Brimstead & Evans 2018). (link to LA policy DP)
The family became known to the organisation in 2017 due to parent 1 being pregnant and having no prior involvement with the organisation. Parent 1 and parent 2 the baby’s father was not together for the duration of my involvement with the family and therefore not together when parent 1 became known to the organisation. Therefore the organisation does not have any information in relation to parent 2 and he was not involved throughout the assessment process.

Parent 1 did not inform any professionals of her pregnancy concealing this until she was 6 months pregnant. Parent 1 did not engage with the organisation or any professionals who were providing her with support for her unborn baby which raised concerns in relation to the development of the unborn baby. Parent 1 also had very little support from her family or friends during her pregnancy, she was of no fixed abode, prolific substance misuse, engaged in sexual activity for money and would not attend any health appointments for her unborn baby or herself, thus raising concerns that she was causing significant harm to her unborn baby by neglecting its needs. Throughout the assessment period of parent 1 all the professionals’ views involved with her and the unborn baby were gained. It became evident from professionals through multi-agency meetings that parent 1 had capacity to make decisions and therefore was choosing to make unwise decisions such as engaging in sexual activity for money and not engaging with professionals which was having a direct impact on her ability to care for herself and the unborn baby and intervention was required to safeguard her unborn child.
A fundamental part of social work practice is multi-agency working with other professionals to achieve the best outcomes for the child (Brayne & Carr, 2013; Dickens, 2013). This is statutory duty under s.10 of the Children Act (2004) which creates a statutory framework aimed at improving a child’s well-being. The five outcomes are “stay safe, be healthy, enjoy and achieve, make a positive contribution and achieve economic well-being” (Brayne & Carr, 2013, p.185). This allows professionals to share information and expertise in order to help the family achieve the best for their child (Horwath, 2010). However, in the case of parent 1, professionals were raising child protection concerns in relation to the safeguarding and wellbeing of the unborn baby. The All Wales Child Protection Procedures (2008) (AWCPP) states that it is the responsibility of all the professionals and individuals who are involved with a child to ensure that the child is protected from harm and provides clear processed on the action to take if a child is at risk of or suffering significant harm (Local Safeguarding Children Boards in Wales, 2008). Therefore, under section 47 of the Children Act (1989) and with the AWCPP’s a strategy discussion occurred and an initial child protection case conference was held. All professionals involved with the family attend and unanimously agreed that the unborn child was suffering significant harm and their name needed to be placed on the child protection register under the category of neglect. This evidences effective multi-agency working, as professionals were able to share their information and concerns which resulted in safeguards being put in place to try and ensure the unborn baby’s safety. However, Laming (2009) highlights that there are considerable problems with multi-agency working due to organisational differences, different agendas, and the emphasis on individual employee’s to report concerns and their understanding of safeguarding and the sharing of information between organisations. This suggests that these problems need to improve for multi-agency working to be effective (Laming, 2009 cited in Trevithick, 2012).  
Parent 1 has resided in the North Wales geographical area throughout her life. Parent 1 would describe herself as Welsh and identifies with the Welsh culture and nationality. Due to this and as a social work practitioner in Wales, the Social Care Wales, codes of practice and one of the core values of the Social Services and Well-being (Wales) Act 2014 (SSWB(W)A 2014)  (Welsh Government, 2015), it was important to me to ensure that parent’s 1 cultural and linguistic needs were respected and promoted throughout my involvement with the family (Social Care Wales, 2017). However, I was conscious that my previous practice had been in England, and I do not speak Welsh, therefore I was aware there could have been a language barrier. Through discussions with the previous case holding case worker and other professionals involved with parent 1, I was able to ascertain that parent 1 spoke English. During my first meeting with parent 1 I discussed the ‘Active Offer’ with her. This ensured that parent 1 was asked if she would like her communication medium to be in Welsh (Welsh Government, 2015). Parent 1 stated that she spoke and understood very little Welsh, so would prefer all communicate to be in English, however she would like her child to learn and be able to speak Welsh if they wished. Parent 1 was informed that as I do not speak any Welsh should she wish to make use of the ‘Active Offer’ the case would be reallocated to a Welsh speaking social worker. 
Parent 1 was not known to the organisation as a child and therefore had no prior experience with the service and therefore unfamiliar with the child protection (CP) and safeguarding processes. Throughout my involvement with parent 1 she displayed very little engagement such as not attending important meetings in relation to her child both during her pregnancy and after birth. The CP process requires a level of commitment to contribute and engage from everybody involved with the process (Healy, 1998). Therefore parent 1 may have not fully understood the process or concept of CP or may have felt intimidated by professionals and may have chosen not to engage. Parent 1 received support from services for several years due to her substance misuse; however her engagement with them was limited. Due to parent 1 attending these services she was automatically provided with a label due to her lifestyle. Labelling theory is when people in positions of power often apply negative characteristics to individuals which often strengthen those characteristics. Often people who are given labels accept and believe the label and start displaying these negative characteristics which reinforces the negative behaviour associated with the label (Pierson & Thomas, 2010). This can often lead to the person’ taking on’ the label thus becoming a self-fulfilling prophecy of the behaviour society expects from the label (Pierson & Thomas, 2010). In the case of parent 1, she may not engage with professionals as she has took on-board the negative associated with the labels she has been given and may not have felt ‘good enough’ or that she was being judged.
In addition, parent 1’s lifestyle raised further concerns as it was agreed that due to the high level of risk parent 1 posed to her unborn child the organisation would seek a court order to remove the child at birth and place them with foster carers, to ensure that the child is safeguarded from harm and had all their needs met. It was agreed by professionals and the organisation that as there a high level of risk from parent 1 to the unborn baby, the non-engagement and threatening to abscond if a court order was sought to remove the baby parent 1 was not be informed of the baby’s removal until after a court order had been granted. 

This raises an ethical dilemma as key social work values are to work in an anti-oppressive, anti-discriminatory and open and honest manner (Banks, 2012; Trevithick, 2012). Therefore by not informing parent 1 of her baby’s removal at birth it could be argued that the organisation was working in a deceptive manner and not considering parent 1’s wishes and feelings or giving her the chance to care for her immediately after birth. This also raises ethical concerns in relation to parent 1and article 8 of the Human Right Act (1998). Article 8 “provides a right to respect for family life and private life” (Brayne & Carr, 2013, p.89). By not informing parent 1 of the organisations intentions and plans it could be argued that she was having her Human Right to a family life denied. However, article 8 also states any interference with this right must be lawful, necessary and proportionate” (Brayne & Carr, 2013, p.89), therefore as the concerns in relation to parent 1’s ability to care and safeguard the unborn baby had escalated the organisation felt that lawful interference in the form of a court order was necessary to protect and safeguard the unborn baby, thus enacting the other element of article 8 of the Human Rights Act (1998). Furthermore article 8 is not an absolute right and the safety of the unborn baby was deemed as a higher priority for the organisation. Therefore the Human Rights Act (1998) itself can cause an ethical dilemma.
Due to the lack of engagement and the high level of concerns raised in relation to parent 1’s ability to care and safeguard her unborn child Public Law Outline (PLO)/pre-proceedings meetings were not arranged. The PLO/pre-proceedings is a process where parents, the social worker and solicitors for both parties meet to discuss the concerns the organisation has and the expectations from both parties to try and prevent the organisation from seeking a court order to initiate care proceedings to remove the children (Sowden, 2017; Dickens & Mason, 2016). As stated above parent 1 was not informed of the organisations intentions due to her disclosure and fear that she would abscond putting not only herself but her unborn baby at risk. All agencies involved worked closely together and parent 1 agreed to attend and stay in hospital until the baby was born which was due in a few weeks at that time. 
When a child is born mothers are granted parental responsibility (PR). PR is “the rights, duties, powers, responsibilities and authority that in law therefore parent parents have in relation to their children” (Pierson and Thomas, 2010, p.380). As a result, parent 1 had all the rights to make decisions in relation to her baby. Due to the concerns in relation to the unborn baby suffering neglect the organisation in consultation with their legal department applied for an Emergency Protection Order (EPO) under section 44 of the Children Act (1989), which is a short court order lasting up to 8 days to ensure that the baby would be safe and protected from harm thus meaning PR would be shared (Dickens, 2013). During this period the organisation applied for an interim care order under section 38 of the Children Act (1989) which provided the organisation with the majority shared PR in relation to the baby consequently allowing them to make decisions in the baby’s best interest. This resulted in the baby being placed in foster care whilst care proceedings were on-going to make decisions in regards to the permanency and welfare of the baby (Brayne & Carr, 2013). This again raises an ethical issue as the Children Act (1989) clearly stipulates that a child is best placed within the family, however the organisation have a duty to ensure that the child is safeguarded from harm.
Throughout care proceedings it was my role as the child care social worker to assess parent 1’s ability to be able to care for her baby, meet all her needs and safeguard her from harm to establish if her parenting would be ‘good enough’ for her baby to be returned to her care. It can be argued that an assessment is “an ongoing process in which the service user participates, in order to assist the social worker in understanding people in relation to their environment.” “It is also a basis for planning what needs to be done to maintain, improve or bring about change in a person, their environment or both” (Coulshed & Orme, 2012, p22). Therefore my assessment would inform and make a recommendation to the court regarding parent 1’s parenting ability. 
The assessment of parent 1 was informed by the SSWB(W)A 2014. This legislation is specific to Wales, and outlines a legal framework for improving the well-being of individuals who need care and support and how this is provided (Wales Council for Voluntary Action, n.d; Social Care Wales, 2017). My assessment of parent 1 was also informed by Working Together to Safeguard Children (2015) and the Framework for the Assessment of Children in Need and their Families (2000). The assessment framework consists of three domains child’s developmental needs, parenting capacity and family and environmental factors which assess all aspects of a child’s life to provide an understanding of the child’s developmental and safeguarding needs (Rose, 2010). Therefore, these domains were applied throughout the assessment process with parent 1. However it can be argued that the assessment framework heightens the power imbalance by giving the worker more power over the individual being assessed and also can provide the individual with inappropriate labels and without giving them a limited chance to discuss their own situation as they experienced it (Garrett, 2003; Houston, 2002 cited in Coulshed & Orme, 2012). This suggests that judgements and labels may have been formed on parent 1 which she may not have felt were justified and could have contributed to her limited engagement with professionals and the organisation, as parent 1 only engaged with her parenting assessment and some of her supervised contacts with her baby.
Rose (2010) argues that the assessment framework utilises the ecological systems theory/model, conceptualised by Bronfenbrenner (1979). The theory explores the child’s relationships both inside and outside of the home and the wider environment; to understand how all the different factors influence and their development, wellbeing but also highlights any risks associated to the child (Pierson & Thomas, 2010; Trevithick, 2012). Applying this theory to the family it is evident that parent 1’s behaviour such as substance misuse, not attending health appointments and no family support poses a significant risk to the baby, thus hindering their development and well-being. However the environmental factors of professional involvement resulting in the baby being placed with foster carers outside of the home and having all their needs met is a positive protective factor, which will have a direct impact on the baby’s micro and meso systems as portrayed by Bronfenbrenner (1979) (Trevithick, 2012; Rose 2010). This will help the baby’s development and promote their wellbeing (Trevithick 2012).

An important element of the assessment process with parent 1 was continuously analysing the risk to establish if she was able to meet her baby’s needs and also safeguard her from harm. In social work practice risk is based upon the likelihood of events occurring and the positive or negative impact the outcome could have, which informs any decisions or interventions that are formed (Parker & Bradley, 2010). Therefore, in relation to parent 1 when analysing her past and current behaviour such as her lack of engagement, requiring constant prompts during supervision to be able to care for her baby, her history and taking into account the concerns raised by all the professionals involved which had been further heightened during the assessment process it is evident that parent 1 posed a significant risk to her baby. 
Throughout the assessment process and my involvement with the family I used a person centred and holistic approach. This is where the individual or family is at the centre of the situation and is the specialist in their own experiences, therefore making them best placed to deal with and manage their situation (Trevithick, 2012). Therefore, it can be argued that parent 1 is the expert in her own situation and is best manage this which can be applied to her substance misuse as parent 1 is fully aware of her situation and how to handle it. However, Trevithick (2012) argues that this approach is designed for a counselling model due to empathy, unconditional positive regard and congruence that this model facilitates. This can sometimes be misconstrued by social workers as the role of a child protection social worker is to challenge the concept of self-actualisation especially where there is risk of harm to a child. This is evident as parent 1 had her baby removed at birth due to the baby suffering significant harm.
A fundamental principle of the Children Act (1989) is that children should be brought up within the family either immediate or extended wherever possible (Brayne & Carr, 2013). However, during the assessment process it became evident that parent 1 had no family members who were willing to put themselves forward to care for the baby, therefore should the baby not be return to parent 1 then the only over feasible option would to be place the baby for adoption.  This in itself can be argued to cause the baby harm as placing the baby for adoption gives her a new start and a forever home in a family environment that is deemed as safe and who are able to meet her needs (Howe, 1992). However adoption is a last resort and definitive outcome for the baby, as it cuts her ties with her birth family and therefore could raise issues as she grows and develops regarding her identity (Brayne & Carr, 2013; Howe, 1992).
A vital theory used within the assessment process and when making recommendations on permanence to court was attachment theory. Attachment theory was originally developed by Bowlby (1979) and has since been expanded on by several different authors (Howe, 2010). Attachment theory examines the relationships between humans and how strong loving bonds are formed whilst explaining how emotional distress such as anxiety, upset, etc can affect relationships and the person’s ability to regulate their own emotions (Bowlby, 1979 cited in Trevithick 2012). This theory is often applied to babies and young children and how their relationship with their primary care-givers affects their ability to regulation their own emotions, their emotional development and how they relate to others throughout their childhood and adult relationships (Trevithick 2012). The relationship that is developed with the primary-care giver in the early years of a child’s life can have a crucial impact on how they view themselves and how they form and maintain relationships (Trevithick, 2012; Howe, 2013).  Through the assessment process it became evident that parent 1 does not have a close relationship with her family and upon her own reflection could not recall positive childhood experiences or memories, receiving affection from her parents or her parents being about at home. Parent 1 did not recall happy memories and did not speak which much emotional warmth towards her family. Parent 1 described how she struggles with forming relationships suggesting that her early childhood experiences have impacted upon her ability to form future relationships and how to relate to this (Howe, 2013; Trevithick, 2012). This can also be evidenced by parent 1’s behaviour during pregnancy and her inability to bond with her baby during contact sessions.

However, as the baby was removed at birth and placed with foster carers the baby will be forming secure attachments to her care-givers as she will be having her needs met, being shown affection and having her emotions met when she is distressed thus being able to regulate her emotions (Howe, 2013). 
A key element of my assessment and intervention with the family was in relation to  the UN convention of the Rights of a child, which features prominently in the SSWB(W)A (2014) and also has its own legislation the Rights of Children and Young Persons (Wales) Measure 2011 (Clements, 2017). The convention sets out the rights that all children are entitled to in all aspects of their life. The convention has 4 general principles, “non-discrimination, best interests of a child, right to life survival and development and right to be heard” (unicef, n.d.). Therefore these four principles were used when making the recommendation to court that the baby should not return to her mother’s care and be placed for adoption with carers outside of the family. 
The outcome of the assessment and intervention with parent 1 raised a number of significant concerns in relation to her parenting ability to meet her baby’s needs and safeguard her from harm. As such this made a recommendation of her baby returning to her care very unlikely as to do so would be placing the baby back into a situation where she would be at risk of or suffering significant harm. Therefore given the baby’s age my recommendation was to place the baby for adoption outside of the family. The outcome of my assessment and intervention concluding my recommendation was discussed with my line manager during supervisions who agreed that this was in the best interest of the baby given then evidence recorded in my report. The organisation held an agency decision making meeting were the recommendation of placing the baby for adoption was agreed. 
As a child protection social worker it is the organisations duty and my professional responsibility to ensure that all decisions made are in the best interest of the child, their welfare is paramount and they are safeguarded from harm, therefore any recommendation made to court has to reflect this under section 1 of the Children Act (1989) the welfare checklist (Brayne & Carr, 2013; Horwath, 2010). The court need to be satisfied that any report evidences that the recommendation is in the best interest of the child’s welfare (Brayne & Carr, 2013). The recommendation from the organisation was for a full care order to be made under section 33 of the Children Act (1989) and for the baby to be placed for adoption with carers outside of the family thus asking for a placement order under section 21 of the Adoption and Children Act (2002) (Brayne & Carr, 2013). This recommendation was shared and agreed by the guardian and the judge who made the order.
In conclusion my role as the child’s social worker was to ensure that she was safeguarded from harm, having all her needs met and making a recommendation regarding the long-term placement of the baby. To inform this recommendation I was required to undertake a parenting assessment of the mother, whilst exploring family members.  To assist me in this I used relevant theory, legislation and procedures to ensure that any recommendation was evidence based and in the best interest of the baby.

.  
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Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


In 2014 the Social Services and Well-being (Wales) Act (SSWB(W)A) was devised and became legislation in 2016. The SSWWA (2014) was the first to focus on the safeguarding and wellbeing of adults and the wellbeing of children. The act was devised to protect vulnerable adults who are at risk of abuse and give clear directions and power so that people could be protected. The SSWWA (2014) describes vulnerable adults as “This section has no associated Explanatory Notes

experiencing or is at risk of abuse or neglect, has needs for care and support . . . and as a result of those needs is unable to protect himself or herself against the abuse or neglect or the risk of it” (Section 126, Social Social Services and Well-being (Wales) Act (2014)’. Adult protection and safeguarding procedures are covered under the SSWB(W)A (2014) and this is set out in the Working Together to Safeguard People, Volumes 1,2 and 3 (Welsh Government, 2016). They are coordinated and monitored by regional safeguarding adults boards. These consist of a mixture of different and relevant professionals who work together to promote best practice and effective inter-agency working and working with providers to develop preventative services (Welsh Government, 2016).  The SSWB(W)A (2014) places the emphasis of reporting safeguarding concerns to the local authority on all professionals and voluntary agencies involved with that adult (Age Cymru, 2018).
In England the adult legislation falls under the Care Act (2014). The act encompasses various previous legislation such as the National Assistance Act (1948), National Care Health Service and Community Care Act (1990) and the Chronically Sick and Disabled Persons Act (1980). The Care Act (2014) extends the promotion of wellbeing to carers as well as service users and ensures that every adult is entitled to information and advice in order to make decisions about their care and support needs, such as what type and range of services and support available. (Whittington, 2016) The Act also ensures that service users are entitled to an assessment of their needs, if they are eligible for support, including a financial assessment.
In addition, both sets of English and Welsh legislation utilise the Human Rights Act (1998) and was implemented in October 2002 (Dickens, 2013).  The Human Rights Act (1998) consists of 14 articles which provide UK citizens with rights such as freedom of expression, right to liberty and security and the right to respect for private and family life (Dickens, 2013). 
Furthermore, other legislation that applies in the UK for vulnerable adults is the Mental Health Act (1983) (MHA) and the Mental Capacity Act (2005) (MCA). The MHA (1983) focuses on powers and duties social workers and health professionals have in relation to service users suffering from mental ill-health which often makes them vulnerable. The act provides guidance on when to intervene and when is deemed necessary to detain (Gould & Martin, 2012). 
The MCA (2005) focuses on ensuring that adults have the capacity to make specific decisions such as if they want medical treatment, refusing to leave their home etc. The act specifies that adults have the right to make un-wise decisions and if they choose to do this, it does not mean that they are lacking capacity. The act sets out steps for assessing a person’s capacity (Brayne & Carr, 2013). 
Word count: 541
	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)



As stated above in Wales both adults and children’s wellbeing is covered under the Social Services and Well-being Wales Act (2014) (SSWB(W)A). However, whilst this act covers adult safeguarding and children’s care and support needs the children’s safeguarding element and procedures come under the Children Act (1989) and the All Wales Child Protection Procedures (2008) (AWCPP). Adult safeguarding is driven by policies, however children’s legislation and guidance is much more descriptive and detailed. It is much more process driven and covers a vast amount of advice and procedures. 
One of the fundamental differences between adults and children is the fact that children are viewed as dependants were decisions are made for them and on behalf of them (Pierson & Thomas, 2010). Parents of a child have parental responsibility (PR) which means that they make all the decisions, as they have the legal rights and powers for their child/ren. Whoever holds PR has a duty to ensure that all their child/ren’s needs are met and they are safeguarded from harm. Children are viewed as reliant upon adults to have their needs met (Pierson & Thomas, 2010). 

Adults are viewed as being able to make their own choices and decisions even if these are un-wise decisions. Adults are responsible for their own actions, behaviours and decisions and are expected to be able to care for themselves (Buchanan, 2013). The exception to this is adults who have been detained under section 3 of the MHA (1983) or who have been assessed as not having capacity to make their own decisions, this is specific to each to each decision.  As such consequences and penalties for adults are generally more strict and severe as they are viewed as being autonomous and responsible for their own actions (Pierson & Thomas, 2010; Coulshed and Orme, 2012). 
Another difference between adults and children is the categories of abuse.  Child abuse is categorised into either physical, sexual, emotional or neglect (Pierson & Thomas, 2010). The categories for adult abuse expand on this by adding in financial, domestic abuse, self-neglect, discrimination and modern slavery (SCIE, 2018). As a child suffering abuse at a young age such as neglect is likely to have a massive impact on your life as you grow and develop. Adults are developed and therefore more likely to be able to process, understand and move forward from the abuse (WHO, 2019; Trevithick, 2012).
Word count: 396
Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


When I started on the consolidation award I was working within the child protection area of social work. However, during the consolidation period I have moved to the fostering team to become a supervising social worker. Therefore my portfolio is a mixture of my child protection and fostering social work experiences. 
With regards to my learning outcomes/needs I was able to complete some of these, however due to my change in roles I was not able to complete them all as I was communicating with the same cliental. 
I feel and believe that I have grown in confidence in my social work practice since starting the consolidation award and feel I am able to challenge professionals appropriately and effectively to generate positive change for foster carers and families. I feel I have more confidence to be able to advocate on their behalf and promote their wishes and feelings.

Through supervisions both within child protection and fostering I was able to identify my training needs and attend relevant courses.  I have accessed court and chronology training, in addition to fostering training covering different aspects of fostering. This is important for my development and progression as it assisted my transition from child protection to fostering. It provided me with an insight into the role of a supervising social worker and helped my understanding of this.
Throughout my practice both in child protection and fostering I have continued to utilised and included relevant and up to date research for example in child protection conference reports and viability and connected persons assessments. This assists with the analysis of the information which informs the decision and the recommendation (Munro, 2011). Munro (2011) also states that utilising research improves analytical skills. 

Since starting the consolidation programme I feel I have utilised supervisions and I am an active contributor. I feel I am prepared for supervisions, I continuously reflect upon and analyse my practice and will discuss and display insight into my own performance and also with regards to the carers I supervise. I feel devise my own solutions to problems and reflect upon these in supervision. I use the Borton model (1970) in both my own supervision and when I am supervising carers. This consists of what, so what and what now and helps me to reflect on my practice and identify areas for improvement or where I have undertook a good piece of social work (Taylor, 2006). 
Throughout the consolidation programme I feel I have maintained and worked in an anti-oppressive way and always strived to ensure that families and carers feel empowered and that they are working in conjunction and alongside myself and the organisation. This is reflected in the feedback from the observation and also from the carers I supervise, and colleagues. I feel I have a good and equal working relationship with my carers, which is reflected back by their positive comments about me in their fostering and connected person’s annual reviews. 
With regards to my own future learning needs I feel that although my confidence in my ability has increased, this is still an area that I need to further develop. This is discussed within my supervisions and I feel that my self-doubt and lack of self-belief can sometimes make me question my own practice. However, through reflective supervision and reflecting upon my learning by using the Borton model (1970) I am able to challenge myself and my self-belief. I also feel that my self confidence will increase the longer I am in the role and the more experience, knowledge, learning and understanding of the service provided I will gain. Munro (2011) states that experience assists your knowledge and skills and this enhances the use of your professional judgement when making decisions or recommending an outcome.  
A further learning need I would like to develop is to undertake training to be able to deliver but also provide me with a greater insight, understanding and knowledge of fostering. I feel this would benefit the foster carers I supervise as it would provide me with more tools to help them.  I also feel this would assist with developing my self confidence and self belief. 

Furthermore, I feel I would benefit from shadowing different teams to further enhance my understanding of the roles they undertake and also shadowing more senior members of staff to again have an understanding of their role and responsibilities.

Throughout the consolidation process I have enjoyed my years in practice in both child protection and fostering and feel I have gained very valuable knowledge. I feel I have improved and developed significantly from starting as a newly qualified social worker, however my learning journey will never stop and there will always be room for development and improvement of my practice.  This is a challenge I am looking forward to undertaking.
Word count 800

Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1 
	09/11/17

	2
	14/02/18

	3
	18/04/18

	4
	17/07/18


Notes 
Due to personal issues I was granted extenuating circumstances with my consolidation portfolio being submitted on the 11/10/19.

Please see mentor’s comments below. Since starting the consolidation programme I have had three different line managers, my most recent one being within the last few months. Therefore I did not feel it was appropriate for her to comment as she has not known me long enough and has not viewed my development and progression to be able to provide an insight into me. 

My previous manager Claire Gooding has left the organisation, however before she left she was on long term sick leave, therefore despite completing the portfolio within timescales, I was unable to get her to read this and make comments. 

I have therefore asked a senior and very experienced colleague, who has seen my journey since I started in the fostering team. This colleague is a practice educator and also observed my observed practice. He has red my portfolio and regularly informally mentors me with advice and guidance. As he has viewed my progression and also weathered the changes within the team and management structure I felt it was best to ask a senior member of staff who has a good knowledge and understanding of myself to provide comments on my progression and development. 
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


I have worked in Wrexham Fostering Service for the past 3 years and previously while working for Wirral Fostering Service I was a Practice Educator for a number of students. Due to Claire Gooding leaving the team I have been asked to produce mentors’ comments regarding Sophy Noakhes progress whilst working for the Fostering Service. 

I have worked closely with Sophy for the past year and a half. She joined the team from a Family Support Team and was quite new to Fostering and the necessary regulations and standards. In no time she has come to terms with the various pieces of legislation that is required within the fostering process and has shown that she understands what is expected of a supervising social worker.

Sophy is a committed member of the Fostering team and is an excellent member of the team. She supports both colleagues and foster carers and is able to give advice on cases and methods of social work. This has been observed within discussions with colleagues and foster carers. I have observed her in supervision sessions with foster carers and their response has always been very positive. It is obvious through discussion and feedback that foster carers are positive about Sophy’s input. 

Sophy has a good understanding of her role and responsibility within the team and will seek support when appropriate. She is able to make decisions on a case in isolation however will seek oversight on this decision to ensure that this was the right decision. When this is questioned and challenged with Sophy she is able to evidence why she made the decision which is in general demonstrated well evidenced practice. This is particularly true with the “on duty” system where Sophy has to demonstrate when placing young people that she has matched the needs of the young person to the foster carer. This is not always easy to do but Sophy keeps the needs of the young person at the centre of any discussions with fellow professionals and foster carers.

One of the areas of development is Sophy’s  self-belief and self-confidence. Having said that she has come from a different team into a fostering team and her confidence in her role as a supervising social worker has improved considerably.  Sophy’s confidence issues stem from her self-doubt, which can make her present as anxious at times. However she is seen as a senior member of the team after only being with the team for the past year and a half.
She completes court reports and review reports on time and the standard of the reports, in my opinion, is very good. 

Sophy is able to use social work research effectively within her practice and this is observed within her reports and within the observation. She clearly researched this area prior to the observation. She prepared well for the observation and also made sure that the foster carers understood why she was doing the observation and what it entailed. The feedback from the foster carers was positive and it was obvious that they appreciated working with Sophy. 
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Section 8
Learner details, Signatures and Line manager verification
It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio
Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).
1. Name of Learner  Sophy Noakhes
2. Learner’s University Number: 1708360
Address for Correspondence: 1 Elm Tree Cottages, Church Lane, Huxley, Chester, CH3 9BQ
Telephone: 07738228253
E-mail: sophynoakhes@hotmail.co.uk
Date of Professional Qualification: March 2016
Date of registration with Social Care Wales: 
3. Name of Learner’s Agency: Fostering Team, 
Agency Contact details:
Name: Wrexham County Borough Council
Address: 3rd Floor, Lambpit St, Wrexham LL11 1AR
Telephone Number: 01978 295319
E-Mail address:  sophy.noakhes@wrexham.gov.uk 
4. The evidence I have provided within this portfolio is in:

Welsh only 
(
 Welsh and English (

English only ( X
Mentor’s details

5. Mentor’s details:

Name: Elwyn Jones
Address: Fostering Team, 3rd Floor, Lambpit St, Wrexham LL11 1AR
Telephone Number: 01978 295355
E-Mail address: elwyn.jones@wrexham.gov.uk 
	6. Observer details 
Name: Elwyn Jones
Work Address: Fostering Team, 3rd Floor, Lambpit St, Wrexham LL11 1AR
Professional Qualification and date of qualification: 
Email and telephone number:01978 295355 elwyn.jones@wrexham.gov.uk 



Signatures and Line Manager Verification

CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)
Date: _ _ _ _ _ _ _ _ _ _
 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)
Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 
 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _SHARON GRIFFITH_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Sophy Noakhes

	Name of Team/Agency 
	Fostering Team

	Name of Mentor 
	Claire Gooding/Elwyn Jones

	Name of Line Manager 
	Sharon Griffith


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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