	Targets
	How did I work on this?

	1. [bookmark: _Int_SoBWhplL]Proofread work to ensure work flows correctly and grammar and spelling are accurate.
	I used the read aloud feature on my word document at the end of my writing alongside passing my assignment onto a peer to read.

	2. Sentence structure and try to adopt the PEEL method when writing.
	I adopted the PEEL method when structuring my sentences to avoid waffle.

	3. Adopt a critical approach throughout, using both sides of the argument.
	When discussing different theorists/literature I ensured to critically analyse their work and supported this with literature.



Student number: 2200310
ECAD6014
[bookmark: _Int_tKvV26an]Supporting your discussion with theory, research, and practice, critically reflect on how you would support an individual learner whose progression is being affected by specific barriers to learning during one transition period (horizontal or vertical).
[bookmark: _Int_c4zCFi1K][bookmark: _Int_kvRyehcL][bookmark: _Int_4ayURt5P]In adherence with the BERA Ethical Guidelines (2024) and to maintain the anonymity of the pupil, school, and community all references made will be fictionalised. Owain is a seven-year-old boy, who has recently transitioned from his school in Somerset, England and is waiting to attend St. Bernadette’s Primary School in Pembroke Dock, Pembrokeshire. This transition is described as a vertical, meaning it is a change that will significantly alter a child’s daily schedule (Rhondda Cynon Taf, n.d). 
Owain lives alone with his mother, who is originally from Romania. Both Owain and his mother have English as an Additional Language (EAL), with Romanian being their first language and English their second. Owain’s English is proficient; however, moving to Wales and having to learn the Welsh language may cause confusion or misunderstandings with certain phrases. Due to the recent changes, Owain has displayed severe anxiety about attending St. Bernadette’s in his welcome week, which has resulted in his selective mutism. Krysanski (2003) defines selective mutism as a chronic inability to communicate in social settings, for example school. Whilst Owains mother expresses his excitement to start school from home, Owain is struggling to communicate this himself with school staff and peers. 
For further background on Owain see Appendix 1A.
Due to English being Owains second language and his difficulty to communicate, he can be identified as a pupil with additional learning needs (ALN) (Welsh Government, 2009). The Welsh Government (2021, p.21) define ALN as a child who faces more challenges to learn than most students their age or has a disability that hinders them from developing the same way as other children their age. The ALN code of practice sets out four main areas of need, in Owains circumstance his area of need can be classified under ‘communication and interaction’ (Welsh Government, 2021, p.35). 
[bookmark: _Int_ydC2K1LT][bookmark: _Int_4iVDSCnU]Kearney and Rede (2021) concluded that their research on selective mutism suggests that the condition is diverse, intricate, and multidimensional making it a complex disorder to support. Multidimensional refers to the fact that select mutism can be triggered differently for those who possess it (NHS, 2023). Specifically focusing on Owain it is likely that his selective mutism is triggered from severe anxiety of transitioning schools, in particular the language barrier. The Child Mind Institute (2024) supports this hypothesis as children who speak a second language, are more likely to suffer from selective mutism (SM). Although, being multilingual does not cause SM, it can increase the risk if a child already has an anxious nature and they are in an environment that requires them to communicate in a language that they are not fully confident in (Child Mind Institute, 2024). Owain is transitioning from England to Wales, and although St. Bernadette’s is an English-speaking school however, as part of the Curriculum for Wales (2022) all pupils are expected to learn Welsh. This would then become a third language for Owain to communicate in and being EAL already, this can apply ‘pressure’ leading to more stress and anxiety (Zhang, 2022) further hindering his progress to combat SM. Arguments can also be drawn that selective mutism does not just stem from anxiety. Muris and Ollendick (2021) state that whilst selective mutism is broadly categorised as an anxiety disorder, it is also a tendency of a child displaying autism spectrum disorder (ASD). At this stage of transition, it is too early to decipher if Owain has ASD, as more time/expert advice is required to determine this. However, should be taken into consideration when discussing support for Owain.
[bookmark: _Int_b67VhQaM][bookmark: _Int_94wbn9vx][bookmark: _Int_qHk7vDEO]Owain's selective mutism is impeding his development, although he speaks confidently and freely at home, his incapacity to communicate in front of teaching staff makes it a barrier to recognise his needs in order to facilitate learning. In contrast, White (2022) argues that the largest barrier for a select mute child is in fact the lack of knowledge and staff awareness on the matter. Many staff members have the misconception that a child simply does not want to talk, or they are ‘shy’ in certain circumstances, or that they are physically incapable of speaking (talk with me, 2022). In accordance with these findings, to help Welsh schools identify needs and support students with a communication barrier, such as selective mutism, the Welsh Government has produced an ALN code (2021) to assist staff, alongside their Speech, Language and Communication framework - Talk with me (2017). 
[bookmark: _Int_fteXuCJG]Selective Mutism typically begins early on in a child’s life, for example the beginning of school (Stein, Rapin & Yapko, 2001). According to Piaget’s (1962) cognitive developmental theory, children build understanding/knowledge through four stages of development by how they interact with the environment around them. Piaget’s stages are as followed: Sensorimotor, Pre-operational, Concrete Operational and Formal Operational. It would be useful for teachers to gather an understanding of what stage Owain is at, so they can help contextualise his social and communication difficulties. 
Based on age, Owain lies between the Pre-operational and Concrete Operational stage. In correspondence to this, the pre-operational stage is imperative to Owain and his specific needs and barriers of social communication as Piaget states that at this stage children begin communicating and their memory and creativity also develop (Bashrin, 2015). In context with Owain, selective mutism can impede his ability to communicate and express creativity freely in a social environment. Piaget (1962) also discusses egocentrism at this stage, which means children do not have the ability to recognise other thoughts or opinions and use language for purely for themselves (Heo, et al, 2011). This is relevant because selective mutism can cause pupils to self isolate from peer conversation.
However, whilst Piaget’s theory is credible and has been used for years supporting educational decisions, it has also been criticised. Cherry (2023) criticises Piaget’s work due to unconscious bias due to the research presented being carried out on his own children, alongside Piaget’s stages categorising by age. This is something the Curriculum for Wales (2022b) is also trying to change with the emphasis on stage not age because all pupils develop differently, whether that be because of ALN or not.
[bookmark: _Int_mkxLMxdj]Piaget was also criticised for not including social factors (Matusov & Hayes, 2000), drawing a comparison with Lev Vygotsky (1978) and his theory of cognitive development. Vygotsky’s (1978) zone of proximal development (ZPD) and more knowledgeable other (MKO) theory relied heavily on social interactions/factors. Vygotsky’s theory was built upon the argument that children learn best through their interactions with others, for example peers or teachers. The concept of the ZPD model, in terms of Owain and his needs, shows that although he may have the cognitive capacity to speak, his anxiety to speak in social settings, such as school, inhibits this. Therefore, in terms of Vygotsky if Owain is supported by an MKO, he can be moved from the first circle of where he is, to the second circle of where he needs to be (See appendix 3a). In support of this, research from Ford, et al (1998) found that one of the main contributors to aiding children overcome select mutism was peer/teacher support. 
[bookmark: _Int_9csxF2g6]The theories above suggest that Vygotsky shares the same interest in cognitive development as Piaget, however, Vygotsky believes it is built upon social aspects and is an ever-evolving cycle that cannot be measured in stages. Contrastingly, Piaget believes cognitive development is made through a child interacting with the world through different stages of their life (McLeod, 2024). Both theories show theoretical background to Owain’s needs and barriers of development and how to facilitate these within school. 
[bookmark: _Int_VpOHNFFd]As previously stated, Owain is progressing through a vertical transition to a new school, Bridges (1991) conducted a model of three stages of transition: Endings, Neutral Zone and New Beginnings (See Appendix 2a). At this current time, Owain is in the neutral zone position, meaning he’s already come to the end of his old school however his new chapter of St. Bernadette’s has not fully began and this can cause fear and confusion (Bridges, 2004), triggering Owains selective mutism. Bridges (2004) also states that transitions should not be described as an occurrence but as a series of processes. 
[bookmark: _Int_D7LwxYrF][bookmark: _Int_E98nNZAm]Transitions that are seen as going ‘upwards’ are described as vertical (Vogler, Gina & Woodhead, 2008) due to being a large shift to a child’s life. Owain’s large shift is from his school in England to St. Bernadette’s in Wales. Although, change is said to be good for adaptability (Carey, 2004), moving schools can negatively impact a child’s self belonging to a school (Freud, 2020). Bronfenbrenner’s Ecological System (1977) further validates this perspective because Owain’s Microsystem (See Appendix 4a) can be disrupted with a change of school, and a relationship breakdown in this area may impede a child’s development (Guy-Evans, 2024).
As previously mentioned, Owain is EAL therefore the transition process to Wales could be more challenging, as additionally to English, Owain would have to learn Welsh under the new Curriculum for Wales (2022b). ‘Welsh English’ is where some Welsh speakers combine English and Welsh together (Walters, 2001). This can further challenge Owain’s transition as he not fully confident with the English language and a change is accent/language may cause him to become more isolated. Pinnock, 2010 underpins this by exclaiming children that go to a school with an uncertainty of language can leave a child feeling push out. This may explain why Owain speaks with assurance at home since the transition is more horizontal and he has the comfortability of his mother. 
Fortunately, research does show that most people with selective mutism do recover overtime but only if it has been identified early enough to receive the correct support and guidance (Koskela, et al, 2023). In order to support Owain, the four purposes are the starting point, the Curriculum for Wales (2022b) use the four purposes as a drive to curriculum design. Although Owain is to achieve all four purposes by the time he finishes education, the interventions discussed will have to focus in on ‘healthy confident individual’ to meet his required needs. Specifically, a healthy confident individual who is improving their mental and emotional health by becoming more self-assured, resilient and empathetic (Welsh Government, 2022c). 
Donaldson (2016) also highlights the importance of pedagogy throughout the Welsh Curriculum (2022b) expressing its powerful role to successful teaching and learning. The Welsh Government (2023) sets out twelve pedagogical principles to the curriculum and to support Owain’s communication barrier and selective mutism, the principles of encouraging healthy connections and social and emotional development and using a variety of strategies, such as ‘direct teaching’ need to be at the forefront. 
Discussions with the school’s additional learning needs coordinator (ALNCO), parent, Owain and school staff needs to take place in order to devise a referral to the local authorities requesting an individual development plan (IDP) to be made for Owain. However, in line with the ALN code (2021) it is the ALNCO’s responsibility to raise concern for a child with ALN to the local authorities therefore they will take lead in constructing the document. An IDP outlines a child’s additional learning needs, and the assistance required to meet set desired results (Snap Cymru, n.d.). An IDP is a crucial step in obtaining support for Owain however, in a session for module ECAD6014, a panel of professionals were invited in to share their first-hand experiences with different barriers to learning. From this session, I learnt that referrals to the local authorities is time consuming and the wait time can take up to years due to backlog. Therefore, their advice being to follow advice from professionals, such as the schools ALNCO and trial different classroom-based activities in the meantime.
Moreover, to support Owain’s communication and to help him become familiarised with the Welsh language, a referral to the speech and language therapist is essential (NHS, 2023). Speech and language therapists are imperative to supporting a child with selective mutism, although it may be best to carry out sessions in Owain’s home rather than school due to comfortability (Cleator & Hand, 2001). Speech and language therapy employs different strategies to support individuals, in terms of Owain, the interventions would focus on language activities for example games, books and pictures (Hartnett, 2022). This approach would encourage Owain to communicate through different means and eventually, with support lead to verbal communication. On the other hand, linking back the professional panel in ECAD6014, funding is a major challenge for this intervention to take place. This is evidenced by NAHT Cymru (2024), who state 87% of schools across Wales saw funding for ALN to be insufficient.
[bookmark: _Int_RJotR0vE][bookmark: _Int_RoJWKxya]Hwb (n.d) also highlight the need to refer to a speech and language therapist, however, their selective mutism training suggests the leading role is to ease the child’s anxiety and to encourage self belief, linking with the four-purpose discussed above. The Curriculum for Wales (2022b) places a strong emphasis on a holistic education. Since Owain experiences significant anxiety speaking in front of others, it is important to consider both his emotional and intellectual requirements when providing support. To do this, it important not to pressure Owain to speak, and accept different means of communication (Hwb, n.d), for example, Owain enjoys painting (see appendix 1a) therefore communicating though art may be applicable. Another example is to continue including Owain in class discussions even if he does not respond verbally amongst them (NHS 2024). These approaches coincide with the Welsh Government’s (2016) essential principles of inclusion. In line with Owain, these principles mean he should still be involved to create a sense of self-belonging within St. Bernadette’s. Coinciding with the Equality Act (2010) where legally all children have the right to an equal education regardless of any differences, for example, ALN. To further validate the need of inclusion, theorist Freire (1978) stated that all children have the right to a fair education and that teaching staff must meet any specific needs a child might have. By making Owain feel included, you are allowing him to feel cared for. Noddings (1984) ethics of care theory, places huge emphasis on showing care to pupils and the difference it can make for students who lack self-belongingness like Owain.
[bookmark: _Int_OrFmhBtt][bookmark: _Int_qogR7gSn][bookmark: _Int_lTjxd0M8]Welsh Government (2022) reinforces that working with parents, carers and other stakeholders is imperative to the new curriculum design because with the involvement of all, the student needs can be met more effectively and efficiently. A positive relationship between St. Bernadette’s, Owain’s mother and outside agents is crucial to see the successfulness of interventions put in place for Owain. In order to refer Owain for a speech and language therapist, alongside the IDP with outer agencies, the school must gain consent from Owain’s mother (Hwb, n.d) suggestive that a trusting relationship is fundamental, otherwise interventions may not be put into place to support Owain. It is evident that Owain shares a close bond with his mother (See appendix 1a) therefore, including his mum in the classroom will help build Owains confidence in the school environment alongside trust in the school staff. This is reiterated by Price-Mitchell (2009) whose research found that positive relationships with school and parents enables pupil progression. 
Welsh Government (2022d) also outline how under their new ALN code the need for collaboration from parents, schools but also from Owain himself is imperative to its success. Welty and Lundy (2013) discuss the importance of allowing children the right to be involved in decision making and expressing its their right to be included in the process. 
The conclusions made from this paper, as emphasised above, is Owain’s area of need as an ALN is ‘communication and interaction’ (Welsh Government, 2021, p.35), and as found by theorists such as Vygotsky (1978) communication and social interactions are two of the main contributors to learning and development. Koskela, et al (2023) put large emphasis on selective mutism not needing to be a lifelong disorder, and Owain can in fact overcome it. However, they place great stress that this will only be the case if Owain receives the correct support and guidance. If left untreated, Owains social, academic and emotional development is at risk.
To support a child with selective mutism, a multifaceted approach involving all stakeholders working together is required. Interventions with outside agencies such as a speech and language therapists can support with communication and confidence through different activities (Hartnett, 2022). The class teacher and support staff are imperative to help children suffering with SM by providing inclusive classroom strategies such as communicating in different means (Hwb, n.d) to create a supportive environment for Owain. Alongside, Owains mother as a stakeholder supporting the school's ideas and providing emotional support at home for Owain to ensure he is receiving support through all aspects of his life. 
It is important to note that there are limitations and challenges with these interventions such as time constraints, and financial cutbacks highlighted by NAHT Cymru (2024). Referrals to outside agencies would be at an excessive cost to the school and if the budget does not allow for this then it may not be applicable. Building a relationship with Owains mother may be difficult too with her also being EAL (See appendix 1a) and communication may get lost. 
For my final placement I have thankfully got the opportunity to teach in a Learning resource centre specialising with students with ALN. Therefore, the research gathered, and inclusive strategies learnt, such as communicating in different means like art, can help me achieve the QTS standard of employing ‘blended learning experiences’ to meet all students' specific needs. 
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Appendix (2a) Bridges Transition Model
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Appendix (3a) Vygotsky’s model of Zone of Proximal development
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[image: ]Appendix (4a) Bronfenbrenner’s Ecological System model
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One Page Profile

This is me:

Summary

® Owain has transitioned to a small rural town in Pembrokeshire, Wales from Somerset in England.
© Owain lives with only his mother and both have English as an additional language (EAL). Owain’s first

language is Romanian.

® Owain is selective mute meaning he won’t speak in school, however, he communicates in English and
Romanian at home with his mother.

Date of birth:

31.05.2017

What is important
to me:

Owain finds comfort in expressing himself through artwork and playing
online games such as Minecraft. Friends are important to Owain, making
break times an imperative part of his day. However, the most important
thing to Owain is his mother, whom he feels most comfortable with.

What do others
like and admire
about me:

Owain has been described by peers and staff to be a very happy character
who always comes into class with a smile on his face. Owain is admired by
his art work and praised for communicating his emotions and feelings this
way. Peers enjoy creating new landscapes with Owain through Minecraft
and admire his hard work.

What | don’t like:

Owain does not like when there is too much noise and does not like
swimming and has asked his mum to avoid swimming lessons. Owain does
not like sharing things in class with his peers and can get frustrated when
someone uses his belongings. Owain does not like when people can’t
seem to understand what he i trying to communicate and pressure him
into talking.

What support do |
need to support
me:

Owain benefits from a structured routine to school and appreciates to be
communicated with through different means. To support Owain staff
should make eye contact and involve Owain in group activities even if he
does not communicate verbally. Owain feels supported when diagrams
are drawn to support text.
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What I can do
with help

Zone of proximal
Development — ZPD.
What needs to be done to
take the learner where he
needs to be.

Zone of achieved
Development — ZAD
Where the learner is right
now
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