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Select one of the pupils you have been observing and working with in the Foundation Phase. Carry out an in depth analysis of their interaction with the outdoor environment in their learning and play. Focus in particular on aspects of physical development and how their interaction with the environment contributes to the development of their physical literacy

The Foundation Phase curriculum bases on children learning ‘through first-hand experiential activities with the serious business of ‘play’ providing the vehicle’ (Welsh Assembly Government, 2008). These activities were set out by the teachers in stations around the school, however the children chose which activities they would participate in. The Welsh Assembly Government (2008) suggest that ‘through their play, children practise and consolidate their learning, play with ideas, experiment, take risks, solve problems, and make decisions individually, in small and in large groups’. Play allows for a child to develop physically, emotionally and cognitively within a variety of environments, therefore contributing to the enhancement of their physical literacy. 

Whitehead (2010) states that ‘the development of the physical competence attribute of physical literacy is reliant upon play’. Therefore without play, a child will have difficultly developing their physical literacy and therefore leading a healthy and active lifestyle later in life. Whitehead (2010) describes physical literacy as ‘the motivation, confidence, physical competence, knowledge and understanding to maintain physical activity throughout the life course’. Without a child regularly participating in physical activity (such as play) during their childhood, the stepping stones of their physical competence will not be created, therefore hindering them developing and maintaining their personal physical literacy. In a study by Wainwright et al (2018) it was found that ‘pupils in the Foundation Phase had good levels of physical competence and showed a significant improvement in their locomotor skills’ however ‘object control skills did not improve significantly’. Therefore the foundation phase curriculum can be seen to positively influence a child’s physical competence in some areas. It was also found that ‘the holistic play-based Foundation Phase with its active embodied learning and use of the outdoors enabled pupils to interact with a diverse range of environments through many areas of learning’ (Wainwright et al, 2018). This highlights the positive impact that the natural outdoor environment can have on a child’s holistic physical literacy development. It is therefore suggested that the ‘foundation phase as an early childhood curriculum lays the foundations of physical literacy with the exception of some aspects of the attribute of the physical competence’ (Wainwright, 2018). 
In order for a child to participate in physical activity throughout life, they need to develop their fundamental motor skills in their childhood. The foundation curriculum suggest that children ‘should develop their gross and fine motor skills, physical control, mobility and an awareness of space, using large and small equipment, across all Areas of Learning, indoors and outdoors (Welsh Assembly Government, 2008). During almost all activities that the child participated in attempted to develop their fundamental skills.  Fundamental skills include ‘locomotor (e.g. running and hopping), manipulative or object control (e.g. catching and throwing) and stability (e.g. balancing and twisting) skills’ (Lubans, 2010). These movements are learned through repeated physical and cognitive practice of the skill. Charlesworth (2010) suggest that ‘fundamental motor skills are learned by everyone and serve as the foundation for more specialized motor skills that will be learned later’. Childhood sets the basis of a person’s lifelong fundamental skills so is therefore crucial to develop.  ‘Fundamental motor skills and perceived physical competence are primary mechanisms that are associated with physical activity participation and health-related ﬁtness’ (Robinson, 2011). How a child perceives their fundamental skills determines whether they actively repeat them in the future. When the child was playing on the wooden blocks she repeatedly asked me to ‘look at this’ as she jumped off them. This shows that the child have good perceived ability of her jumping skills as she wanted to show how good they were. However, when the child was concentrating on balancing on the obstacle course, they often just jumped off or stepped over when it got to the difficult parts. This may suggest that they do not have good perceived balancing ability. ‘A child’s perceptions of competence are situated within the difficulty of the task’ (Stodden et al, 2008). This may suggest that if a task is highly difficult they may not have good perceived motor competence and choose not to try instead.
During both weeks of observing, the child spent most of their time outside learning within the natural environment through play. Stork and Sanders (2008) stated that play ‘is essential to development because it contributes to the cognitive, physical, social, and emotional well-being of children and youth’. Play attempts to develop the child holistically, therefore enhancing their physical literacy. Clements (2004) suggests that ‘outdoor play is a natural and critical part of a child’s healthy development’. These outdoor activities amplify muscle growth and supports heart, lung and other vital organ growth which are essential for a child’s physical development (Clements, 2004, pp.69). Therefore, outdoor play should play a vital role in childhood to enhance their personal physical development. Moser and Martinsen (2010) suggest that a ‘kindergarten’s outdoor space is essential when it comes to children’s social development and learning through outdoor play’. This suggests that outdoor play attempts to develop a child within the social domain, not just physically. The outdoor environment affords many different behaviours and physical and transferable skills for children, that would be significantly missed out on without regular opportunities for participation in outdoor play. These areas can also allow the child to be alone or with only a few other children in silence and peace which is imperative for the development of a child’s mental health and wellbeing (Moser and Martinsen, 2010 pp.467-468). Therefore, it can be suggested that outdoor play develops a child holistically, which will contribute to their overall physical literacy development. 
When playing within an environment, children tend to perceive/afford objects in different ways to that of adults. ‘The affordances of the environment are what it offers the animal, what it provides or furnishes, either good or ill’ (Gibson, 1979). When observing the child outside in the first visit, the child spent a large amount of time jumping, running through and playing within a puddle. To an adult, a puddle is nothing more than rain on the floor and is regularly avoided, however for children it allows for a new dimension of play. Jumping and running are seen as basic travelling movements which are used within a child’s daily routines and especially within play (Jess and McIntyre, 2009, pp.16). These basic movements are crucial for a child to develop as they are lifelong skills, and therefore not just beneficial within childhood. ‘Basic movements are important as they emerge from combinations of generic movements and are used by children in their daily play and routines’ (Jess and McIntyre, 2009). Therefore, children need to regularly participate in these basic movements, which is most apparent during children’s free play.  Free play is defined as being ‘freely chosen, self-determined and without adult intervention’ (Play England, 2006). This play was shown when playing in the puddle, as they were able to choose the activity they were participating in, without the staff intervening. The Welsh Assembly Government (2008) suggest that ‘The Foundation Phase environment should promote discovery and independence and a greater emphasis on using the outdoor environment as a resource for children’s learning’, all of which are met through the use of free play.

The child created an imaginative environment when playing in the puddle, stating it was a ‘car wash’ where buckets of water and brushes were used as cleaning devices for the bikes and scooters. Buckets and brushes are seen as detached objects which afford special behaviours within humans (Gibson, 1979, pp.59), these objects affording cleaning. Playing in imaginative environments with these objects offers transferrable skills to life at home for children and within their later lives. Fallows and Steven (2013) suggest that once learnt, a transferable skill will ‘transfer from the context in which they were acquired to another’. Therefore, in this context, once they have played using these cleaning skills, they can transfer the skills to their home environment and use them there. 

On the second week, the child was involved in making and playing with an obstacle course which followed a story given by their teacher. This story attempted to add maths into the making of the course, by suggesting the children, for example, needed to find ‘five minus two tyres’ to add into their course. Within the foundation curriculum, it is suggested that children need to ‘develop their number skills across the curriculum by using mathematical information, calculating, and interpreting and presenting finding’ (Welsh Assembly Government, 2008). This activity allows for the children to develop number within an enjoyable environment, which therefore may enhance their memory of the learning that took place. The teacher provides a vital role in a child’s play ‘particularly when interactions involve open questioning, shared and sustained thinking’ (Welsh Assembly Government, 2008). The teacher guides a child to learn important information about life so therefore must be ready with knowledgeable information when the child needs it. The foundation curriculum believes there should be a balance between teacher-initiated and child-initiated activities (Welsh Assembly Government, 2008, pp.6). This allows children to actively choose what they learn about, with the help of the teacher providing educational information, enhancing a child’s overall development. When collecting objects from around the playground, many of the objects were far away and often as big or bigger than them. This meant that they would be developing their gross motor skills due to the size of the objects and how they had to travel to and from getting them. Gross motor skills use large muscles groups, such as walking, running, climbing etc (Meggitt, 2006). Gross motor skills were shown when the children ran to and from the obstacle course to collect the objects, as well as lifting and carrying the tyres, wooden planks and bricks. Collecting these objects also allowed for children to show their basic ‘travelling movements’ such as running, jumping and climbing when collecting the objects, as well as basic ‘object control movements’ such as rolling the tyres, and throwing balls into the pits (Jess and McIntyre, 2009). Developing gross motor skills, basic travelling movements and basic object control movements is imperative during childhood to set a base for their overall physical literacy development.  

On the second week, the children were offered a trip to the forest area. Within this trip, the children listened to a story given by their teacher and had to remember what happened in the story to decide if the objects in the forest that they found were relevant to the story or not. Forests are natural environments which ‘represent dynamic and rough playscapes that challenge motor activity in children’ (Fjørtoft, 2001). Therefore, taking a child’s learning into this natural environment allows them to develop their motor skills as well as developing cognitively. Forest Schools originate from Scandinavia and attempt to ‘provide children with the space to move around freely’ and enhance a child’s physical development such as their ‘agility, stamina, coordination and strength’ (Maynard, 2007). These schools focussed on using the outdoor environment to create a more enjoyable and stimulating environment for children to learn within. Using the basis of these Forest Schools within a school will allow children to participate in ‘experimentation and problem solving, and the children would actively make meaning when they engage with mistakes and problems’ (O’Brien, 2009). Using forests within a school allows for a new outdoor dimension for the children to learn and play within. 

One main function that playing on uneven natural land has for children, is that it develops their balance. When the children were playing on the obstacle course, balance was also acquired to make it over the different levelled and uneven objects. Chemg et al (2001) suggests that ‘maintenance of standing balance is a most essential task in an individual's upright functional activities’. Without a child learning how to balance correctly at an early age, simple tasks such as running, jumping and even sitting on a chair may be difficult for them. The vestibular system can be recognised as the organ of balance in the ear and is involved in many tasks within a child and adults daily life such as eye movements, spatial orientation and navigation (Day and Fitzpatrick, 2005). Therefore, the vestibular system is an important system to develop from a young age. Through outdoor play on natural uneven land and the use of obstacle courses, children can develop this system through repeating these movements regularly. 

The child was also given the chance to make beaded and pasta bracelets, which attempted to develop their fine motor skills. Fine motor skills are broken down into gross manipulative skills and fine manipulative skills. ‘Fine manipulative skills involve precise use of the hands and fingers, for example pointing, drawing, using a knife and fork or chopsticks, writing or doing up shoelaces’ (Meggitt, 2006). These skills were developed during this activity as the child had to pick up little pieces of pasta and beads and thread them onto a thin piece of string, therefore using their fingers and hands precisely. ‘Gross manipulative skills involve single limb movements, usually of the arm’ (Meggitt, 2006). This skill was not used as much in this activity, but still played a part. Gross manipulative skills were shown a lot when in the playground playing with their friends, such as when they were throwing the ball to each other. 

[bookmark: _GoBack]In conclusion, the use of the outdoors and play within the foundation phase has a positive impact on the development of a child’s physical literacy. The foundation curriculum provides children with ‘indoor and outdoor environments that are fun, exciting, stimulating and safe promote children’s development and natural curiosity to explore and learn through first-hand experiences’. It was shown from the observations that the child was able to develop cognitively and emotionally as well as physically through the variety of first-hand experiences that took place. The outdoors is therefore seen to be ‘an important pedagogical space in terms of children’s play and learning’ (Moser and Martinsen, 2010). 
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