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ABSTRACT

This study aims to investigate the perception of stress among Senior 3 students by tenured teachers at First Senior High School in Laiwu District (Also known as Laiwu No.1 Senior High School) in Ji Nan City. Additionally, the study explores potential solutions to alleviate stress among Senior 3 students, defined as the students in their final year of senior high school, at the same school. The scope of the study is limited to Laiwu No.1 Senior High School in Ji Nan City. The scope of the study is limited to Laiwu No.1 Senior High School in Ji Nan City.

The scope of the study is limited to Laiwu No.1 Senior High School in Ji Nan City.

This paper employs a large-scale field survey and a combination of qualitative and quantitative analyses. The experiment described in this paper will be conducted at Laiwu No.1 Senior High School in Ji Nan City. A group of teachers will be selected to conduct questionnaire surveys, collect data, and analyse the sources of psychological pressure experienced by Senior 3 students' teachers. The aim is to identify potential solutions to alleviate the psychological pressure experienced by the students. Meanwhile, the investigator conducted face-to-face interviews with several teachers to analyse how they cope with and solve the problem of Senior 3 students' stress from an authoritative and detailed perspective.

Through the collection of a large amount of quantitative and qualitative data, the main conclusions are: in Laiwu No.1 Senior High School, most teachers believe that their students have little or no stress. However, there are still some students who are stressed, and they usually show "pre-test anxiety and low self-confidence"; teachers believe that the main reason for students' stress is that they have too high self-requirements. Teachers also believe that competition among students, parents' and teachers' expectations, and the influence of electronic devices are also major sources of stress.

In the context of the prevalence of test-based education and the selection of talents based on the college entrance examination, students will inevitably encounter different degrees of stress. What teachers can do is to do their job as leaders and educators, and give students positive guidance. Instead of pressuring students, they can build self-confidence and a sense of achievement in their learning and life. While communicating with students and understanding their stress, they should learn to address their stress on a case-by-case basis. It is necessary to cooperate with students' parents and social organisations to assist when necessary. Now that the epidemic is over, it is even more important for teachers to play a positive. Positive guidance to encourage students to face reality and look to the future.

Keywords: China, Senior 3 students, teachers, educators, Jinan City, Shandong Province, college entrance examination, psychological stress, adolescent stress, pre-test anxiety.

ACRONYM 

EO

Education Otherwise

LA

Local Authority 

CNNDA
China National Narcotic Drugs Association
COVID-19
Corona Virus Disease 2019

OECD

Organisation for Economic Co-operation and Development

PISA

Programme for International Student Assessment
WJX

Wen Juan Xing (The Questionnaire Star platform)

INTRODUCTION 

Background

In recent years, teenagers in China have indicated major suffering from depression and mental illness, as stated in the report released by UNICEF China (2021), that close to 25 per cent of the country’s adolescent population are facing depression at mild to severe level, amongst which an estimated of 30 million were reported to be under 17 years old. As important guides for adolescents, the support from teachers is crucial in the mental health condition and mental development of their adolescent students (Wang, 2023). However, students often display a tendency of concealing their mental problems, causing difficulty for teachers to detect such issues (Amai, 2021). In Shandong Province, China, education has been emphasized since the Spring and Autumn Period and the Warring States Period (Zha, 2013). Therefore, research on adolescent pedagogy and psychology in this province is of great significance (Zhao, et al., 2021).

Students aged 15 to 18, particularly those at 18, undergo rapid physical and mental development, characterized by independent thinking, strong curiosity (Feehan, et al., 1993), and a clear understanding of honour and shame, leading to potential clashes with societal values and resulting in feelings of rebellion, misfitting, and scepticism, prompting educators to prioritize the mental needs of the students (Best & Ban, 2021).

In Shandong province, China, education practitioners emphasise the role of the teacher in the education process. Educators not only assist students in the learning process but also play a crucial role in providing psychological counselling as class leaders. This paper aims to conduct a detailed study in the context of Shandong Province and the local educational background to explore how educators can effectively alleviate students' psychological pressure.

Research question

This paper will examine the following question.

What are the causes of stress for the senior 3 students, defined as students in their final year of senior high school, in Laiwu No.1 Senior High School from a teacher’s point of view?

Hypothesis 1: Senior 3 students may experience stress due to the high expectations placed on them to perform well academically in preparation for college entrance exams.

Hypothesis 2: Senior 3 students may feel pressure from their families to succeed academically, leading to stress about meeting familial expectations.

Hypothesis 3: Perceptions of inadequate support from teachers in navigating academic challenges or addressing personal concerns may contribute to stress among senior 3 students.

Objectives and Scope

Students in China, reliant on education and family for knowledge, display natural curiosity, yet when faced with negative thoughts, may feel confused and burdened by parental, peer, and academic expectations, leading to potential stress and mental health challenges that hinder their development (Wang, et al., 2020). This paper aims to address these issues the senior 3 students are facing based on their situation at Laiwu No.1 Senior High School in Jinan, Shandong Province. 

The specific objectives are to:

1)
Investigate the specific causes of stress among senior 3 students in Laiwu No.1 Senior High School from the perspective of teachers, addressing the hypotheses proposed, to gain a comprehensive understanding of the stressors affecting these students.

Examine the negative effects of student stress on academic performance and teacher effectiveness in teaching, exploring the hypotheses related to concentration difficulties, classroom engagement, pressure-induced behaviors, emotional instability, and other impacts to identify the extent of stress-related challenges faced by both students and teachers.

Identify effective strategies that teachers can implement to alleviate and analyze the stress experienced by senior 3 students, considering the unique context of Laiwu No.1 Senior High School and drawing on the findings from the previous objectives to develop targeted interventions and support mechanisms.

Evaluate the feasibility and effectiveness of the proposed stress-alleviation strategies through qualitative and quantitative analysis, gathering feedback from teachers, students, and other stakeholders to assess the impact of these interventions on student well-being, academic performance, and teacher-student dynamics.

Provide recommendations based on the research findings and evaluation outcomes to guide future initiatives aimed at promoting a healthier learning environment and enhancing the support systems available to senior 3 students and teachers in managing stress effectively.

This study describes mixed quantitative and qualitative research on senior 3 students in Laiwu No.1 Senior High School in Jinan, Shandong Province. The researcher distributed questionnaires to instructors who had taught graduating seniors in the past as well as to instructors of graduates in the current semester. The research aimed to explore the effects of life events, family dynamics, and academic performance on Senior 3 students' life stress. Additionally, teachers' views on students' stress were obtained, and interviews were conducted with relevant teachers in charge to gain a deeper understanding of the sources of stress. The causes of the current situation were analysed from the perspective of teachers with their consent. Finally, the data collected and analysed reflect on the causes of psychological stress experienced by senior 3 students based on the results of related surveys. It also analyses how teachers can alleviate students' psychological pressure by combining the literature with the survey findings.

The survey in this paper will be limited to Laiwu District, Jinan City, Shandong Province, China due to time and resource constraints. This will allow for better control of human and material resources and expenditures. As the majority of the school's population consists of minors, this survey takes into account the privacy and safety protection of minors. Therefore, the research subjects for this study are limited to teachers within the school without communicating directly with students prior to the participation of the survey. To ensure accuracy, the researcher will arrange the questionnaire questions during the survey.

Rationale and Significance

The issue of adolescent mental health, especially during adolescence, is a concern for educators all over the world (OECD, 2023a). During their final year of high school, Chinese students face pronounced and challenging psychological issues exacerbated by factors such as China's unique teaching structure and the stage of adolescents' psychological development, leading to notable difficulties in resolving these problems (Xiu, et al., 2022). This study combines primary research and secondary research, mainly literature review. The reason why conducting a survey as part of primary research is essential for generating data that is specific to the research objectives, directly engaging with participants, collecting quantitative data for analysis, facilitating comparative analysis, and informing targeted interventions to address stress among senior 3 students and teachers.

At the same time, this paper takes a unique perspective by analysing and addressing the issue of student stress from the viewpoint of educators and school board. As previously stated, educators are pivotal figures responsible for both imparting knowledge and providing psychological support to students (Amai, 2021). The significance of teachers in the learning and lives of students has been emphasised in Shandong Province and China as a whole. This paper will focus on the role of educators and explore ways to address students' psychological stress, while also being the first to concentrate on student stress in Laiwu No.1 Senior High School in Jinan.

The problem of psychological stress among senior 3 students is a longstanding and intractable China (Xiang, et al., 2019). The other main purpose of this paper is to improve the current situation of senior high school education and psychology education in China by providing our insights and solutions to the problem in the form of investigation and research.

Structure of the Dissertation 

This paper consists mainly of the following parts

1. Introduction. Identify the research and briefly explain the background, significance and purpose of the research.

2. Literature Review. Summarising and analysing the background of the research, stressors, and remedies for Final-year pupils from the perspectives of literature and policy. Gathers the body of scholarly research already in existence and does a critical analysis, synthesis, and gap analysis.

3. Methodology Review. Explain in detail the methods and procedures involved in the research. Collect qualitative and quantitative information from a variety of sources, such as teacher surveys, face-to-face interviews, and data statistics. And provide the rationale for the research methodology.

4. Results. Analyse the results of the research, compare the results with the hypotheses and present the conclusions of the research in a clear and organised manner.

5. Recommendations. Examine the findings while referencing empirical studies that diverge from the results obtained in this research, to find the limitations of this study and recommendations for future research.

To establish the background of the research and summarise the previous research findings, the article also needs to find, classify and critically analyse the literature, i.e. the literature review section.

LITERATURE REVIEW 

Introduction 

The literature review section will present the existing literature on the studies in the areas of adolescent psychological problems, the Chinese pedagogical context, and sources of adolescent stress. While summarising the existing academic literature, critical analysis will be conducted to synthesize the strengths and weaknesses of the literature and identify gaps between the literature and the research. This section will provide an overview of adolescent stress from the perspective of the academic literature, the social and institutional factors of stress among Chinese senior 3 students, and the impact of excessive stress on Senior 3 students.

To solve the problem of stress among senior 3 students, it is necessary to understand their characteristics. China has a "six-three-three" education system, that is, six years of primary school and three years each of junior and senior high school. China's education system began in 1922 with six years of secondary education, divided into three years of junior high school and three years of senior high school. (An, 2004). This was the result of China's modernised school system reform, modelled on the 6-3-3 school system of the United States in the early 20th century. In implementing this academic system, the government has attached great importance to senior secondary education. (Liao, 2009). The current "6-3-3" academic system was developed on this basis. During this period of history, both the education system and the political system in China underwent significant changes. According to Liao (2009), the current school system was established in 1978 and has been substantially improved. Secondary education in China is divided into general education, vocational education and technical schools. General education is the most traditional form of secondary education. General education is usually divided into two stages: junior high school and senior high school. These two stages last six to seven years, with junior middle school lasting three to four years and senior middle school three years.

The 1970s were a classic era of rapid development for China's comprehensive education system, during which the "Gaokao System" was naturally born, which is still in use today (Luo, 2023). The so-called "Gaokao" efficiently is the Nationwide Unified Examination for Admissions to General Universities and Colleges, and the general syllabus of the Gaokao states. The general programme of the college entrance examination stipulates the college entrance examination is a selective examination for qualified high school graduates or candidates with equivalent academic ability  (Examination Centre of the Ministry of Education of PRC, 2019). The New gaokao system in the PRC properly began in 1952 and was temporarily cancelled in 1966; it was merely from 1976 to 1978 that the gaokao system was instantly restored throughout China, and in 1978 it was the first national entrance examination after the penal reform of university admissions (Sun, 2023). Today's college entrance examination system is also based on that system after the successful restoration of the college entrance examination in 1978.

In previous field research and literature, many teachers mentioned the so-called "Hengshui model", which is being emulated and learnt from by universities and colleges, including Laiwu First High School (Wang, 2022). The so-called "Hengshui model" (Wang, 2022) is a highly strict, militarised way of managing students. (Y. Zhang, 2020). Zhang explains that the Hengshui model (Wang, 2023) is a learning model born out of the context of test-based education, where schools such as Hengshui Senior High School and Mao Tan Chang Senior High School advocate extensive test training for students and strictly regulate the work and rest of the students, mechanically trained in a high-pressure environment. Students learn and live mechanically in an extremely high-pressure environment. This mode of learning abandons the hobbies and interests of students, and the ultimate goal is to improve their performance in the college entrance examination. Because of the importance people attach to the college entrance examination, this sick learning mode has been pursued subsequently by local colleges and local universities, including Laiwu No. 1 High School. Many educators in China, including Zhang, fiercely oppose it. It is claimed that it is not conducive to students' mental health. However, in test-based education and utilitarianism, such a morbid academic approach has alternatively ensured the school's students' college entrance examination results and student acceptance rate. And what this paper is advancing to achieve is to discover a solution in the process of communicating and interviewing with teachers.

Summary of the psychological situation of adolescents in the world and China

The paper examines the psychological stress experienced by senior 3 students in China. The relevant literature on adolescent mental health problems in various countries was reviewed and compared to China to gain a better understanding of the issue. The findings indicate that the problem of psychological stress in adolescents is becoming increasingly apparent worldwide. Related issues have received a lot of attention around the world, and with researchers' studies, much of the literature has frequently used data such as anxiety rates and depression rates to provide quantitative descriptions of psychological problems. According to Ronald Kessler's (Kessler et al., 2005) research on American psychology, the current frequency of anxiety illnesses in the United States is 28.8%; the commonness of psychological disorders is 20.8%. Most of the first symptoms of these conditions occur in childhood or adolescence. The authors of the article express a high level of concern about mental disorders and anxiety prevention in adolescents.  Since 1990, the suicide rate among children and adolescents in the UK has been increasing year on calendar year, with a concentration in the 13-18-year-old age group and an 'epidemic' (Jane Costello, Erkanli and Angold, 2006). 

According to worldwide research conducted by Yu in 2023, depression and anxiety symptoms are more prevalent in children and adolescents, according to social studies in various countries. Using the Centre for Epidemiological Research's Children's Depression Scale (CES-DC) and the Screening for Childhood Anxiety-related Disorders (SCARED) in the US, it was discovered that 29.9% of minors in the US exhibited depression. This prominent figure was 11.1% in Germany. In Spain, it in common was 20.7% (Yu et al., 2023). The article used authoritative tables for the statistics to demonstrate the magnitude of the global problem of psychological stress, especially in terms of depression rates. Because of the premium content of the research, the article did not conduct an in-depth study on the psychological stress problems of depressed adolescents around the world, but rather an in-depth study on the anxiety troubles of Chinese adolescents. 

The American Academy of Paediatrics initiated a study on the suicide velocity of them in the U.S. The suicide rate of adolescents between the ages of 10-24 has been on the rise since 2007. Suicide is the number one cause of death for this age group in the United States (Hua et al., 2023). The negative impact of psychological importance on adolescents is enormous, in China, Europe and the United States, which has been identified by scholars as a global issue for adolescents (Twenge, et al., 2021). The literature extensively examines the prevalence and impact of psychological stress on adolescents globally, with a particular focus on Western countries such as the United States and the United Kingdom. However, there is a notable lack of in-depth analysis on the current situation of psychological stress among Chinese adolescents, especially senior 3 students in high school. While studies from various countries provide valuable insights into the prevalence of depression, anxiety, and suicide rates among adolescents, they do not adequately address the unique socio-cultural context and educational environment in China. Additionally, the literature predominantly relies on quantitative data such as depression rates and suicide rates, overlooking other aspects of adolescent mental stress that may be prevalent in the Chinese context.

Therefore, the research gap lies in the need for comprehensive research specifically focused on understanding the psychological stress experienced by Chinese final-year high school students, considering the socio-cultural factors and educational context unique to China. This research should go beyond quantitative data to explore the multifaceted nature of adolescent mental stress, providing a more nuanced understanding of the issue and informing targeted interventions to address the needs of Chinese adolescents effectively.

In the newly released China National Mental Health Development Report (2021-2022), the detection rate of depression among Chinese adolescents is 24.1% (Fu and Zhang, 2023). As I investigated the literature further, especially the latest studies in this field that published last year, I found an article published on 10 October 2023, "The 2023 Blue Book of this country's Mental Health", in which the research was sponsored by the China National Narcotic Drugs Association (CNNDA). Narcotic Drugs Association. Tentatively assigning the opulent amount of literature, as a pivotal demographic of significant societal concern, students are increasingly encountering heightened pressures stemming from academic demands, employment prospects, and other stressors, resulting in a noticeable escalation in psychological issues, with a tendency toward affecting younger age cohorts. (Anniko, et al., 2019). The prevalence of high-risk mild depression and anxiety among adolescents approximately 18 years old exceeds 25%, while for high school students, it surpasses 40% (Werner-Seidler, et al., 2017). Mental health concerns have also become a major focus on entertainment platforms like TikTok and Bilibili, which are targeted at teenagers. There is a growing trend among young users to watch videos related to mental health improvement and self-help, leading to an increase in discussions on challenging topics (China National Narcotic Drugs Association, 2023). According to CNNDA, referring to data from The Economist 2022, China has the highest teenage suicide rate globally, with approximately 100,000 suicides annually, equating to two teenagers dying from stress every ten minutes (The Economist, 2022). CNNDA's literature specifically addresses the psychological stress experienced by high school students, offering valuable insights for research on the final year of high school. The data has been widely disseminated by the social media, reflecting the problem of teenage stress. However, unfortunately, this piece of literature published by CNNDA drew its conclusion purely based on the secondary research, without conducting primary research. In addition, the second half has more commercial content, less academic and official, and lower reference value.

Yu's research in 2023 found that 13 per cent of high school students in 25 provinces in China showed symptoms of depression, with a national prevalence of 5.6 per cent. The research also found that 13.06 per cent of students had depressive symptoms, 2.34 per cent had anxiety symptoms, 26.34 per cent had transient suicidal ideation, 2.23 per cent had severe suicidal ideation, and 1.46 per cent attempted suicide. The national experimental design led to unfavourable findings. The findings of this research are generally applicable to any school. Nevertheless, specific regions like Shandong Province, of which the capital city is Jinan, exhibit elevated levels of anxiety and despondency among teenagers (Zhang, et al., 2021). This research focused on high school students aged 15-18, a slightly different age group than the one discussed in this article. Nonetheless, Yu's article is an important reference in terms of the intellectual rigour of the research and the specific data provided. Furthermore, when the age range is broadened from 15-18 to 13-18, a study indicated that 10.1 per cent of students show high depression, whilst 48.4 per cent were reported to be of low depression (Zhang, et al., 2023).
In summary, the literature review underscores the global rise in adolescent psychological stress, with a particular focus on China. While studies from various countries highlight high rates of depression, anxiety, and suicide, there's a notable lack of in-depth analysis on Chinese adolescents, especially final-year high school students. This research gap emphasizes the need for comprehensive studies tailored to China's unique socio-cultural context and educational environment. Furthermore, recent findings reveal alarming prevalence rates of depression and anxiety among Chinese adolescents, indicating an urgent need for targeted interventions. However, existing literature often relies on quantitative data and lacks nuanced exploration of adolescent mental stress in China.

This paper will delve deeper into the psychological stress experienced by Chinese adolescents, particularly senior 3 students, by exploring various sources of stress. It will examine the policy and educational landscape of China, focusing on how systems like the Gao Kao contribute to stress among senior 3 students.

Analysing the sources of stress among senior 3 students from the perspective of policy contexts

The primary purpose of conducting literature regarding the influence of policies on stress among final-year high schoolers is to present the facts about education in China, the political importance of high school teaching and the Gao Kao for Chinese senior 3 students from a historical as well as an institutional point of view. Yet the presentation is from the perspective of policy and the state, it does not discuss other potential factors that may cause stress for final-year high schoolers. Therefore, thorough analyses are still involved to elaborate the importance of the college entrance examination from an objective and academic point of view.

Existing literature indicates two main importances of the Gao Kao as it is a pivotal point in each final-year high schooler.

1. Authority. Graciously presenting to the Examination Centre of the Ministry of Education of PRC's general outline of the college entrance examination, the college entrance examination is an examination initiated by the state, which is recognised by the whole country. According to Luo (2023), there is a growing emphasis by the government on the college entrance examination, which has become a crucial requirement in Chinese society, whether for university admission or job recruitment. Additionally, foreign universities are increasingly acknowledging the results of China's college entrance examination. For Chinese society, a high school diploma is the most essential demand for both university education and job recruitment; even foreign universities have begun recognising the results of China's college entrance examination. Therefore, Luo believes the college entrance examination influences the direction of a person's life. The college entrance examination is equally overly concerned by the state as well as the public.

2. Fairness. Granting to the General Programme, the enormous scope of selection for the college entrance examination is qualified high school graduates or candidates with equivalent academic ability, which means that the candidates participating in the college entrance examination are regardless of their origins, family backgrounds and so on. Endowing with to Sun, the college entrance examination system selects creative talents through a uniform written examination, enabling everyone to compete on the corresponding starting line, ensuring fair and objective selection of talents and reflecting fairness and justice, as well as ensuring further mobility of talents.

More deeply, the state-sponsored unified selection test balances authority and fairness, which inevitably makes the gaokao more challenging than everyday tests. Today's three-year high school system and the gaokao system in China both began to develop in the 1970s and have since matured. Narrow policies have made the gaokao the fairest and most challenging way for Senior 3 students to enter and passionately enter excellent education. The Gao Kao, a highly publicized and fair examination, serves as a critical and challenging assessment for senior 3 students, holding significant importance for their future while also potentially causing immense stress (Zhao, et al., 2015).

This is one of the reasons why senior 3 students are different from other children and adolescents. It is undeniable these works of literature provide many references to the background of research related to the high school education entrance examination, and they also explain the unusual characteristics of Senior 3 students from the perspectives of policies and nationals. Therefore, we need to consider more literature that analyses where Senior 3 students' stress comes from the perspective of Senior 3 students. And this is one of the necessary research projects that need to be conducted in this paper.

Causes of stress among Senior 3 students learnt from the literature review
To acknowledge the chief sources of stress among Senior 3 students, we need to first understand the key reasons why teenagers today are depressed and emotionally repressed.

According to Acharya, Jin and Collins, in 2018, these three researchers conducted a survey which revealed many young students, including high schoolers, are facing numerous kinds of stress, like academic stress, social stress, and social adjustment. These pressures have become more acute in recent years, which is why the authors refer to them as "emerging pressures." (Acharya, Jin and Collins, 2018). The research conducted by Acharya et Al. (2018) has explained the prime sources of stress among adolescents, including academia and social life, from gathering and life perspectives with empirical evidence. In the context of this research, high school are facing graduating, entering school, or entering society. High school students not only need to accept intense academic pressure but are also required to consider the difficulties after getting into society. From these perspectives, the study of Acharya et Al. (2018) provides research ideas and directions for this paper. However, because Acharya's critical inquiry principally focuses on college students prematurely aged 18 and above, the research results until now contain some limitations. More relevant literature needs to be found to be analysed.

As far back as 1978, Klerman and Weissman examined the societal factors contributing to depression, with Weissman underscoring the impact of socio-economic equality and familial dynamics on individuals' mental well-being, including issues such as domestic abuse and communal obligations. Klerman and Weissman argue that familial upbringing exerts a lasting and ingrained psychological influence on individuals, shaping their mindset even before they integrate into society, particularly during their formative years as adolescents or children. In addition, domestic violence has a long-lasting and hard-to-remove psychological impact on people before they enter the people. In addition, the problems that come before entering society, like employment problems, social problems, and responsibility, will cause more psychological pressure on adolescents (Klerman and Weissman, 1978). Simultaneously, Klerman and Weissman also believe these phenomena are prevalent in most educational systems around the political world. In addition, a significant number of researchers have also paid attention to the negative impact of school violence on the psychology of adolescents in schools (Kim et al., 2020). This exposure can lead to a range of psychological issues such as anxiety, depression, post-traumatic stress disorder (PTSD), and even suicidal ideation (Flannery, et al., 2004). Witnessing or experiencing violence in the school environment can create feelings of fear, helplessness, and insecurity among adolescents, which can disrupt their emotional well-being and overall psychological development (Duru & Balkis, 2018). Furthermore, repeated exposure to school violence can contribute to a chronic sense of stress and trauma, exacerbating existing mental health problems or triggering the onset of new ones (Mazza & Overstreet, 2019). The researchers emphasize the importance of addressing school violence not only to ensure physical safety but also to protect the mental health and well-being of adolescents.

It is worth mentioning that in Yu's research, while recognising the influence of society and family, it was also mentioned that an irregular daily routine can, in addition, have a psychological impact on adolescents (Yu et al., 2023). Wen's research scarcely directly shows that poorer sleep quality in adolescents can generate increased anxiety (Wen et al., 2022). However, Yu gently suggests the effects of a routine are severely limited in the face of intense social and academic pressures.

In China, the research on adolescent depression also needs to take into account the local social situation in this country. It is important to analyse this within the context of the societal and student's political significance attached to the Gao Kao exam, as well as Kim et al. (2020) and Klerman & Weissman's political theory (1978). As mentioned above, the college entrance examination is of immense importance to them and as follows draws attention to it. Therefore, during students' preparation for the evaluations, they need to be in a state of significant tension for a lengthy time. This intensifies the everyday conflicts such as clashes between teachers and students, family disputes, and their limited psychological resilience, while also sparking additional conflicts such as cutthroat competition among them to excel academically, ultimately resulting in issues like school violence (Volungis & Goodman, 2017). It can be solemnly announced that the psychological stress problem of Senior 3 students is exceedingly higher than that of other teenagers.

By analysing and summarising the literature, I identify the source of a series of problems like teacher-student conflicts and family conflicts that may result in school violence, which ultimately imposed stress, anxiety and depression on adolescents. In this excessive regard, I continue to explore the problem of psychological stress prevalent among Chinese adolescents.

In Li's social research (2021), it argued that the traditional cultural background (i.e., Confucianism, the pursuit of respect, and the acquisition of excellent interpersonal relationships, which results in pression from the parents) made the college entrance examination ferociously competitive and more stressful. Hence, Chinese society highly prioritizes the academic achievements of teenagers, and the potential influence of social competition on students' mental well-being is significant. Moreover, Li's necessary research (Li et al., 2021). In this specific case, Chinese adolescents, especially Senior 3 students, will focus on competition and ranking in tests. At the same time, in the pursuit of a range of utilitarian benefits such as promotion rates, schools actively increase the academic pressure on students (Zhang, 2015). These arguments are similar to those presented in the paragraph above that properly introduces the content of the Gaokao. This is similar to the point established in the preceding section describing the content of the gaokao key paragraph. In addition, it is worth mentioning that, according to Hou and Pan's theory, the competition between students leads to a progressively more competitive "involutional behaviour", which equally contributes to the prevailing dilemmas in Chinese pedagogy, which is deeply rooted in Confucianism (Hou and Pan, 2023).

Li's literature (2021) mentions that when one competes with someone more knowledgeable than oneself, one develops a feeling that one is inferior to the other person, creating negative emotions. The negative emotions generated by comparison are prevalent from student to student, parent to parent, student to parent, and even school to school. He speaks of these conflicts collectively as social competition. Students' difficulties in fulfilling themselves and their expectations are the principal source of most conflicts. While the importance of the college entrance examination itself puts pressure on them, the teachers and parents around them also have optimistic expectations of their children. These excessive expectations sometimes force them into confidence, but more often they bring stress and fear of failure (Liu and Jin, 2018). In addition, according to Hou and Pan's theory (2023), competition between students gradually intensifies and evolves into "involution", which gives birth to progressively more competition, and, according to Li's critical philosophy (2021), an exponential increase in the negative emotions of opposition. The articles of Li (2021) and Hou & Pan (2023) emphasise the range of contradictions that competition brings, as well as the impact of respect-seeking and utilitarianism. In addition, one study suggests that "involution", respect-seeking and utilitarianism are common in China, especially in Shandong province, where Confucianism represent an enduring influence, and that the adverse impact of these causes on the psychological stress of local students is even more significant (Deng, 2011).

During research, many scholars have also extensively analysed the mental health challenges posed by technological advancements on adolescents, such as the widespread use of smartphones and excessive internet usage. One study says internet-addicted teens, primarily male teens, are more likely to be depressed (Bağatarhan and Siyez, 2022). Article Research shows internet addiction typically affects 15-18 year olds more, especially males (Bağatarhan and Siyez, 2022). Park and Syon (2021), researchers from South Korea, studied 350 adolescents in Seoul and concluded that addictive use of smartphones leads to depression, anxiety and impulsivity, and adversely affects self-resilience (vitality, optimism, curiosity, interpersonal relationships) (Park and Ryou, 2021). Jo et al. researched 350 high academy students in Seoul and found that smartphone use can lead to psychological distress and difficulties in adapting to school life (Jo et al., 2020). 

The above-mentioned articles are relevant to this research, and Jo et al.’s extensive research (2020) effectively her findings using an amount of quantitative data. Despite differences in the school systems between Korea and China, the university entrance exam system in South Korea, similar to Gao Kao in China, also creates significant stress for local adolescent students. Park and Ryon (2021) argues that South Korea has a high smartphone penetration rate, leading to potential addiction among teenagers and children. A similar issue has emerged among Chinese adolescents due to the development of the smartphone industry. Jo and Park's findings are valuable to this research, as their study provides insights on the academic related stress pertaining to being accepted to universities imposed on adolescents, but they primarily focus on quantitative research and lack qualitative and theoretical results. Chinese researchers have been working on addressing smartphone dependence and addiction among students through systems and teaching methods, such as time-limited use for academic minors.

In summary, for senior 3 students, most of their psychological pressure comes from family conflicts, social competition, utilitarianism and involution. Among them, the misuse of intelligent devices remains, in addition, a cause of increased stress for Senior 3 students.

How do these pressures affect Senior 3 students?
It is professionally recognized that psychological stress can have a huge and varied impact on a person, especially on a social group of teenagers such as senior 3 students, who have to handle many pressures from themselves and society. As mentioned in the first part of this article, the rate of depression and suicide among Chinese teenagers has been increasing in recent years (Zhao, et al., 2015). Fortunately, since the Double Reduction Policy, China's education industry has been typically paying more attention to the effects of psychological stress and even mental illness on students (Jin & Sun, 2021). These effects are diverse.

Du has briefly commented on the stress of Senior 3 students, and he genuinely believes that heavier psychological stress can lead to, among other things, anxiety, nervousness, uneasiness, frustration, boredom, irritability, ringing in the ears, palpitations, bad bowel movements, and insomnia. 

These circumstances lead to a phenomenon where students engage in complex study tasks but experience a decline in their results. (Du and Chen, 2002).

According to Yang, the stress experienced by Senior 3 students is related to a number of factors. Poor communication between parents, classmates and teachers can lead to mental health problems such as depression and anxiety, which can negatively affect their social interactions. In addition, the popularity of smart devices can expose teenagers to harmful trends, which can lead to distorted perceptions. Finally, excessive pressure can make it difficult for Senior 3 students to cope with failure, thus creating a sense of frustration and despair. Adolescent students have limited ability to cope with difficulties. Negative stress can create a vicious circle that may lead to delinquency problems (Yang, 2023).

The literature mentioned offers various viewpoints on how psychological stress affects senior 3 students across physiological, social, and stress levels. These outcomes are observed and inferred. Furthermore, the effects mentioned in the literature are comprehensive and subjective. Although the above literature states a significant number of realities, furthermore literature exploration is needed to make the study extensive and exhaustive.


Zhang (2015) from Anhui University argues sensibly that senior 3 students, during their extended adolescence, have a fragile mental capacity. While moderate pressure can boost motivation and efficiency, excessive pressure can have a profoundly negative impact. In the case of optimistic expectations and enormous negative effects, a vicious circle will be placed between the two, which will inevitably lead to a series of adverse psychological phenomena  (Zhang, 2015). Zhang emphasizes the pressure on Chinese students due to the high value placed on academic qualifications. He notes the negative consequences of excessive pressure on Senior 3 students' mental capacity, including increased rates of depression and anxiety. Stress can also lead to physiological pain, negative self-esteem, self-harm, and juvenile delinquency, adding to the challenges of adolescent psychological rehabilitation.

Zhang's study provides pleasing research conclusions and demonstrates both the beneficial and negative effects of stress on students, Zhang argues that the consequences of stress on Senior 3 students can do more harm than good and explains the conclusions of stress in various ways while analysing the causes of stress. Although the critical literature is not as current as the previous compositions, it is exceptional and of tremendous value.

Why choose the teacher's perspective? And the importance of educators in research topics.

To start the research, I'll first summarize the methods Chinese educators should use to address the stress of senior 3 students through literature review and analysis:

Researchers in China recognise the adverse effects of psychological problems on young people. They have taken various measures to reduce the psychological burden on students (Xie, 2021; Chen and Geng, 2023). To reduce students' social and academic pressures, China's primary and secondary schools have implemented a "double reduction policy" (Jin & Sun, 2021). Research has shown that the double reduction policy has reduced the academic and psychological pressure on primary and junior high school students, making them more efficient in their studies. However, the policy has had a limited impact on senior high school students. Different lecturers took different approaches to the problems faced by Senior 3 students (Tang, Chen and Zhu, 2023). Tang et al. suggested changing the attitude towards college entrance examination anxiety, abandoning the "score theory", not overemphasising test scores, which could boost the confidence of the high schoolers and ultimately help reduce their anxiety and stress. However, it is unlike that the idea of “abandoning score theory” will be adopted by the Chinese Education Department, the bright side is that based on the conclusion from Tang et al.’s research, this is one of the potential solutions to alleviate depression from adolescents.

Zhang argued that teachers (educators), as the leaders of the cultural process, are on top of that role model for them in terms of behaviour as well as in terms of the knowledge they discipline them (Zhang, 2020). Zhang (2020) suggests that educators not only impart knowledge but also serve as behavioural role models for students. Their actions influence students' cultural development and shape their behaviours. This underscores the importance of educators embodying the values and behaviours they wish to instil in their students, as they play a pivotal role in shaping their character and attitudes. Unlike primary and secondary school students, the psychological problems of adolescents at the junior high school stage, if left untreated, will very easily affect their academic life in senior high school. In contrast, the values of senior secondary students are undergoing a critical period of replacement and development, coupled with an intense learning environment, which requires careful guidance from teachers.

Geng (2023) recorded several cases of ways to relieve students' stress that occurred before the college entrance examination, like individual communication, and extracurricular activities. Simultaneously, Geng emphasizes Erikson's social theory  (Syed & McLean, 2019), highlighting the importance of secondary school in adolescents' self-identity formation. She encourages students to recognize themselves, set goals, and build confidence, fostering growth and improvement. Her theory focuses on facilitating student growth through a relaxed teacher-student relationship, relieving stress and encouraging progress, which offers invaluable insights.

Pressure on students in an era of COVID-19 epidemics and the challenges it poses to teachers in the classroom.


To start the research, I'll summarize methods Chinese educators can use to address senior 3 students' stress through literature review and analysis:

The Programme for International Student Assessment (PISA) test, which is a global assessment of the science, math and reading skills of 15–18-year-olds in 81 countries and territories around the world (Morgan, 2011). It also assesses national and regional competencies and the quality of education, as well as global competencies (Morgan, 2011). The results of PISA 2022 will be released on 5 December 2023. According to the results of PISA 2023, most districts have seen a decrease in their scores compared to the previous assessment in 2018 (OECD, 2023a). The data suggests that knowledge acquisition and learning develop slowly during epidemics (OECD, 2023a). All districts in England showed a pessimistic trend in their PISA scores. This is attributed to the fact that pandemics impede international and intercultural communication and limit the education of young people in globalisation and open-mindedness (OECD, 2023b). These findings provide valuable insights into global epidemics and globalised education. However, this study's findings are restricted because the 2023 PISA test did not include mainland Chinese cities like Beijing, Shanghai, Jiangsu, and Zhejiang.

He (2020) argues the outbreak has reduced the frequency of a range of talent mobility and exchange activities like study abroad and worldwide words leading to the gradual development of international pedagogy during the epidemic. People's mental health problems also emerged in the context of the terrible epidemic. The development of their mental health was significantly restricted during this period, and it is equally grave to investigate the impact of the global era on adolescent stress. The research incorporated in this paper will also investigate this aspect.

According to Jiang et al. (2020), there was a growth in mental health problems among Chinese nationals during the COVID-19 epidemic, and Jiang suggested several reasons for this, the main one being the reduction in human interaction due to prolonged isolation and quarantine (Jiang et al., 2020). According to Kallivayalil's experiments, 70 per cent of the high schoolers' mental health was influenced during the quarantine (Kallivayalil et al., 2020). Lin, who conducted a study in Nanjing in 2020, believes that while the epidemic affects the lives of children and adolescents, it equally inevitably affects people's mental world. Even feelings of overwhelming sadness and terrible loss (Lin, 2020). The adverse impact of online classes on teaching during the pandemic, such as inefficiency in educational education and the inability to conveniently provide relief to students, has also been mentioned in the above literature.

The above literature typically starts with the impact of the epidemic on the education sector as a whole and combines it with the problems posed by the mental health issues of the population (especially adolescents) during the plague. He (2020) stated that the literature does not explain the impact of the outbreak on education on a psychological level, but He mentions that during the epidemic, global learning, including international students, took place mainly in the form of online lectures. However, teaching and learning were far less efficient than field-based lectures. Combined with the research case of this paper, Senior 3 students are facing extremely important college entrance examinations, and the inefficiency of online education will severely affect students' learning ability and add more stress to their studies and lives. To sum up, the epidemic not only brings a depressing atmosphere for Final-year undergraduates directly from the psychological point of view but also indirectly by powerfully affecting people's social lives.

In Lin's literature (2020), it is prominently mentioned that the local Nanjing is currently evaluating various methods to alleviate people's negative mood effects during and after the epidemic. And this precious is a successful attempt. Among them, many teachers are also making full use of their learning and educational abilities to support students with their studies and lives. In Nanjing, the local community has also made online classes a priority, allowing teachers to start online psychology study groups, and the solutions mentioned by Lin then focus on the importance of professors in this case. Though we are now in the post-epidemic era and the negative impact of the outbreak is far less than it was in 2020, Lin's innovative solutions are still relevant.

 METHODOLOGY REVIEW

Introduction and Research Design

In the context of investigating stress among senior 3 students in Laiwu No.1 Senior High School, a mixed methods approach would be particularly advantageous given the multifaceted nature of the issue and the need to explore it from various perspectives. Mixed methods research design involves integrating both qualitative and quantitative research methods within a single study to provide a comprehensive understanding of the research question (Cameron, 2011). A questionnaire and in-person interviews with the teachers, in addition to summarizing their experiences, will be conducted by the researcher.

The qualitative aspect of the study would involve gathering in-depth insights into the experiences, perceptions, and challenges faced by both students and teachers regarding stress. This could be achieved through methods such as interviews with teachers, or open-ended survey questions (Horvat, 2013). By delving into the qualitative data, the researcher can uncover nuanced factors contributing to student stress that may not be captured through quantitative measures alone. For instance, understanding the specific social and familial pressures students face or the ways in which teachers perceive and respond to student stress requires qualitative exploration.

On the other hand, the quantitative component of the research would involve collecting numerical data to measure the prevalence of stress among students, its impact on academic performance, and the effectiveness of various stress-alleviation strategies. This could be accomplished through structured surveys distributed to a larger sample of teachers to assess the frequency and severity of stress-related issues observed in students, as well as their perceptions of the effectiveness of different interventions. Quantitative data can provide statistical evidence to support or refute hypotheses formulated in the research questions (Macdonald-Ross, 1977), offering a broader perspective on the prevalence and magnitude of student stress within the school.

By integrating both qualitative and quantitative data, the reseacher can triangulate findings, enhancing the validity and reliability of the study (Venkatesh, et al., 2013). For example, qualitative insights into the specific stressors faced by students may inform the development of survey questions for quantitative analysis, while quantitative data can help validate qualitative findings by demonstrating patterns or trends across a larger sample. Moreover, the mixed methods approach allows the researcher to explore complex phenomena comprehensively, bridging the gap between understanding the lived experiences of individuals and generalizing findings to a broader population (Venkatesh, et al., 2013).

Therefore, mixed methods research design would be well-suited for investigating stress among senior 3 students in Laiwu No.1 Senior High School as it enables the reseacher to capture both the depth and breadth of the phenomenon, providing valuable insights for developing targeted interventions and support mechanisms to address student well-being and academic performance.

To put into more details, the following methods will be used in order to collect data for the purposes of this study:

Questionnaire method. Teachers were invited to complete a personal information form, a student stress status form, and a stress source form. 20 teachers from Laiwu No.1 Senior High School were asked to complete the questionnaire. The aim was to analyse the main sources of stress among Senior 3 students in the school. To maintain objectivity, after screening out invalid questionnaire data and then processing and analysing the remaining data. I analysed the questionnaire data using descriptive statistics, correlation analysis, and regression analysis to investigate the relationship between variables and their influencing mechanisms.

Interview methods. Based on the results of mathematical statistics, I will select 3 teachers as the interview subject for content interviews via Zoom. The research aims to analyse the problems related to the stress of senior 3 students to provide objective and implementable ideas for exploring improvement strategies. Specifically, the research will focus on stress relief, pre-test guidance, and extreme emotional relief.

The questionnaire will ask teachers questions about students' psychological stress, and teachers need to answer truthfully. This paper will use the largest third-party questionnaire platform in China, the Questionnaire Star platform (www.wjx.cn), to conduct a non-paper questionnaire survey. It is planned that the questionnaire will be distributed between 1 January 2024 and 1 February 2024, in which the following questionnaires will be used in this study. Among others, the following tools will be used in this research:

Personal Information Form. Teachers invited to respond to the questionnaire will be asked to fill in key identity-related information. The form will mainly cover issues such as gender and years of teaching experience and will not reveal private information about the teacher completing the form.

The following strategies will be adopted in this study to collect and analyse the data:

For the qualitative aspect of the study:

Data Collection:

In-depth Interviews: Conduct semi-structured interviews with a select group of 3 teachers from Laiwu No.1 Senior High School to explore their perceptions and experiences regarding student stress. Use open-ended questions to allow for detailed responses and probe deeper into specific areas of interest (Tasker & Cisneroz, 2019).

Document Analysis: Review school documents, such as guidance counsellor reports, disciplinary records, or academic performance indicators, to gather additional insights into student stressors and its impact on academic outcomes.

Data Analysis:

Thematic Analysis: Analyse interview transcripts and focus group recordings to identify recurring themes, patterns, and insights related to student stress. Use coding techniques to categorize data and extract meaningful themes from the qualitative data.

Narrative Analysis: Explore the narratives and stories shared by teachers to understand the lived experiences of students and teachers in dealing with stress. Look for commonalities, contradictions, or unique perspectives that emerge from the narratives.

Triangulation: Compare findings from different qualitative data sources (interviews, document analysis) to validate and corroborate key themes and patterns. Triangulation enhances the trustworthiness and credibility of qualitative findings by ensuring consistency and convergence across multiple data sources (Aguilar-Solano, 2020).

For the quantitative aspect of the study:

Data Collection:

Structured Surveys: Administer structured questionnaires to a larger sample of 20 teachers at Laiwu No.1 Senior High School to collect quantitative data on student stress levels, perceived stressors, and the effectiveness of stress-alleviation strategies.

Self-report Measures: Utilize standardized self-report scales, such as the Perceived Stress Scale (PSS) or the Adolescent Stress Questionnaire (ASQ), to assess students' self-reported stress levels and related factors.

Academic Performance Data: Gather academic performance data, including grades, attendance records, and standardized test scores, to examine the correlation between student stress and academic outcomes.

Data Analysis:

Descriptive Statistics: Calculate descriptive statistics (e.g., means, frequencies, percentages) to summarize the distribution and characteristics of quantitative data collected from surveys and self-report measures.

Inferential Statistics: Conduct inferential statistical analyses to explore the relationships between variables (e.g., stress levels, academic performance) and test the hypotheses formulated in the research question.

Comparative Analysis: Compare quantitative data across different groups (e.g., students with high vs. low stress levels, teachers with varying years of teaching experience) to identify potential disparities or trends that may inform intervention strategies.

Data Collection Methods: Questionnaire and Descriptive Quantitative Data

Questionnaires in Chinese were created to search for quantitative data. Both the questionnaire and the data collected will be translated into English, as English is the language that this paper is written in. 

In January 2024, a selection of 20 teachers who teach different grades at Laiwu No.1 Senior High School in the research site were chosen with the assistance of a teacher of Laiwu No.1 Senior High School by random sampling. Of the 20 teachers planned to be sampled, 5 were teachers teaching students who are not in their final year, i.e., non-senior teachers, and 15 teachers teaching the senior 3 students, i.e., senior teachers. With the guidance of the school administrator, the random sampling of the teachers to be investigated in this study were drawn by computer from two pools, one for senior teachers and the other for non-senior teacher. However, 5 teachers who were not selected by the computer were also willing to participate the questionnaire voluntarily. Hence, the number of participants increased to 25. All data collected from the 25 respondents were used in this study. 

In this research, specifically, random sampling can effectively eliminate bias in four aspects:

Equal Opportunity for Selection: Random sampling ensures that every teacher at Laiwu No.1 Senior High School had an equal chance of being selected for the study. This eliminates any bias that could arise from favoring certain teachers over others based on personal relationships, reputation, or other subjective factors.

Representativeness of the Sample: Random sampling aims to create a sample that is representative of the entire population of teachers at the school. By randomly selecting teachers from different grades and subject areas, the sample is more likely to reflect the diversity of the school's teaching staff. This helps to avoid bias that could result from focusing only on specific groups of teachers or excluding certain demographics.

Minimization of Selection Bias: Random sampling reduces the likelihood of selection bias, which occurs when certain individuals are systematically included or excluded from the sample in a non-random manner. In this study, the use of random sampling ensured that the selection of teachers was based solely on chance, minimizing the potential for selection bias to influence the results.

Enhanced Generalizability: Because random sampling aims to create a sample that is representative of the entire population, the findings of the study are more likely to be generalizable to the broader population of teachers at Laiwu No.1 Senior High School. This increases the external validity of the research findings and reduces the risk of bias that could arise from studying only a select group of teachers.

Overall, random sampling played a crucial role in eliminating bias in this research by ensuring fairness, representativeness, and generalizability in the selection of teachers for the study. By randomly selecting teachers from the population and allowing for voluntary participation, the research was able to obtain unbiased and reliable data for analysis.

With the permission of the teachers, the teachers received a QR code or webpage to participate in the questionnaire via WeChat, a Chinese tele-communication app with the function of enabling text, audio and video messages, as well as questionnaire and survey conducting, and accessed the webpage to fill in the content of the questionnaire online.

To accommodate the limited free time of teachers, we have opted for a paperless online questionnaire for this experiment. This allows teachers to complete the questionnaire at their convenience. Additionally, the majority of the questions are multiple-choice, ensuring the authenticity of the responses while minimizing the time required to complete the questionnaire.

Multiple choice questions offer several conveniences for both participants and researchers in data collection and analysis:

Efficiency: Multiple choice questions are structured and straightforward, making them quick and easy for participants to answer (Babo & Suhonen, 2018). This efficiency is particularly advantageous for busy teachers who may have limited time to spare for completing surveys. By minimizing the time required to respond to each question, participants are more likely to engage with the questionnaire and provide accurate responses.

Flexibility: With an online questionnaire format, participants can access and complete the survey at their convenience, eliminating the need for scheduling face-to-face interviews or distributing paper-based forms (Babo & Suhonen, 2018). This flexibility accommodates the diverse schedules and commitments of teachers, allowing them to respond to the survey at a time that best suits their availability.

Standardization: Multiple choice questions provide standardized response options, ensuring consistency in the format and structure of the data collected (Babo & Suhonen, 2018). This standardization facilitates data analysis by simplifying the process of categorizing and quantifying responses. Researchers can easily tabulate and compare results across different participants and variables, enhancing the reliability and validity of the findings.

Authenticity: By offering predetermined response options, multiple choice questions help maintain the authenticity of responses (Babo & Suhonen, 2018). Participants are less likely to provide ambiguous or incomplete answers, as they can select the option that most closely aligns with their perspectives or experiences. This increases the reliability of the data collected and reduces the likelihood of response bias.

Quantitative Analysis: Multiple choice questions generate quantitative data that can be easily analysed using statistical methods (Babo & Suhonen, 2018). Researchers can calculate frequencies, percentages, and correlations to identify patterns, trends, and relationships within the data set. This quantitative analysis enables researchers to draw meaningful conclusions and make evidence-based recommendations for addressing the research objectives.

Overall, the use of multiple-choice questions in a paperless online questionnaire offers a convenient and efficient method for collecting and analysing data from participants, while ensuring the validity, reliability, and standardization of the research findings (Babo & Suhonen, 2018).

To ensure the authenticity of the content of the questionnaire, before filling in the questionnaire, the teachers would be asked by the school administrator and the researcher to read the 'Notice' carefully, before starting to fill in the questionnaire after confirming that he or she understands and agrees with the content of the notice. If one does not agree with the content of the Notice, it will be regarded as a waiver, and the WJX.cn system will directly end the questionnaire. In such case, a new participant would be drawn by computer from the respective pool to ensure the number of participants.

Analysing the student performance based on the data collected from the questionnaire constitutes a further step. Based on the outward behaviours that students exhibit as a result of stress in their lives, I can develop qualitative assumptions about the stress levels of the students. These behaviours are listed in the questions, with the choices for each one being "Not conform," "Less conform," "Neutral," "More conform" and "Conform", to describe how well the students abide by the school rules. Instructors were requested to state whether or not their pupils adhered to the specified occurrences, as well as how much they did so.

The quantitative data from the questionnaire will be used for descriptive analyses, and the results of the descriptive analyses will be analysed quantitatively along with the data from the questionnaire. Whereas the qualitative data will be collected via the interviews conducted with the teachers via Zoom, where open-ended questions will be asked. Based on the answers given at the interviews, qualitative conclusions can be drawn.

It is worth mentioning that, considering the impact of the epidemic, in this research we specifically researched the chances of the occurrence of the phenomenon of Senior 3 students exhibiting high levels of stress before and after the COVID-19 epidemic, and tabulated the statistics. Participants are asked to report their observations and perceptions of student stress during each time period, allowing researchers to compare and analyse the data to discern any changes or trends. Additionally, the questionnaire collects quantitative data on stress levels through structured response options, which can be tabulated and statistically analysed to identify patterns, variations, and correlations between stress levels and the COVID-19 epidemic. This quantitative analysis provides numerical insights into the prevalence and severity of student stress, aiding in the understanding of how the epidemic may have impacted stress levels among senior 3 students.

The Stress Source Form is a tool that helps teachers identify potential stressors for their students based on gathered information and the teacher's knowledge of their daily lives and interactions. The form consists of questions with response options ranging from 'Not conform' to 'Conform'. Teachers must determine if the stress sources of their students align with the descriptions in the questions and assess the degree of conformity based on the situation and their understanding. In analysing the data from the Stress Source Form, a weighted average method similar to the one used for the Student Stress Performance Form was employed. To understand the degree of correlation in different situations, a weighted average was calculated by multiplying the magnitude of an option by the percentage of people who chose it. The size of the weighted averages for different questions was then compared. This analysis is also discussed in detail in the conclusion section.

Table 3 includes a free-response question for teachers. The question aims to collect the sources of stress that teachers perceive to be involved in the mainstream view, and then analyse them in more depth.

The questionnaire method provided the quantitative data for this research. However, the data remained abstract. Therefore, it was necessary to transform the abstract data into intuitive mathematical expected values and analyse them in depth using statistical methods. Statistical methods homogenise complex quantitative data, making it easier to analyse. However, the data obtained by these two methods are too broad to derive qualitative methods without technical guidance from teachers. The interview method was added to this research to complement the use of questionnaires and statistical methods,

Thus, the quantitative data was obtained. Analysing the data allowed an understanding of the stress levels of different students, including those taught by different teachers. By analysing the sources of stress chosen by the teachers, it was possible to identify which situations were generally regarded as major sources of stress. This information can be used to summarise the methodology of subsequent research.

Data Collection Methods: Interview methods.

After getting some quantitative data, we still need to qualitatively analyse some of the research questions. Qualitative data can better help us to summarise the methodology. To find out in detail how particular teachers perceive the issue of student stress, I designed the survey method of face-to-face interviews in the research covered in this paper.

In January 2024, three teachers who had completed the questionnaire were interviewed to collect qualitative data for the conclusion. I reached out to a couple of instructors from the school, they assisted in organizing and conducting the interviews, which were held online via Tencent conference due to the teachers' busy schedules.

During the interview, once the teachers have introduced themselves, I will inquire about the current severity and causes of student stress and discuss with interviewed teachers the daily remedies they use and unique solutions for addressing the issue. After that, I will evaluate what merits discussion while keeping in mind the policies and opinions of the school administration. I will examine the issues raised by the teacher's questionnaire. Lastly, we will provide a summary of the interviews' contents.

Analysing the information gathered from the teachers' interviews and summarising their methods of coping with student stress can provide a deeper qualitative understanding. By combining this data with other methods, we can identify the main ways in which Laiwu No.1 Senior 3 students cope with stress.

The research was based on the hypotheses and dialogue with teachers. 3 teachers from Laiwu No.1 Senior High School were randomly chosen by the computer to be interviewed for this research due to time constraints. Fortunately, all 3teachers had extensive teaching experience and a deep understanding of pedagogy. Though, the data provided by the teachers may be subjective. To ensure objectivity, due to the teaching experience of these 3 teachers data bias from this qualitative research, i.e., the interview can be reduced. However, to ensure objectivity, the analyses on the qualitative data from the interviews, questionnaires and literature review will be consolidated and considered together.

The three teachers actively cooperated and provided various ways to alleviate the stress of Senior 3 students through the interviews. The conclusions were based on the teachers' methods, insights and experiences.

Validation and Reliability

This thesis combines quantitative and qualitative survey methods. The research has produced satisfactory qualitative and quantitative data. The research was conducted by the author and was fair and impartial. I randomly selected the teacher's ID number, selected 25 teachers to join the WeChat group, and sent the QR code of the questionnaire survey to the teachers. The extraction process is random, ensuring that most types of teachers have the opportunity to participate. Participants were selected and interviewed using the random sampling method to exclude any special factors.

Ethical Considerations

To uphold ethical standards, a survey was conducted in January 2024 with 25 teachers from Laiwu No.1 Senior High School, utilizing the widely recognized online questionnaire platform, WJX.cn, known for its confidentiality and data security measures. Before participation, teachers were required to carefully review the "Notice of Consent to the Questionnaire," ensuring transparency regarding data usage and privacy protection. The questionnaire explicitly stated that no private information would be collected and provided the option for teachers to withdraw or decline to answer any questions. Furthermore, the school administration endorsed the research, permitting the citation of the school's name. Similarly, for interviews, 3 teachers were asked to review the "Notice of Consent to the Interview," emphasizing the protection of privacy and the option to decline participation or questions. Data collection and analysis were conducted only with the consent of participants, with results summarized and shared with participating teachers within 1-2 weeks. These measures ensured ethical compliance and safeguarded the rights and privacy of the teachers involved.

To ensure data security and confidentiality, stringent measures were implemented throughout the research process. The online survey was conducted using WJX.cn, a reputable questionnaire platform recognized for its robust security protocols. WJX.cn employs encryption and other technical safeguards to protect the integrity and confidentiality of participants' data, minimizing the risk of unauthorized access or data breaches.

Furthermore, participants were assured that their responses would remain anonymous and would only be used for the purpose of this research. Before completing the questionnaire or participating in interviews, teachers were required to read the "Notice of Consent," which explicitly stated that the data collected would be used solely for statistical analysis and research purposes. The notice emphasized that no private information would be disclosed or shared with any third parties.

Additionally, the research team strictly adhered to ethical guidelines and professional standards, ensuring that the data collected would not be used for any commercial purposes. The confidentiality and privacy of participants were prioritized throughout the research process, with measures in place to safeguard against any misuse or unauthorized dissemination of data.

Overall, the combination of secure data collection platforms, explicit consent protocols, and adherence to ethical standards ensures the integrity and confidentiality of the data collected, with strict adherence to the principle that data will be used exclusively for academic research purposes and not for any commercial endeavours.

DATA Presentation and Analyses

Result Introduction：

During the research, I used a questionnaire survey method as well as a face-to-face interview method. Among them, the questionnaire survey method obtains the quantitative data. The face-to-face interview method applies to collecting qualitative data and making an in-depth summary. Based on the extensive collection and analysis of qualitative and quantitative data, the methods used by teachers in Laiwu No.1 Senior High School to alleviate students' stress are succinctly presented and summarised into a suitable methodology. While gathering data and reviewing literature, I have developed a certain level of comprehension regarding mental health issues among adolescents in China and have come to recognize the severity of these issues. Additionally, throughout the research process, the majority of teachers surveyed revealed that a significant portion of their students are experiencing psychological stress problems, with some educators even acknowledging experiencing stress themselves during their own student years.

Quantitative Data from Questionnaire

Questionnaires were the method of obtaining quantitative data for this research and in this section, I used three forms:

Form 1 (find in Appendix 2) was used to collect basic information about the teachers who completed the form in order to gain a basic understanding of the teachers and to facilitate subsequent grouping of the data.

The data collected and analysed from the questionnaire in Form 2 (find in Appendix 2) can be used to answer the research questions and verify the hypotheses that I had put forth in the introduction section of this dissertation.

The first seven questions listed on Form 3 (find in Appendix 2) allowed me to grasp an overview of the answer to the first research question of the causes of stress for the senior 3 students, from the teacher’s point of view.

There are seven sources of stress for senior 3 students asked to the 25 participants on Form 3 (find in Appendix 2), which are 1) the expectations from teachers and parents, 2) self-inflicted issues, such as lack of self-confidence, 3) the competitions from their classmates, 4) their ability to handle interpersonal relationship 5) the worry they have demonstrated towards the uncertainty of their future, 6) the special and delicate conditions of their family, such as being raised in a single-parent family, as well as 7) their addiction to electronic devices and internet. It is worth noting that 60 per cent of the participants agreed that the expectations from teachers and parents is the one of the causes of stress and pressure imposed upon the students, and 76 per cent of the teachers participated came to a consensus that self-struggles, such as issues of self-confidence and the fear of failures plays a huge role in the cause of stress for the students. In addition, 76 per cent and 56 per cent of the participated teachers identified that competition amongst the classmates and interpersonal skills, respectively, were the other two main factors that have imposed stress and pressure upon the students. Moreover, 60 per cent of the participants claimed that addiction to electronic devices, such as computers and mobile phones was the cause of stress for the students. However, only 12 per cent of teachers participated thought the reason of special family conditions should be the cause of stress for the students, whilst 28 per cent showed inclination to believe that this should not the be cause, with 52 per cent stated neuter. Finally, when it comes to students’ uncertainty towards their future, 40 per cent of the participants casted their votes for it to be the cause of stress for students, whilst 32 per cent participants voted against it, with 28 per cent being neuter. Hence, I can state that, based on the data collected from Form 3 (find in Appendix 2), the expectations from teachers and parents, self-struggles, interpersonal skills, competitions amongst classmates, as well as addiction to electronic devices are the five main sources of stress for the senior 3 students. This ascertained the validity of the three hypotheses under the research question.
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Graphic 4.1-1: Data results of Form 3 (find in Appendix 2)

The answers to the questions in Form 2 (find in Appendix 2) provided me the overall understanding of the second research question, exploring the potential negative effects on the academic performance of the students caused by their stress.

There are seven aspects of negative effects that the stress for the students imposed on their academic and school performance, which are 1) difficulty in concentration in class, 2) phenomena of low energy, such as sleepiness in class, 3) physical health issues, such as headaches and fevers, 4) anger management issues, in the form of easily irritated or being impatient, 5) lacking of self-confidence, 6) lacking of motivations in study, as well as 7) signs of emotional instability. The most common consequence that the students have been facing caused by the stress is lack of self-confidence, on which 40 per cent of the participants agreed. However, most of the teachers participated in the questionnaire indicated that they have not noticed other reasons being the main issues that their students have been facing due to the stress the students have been experiencing. Especially, when it comes to low energy, poor health, being easily irritated, low motivation and emotional instability, 60 per cent, 64 per cent, 56 per cent, 52 per cent and 72 per cent of the participated teachers respectively disclosed that they have not noticed such behaviours. Yet, it is still worth mentioning that 32 per cent of the participants claimed that inability to concentrate in class was one of the negative effects of the stress for the students. In addition, 32 per cent of the participated teachers stated that anger management issue was the consequence of the stress. Other two negative effects identified were low energy and low motivation, with 32 per cent and 36 per cent of the participants indicated noticing. From the analyses, I found out the key negative impacts on students due to their stress.
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Graphic 4.1-2: Data results of Form 2 (find in Appendix 2)

Considering that the tenured teachers in Laiwu No.1 Senior High School have different teaching styles, the teachers' different identities and teaching experience also affect the way to deal with the problem of student stress. Therefore, to get more detailed findings, using the classification statistics feature of WJX.cn, the author analysed various teachers' perspectives on student stress by examining the responses to Form 2 (find in Appendix 2) in relation to the basic information provided in Form 1 (find in Appendix 2) for specific groups of teachers individually.
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Graphic 4.1-3: Data results of Form 2 (find in Appendix 2), differentiated by gender of teachers.

Granted, the data presented in Graphic 4.1-3, there is no significant difference between the expected data of male and female teachers in mathematics. This suggests that male and female teachers claimed that the students face similar levels of stress. However, male instructors seem to be more likely to see their students irritated by stress and have a more irregular routine due to stress. However, female teachers more frequently encountered students with poor health, low self-confidence and pre-test anxiety. It is worth noting that the expected value of low self-confidence for female teachers is greater than zero, which suggests the majority of female teachers in Laiwu No.1 Senior High School perceive their students to have more severe low self-confidence and pre-test anxiety.
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Graphic 4.1-4: Data results of Form 2 (find in Appendix 2), differentiated by class monitor or not.

It is worth mentioning that class monitor, also known as ‘class teachers’, is a type of teacher who, while teaching students, is also responsible for all aspects of a class's students' thinking, learning, health, and life, etc. They tend to be more responsible for their students, and there is only one such teacher in each class. They tend to be more responsible for their students and there is only one such teacher in each class.

Graphic 4.1-4 shows that class monitor experience less stress compared to those who are not a class monitor. Conversely, students in non-class monitors’ classes tend to have lower self-confidence. The expectations of non-class monitors in the 'unscheduled breaks' column were lower than those of the class monitors, which is a notable exception.
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Graphic 4.1-5: Data results of Form 2 (find in Appendix 2), differentiated by recently final-year teacher or not.

Senior 3 students, being in the final year of Senior high school, their teachers (final-year teachers) will be more familiar with their students, so I choose some values of teacher of final-year students to be analysed. According to the data in Chart 4.5, in terms of math expectations, the stress level of students taught by the senior instructors were generally lower than the ones taught by non-senior teachers in most cases, but the substantial differences were smaller (e.g. 'unstable breaks', 'anger or hysteria' excessive hysteria). In some cases, Final-year teachers are higher than non-Final-year teachers, i.e., teachers of Senior 3 students face more student stress issues than non-Final-year teachers. Current senior 3 teachers are more focused on the academic performance of current Senior 3 students, accompanied by the fact that P.E. lessons are always cancelled and replaced with other subjects (Zhao & Wang, 2022), so it can be inferred that chronic inattention, poor physical fitness and lack of self-confidence represent the primary manifestations of current Senior 3 students when they experience stress. The distinctive feature of the "lack of motivation in life" column is that more non-Senior 3 students encountered problems of shortage of motivation and mobility.
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Graphic 4.1-6: Data results of Form 2 (find in Appendix 2), differentiated by teaching experience.
Graphic shows that teachers with 5-10 years of teaching experience have the least amount of student stress. Teachers with 20 or more years of teaching experience follow closely behind. However, teachers with 10-20 years of teaching experience generally face more student stress problems. The data also shows that teachers' student stress problems increase and then decrease with age and years of teaching experience. The upcoming teacher interviews will explore the reasons for this trend further.

This research analyses the impact of student stress on teachers, using both quantitative and qualitative data. By doing so, teachers can objectively identify stressed students and help them overcome their weaknesses. Addressing the issue of student stress promptly is crucial.

Similarly, I have researched in more detail the eighth question in Table 2 concerning the COVID-19 epidemic. The results of my research are shown below.
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Graphic 4.1-7: Statistics on pressure performance before and after the COVID-19 epidemic

The topic covered in Graphic 4.1-7 is "Comparing with the probability of occurrence before COVID-19 (before 2019), what is the probability of all the above situations during and after COVID-19 (after 2019)". Where the horizontal axis titles the options, the order of which from left to right is "Lower," "Less Lower," "Unchanged," "Less High" and "Higher." The vertical axis is the proportion of people who chose that option in (%); each blue bar is the percentage of the total number of people who chose that option. 

Statistics can be obtained that a majority (56%) of teachers believe that student stress will manifest itself at a slightly higher rate after the epidemic than before, which informed the interviews. This information is somewhat biased as indicated in the literature review, where Lin (2020) focuses on the negativisation of people's psychological state during the epidemic but also expresses optimism about the post-epidemic situation, and the results of the current research show similarities with He's theories (2020).

Qualitative Data from Interviews

Invitations were extended to 3 teachers to participate in the interview. Teacher 1 has been a teacher at Laiwu No. 1 Senior High School since 2001 and has served as a class monitor for 20 years, instructing over ten Senior 3 students. Teacher 2 has been working as a teacher at Laiwu No. 1 Senior High School since 2001, during its period of growth. He has worked with Senior 3 students on a one-on-one basis for several years, without participating in the standard rotation system. The school has a fixed rotation system, which means each teacher guides a class from the first to the third year of high school to ensure teaching consistency. This system allows teachers to familiarise themselves with students' learning and participate in teaching and guiding Senior 3 students. With 22 years of experience in the classroom and having worked as a class monitor, he has a great understanding of how students learn and solve problems. In contrast, Teacher 3 joined Laiwu No.1 Senior High School in 2015 and is younger. Despite having less teaching experience than two other teachers., he communicates more with his students and has a unique teaching style.  He prefers to build a rapport with his students in the classroom, demonstrating an understanding of their lives. Additionally, he is open to learning about different teaching styles from the internet and books.

The beginning of the interview. I learnt that even the youngest teachers have more than five years of teaching experience. Since 2019, Laiwu No. 1 Senior High School has continued to expand its teacher resources and accumulate valuable senior education and teaching experience. Laiwu No.1 Senior High School has a team of experienced teachers who specialise in senior teaching. That helped me a bit in understanding the teachers' responses.

The interviews began with me asking the teachers what the common stressors were for the students in their classes. According to teacher 1, students' stress mainly came from parents' high expectations and their own academic goals. Teacher 2, on the other hand, believed that stress was caused by the gap between expectations and reality, including parents' expectations and academic performance. In addition, some Senior 3 students had difficulties in adapting to the new textbooks, leading to frustration and slow learning progress, which negatively affected their Final-year studies. Teacher 3 believed that social pressures, such as the government's and the public's demand for high diplomas and the importance attached to the college entrance examination, affected students' mindsets. He also believed that students' expectations and achievements were not as high as they should be. In addition, teacher 3 believed that students' interpersonal relationships also affected their mindset.

I made in-depth enquiries, about what teachers think the causes of stress problems among senior students nowadays are. Three teachers agreed that all Senior 3 students experience various levels of stress for various reasons. Each student has his or her prime source of stress.

Assigning to Teacher 2, after the reform of the new college entrance examination (Guo, 2019), there is a visible gap between the difficulty of junior high school knowledge and that of senior high school knowledge. Many students may struggle to understand and discover the material, leading to increased pressure on students who have difficulty adapting during their three years of high school. This is one of the leading factors that have affected the mindset of Senior 3 students in recent years.

Similarly, I asked teachers about the phenomena generated by the questionnaire and why the main manifestations of stress among students were pre-test anxiety, and low self-confidence, teacher 1 explained that pre-test anxiety has a huge impact on students' performance. Teachers must focus on students' lives while also improving their performance. Therefore, the main concerns of the teachers are the loss of self-confidence and the problem of pre-test anxiety. Phenomena such as hysteria, however, arise when students are stressed, and these students tend to be less psychologically capable, a less common phenomenon.

In order to address student stress in a more targeted way, I asked teachers which students were most at risk of stressing out. According to teacher 1, some students have a low psychological tolerance due to congenital factors or life experiences. In addition, some students may be psychologically weak and prone to stress because of the strict requirements of their families or individuals. Teacher 2 also pointed out that when students perceived that their abilities had declined, they might be under a lot of pressure. For example, some students who did well in junior high school struggled to maintain their grades in senior high school, while others experienced a drop in grades due to a pandemic. Teacher 3 noted that certain students have exceptional family backgrounds or face challenges in various areas, which may lead to low self-esteem and increased stress.

When asked about the consequences of student stress teacher 1 argues that stress represents a constant presence in people's lives. While appropriate stress can accompany direct stimulation to school and life, excessive stress can produce enormous negative effects. It is substantial to note that excessive stress can have detrimental effects on both bodily and mental health. Excessive psychological pressure can lead to anxiety and psychological abnormalities, which can result in excessive behaviour. Teacher 2 has witnessed the effects of stress on students multiple times. The students were concerned about their low grades; however, the pressure was unmanaged effectively for an extended period, resulting in a buildup of negative emotions. This led to a loss of motivation, an aversion to learning and even self-harm. As a result, their academic performance suffered, and their health deteriorated over time.

Unlike the first two teachers. teacher 3 has read books on psychology and medicine. He believes that prolonged negative emotions can lead to physical deterioration and irregular sleep patterns, especially in minors. Psychological deficiencies can also significantly impact bodily health.

I started asking the interview's focus questions, what role do you think teachers should play in relieving students' stress. Teacher 2 and teacher 1 believe that teachers, should focus on observing students' lives for any unusual emotions and encourage them to communicate. Each student has unique needs and should be counselled and educated accordingly. Teacher 2 prioritises giving students a sense of achievement and satisfaction in their academic lives to alleviate the negative emotions that come with high stress.

Teacher 1 gave an example of a student whose grades had declined due to addiction to electronic devices and other factors. The student's fear and low self-esteem were caused by the significant gap between his grades and those of his peers. Eventually, he took a year off from school and joined teacher 1's class. Initially, teacher 1 focused on discussing the student's life and hobbies rather than his studies and grades. He attempted to ease the student's anxiety and avoid mentioning his difficult past. The student's academic performance improved and they became more optimistic after being guided to focus on the future instead of dwelling on the past.

Teacher 3 advised that teachers should avoid putting too much pressure on students while building their confidence, as this 'score theory' only intensifies competition and creates negative emotions. Laiwu No.1 Senior High School has introduced a one-hour recess. During this time, Teacher 3 engages in sports such as basketball and table tennis with the students. This helps to build relationships between the students and alleviate their stress.

However, the teachers acknowledge that their ability to help students is limited, and they will do their best to support them.

At the same time, I am curious about how well teachers do to help students who are facing severe stressful situations. In cases where students are experiencing excessive stress, teachers should promptly offer counselling and support. It may also be necessary to consult with parents and seek professional or social assistance, which is endorsed by three teachers.

At the same time, I would also like to know whether the senior management of the school, who are the leaders of the teachers, have only gone over the measures to address the problem of student stress in recent years. Teacher 1 said, that since 2019, the school administration has taken measures to address students' stress and negativity. These measures include reducing students' workload, scheduling breaks, providing an hour-long recess, and offering extracurricular activities, This system allows students to rest, exercise and socialise in addition to their studies. Teacher 2 suggested that the school authority should strengthen psychological education and add a counselling room if necessary for the benefit of the 7,000 students.

When discussing school policies, the three coincidentally mentioned the "Hengshui system” (Wang, 2022), a rigorous and modelled approach to education that has improved teachers' teaching ability and the school's promotion rate. However, the emphasis on good grades in the college entrance exams has led to a long-term negative outlook that is difficult to eliminate in students. Despite the high-pressure learning environment, the counselling provided by the three teachers does not seem to be enough. As of 2019, the school has phased out the Hengshui system (Wang, 2022). Whilst students are still using the Hengshui model (Wang, 2022 to improve their academic performance, the pressure on students is significantly lower than in previous years.

In the course of my exchanges with teachers, I inquired about the psychological challenges teachers may face when teaching students from special families. Teacher 1 acknowledged that students from poor families may have low self-esteem due to concerns about their family background, and he addressed this issue through communication with the parents and offering assistance if needed. Teacher 2 recommended better communication with the student's parents to address educational mistakes and unique family dynamics that may impact the student's performance at school.

In the broader context of the aftermath of the epidemic, I also inquired about the shift in students' mindsets before and after the epidemic. Teachers 1 and 2 believe that the epidemic has had a significant impact on students' attitudes and behaviours.

Teacher 3 believed that the points were raised by two other teachers. were too biased in favour of students' attitudes to learning. He argued that prolonged isolation from the community at home due to the pandemic would lead to greater pessimism among students. This was considered to be the most important factor.

Teacher 1 argues that the epidemic has caused a lot of psychological stress for students, not only from the change in the learning environment and the long period of closure. The impact of the epidemic on the social environment and teaching made it difficult for students and teachers to accept the epidemic. Fortunately, however, many teachers and students quickly regained their pre-epidemic attitudes towards learning. Although 56 per cent of teachers still believe that students' stress problems have generally increased after the epidemic, teachers have ample experience in dealing with students' stress.

The three teachers analysed the changes in social patterns in the aftermath of the pandemic and developed solutions to mitigate the effects of the pandemic. They communicated with students, held class meetings, and encouraged physical activity. However, the most crucial task for teachers is to teach students to value the present and look to the future rather than dwell on the past.

The interviews were conducted to ask the teachers about the questions I generated in the questionnaire, which were based on the differences in feedback from teachers with different identities about the stressful situations of their students. The three teachers, while recognising that I had broken down and researched teacher identity, also provided answers to the relevant questions.

Teachers 1 and 2 argued that in the question of male and female teacher subgroups, many female teachers were thoughtful and would pay more attention to their students' health and lives. Whereas male teachers would be aware of changes in students' learning and moods in their interactions with students. This leads to the problems of poor health and low self-confidence of students that female teachers encounter more often.

Addressing the phenomenon of psychological stress in the context of class monitors, according to Teacher 2, Class monitors are more responsible for their students' learning and well-being, and therefore strive to avoid stressful situations. Additionally, students may value classes taught by class monitors more highly. Teacher 1, a class monitor, believes that class monitors are not only concerned about their student's academic performance but also pay attention to their students' lives through daily communication and visits to the dormitories. They are more aware of their students' time planning and arrangements after school and during breaks. This is because they have a closer relationship with their students.

In the subgroup on teaching age, teacher 1 thinks that younger, less experienced teachers may not pay enough attention to their students' lives. This can lead to a lack of awareness of their students' stress levels. However, as teachers gain more experience and counselling training, they become more attentive to their students' needs. Despite the challenges, teachers continue to learn and improve. Over time, they become more comfortable dealing with stressful situations.

After the interviews, teachers summarised the discussion. They expressed concern about the impact of teaching to the test and the college entrance examination system on students' mentality. They also expressed their wish for students to learn in a more relaxed and gentle learning environment. For teachers, although they cannot make much change to the social context, they should fulfil their role as leaders and educators in this regard.

The interviews with three teachers provided valuable insights into the common stressors among senior 3 students at Laiwu No.1 Senior High School and shed light on the various factors contributing to student stress. Teacher 1 highlighted parental expectations and academic goals as significant stressors, while Teacher 2 emphasized the gap between expectations and reality, particularly concerning academic performance and adapting to new textbooks. Teacher 3 focused on social pressures and the importance placed on the college entrance examination. Additionally, all three teachers agreed that each student experiences stress differently based on individual circumstances. The interviews also revealed the impact of the reform in the college entrance examination system on students' stress levels, with Teacher 2 highlighting the challenge of adapting to the increased difficulty in senior high school knowledge compared to junior high school. Moreover, the discussion touched on the consequences of student stress, including psychological and physical health issues, academic performance decline, and negative emotions. The teachers emphasized the importance of teachers' roles in alleviating student stress, advocating for personalized support, communication, and encouragement tailored to individual student needs. Furthermore, the interviews addressed the school's efforts to address student stress, such as workload reduction, scheduling breaks, and providing extracurricular activities. However, despite these measures, the teachers acknowledged the persistent challenges posed by the competitive learning environment and the need for further psychological education and support for students. Additionally, the interviews explored the psychological challenges teachers face when teaching students from special backgrounds and highlighted the impact of the COVID-19 pandemic on students' attitudes and behaviours. Overall, the interviews provided valuable insights into the complex issue of student stress and underscored the importance of holistic support and collaboration among teachers, parents, and school administrators to address this challenge effectively.

To sum it up, based on the interviews with the three teachers, when facing the pressure of Senior 3 students, the following steps are the recommendations of what a teacher can do:

1. Handle the relationship with students well, not to put pressure on students, encourage students to exercise and socialise while participating in daily after-school activities together with students;

2. communication, teachers should deal with the problems that each student needs to face, helping students for their peers at the same time, providing students with self-confidence in coping with their problems, and providing positive guidance.

3. In the context of the end of the epidemic, teachers should encourage students to forget the sad memories of their past lives and to live in the present while looking to the future;

4. In the face of special families, teachers should respect the wishes of the students' families and protect the students' psychological defences after understanding the students' family background in detail. And strengthen the communication and cooperation with students' parents;

5. In a word, teachers need to carry out stress relief and counselling according to the different stresses of students, and at the same time, they should play the role of educators and leaders to set up a positive image for students.

Discussion of the Findings 

Result Introduction：

During the research, I used a questionnaire survey method as well as a face-to-face interview method. Among them, the questionnaire survey method obtains the quantitative data. The face-to-face interview method applies to collecting qualitative data and making an in-depth summary. Based on the extensive collection and analysis of qualitative and quantitative data, the methods used by teachers in Laiwu No.1 Senior High School to alleviate students' stress are succinctly presented and summarised into a suitable methodology. While gathering data and reviewing literature, I have developed a certain level of comprehension regarding mental health issues among adolescents in China and have come to recognize the severity of these issues. Additionally, throughout the research process, the majority of teachers surveyed revealed that a significant portion of their students are experiencing psychological stress problems, with some educators even acknowledging experiencing stress themselves during their own student years.

The questionnaire was the method of obtaining quantitative data for this research and for this section I used three forms, where Form 1 (find in Appendix 2) was used to collect basic information about the teacher who filled in the form, to get a basic understanding of the teacher and to facilitate the subsequent grouping of the data. The Form 2 (find in Appendix 2) listed some columns of problems of student stress that were considered to be common in the literature and the teacher was asked to choose whether or not they were present in the students. The significance of this was to understand if stress was present in the students and at the same time to understand the main reactions of the teachers when they perceived that the students were stressed. And distinguish between teachers for more detailed analyses. Form 3 (find in Appendix 3) listed the sources of student stress that were known in the literature and the teachers were asked to choose if these stresses were present in the students. The significance of this is to understand the main sources of student stress.

Findings of Comparison and Contrast

The comparison of survey results with a literature review uncovered discrepancies in reported stress levels. 

Based on the literature review, it is evident that student stress is a common and concerning issue in China, particularly among senior 3 students. Global research indicates a rising trend in adolescent psychological stress, with studies from various countries highlighting high rates of depression, anxiety, and suicide. For instance, research conducted by Yu (2023) found significant prevalence rates of depression and anxiety symptoms among adolescents in various Chinese provinces. Similarly, the China National Mental Health Development Report (UNICEF China, 2021) revealed alarming detection rates of depression among Chinese adolescents. Furthermore, studies have shown that the prevalence of mental health concerns, including depression and anxiety, among high school students is notably high, with certain regions exhibiting elevated levels of stress among teenagers. However, despite the growing body of research on adolescent mental health globally, there is a noticeable lack of in-depth analysis specifically focused on Chinese adolescents, especially final-year high school students. This research gap underscores the need for comprehensive studies tailored to China's unique socio-cultural context and educational environment. Additionally, recent findings highlight the urgent need for targeted interventions to address the escalating rates of psychological stress among Chinese adolescents. Therefore, this paper aims to delve deeper into the psychological stress experienced by Chinese adolescents, particularly senior 3 students, by exploring various sources of stress and examining the policy and educational landscape contributing to their stress levels, including the impact of systems like the Gao Kao.

While literature suggests student stress is common in China, particularly among senior 3 students, the survey at Laiwu No.1 Senior High School found teachers did not perceive severe stress issues. Interviews revealed positive changes in students' mentality and behaviour due to increased focus on psychological well-being since 2022. However, this research is limited to Laiwu No.1 Senior High School and may not represent the overall stress situation among Chinese students.

According to the survey, teachers at Laiwu No.1 Senior High School do not perceive senior 3 students to be under excessive pressure, and there has been no significant change in their mentality. Since 2017, the school has taken measures to reduce student pressure, such as introducing extracurricular activities and improving teaching methods. Teachers believe these efforts have effectively lightened students' burdens.

Conclusion

In conclusion, the main outcome of this research is to draw the following conclusions:

I, under the overall assessment, in Laiwu No.1 Senior High School, teachers think that Senior 3 students have fewer stress problems. However, there are still some detailed stress problems, e.g., parental expectations, academic, social pressures, interpersonal relations, pre-test anxiety, low self-confidence, etc.

II. Under the stressful situation, many students will show pre-test anxiety and fear of studying. There is a need to focus on their psychological stress problems. All three teachers at the interview expressed that teachers need to pay attention to different stressful situations.

III. The main source of stress for Laiwu No.1 Senior High School Senior 3 students is the high demands on themselves, while peer competition, addiction to electronic products, and interpersonal relationships are also reasons that cannot be ignored.

Takeaways
The college entrance examination system (Gao Kao) has been in force in China for more than 50 years, and it is currently the fairest talent selection examination in China. However, it has also directly or indirectly caused psychological pressure on Senior 3 students. Pressure from various sources exacerbates the problem of psychological stress among these students. I expect China to develop more diversified and fairer talent selection methods. In addition, I also hope that the phenomenon of "involution" in Chinese high schools will be improved in the next few years. Educators have the responsibility to provide a comfortable and suitable learning environment for Senior 3 students in the current situation.

Limitations and recommendations

The study on the psychological stress experienced by senior 3 students in Laiwu No.1 Senior High School has provided valuable insights into the challenges faced by students and the strategies used by teachers to alleviate their stress. However, this research paper has some limitations. For instance, due to limited time and resources, the study's scale and sample size are small. This may result in a significant difference between the findings and the actual phenomenon. Due to ethical considerations, this research only investigated the stress of Senior 3 students from the perspective of educators. Senior 3 students were not involved in protecting their personal information and safety. Therefore, the obtained results may not reflect the views of Senior 3 students themselves. Future researchers should conduct more in-depth research. The following are 6 key limitations in detail.

Methodological Limitations

While I employed both questionnaire surveys and face-to-face interviews to collect data, these methods have inherent limitations. The questionnaire survey method may have led to response bias, as students may not have felt comfortable disclosing sensitive information about their mental health. Similarly, the face-to-face interview method may have been influenced by social desirability bias, as participants may have provided responses they believed were socially acceptable rather than truthful.

Sample Size and Representativeness

The research was conducted in a single high school in Laiwu, China, which may limit the generalizability of the findings to other schools or regions. The sample size may also have been insufficient to capture the full range of experiences and perspectives among senior 3 students and teachers. Additionally, the research did not include students from diverse socio-economic backgrounds, which may have skewed the results.

Lack of Longitudinal Data

The study relied on cross-sectional data, providing a snapshot of students' stress levels at a particular point in time. Without longitudinal data, we were unable to track changes in students' stress levels over time or identify potential causal relationships between variables. Longitudinal studies would provide more robust evidence of the factors influencing students' psychological stress and the effectiveness of interventions over time.

Self-Reporting Bias

The data collected through self-report measures may be subject to bias, as students may underreport or overreport their experiences of stress and coping strategies. Moreover, students' perceptions of stress and their ability to accurately assess their mental health may vary, affecting the reliability of the data.

Limited Scope of Analysis

While the research focused on identifying sources of stress and strategies for stress relief among senior 3 students, it did not explore broader contextual factors that may contribute to psychological stress, such as family dynamics, cultural norms, or societal expectations. Future studies should consider a more comprehensive approach to understanding the complexities of adolescent mental health.

Subjectivity in Interpretation

The interpretation of qualitative data collected through interviews is inherently subjective and may be influenced by the researchers' biases and preconceptions. While efforts were made to minimize bias through rigorous analysis and triangulation of data, the findings may still reflect the researchers' interpretations rather than objective reality.

Recommendations

Despite these limitations, the research provides valuable insights into the psychological stress experienced by senior 3 students and the strategies used by teachers to support their well-being. By acknowledging these limitations, future research can build upon the findings to develop more comprehensive interventions and policies aimed at addressing the mental health needs of adolescents in educational settings.
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(this box should expand as you type)

	6
	Objectives of Research Activity

1.Assess the mental health problems/issues facing senior students in Laiwu No. 1 Senior High School in Shandong Province.

2.Examine the chief factors typically affecting the stress of senior three students in Laiwu No. 1 Senior High School in Shandong Province and comparing these factors against existing research from around the world which will provide a deeper understanding of the problems faced by senior high school students in China.

3. Summarizing and acknowledging the mental health issues faced by young people in Shandong Province and comparing them against the mental health issues faced by young people throughout the world will give an opportunity to find possible solutions to overcome the problems. 

4. Finally the aim of the research is to work with teachers or senior leaders in the school to work on ways to solve the problem of senior students' stress in Laiwu No. 1 Senior High School.
(this box should expand as you type)

	
	Proposed methods (maximum 600 words)

Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	Literature method. Collect literature and review books on teenage stress, high school anxiety, and other related topics. And qualitatively summarise and analyse, clarify the areas that need to be refined and improved in the existing research, to guide the current research work.
Questionnaire method. 30-40 teachers from the First Senior High School of Laiwu were invited to take the questionnaire. Teachers invited to complete the form were asked to fill in the Personal Data Form, the Student Stress Situation Form and the Source of Stress Form. To quantitatively analyse the main sources of stress among the senior students of the school.The questionnaire will be conducted using the largest third-party questionnaire platform in China, www.wjx.cn..

Statistical data. The data obtained from the questionnaire were analysed using tools such as Excel to explore the relationship between the variables and the mechanisms of their influence..

Interview method. Some teachers, classroom teachers, and senior school leaders in the school were randomly selected as interviewees to conduct content interviews. To gain a deeper understanding of the current situation and actual needs of all parties in terms of stress relief, pre-test guidance, and extreme emotional relief, to analyse the problems related to the stress of senior students in this study, and to provide more objective and implementable ideas for exploring improvement strategies.

(this box should expand as you type)


	
	Location of research activity

Identify all locations where research activity will take place.

	8
	First High School of Laiwu District, Jinan City, Shandong Province
(this box should expand as you type)

	
	Research activity outside of the UK

If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	This study will be conducted outside of the UK and the study site is located in Shandong Province, China. The study complies with all local policies and guidelines and will not involve specific ethical issues raised by the local context in which the research activity is taking place.

In the process of engaging in scientific research in China, one should strictly abide by the Copyright Law of the People's Republic of China, the Patent Law of the People's Republic of China, the Code of Scientific Ethics for Scientific and Technological Workers (for Trial Implementation) issued by the China Association for Science and Technology, and other relevant national laws, regulations, social morality and academic ethics, adhere to the truth of science, respect the laws of science, advocate the style of being rigorous and factual, and be courageous in exploring and innovating, scrupulously abide by the ethics of the profession, and safeguard the integrity of science.

The Copyright Law of the PRC: https://www.gov.cn/guoqing/2021-10/29/content_5647633.htm?eqid=8304c3a80004ac2f0000000264643085
The Patent Law of the PRC: https://www.nsfc.gov.cn/publish/portal0/tab609/info73539.htm
The Code of Scientific Ethics for Scientific and Technological Workers (for Trial Implementation): http://kexie.hust.edu.cn/xsdd/zgkxkjgzzkxddgf.htm
(this box should expand as you type)


	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 


	NO
	☒

	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.

(this box should expand as you type)


	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	YES
	NO

	12
	A prosperous Wales
	☐
	☒

	13
	A resilient Wales
	☐
	☒

	14
	A healthier Wales
	☐
	☒

	15
	A more equal Wales
	☐
	☒

	16
	A Wales of cohesive communities
	☐
	☒

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☒

	18
	A globally responsible Wales
	☐
	☒

	19
	If YES to any of the above, please give details:

	
	(this box should expand as you type)


SECTION F: Scope of Research Activity

	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☒
	☐

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☐
	☒

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☒
	☐

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☐
	☒

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☐

	
	Details of any other primary data collection method:

(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants

If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	YES
	NO

	1
	Students or staff at the University?
	☐
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.


	☐
	☐

	
	Details of any other participant groups:

(this box should expand as you type)
	
	


	
	Participant numbers and source

Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?


	Around 40 teachers will complete the survey and 4 teachers will be interviewed.
(this box should expand as you type)

	11
	Who will the participants be?


	Teachers in Senior High School
(this box should expand as you type)

	12
	How will you identify the participants?
	This study will be conducted at Laiwu No. 1 Higher Secondary School and the participants will be teachers within the school. Eligible teachers will be allowed to enter a WeChat group and fill out a concert form to allow their information to be used in the research..

(this box should expand as you type)


	
	Information for participants:
	YES
	NO
	N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	No observation method used in research

(this box should expand as you type)


	
	Information for participants:
	YES
	NO
	N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details 

	
	(this box should expand as you type)


SECTION H: Anticipated Risks


	Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  
	

	1
	Full risk assessment completed and appended? 
	Yes 
	☐

	
	
	No
	☒

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:

1.Personal information relating to teachers during data collection.

2.Participants can be distressed when confronted with students' psychological problems

(this box should expand as you type)
	How you will mitigate the risk to participants:

1.The consent form will state: The questionnaires will be used in the investigator's research and in the writing of the investigator's thesis. The entire process will not involve the names, identities, or other private information of the participating teachers, and the questionnaires and their data used in the experiment will be kept in a single file to be archived at the investigator's research institution after the results of the investigator's dissertation have been published, with a high degree of confidentiality throughout. The rest of the data will be destroyed or deleted.

2.The school teachers involved in the research have all been involved in the process of teaching senior students and are familiar with the sources of young people's stress and their solutions. Meanwhile, the consent form will also state "This experiment involves emotional issues such as student stress. Prior to the start of the questionnaire, the participating teachers must declare to the researcher whether or not they are able to accept the content of the questionnaire. At the same time, while ensuring that the participant answers truthfully, if you feel uncomfortable or uncomfortable answering the questions, you may choose the option of Abstaining from answering"

(this box should expand as you type)

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	This study will involve mental health issues. The process of this research will be conducted in strict accordance with the BERA Ethical Guidance. The research process of this study will be conducted in strict accordance with the local laws of China. The behaviour of the researchers and participants involved will be monitored by Chinese law. The data and conclusions related to adolescent psychology in this study will come from teachers' perceptions of their students. The researcher will use the data under the supervision of the Chinese law to ensure that the private information of the researcher, participants and other related persons will not be disclosed.

The school teachers involved in the research have all been involved in the process of teaching senior students and are familiar with the sources of young people's stress and their solutions. If the subject is distressed about the issue in question: when filling out the form, he/she can abstain from choosing the issue that causes distress; during the interview, he/she can declare that some of the topics are distressing to him/her, and such topics will be avoided in the course of the interview

(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:

Collection of data investigator’s personal information leakage. 

The investigator may face risks related to data security and privacy.including the potential for data preaches or unauthorized access to sensitive information.
The investigator may encounter situations where their personal or professional interests conflict with the research objectives.(The investigator is Not a teacher in School)
(this box should expand as you type)
	How you will mitigate the risk to the investigator:
The process of the research will not involve personal information of the investigator’. All persons involved in the collection of data, including participants and researchers, will be asked to sign a consent form to ensure that the personal information of the researchers, participants and associated persons will not be disclosed during the collection of data. They will be asked to sign a consent form guaranteeing that the personal information of the researcher, participants and related persons will not be disclosed during the study.

The investigator will follow data security protocols as outlined in the BERA Ethical guidelines manual and maintain strict confidentiality in handling participant data.

The investigator will remain impartial and prioritize the research's ethical conduct and integrity. This will involve strict adherence to research protocols and BERA ethical guidelines to maintain objectivity and prevent conflicts of interest

(this box should expand as you type)

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:

The specificity of the research content may result in negative publicity for the research school. 

The university or institution associated with the research may face risks related to data protection. including the potential for data breaches or privacy violations.
The university or institution may incur financial losses related to the research.such as expenses for data collection, analysis and participant compensation.

(this box should expand as you type)
	How you will mitigate the risk to the University:

This research aims to solve the problem of psychological stress among adolescents in schools by pointing out the common problems in this area in each school, with the consent of the school authorities to ensure that the safety of the school is not compromised and that the information related to the school is not disclosed. At the same time, find solutions. There will be no negative publicity about the schools.

The university will provide guidelines and policies for data protection and ensure that the research complies with UWTSD Research Ethics & Integrity Code of Practice.UWTSD Research Data Management Policy and the BERA Ethical Guidelines.
The university will allocate the necessary resources and budget for there search project According to UWTSD Research Ethics & Integrity Code of Practice UWTSD Research Data Management Policy and the BERA Ethical Guidelines

(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:

Investigator will travel frequently between schools. There will be frequent use of petrol-powered transport, which will have an impact on the local environment.
(this box should expand as you type)
	How you will mitigate the risk to environment:

The location of the research will be chosen to be in the same school as far as possible during the research period. investigator and the participants will minimise the unnecessary use of petrol, diesel and other powered transport as far as possible.

(this box should expand as you type)


	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES


	NO


	N/A



	7
	Does your research require you to hold a current DBS Certificate?
	☐
	☐
	☒

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	


SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	Participants will informed of the purpose of the study, and the approximate content of the form 15 days prior to the distribution of the form in the form of a WeChat group notification.

Feedback: Participants and investigators will be organised in a WeChat group at the same time. After data collection, feedback will be provided in writing in the form of a document. This will include: attachments to the questionnaire, content of the data collected, use of the data, use of the data and conclusions, when the data was used, where the data went after it was used, and contact information for the researcher and university supervisor.

(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	A consent form following the BERA Ethical Guidance will be produced and shared with participants. They will be required to complete and sign the consent form.

Participants will be informed of the research's nature and scope through a participant information sheet provided in advance

(this box should expand as you type)

	3
	Confidentiality / Anonymity

Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	I will follow the BERA Ethical Guidance and strictly protect the personal information of participants.Teachers' names will not be included in the content of the research forms, which will only be used to collect teachers' opinions and will not involve their personal information. The group of teachers will be disbanded at the end of data collection. The names of the teachers who participated in the interviews will also be kept completely confidential and will be referred to in the article design of the interviews.
(this box should expand as you type)


SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☐
	☒

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	☒

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	(this box should expand as you type)



	Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO
	

	5
	Manual files (i.e. in paper form)?
	☒
	☐

	6
	University computers?
	☐
	☒

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☐
	☒

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	10
	“Cloud” storage or websites?
	☒
	☐

	11
	Other – specify:


	☐
	☒

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	All data involved in the research will be kept by investigator, and I will back up and encrypt the data. The data will be stored encrypted on the investigator’s personal computer for 2 months. The paper-based data will be kept by myself in a safe place at my own home until the university announces the results of the paper and then delete.

(this box should expand as you type)


	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☐
	☒

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	Investigator (Myself)
(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	Investigator (Myself)

(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	The data will be stored in investigator’s personal computer for 2 months. The data will be stored in Excel format on the investigator's personal computer.
(this box should expand as you type)

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	The data will not be stored in the UWTSD Research Data Repository

(this box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒


SECTION K: Declaration

	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	Tianhang Zhou
	Date:

23.10.2023


For STUDENT Submissions:

	2
	Director of Studies/Supervisor:
	
	Date:

	3
	Signature:
	
	


For STAFF Submissions:

	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	
	


Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:

	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☒
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☒
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.


	RESEARCH STUDENTS ONLY

Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).



	RESEARCH STAFF ONLY

All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.



	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.


Appendices 2: Mental Health Research for Senior 3 students in Laiwu No.1 Senior High School: Questionnaire

Questionnaire Consent Form
Dear Teachers:

Thank you for taking time out of your busy schedules to take part in this survey and participate in the research of related topics together. The purpose of this survey is to stand in the teacher's point of view, to analyse the sources of stress in the life of senior students as perceived by teachers in Laiwu No. 1 High School, as well as the solutions. This survey is organised by myself (Tianhang Zhou) and is planned to start in the middle of December 2023, so I hope that all teachers will be well prepared before then.

Before you fill in the questionnaire, please read the following carefully and make sure you agree:

I. Purpose and content of the research: 

The purpose of this research is to collect and analyse data to gain a deeper understanding of how teachers in Laiwu No.1 High School perceive the sources of stress among senior students and how to solve the stress among senior students. The questions in the questionnaire will be related to relevant topics in the field.

The questionnaire used in the research was divided into three parts: a basic information sheet, a student performance sheet, and a stressor sheet Among them:

In the basic information form, you will be required to fill in your gender, teaching experience, whether you are a teacher of senior students, and whether you are a classroom teacher, as required. To determine the basic information, the data collected subsequently will be grouped.

In the student performance form, a series of phenomena describing the student's life situation will be listed. You will be asked to indicate whether or not the students you teach meet the listed phenomena and the extent to which each phenomenon is met

The Sources of Stress form is the main part of the questionnaire. The form will list several factors that contribute to student stress. Teachers will be asked to answer honestly whether or not the listed factors are consistent with their knowledge and understanding of their students. At the end of the questionnaire, there will be an open-ended questionnaire that allows teachers to suggest factors that contribute to student stress that are not listed in the questionnaire.

The above descriptions are for informational purposes only, please refer to the front of the form as well as the contents. Teachers are asked to answer truthfully in the order of the Basic Information Form, the Student Performance Form, and the Sources of Stress Form.

II. Confidentiality and Anonymity:

The questionnaire will only be used for my research and thesis writing, which aims to collect relevant qualitative data and analyse them. The whole process will not involve the private information of the participating teachers. At the same time, we promise that the information and data obtained through the research will be treated confidentially. A copy of the questionnaire and the data used in the experiment will be kept in the archive of the research institution where the researcher works after the results of his/her thesis have been published, and will be kept in high confidentiality throughout the whole process. The rest of the data will be destroyed or deleted.

III. Voluntary participation:

This experiment involves student stress and other content involving emotionality. Therefore, teachers can choose whether or not to participate in this survey, and you have the right to choose whether or not to answer each question. If you feel uncomfortable with the questions, you may discontinue and withdraw from the survey at any time, even if you decide to participate. You also have the right to refuse to answer questions that cause distress or that you do not wish to answer while participating in the survey. It should be noted that your answers will play an important role in the accuracy and credibility of the research results, so please provide true and accurate information when answering the questions.
IV. Minor privacy and safety protection:

This experimental component focuses on researching teachers' perceptions of their students. To protect the privacy and safety of underage students, the survey strictly does not allow students and other minors to participate, teachers also need to follow the law in the course of the experiment to protect the personal safety of minors and privacy and security obligations.

V. Contact information:

In the process of participation, we will ensure that the rights and interests of participants are fully protected. If participants have any questions or need help, you can contact us at any time:

Investigator: Tianhang Zhou 

Contact Number: +86 18763425966

E-mail：2130278232@qq.com

Please begin filling out the survey after confirming that you understand and agree to the above. Thank you for your participation!

Form 1: Basic Information Section

In the basic information form, you need to fill in your gender, teaching experience, whether you are a teacher of senior students in their third year, whether you are a class teacher, etc. as required. to determine the basic information to facilitate data collection and subsequent data grouping and analysis. The form will not involve the private information of the participating teachers. Meanwhile, the data obtained through the survey will be treated confidentially. Please answer the questions truthfully according to your situation：

May I know your gender:

A. Male,  B. Female

Are you currently a teacher of current senior students?

A. Yes,  B. No

Are you currently a teacher of a class monitor？ 

A. Yes,  B. No

How many years have you been teaching?

Less than 5 years,  B. 5 to 10 years,  C. 10 to 20 years,  D. More than 20 years

Form 2: Student Performance Component

The Student Performance Scale will qualitatively analyse student stress based on the external behaviours that students display as a result of stress in their lives, such as excessive fatigue, lack of concentration, and agitation. The questions given will list a series of phenomena that describe the student's life situation. The options given in each question include "does not fit", "less fit", "fit", "more fit", and "very fit". Teachers are asked to choose whether or not the students they teach conform to the listed phenomena and the degree of conformity of each phenomenon according to the actual situation.

The form will be used to analyse the students' outward signs of psychological stress in the senior students they teach and to analyse whether these stresses are having an impact on the students' lives. The form will be anonymous and will not involve private information about the participating teachers. The data obtained from the survey will be kept confidential. There will be no impact on teachers' reputations or behaviour. Teachers are asked to answer the questions honestly and truthfully according to their situation:

The senior students I teach (or have taught) often experience: prolonged inattention, and difficulty concentrating during class, which seriously affects listening, testing, and even daily life; this is especially noticeable when approaching the college entrance exam.

A. Does not fit， B. Less fit， C. Fit， D. More fit， E. Very fit

The seniors I teach (or have taught) often suffer from erratic rest and sleeplessness; dozing off easily in class; and a certain degree of disruption to their daily lives and studies; this is especially noticeable near the college entrance exams.

Does not fit， B. Less fit， C. Fit， D. More fit， E. Very fit

The seniors I teach (or have taught) often experience: poor health; frequent headaches, colds, fevers, etc.; and this is especially noticeable near the entrance exams.

A. Does not fit， B. Less fit， C. Fit， D. More fit， E. Very fit

The seniors I teach (or have taught) are often impatient, angry, or even hysterical over small things; this is especially noticeable near the entrance exams.

A. Does not fit， B. Less fit， C. Fit， D. More fit， E. Very fit
The seniors I teach (or have taught) often suffer from a lack of confidence in themselves, a fear of failing their usual tests, or even failing the college entrance exams. This in turn leads to a fear of taking tests, and this is especially evident when the college entrance exams are approaching.

A. Does not fit， B. Less fit， C. Fit， D. More fit， E. Very fit

The seniors I teach (or have taught) often experience: low motivation, lack of interest in many things, and prolonged periods of boredom; and this is especially noticeable near the end of the exams.

A. Does not fit， B. Less fit， C. Fit， D. More fit， E. Very fit

The seniors I teach (or have taught) often experience excessive hysteria, extreme emotional instability, and even thoughts of suicide; and this is especially noticeable near the time of the exams.

A. Does not fit， B. Less fit， C. Fit， D. More fit， E. Very fit

8. Compared to the odds before the COVID-19 epidemic(before 2019), the above scenarios during and after the COVID-19 epidemic(after 2019) are more likely ......

A. Lower， B. No change， C. Higher

Form 3: Sources of Student Stress Component

The form on the sources of student stress will analyse the sources of stress in the teachers' classes, based on the teacher's knowledge of the student's daily lives and interactions, as well as his or her own.， The questions given will list a series of phenomena that describe the student's life situation. The options given in each question include "does not fit", "less fit", "fit", "more fit", and "very fit". Teachers are asked to choose whether or not the students they teach conform to the listed phenomena and the degree of conformity of each phenomenon according to the actual situation. In addition, there will be an open-ended question on the form, which will be used to ask teachers about sources of stress that are not mentioned in the form.

The questionnaire will be anonymous and will not involve the private information of the participating teachers. The data obtained from the survey will be kept confidential. There will be no impact on teachers' reputations or behaviour. Teachers are asked to answer the questions honestly and truthfully according to their circumstances:

I believe that the pressure on the seniors I teach (or have taught) can come from: the pressure exerted by teachers and parents, such as the teachers' expectations of the students; and the parents' expectations of the students to pass the college entrance exams successfully.

A. Does not fit， B. Less fit， C. Fit， D. More fit， E. Very fit

I believe that the stress of the seniors I teach (or have taught) can come from: the pressure they put on themselves, such as the fear of failing the college entrance exam; the lack of confidence in themselves; the fear of failing their parents' and teachers' expectations; or the fear of the college entrance exam itself.

A. Does not fit， B. Less fit， C. Fit， D. More fit， E. Very fit

I believe that the stress of the seniors I teach (or have taught) can come from: comparisons among classmates, e.g., fear of dropping down the rankings, and pressure from comparing grades with classmates.

A. Does not fit， B. Less fit， C. Fit， D. More fit， E. Very fit

I believe that the stress of the seniors I teach (or have taught) can come from: relationships, e.g., conflicts with parents; teacher-student conflicts; and peer conflicts.

A. Does not fit， B. Less fit， C. Fit， D. More fit， E. Very fit

I believe that the stress of the seniors I teach (or have taught) can come from: concerns about the future, e.g., where to go after the college entrance exams; future major choices, etc.

Does not fit， B. Less fit， C. Fit， D. More fit， E. Very fit

I believe that the stress of the seniors I teach (or have taught) can come from special family conditions, e.g., single-parent families, non-only children, etc.

Does not fit， B. Less fit， C. Fit， D. More fit， E. Very fit

I believe that the stress of the seniors I teach (or have taught) can come from Addiction to electronic smart devices or being influenced by negative information on the internet

Does not fit， B. Less fit， C. Fit， D. More fit， E. Very fit

In addition to what has been described above, what other factors do you have that may be contributing to student stress?

Feedback Letter of Laiwu No.1 Senior High School Senior 3 students' Mental Health Questionnaire Survey 

Dear Teachers,

Thank you for your support and help in this Laiwu No.1 Senior High School Senior 3 students' mental health questionnaire survey, and here, on behalf of the survey team, I would like to give you feedback on our main findings. It is also to better understand the current situation of the pressure faced by the students and then to provide more effective support and help.

I. Overview of Survey Results

Senior High School teachers in Laiwu No.1 Senior High School believe that none of the common manifestations of stress among Senior 3 students listed under the mainstream view in the questionnaire will happen to their students;

teachers believed that the most common stressors were "low self-confidence and pre-test anxiety";

56% of teachers perceived a slightly higher rate of stress manifestations after the epidemic than before the epidemic;

4. teachers perceived the main sources of stress for students to be "being strict with oneself", "peer competition" and "electronic products".

II. Conclusion

teachers of Laiwu No.1 Senior High School are confident in reducing most of the stress for their students, and the psychological construction of students is quite effective;

teachers should pay more attention to students' pre-test anxiety;

3. in the context of the end of the epidemic, teachers should do a better job of positively guiding students, not putting pressure on them, and strengthening the management of electronic products.

We hope that the results of this survey will inform schools' education strategies so that they can better care for and support students' development. We will also continue to pay attention to this subject to make continuous improvements and progress in our future endeavours.

Finally, I would like to thank every teacher who participated in this survey. It is because of your serious feedback that we were able to obtain such valuable information. If you have any suggestions or comments, please feel free to contact us. Let us work together to create a better environment for the healthy growth of our students.

Yours sincerely.

Survey Team of Tianhang Zhou

Appendices 3: Mental Health Research for Senior 3 students in Laiwu No.1 Senior High School: Interview

Consent Form for Face-to-Face Interview

Dear Teachers:
Thank you for taking time out of your busy schedules to participate in this face-to-face interview and the research on the topic. This interview will ask you in detail about the student pressure in your class, meanwhile, we will communicate with the teachers about ways to solve the student pressure and analyse in depth the sources of the senior students' life pressure and the solutions to it in the opinion of the teachers of Laiwu No. 1 Senior High School. This survey is organised by myself (Tianhang Zhou) and is scheduled to begin in late December 2023, so I hope that all invited teachers will be well prepared before then.
Before starting the interview, please read the following carefully and make sure you agree:
I. Purpose and content of the research: 

The purpose of this interview is to share with the teachers issues related to senior students' stress and to discuss how the teachers in Laiwu No.1 High School alleviate senior students' stress. The issues covered during the interview will also be related to the relevant topics in this field.
During the interview, I will try to use wording that is as close as possible to everyday communication. Teachers do not need to be nervous, just relax and answer naturally.
II. Confidentiality and Anonymity:
The questionnaire will only be used for my research and thesis writing, which aims to collect relevant qualitative data and analyse them. The whole process will not involve the private information of the participating teachers. At the same time, we promise that the information and data obtained through the research will be treated confidentially. A copy of the questionnaire and the data used in the experiment will be kept in the archive of the research institution where the researcher works after the results of his/her thesis have been published, and will be kept in high confidentiality throughout the whole process. The rest of the data will be destroyed or deleted.
III. Voluntary participation:
This experiment involves student stress and other content involving emotionality. Therefore, teachers can choose whether or not to participate in this survey, and you have the right to choose whether or not to answer each question. If you feel uncomfortable with the questions, you may discontinue and withdraw from the survey at any time, even if you decide to participate. You also have the right to refuse to answer questions that cause distress or that you do not wish to answer while participating in the survey. It should be noted that your answers will play an important role in the accuracy and credibility of the research results, so please provide true and accurate information when answering the questions.
IV. Minor privacy and safety protection:
This experimental component focuses on researching teachers' perceptions of their students. To protect the privacy and safety of underage students, the survey strictly does not allow students and other minors to participate, teachers also need to follow the law in the course of the experiment to protect the personal safety of minors and privacy and security obligations.
V. Contact information:
In the process of participation, we will ensure that the rights and interests of participants are fully protected. If participants have any questions or need help, you can contact us at any time:
Investigator: Tianhang Zhou 
Contact Number: +86 18763425966
E-mail：2130278232@qq.com
Please begin filling out the survey after confirming that you understand and agree to the above. Thank you for your participation!

Synopsis of Interview

Opening and introduction

1. Introduction of self and purpose of interview;

2. Introduction of the teacher's basic information;

The seriousness of the problem of student stress and its causes:

1. What do you think are the causes of student stress inside the class you teach?

2. What do you think are the causes of stress problems among senior students nowadays, in terms of the general phenomenon?

3. Which students do teachers think are more likely to feel stressed?

4. What do you think will be the consequences of too much pressure on students nowadays? Are there certain cases?

Role of teachers in relieving students' stress

1. What role do you think teachers should play in relieving students' stress?

2. How should teachers implement this role concretely? What are the practical measures?

3. How would you as a teacher help those students who are facing greater pressure?

Measures taken by the school, represented by the teacher leaders, to deal with the problem of student stress and their effects:

1. What measures have been or are being taken by the school to address the issue of student stress?

2. What are the effects of the measures taken by the school?

3. do you think there is anything that needs to be improved or is worth learning from the measures taken by the school?

Response to problems in some special situations
1. Special Families: In your teaching experience, have you ever taught any students with special family conditions such as single-parent families or children who are not the only child? Are their psychological stress problems more serious than other students? When dealing with students with special family conditions, how would you solve their psychological stress?
2.COVID-19 Epidemic: Has there been a change in the mindset of the students you instructed before and after the COVID-19 Epidemic (around 2019)? If has, what kind of changes? How do you think the epidemic affected the psychological phenomena of the seniors? How can these effects be countered in light of the current situation?
Summary and Suggestions

1. What are your overall views and suggestions on the issue of student stress?

2. How would you like other teachers, schools or students themselves to work together to solve this problem?

3. What are your expectations or outlook for future work in this area?

Feedback Letter of Laiwu No.1 Senior High School Senior 3 students' Mental Health Interviews 

Dear Teachers,
Thank you for your support and help in this interview survey, and here, on behalf of the survey team, I would like to give you feedback on our main findings. It is also to better understand the current situation of the pressure faced by the students and then to provide more effective support and help.
I. Overview of Survey Results
Senior High School students in Laiwu No.1 Senior High School, in the eyes of the current teachers, the common pressures are: self-demanding and strict, parents and teachers expect high, most of which can be summarised as the gap between expectations and reality.
Most of the students who have a strong character, have experienced great regression, the pressure brought by the family and other types of students will feel more anxious;
The school authorities, as the leaders of teachers, have also implemented a large number of measures on the issue of student stress, and they have been effective in the implementation by teachers;
The epidemic had both advantages and disadvantages for students' mental health, and now that the epidemic has passed, teachers should give students more positive guidance.
II. Conclusion
Teachers should do a good job of positive guidance in the face of student stress, not to add pressure to students, but also to learn to deal with teacher-student relationships, to increase self-confidence for students.
When dealing with different psychological pressure problems of different students, it is also necessary to vary from person to person;
Teachers should strengthen communication and cooperation with students' parents, and both sides should work together to solve students' stress problems. Especially when encountering special families;
Today, after the pandemic, teachers should be more positive role models, encouraging students to look to the future and not to dwell on their past lives.
I hope that the results of this survey will inform schools' education strategies so that they can better care for and support students' development. I will also continue to pay attention to this subject to make continuous improvements and progress in our future endeavours.

Finally, I would like to express our heartfelt thanks to the teachers who participated in this interview. It is thanks to your selfless sharing and in-depth insights that we were able to gain a more comprehensive understanding of the mental health of Senior 3 students. I hope that this feedback and suggestions will provide useful references for future education reform and student care work. If you have any suggestions or comments, please feel free to contact us. Let's work together to create a better environment for students' health and growth.

Yours sincerely.
Survey of Tianhang Zhou.
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