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Inclusive Leadership 

Inclusive leadership is a leadership style that prioritises the active involvement and valuing of all team members, regardless of their diverse backgrounds and perspectives. (Ferdman et al., 2021). It focuses on creating an environment where everyone feels welcomed, respected, supported, and valued. Inclusive leaders know their biases and work to understand and embrace diversity. They practice empathy, fairness, and equity, ensuring that opportunities and resources are accessible to all. These leaders encourage active participation and innovation by fostering collaboration and empowering their teams (Nembhard and Edmondson (2006). They are adaptable, willing to change their approach to meet diverse needs, and committed to continuous improvement in fostering an inclusive culture. Ultimately, inclusive leadership aims to create a sense of belonging for every individual, allowing them to thrive and contribute fully to the organisation (Bishu and Kennedy, 2020). Besides, looking back at Ferdman’s (2014) understanding of inclusion portrays the term as a multi-layered construct. This aids in understanding how inclusion is assessed and practised at various levels, including the group, individual, organisational, or social level. 

Researchers such as Heikka, Waniganayake, and Hujala (2013) emphasise the paramount significance of inclusive leadership in early childhood environments, stressing its function in cultivating a climate where every child can flourish. Inclusive leadership ensures that early childhood education is equitable and responsive to young learners' diverse needs (Ashikali et al. (2021). This approach is essential for promoting the social, emotional, and cognitive development of children from various backgrounds, including those with different abilities, cultural heritages, and socioeconomic statuses. Inclusive leaders help children feel valued and understood by creating a welcoming and supportive environment, which is fundamental for their early development and long-term educational success alongside new opportunities (Armstrong, 2006; Carter and Abawi, 2008).

Inclusive leadership also plays a vital role in building strong partnerships with families and the wider community. Sylva., Melhuish, Sammons, Siraj-Blatchford, & Taggart (2010) emphasise that leaders who actively involve parents and caregivers in the educational process create a more holistic and supportive network for children. This collaboration helps to bridge gaps between home and school, ensuring that children receive consistent support and encouragement. Additionally, Ryan (2006) argues that inclusive leaders who engage with the community can better access resources and services that enhance the educational experience for all children, particularly those with additional needs. By fostering these connections, inclusive leadership ensures that early year’s settings are not isolated but integrated into a broader, supportive community context (Guralnick and Bruder, 2016).

Case study 
A  young child in year one has recently started school after being an asylum seeker. She has also never been to school and has very limited English, so she uses gestures to communicate, such as pointing at things. She started two weeks ago, but her class teacher has recently noticed she has started missing days from school; she gets in contact with the parents, and they respond by saying that their daughter hasn't been feeling well, such as she has a tummy ache and feeling sick, the parents say they give her medicine. I am an early-year TA and have observed that she seems to be bullied on the playground while on duty by other children. The class teacher or other staff members have not spotted the connection. 

In assessing how well inclusive leadership worked in this case study, it is evident that while there are some positive efforts, significant areas need improvement. The class teacher's proactive approach in contacting the parents about the child's absences demonstrates a degree of inclusive leadership (Johnson and Lee, 2020). This action shows a concern for the child's well-being and a willingness to engage with the family to understand and address potential issues (Migration policy Institute, 2022). However, the effectiveness of this inclusive leadership is limited by the lack of comprehensive strategies to support the child's specific needs as an asylum seeker with limited English proficiency and prior educational experience (International rescue Committee 2021). 

Despite some attempts at inclusivity, the case study reveals significant gaps where inclusive leadership could be more evident (Bradshaw, Waldrop 2009). The observation that the child is being bullied on the playground and the apparent lack of awareness or intervention by the class teacher and other staff indicates a failure to create a fully inclusive and safe environment. (Whitehouse and Pundey 1998) highlighted that inclusive leadership should involve regular training for staff to recognise and respond to bullying promptly, particularly for vulnerable children who are new to the school and might not have the language skills to report their experiences. 

Inclusive leadership in the early years presents several opportunities to support a young asylum seeker who has recently started school. Firstly, language and support programs such as ESL (English as a Second Language) classes, the use of visual aids, or a language buddy system can be introduced to help the child improve her English skills, Fazel et al. (2012). This would aid her in classroom participation and social interactions with peers, thereby reducing her reliance on gestures for communication. Additionally, prompting cultural sensitivity among staff and students can create a more inclusive environment (Waniganayake, Rodd, and Gibbs 2005). This might involve incorporating multicultural elements into the curriculum and celebrating diversity with the school community, helping the child feel more welcomed and valued (Human Rights Act, 1998; The United Nations, 1989), as every child has the right to education, regardless of background status. 

Social integration is another critical opportunity. Implementing a buddy system, where the child is paired with a peer who can help her navigate the school environment and make friends, can significantly ease her transition Taylor and Sidhu (2012). Structured play activities during choosing time can also reduce bullying by providing a safe and supervised space for the child to interact with others. Moreover, fostering strong partnerships with the child's parents and involving them in the school community can provide additional support (Aubrey, 2011). Regular communication with the parents can help the school understand the child's underlying issues and ensure a consistent support system between home and school (Welsh Government, 2016).

However, serval barriers must be addressed to support the child effectively. The language barrier is a significant challenge, as her limited English proficiency makes it difficult for her to communicate her needs and for teachers to understand her experiences (International rescue Committee 2021). This can lead to social isolation and hinder her ability to participate fully in classroom activities (Whitehouse and Pundey 1998). Additionally, observing that she is being bullied on the playground is crucial. If this bullying goes unrecognised by staff members, the child remains vulnerable and unsupported, exacerbating her feelings of fear and alienation (Keighter,  2021).

The child's background as an asylum seeker likely means she has experienced significant trauma, adding another layer of emotional and psychological challenges (Smith and Johnson 2022). This trauma can manifest in various ways, including physical symptoms like tummy aches and feelings of sickness, which might explain her absences from school (Keigher, 2021). Furthermore, the parents' reluctance to fully disclose issues or seek additional support could be due to mistrust or fear stemming from their asylum seeker status, making it essential for the school to address her needs with sensitivity and care (Gay,2018). Cultural differences in expectations around education and school involvement can also create misunderstandings between the parents and the school, complicating efforts to provide consistent support for the child (Banks 2006). 

Society plays a crucial role in shaping the experience of a young child, particularly one who is an asylum seeker and has recently started school (Pearson, 2022). The societal impact on this child is complex, encompassing cultural, social and systemic influences that significantly affect her well-being and educational journey (Phillimore, 2011). 

Firstly, the societal context of being an asylum seeker can be overwhelming for a young child. The trauma of displacement, combined with the challenges of adapting to a new country, can lead to significant emotional and psychological stress Keigher, (2021). In this case, the child's limited English proficiency and lack of prior schooling compound these difficulties. Society's attitudes towards asylum seekers can either alleviate or exacerbate these challenges (Bloch and Schuster 2002). A welcoming, inclusive society can provide support systems that help the child feel safe and accepted. Conversely, a society that harbours negative attitudes towards asylum seekers can contribute to feelings of isolation and discrimination (Crawley, 2005). 

The child's experience of bullying on the playground reflects broader societal issues. Bullying often stems from a lack of understanding and empathy towards those who are perceived as different. In this scenario, the child's peers might not understand her situation and could be influenced by societal prejudices, leading to exclusion and bullying (Bradshaw, Waldrop 2009). This bullying can have a profound impact on the child's mental health, causing anxiety, depression, and a reluctance to attend school, as evidenced by her increasing absences and reported health issues (Gini, and Pozzoli, 2009).

Moreover, the parent's response to their daughter's absences highlights another societal aspect-the possible lack of accessible healthcare and support services for asylum-seeking families (Aspinall and Watters 2010). Their reliance on home remedies indicates they might need more access to medical care or are unaware of navigating the healthcare system. This can significantly hinder the child's overall well-being and school attendance(Norredam, Mygind and Krasnik 2006). 

The stigma faced by the young child in this case study is multifaceted, significantly impacting her school, experience and well-being Rutter (2006). As an asylum seeker, she may already be subject to preconceived notions and biases that can manifest in exclusionary behaviour from peers and even subtle prejudices from staff. Her limited English proficiency and reliance on gestures for communication further isolate her, making her an easy target for bullying, Pinson, Arnot and Candappa (2010). This exclusion and bullying are likely exacerbated by her unique background and the visible struggles she faces in adjusting to a new educational environment. The child's repeated absences and reported physical ailments could be symptomatic of the stress and anxiety stemming from the stigma and the associated bullying, Fazel, Reed, Panter-Brick and Stein (2012). Despite the teacher's efforts to engage with her parents, the underlying connection between her physical symptoms and her emotional distress linked to bullying and stigma may go unrecognised. As an early-year TA, observing the bullying and sensing the child's struggles highlights the urgent need for a more inclusive approach that addresses and mitigates the stigma, fostering a supportive and understanding school environment for the child, Block, Cross, Riggs and Gibbs (2014). 

Inclusive leaders in educational settings must foster open communication with parents, particularly those from diverse backgrounds, to understand their concerns and provide appropriate support (Ferdman, 2014). In this scenario, the teacher's outreach to the parents about the child's absences is a step in the right direction. However, an inclusive leadership approach would go further by involving the parents in developing strategies to support the child academically and socially Ryan (2006). 

In evaluating the role of inclusive leadership in a young asylum-seeking child's integration into school, it is imperative to draw upon theoretical frameworks such as those proposed by (Dr. Fawiza Reza, 2021; Arar, 2020) and Scanlon and Johnson (2015). As conceptualised by these researchers, inclusive leadership emphasises the importance of fostering an environment that values diversity, promotes equality, and prioritises the well-being of all individuals involved in the educational process. 

Dr. Fawiza Reza's work highlights the significance of cultural sensitivity and awareness in educational settings. In this case study, the child's asylum-seeking background and limited English proficiency underscores the need for educators to understand and respect her cultural background. Concurring with Reza's theory Banks (2006), stipulates how inclusive leadership requires educators to implement culturally responsive teaching practices, such as school counsellors and social workers, provide language support, EAL (English as an Additional Language) specialists, and create a welcoming environment where the child feels valued and included. 

Notwithstanding, Ferdman (2021) emphasises the role of inclusive leadership in valuing diversity and fostering a sense of belonging within educational communities Gibson and Blandford (2005). In the scenario context, inclusive leadership involves recognising the unique challenges asylum-seeking children and their families face and actively working to address these challenges. This may include providing comprehensive support services, such as access to mental health resources and language assistance and promoting empathy and understanding among peers to prevent bullying and promote positive social interactions, (Bradshaw, Waasdorp 2009). 

Arar's (2020) research sheds light on the specific challenges asylum-seeking children face and the need for comprehensive support systems. The child's reported health issues and experiences of bullying on the playground highlight the importance of addressing both the physical and emotional well-being of asylum-seeking children,(Gini, and Pozzoli, 2009). As informed by Arar's findings, inclusive leadership involves collaborating with families, communities, and practitioners to provide holistic support that addresses the child's needs and circumstances.

Scanlon and Johnson (2015) highlight the role of inclusive leadership in building strong connections with families and communities. However, as stated by (DiPaola and Walther-Thomas, 2003 Florian 2008; Sharma and Desai,2008), prior research has shown leadership obstacles to its adoption despite inclusion's appeal. In the scenario, inclusive leadership requires educators to establish open and transparent communication channels with the child's parents, actively involving them in decision-making processes related to their child's education. Similarly, establishing an inclusive school atmosphere and implementing inclusive leadership practices that incorporate everyone is crucial. (Carter and Abawi, 2018; Florian, 2008; and Ainscow,  2004; Lambrecht et al., 2020).Accordingly, inclusive leadership involves forging partnerships with community organisations and stakeholders to create a support network for asylum-seeking families, ensuring they can access the resources and services they need to thrive (Florian, 2008; Jordan and McGhie-Richard, 2014). 

As an early-year teaching assistant, my role in evaluating the connection between the child's absences and experiences of bullying is crucial. Inclusive leadership requires proactive intervention to address these issues effectively. Through the IRC's Healing Classrooms programme, educators and support personnel in England receive training on providing safe havens for learning and development for children who have experienced displacement and conflict. This may involve collaborating with the class teacher and other staff members to implement cultural competence training for staff trauma-informed classes, anti-bullying initiatives, provide support services to the child and her family, and advocate for systemic changes to promote a more inclusive and welcoming school environment (Gumus et al., 2013; Lambrecht et al., 2020). However, it may be possible to involve teachers as valued participants in the leadership process if early childhood leadership is conceptualised through the lenses of teaching and learning (Heikka and Waniganayake, 2011) or what Palaiologou and Male (2019) refer to as "pedagogical praxis" (p. 29). Because of this inclusion, all children will receive high-quality teaching and care (Siraj-Blatchford and Manni, 2007).

In brief, addressing the challenges the young child faces in year one requires a multi-layered approach centred on inclusive leadership Perry, and Daniels (2016) . Immediate steps include providing targeted language support and emotional counselling to help the child overcome communication barriers and cope with any trauma, (Pearson, 2022). Implementing anti-bullying initiatives and increasing playground supervision are essential to ensure her safety and well-being, Keigher, (2021). Building strong, culturally sensitive communication channels with her family and engaging in ongoing professional development for staff will foster a more inclusive school environment, Department of education (2020). Additionally, forming partnerships with community organisations can offer additional resources and support, ensuring a holistic approach to the child's integration and success. Regular monitoring and feedback mechanisms will help assess the effectiveness of these interventions and ensure continuous improvement.



















Levin (1997) notes four ways the term' policy' might be used. 
Some components are universal to all applications of the word" policy", even though it is vital to recognise the variances in its meaning. Any policy, in Levin's option, will include the following:
Belongingness: A policy will be a part of an organisation, be it a political party, a government agency, a private setting, etc. 
Commitment: An entity's commitment to a specific strategy or plan of action is shown in a policy. 
Status: Calling a plan or collection of thoughts a policy suggests that the organisation proposing it has officially accepted it. 
Specificity: Although the degree of specificity may differ, a policy will include methods for resolving specific challenges.

Policies are fundamental since they offer a well-organised framework for actions and decision-making in a company or government. By defining precise rules and processes that must be adhered to, they guarantee uniformity and clarity (Levin, 1997). 
Policies facilitate accountability by precisely defining roles and responsibilities, making it more straightforward to hold people or organisations accountable for their actions. Additionally, they aid the government or organisation with its overarching goals and objectives, fostering efficacy and efficiency Peters (2020). Policies promote stability and predictability in operations and help to achieve desired outcomes by establishing norms and expectations.

Researchers have identified several overarching concerns in policy in the early years. They highlight instances where the Early Childhood Education and Care (ECEC) system, despite its development trajectories, needs help to meet the ambitious goals set by policies (Naumann, 2018). Moreover, early years education policy tends to favour characteristics of an 'ideal learner', emphasising traits such as self-directed learning and being a 'good learner' (Bradbury, 2013). 

Dallymore (2019) investigates the complex process of policymaking in early childhood education and care (ECCE) systems. Her research strongly emphasises an all-encompassing strategy that incorporates a range of issues that impact policy formation. Dallymore emphasises the value of evidence-based research in educating policymakers about successful ECEC policies and results. She also emphasises the importance of stakeholder participation in determining policy directions, including parents, advocacy organisations, educators, and governmental organisations. Dallymore demonstrates how policies are designed to align with more general educational objectives and societal demands by looking at the political environment and legal frameworks.

The UK government has released a legislative advice document titled Special Educational Needs and Disability Code of Practice: 0 to 25 Years (2015). It describes local authorities, health organisations, early childhood educators, schools, and postsecondary education institutions' roles in identifying, evaluating, and providing for children and young people with disabilities and special educational needs (SEN) from birth to age 25 (Jones and Brown,2017). The Code strongly emphasises a person-centred approach to decision-making, including children, young people, and their families, (Smith, 2018). It provides comprehensive guidance on a range of topics, including the provision of tailored support, the development of Education, Health and Care (EHC) plans, and the importance of smooth transitions to adulthood, with the overarching goal of ensuring that individuals with SEN and disabilities achieve the best possible educational and life outcomes (DfE,2015). 

Significant distinctions exist between the guidance of Wales and the Special Educational Needs and Disability Code of Practice:0 to 25 Years (2015), which is expressly applicable to England. A more integrated approach to support that encompasses education, health, and social care is promoted in England by the Code, which replaces the earlier statements of SEN and Learning Difficulty Assessments with Education, Health, and Care (EHC) plans (Oxford Academic). On the other hand, Wales still refers to SEN provisions as "statements". The Additional Learning Needs and Education Tribunal (Wales) Act 2018,which replaces the term "Special Educational Needs" (SEN) with "Additional Learning Needs" (ALN) from birth to age 25, also establishes Wales' legislative framework (GOV.WALES). The Welsh system places a strong emphasis on agency collaboration. It incorporates Individual Development Plans (IDPs), which are meant to offer comprehensive support like English EHC plans but with a unique legal and procedural catered to the requirements of Welsh learners (GOV.UK). 

According to recent studies and news reports, several issues contribute to the rising cost of the United Kingdom's Education, Health, and Care (EHC) plans. The demand for these plans has expanded dramatically due to the growing number of children with complex special educational needs and disabilities (SEND), placing pressure on local authority budgets. A BBC investigation claims that local councils need help to pay for the required specialised support, such as one-on-one help, therapy services, and adaptable technologies, and that many are facing multimillion-pound deficits. Expenses are also increased by administrative charges and legal challenges from parents who want appropriate service. Dallymore's (2019) research emphasises the financial strain on local governments by highlighting the substantial resources needed to create and manage EHC policies.

A critical analysis of the Assess, Plan, Do, Review cycle in the SEND Code of Practice (2015) reveals a systematic approach that provides tailored and flexible support for children with impairments and special educational needs. The Department of Education and Health (2015) states that this cycle method ensures that therapies are tailored to each patient and updated regularly through assessments and reviews. However, practical implementation may be challenging due to resource limitations, such as insufficient school funding and staffing (Ofsted, 2017). The cycle's effectiveness also depends on strong collaboration between educators, specialists, and families, which might vary widely depending on the situation (Norwich and Eaton, 2015). Although the framework offers a thorough approach to assisting SEND students, systemic support and sufficient funding are necessary to ensure constant and efficient implementation. 

To support children and young people with special educational needs and disabilities, the Departments of Education and Health (2015) have developed the Special Educational Needs and Disability (SEND) Code of Practice 0 to 25 years, which offers a systematic framework. The methodology focuses on the Assess, Plan, Do, and Review cycle to guarantee tailored interventions and progress tracking for contusions. Critical assessments. However, point out several implementation-related difficulties, such as a lack of resources and insufficient money and staffing in schools (Castor-kemp et al., 2019). Moreover, cooperative efforts between educators, experts, and families are crucial for efficient implementation, and these efforts can range significantly between locations and contexts (Dallymore, 2019). Although the framework takes a comprehensive approach, its effectiveness could be improved by its implementation's financial strains and growing costs, as highlighted by recent talks (BBC News, 2023). These elements highlight the continuous need for adequate funding and systematic assistance to maximise the framework's effectiveness and guarantee fair support for all children and adolescents with SEND.
























Promoting inclusive Leadership in an Early Years Setting 

Do we do enough to support inclusive leadership for families and children?

As an early year’s educator, I have witnessed firsthand the transformative power of inclusive leadership in creating a nurturing and supportive environment for all children (Nutbrown, 2019). Inclusive leadership is not just about accommodating diversity; it is about celebrating it and ensuring that every child feels valued, respected, and empowered to reach their full potential, as "every individual is worthy of belonging."

Here are my thoughts on promoting inclusive leadership in an early-year setting.

Concurring with Siraj-Blatchford and Mani's (2007) promoting inclusive leadership in early years settings involves creating environments that accommodate all children, fostering positive attitudes towards diversity, and implementing inclusive practices. One key aspect is designing physical environments that are accessible and welcoming to all children, including those with disabilities (Knowles and Lander, 2011). This involves ensuring that classrooms have adaptive furniture, sensory-friendly spaces, and materials catering to various learning styles and abilities. Furthermore, a study by Fisher et al. (2014) proves that the visual environment should reflect diversity, with posters, books, and resources showcasing different cultures, languages, and family structures. An inclusive physical environment signals to children and their families that everyone is valued and included. 

Attitudes towards diversity and inclusion play a crucial role in shaping an inclusive early-year setting (Odom et al., 2011). We as leaders must model and promote positive attitudes by respecting and appreciating differences (Guralnick and Bruder, 2016). "Leaders are those who build inclusive spaces". This can be achieved through professional development programs focusing on empathy, cultural competence, and anti-bias education. Encouraging staff to reflect on their attitudes and biases helps create a more inclusive mindset. Besides, according to O'Sullivan (2015), fostering an open and supportive atmosphere where staff feel comfortable discussing challenges and sharing best practices is essential. If we cultivate positive attitudes, leaders can inspire their teams to embrace diversity and work collaboratively towards inclusive goals Precey (2011). 

Are we using our resources and skills enough in schools?

Inclusive practices ensure that all children have equitable learning opportunities and bloom (Wilson, 2014). One practical practice is differentiated instruction, where teachers tailor their teaching methods and material to meet the diverse needs of their students. This might involve us using various instructional strategies, such as visual aids, hands-on activities, allowing pupil voice, and technology to support different learning styles (Hall, Meyer, and Rose,2012). Additionally, inclusive practices should include regular assessments to identify and address any barriers to learning (Fielding,2001). Providing additional support, such as speech therapy, occupational therapy, or individual education plans (IEPs) Justice (2006), ensures that all children receive the assistance they need to succeed, (Hanft and Shepherd 2008).

How can we as practitioners engage communities and families in their children's education?

Incorporating family and community involvement into early years settings is another critical inclusive practice. Dr. Margy Whalley emphasised the importance of parental engagement in early childhood education by stating that practitioners only interact with a small segment of the family without involving parents. For parents to be embedded and sustained, it is crucial to co-construct the educational experience with parents, ensuring effective engagement and collaboration with the entire family unit Ainscow and Sandill (2010). This can include regular newsletters, parent-teacher conferences, and family workshops. If we Invite families to share their cultural traditions and participate in classroom activities promotes a sense of belonging and enriches the learning experience for all children Sanders (2006). Collaborating with community organisations and services also provides additional resources and support for children and families, further enhancing the inclusivity of the setting (NSPCC, 2021), which is why Families First addresses aims at enhancing outcomes for children, young people, and families (Clough, 1999). The program focuses on prevention and early intervention, mainly targeting impoverished families (Welsh Government, 2017).

As a final point, creating a supportive and inclusive climate is an ongoing process that requires commitment and continuous improvement Ryan (2006). Leaders should regularly evaluate their policies and practices to ensure they align with inclusive values and make necessary adjustments based on staff, families, and children's feedback Theoharis (2007). Encouraging a culture of continuous learning and reflection helps maintain high standards of inclusivity: "Teams that are thriving and executing at a high level are strategically enabled by inclusive leadership" Leithwood and Jantzi (2009). By practising inclusive environments, attitudes, and practices Maslow (1943), early years settings can create a nurturing and equitable space where every child feels valued and empowered to reach their full potential Spillane, Halverson, and Diamond (2001).
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