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ECAD 5005 - The Visual and Expressive Arts in Wales 
 
As the world around us is rapidly changing it is becoming increasingly difficult for educators to decide what learning experiences would be most beneficial in preparing students for an unpredictable world. In 2013, Professor Dai Smith carried out an independent report for the Welsh Government into Arts in Education in the Schools of Wales. “Creativity or being open to the acquisition of new knowledge and innovative skills will shape our world like no other force imaginable,” (Smith, 2013, p.8). The importance of the creativity in the development of learners in Wales was reaffirmed by Professor Graham Donaldson in the ‘Successful Futures’ (2015) document. The ‘Successful Futures’ document aims to transform the Welsh curriculum by offering students a broad and balanced education. This includes the introduction of ‘Expressive arts’ as one of the new six areas of learning and experience to ensure learners are provided with skills and knowledge they could be expected to possess. This assignment will explore how a Welsh artefact can encourage creativity and how could be used to support and enhance activities in the visual and expressive arts, as well as other areas of the curriculum. It will also consider opinions and view that support both the positive and negative effects the arts can have on learner’s development. 
 
It is extremely difficult to define creativity as people perceive it differently.  Ken Robinson states “Creativity is the process of having original ideas that have value,” (Robinson, 2015, p.118).  Time on the creative arts has been reduced in most schools because more focus is given to literacy and numeracy. However, experiences that the arts provide may not always be measurable but are valuable. Creative activities not only develop thinking skills but oracy plays a vital part in most lessons. Furthermore, with digital competency being included as one of the three cross curricular responsibilities, in the new curriculum, it is vital that practitioners try and include a digital element in the lessons they plan. The ‘Expressive Arts’ offer many opportunities to do this and also contribute to all of the four purposes that Professor Donaldson recommends in the 2015 ‘Successful Futures’ document. In Wales teachers are also required to incorporate elements of Curriculum 
Cymreag and Education for Social Development and Global Citizenship (ESDGC) in the lessons they plan and teach.  
 
The Welsh artefact chosen for this assignment is a piece of interactive art created by Bedwyr William called ‘Before you judge me walk a mile in my shoes,’(Appendix 2).  The Welsh artist was born in St Asaph in 1974 and currently lives and works in Caernarfon, North Wales. His art work is influenced by his own personal experiences of living and growing up in Wales. His original and innovative works of art have had the support and backing from the Arts Council of Wales and include; sculptures, installations, text and photography. In 2011 he won gold medal for fine art at ‘The National Eisteddfod.’ The National Eisteddfod is festival that celebrates and includes all aspects of the art and culture in Wales. It attracts around 150,000 visitors, 6,000 competitors and can be traced back as far as 1176 to Lord Rhys who invited poets and musicians from all over Wales to perform for him in his castle in Cardigan. There is also a youth festival which takes place during Whitsun week in May which is called the ‘Urdd National Eisteddfod.’ This attracts around 90,000 each year and is one of Europe’s largest youth touring festivals. The Welsh culture is changing and the Eisteddfod recognises the importance of becoming more modernised. In 2014 judge Nic Parry stated in an interview with Wales Online, “In time the Eisteddfod will not only be a festival showcasing folk dancing, singing and reciting, soon young people will be competing in subjects such as hairdressing, make-up car mechanics and bricklaying,” (Morgan, 2014). 
 
The art piece is currently displayed in the Saatchi Gallery which is located in Chelsea, London. The gallery states, “Walk a Mile in My Shoes celebrates diversity, inclusion, and community; through the simple practicalities of footwear, Williams extols the values of tolerance and individual difference,” (Saatchi gallery, 2018). William’s work merges art and life. The expressive arts are an area of education that allows learners to make connections with their surroundings and personal experience so that they are able to produce unique pieces of art which have meaning. This assignment will focus on three planned activities in the visual and expressive arts subject areas. It will explain how the artefact can inspire learners to produce work individually and in groups. The activities should encourage the class to discuss social and cultural issues. Hopefully, it will offer them opportunities to understand the diversity within their community and society allow them to challenge preconceptions or stereotyping that people can experience in life. It will also encourage the learners to think and express themselves in written, verbal and an artistic way. In relation to this theme the school will also be participating in the walk a mile scheme which is a free project which is believed to help improve learners’ concentration, behaviour, fitness and wellbeing. Also the geography and history lesson will focus on the square mile around the school. 
 
The theme for this assignment would be called, ‘Express yourself’. The activities planned would be suitable to use in the second half of the spring term as this would lead in to the Easter holiday which is when the ‘Urdd National Eisteddfod’ festival takes place. The assignment suggests how the artefact can be used to teach the arts and other subjects in a cross-curricular way over a six-week period leading up to the schools Eisteddfod celebration week. It aims to inspire and influence visual and expressive art lessons planned for key stage two. With Saint David’s day also be celebrated during this term it is the perfect opportunity for the school and the pupils to celebrate Welsh culture. An example of how the artefact could be integrated in to the learners learning is shown in the mind map, (Appendix 1). A report carried out by the Curriculum Cymreag review group stated that: 
 
The next national curriculum for Wales should take as its starting point the ideas 
and ideals embodied in the current Curriculum Cymreag and build upon these as  
          the foundation of the next National Curriculum for Wales rather than as an addition 
to it. It should have a Welsh dimension and an international perspective, (Cited in Donaldson, 2015, p.24). 
 
The planned activities will show how using the local area and other artist can help inspires and influence the learner’s creations in a variety of artistic ways. Two of the activities discussed in this essay would involve artists visiting the school. The workshops and activities that are planned by the artists would offer the learners a memorable and stimulating experience. By changing the learning environment to areas outside the classroom it would provide a surrounding that allows the learning to be more engaging and realistic. Using a variety of learning environment should help stimulate the learner’s and offer the 
opportunity for them to become immersed. Using professionals enhances the learning experience with constructive feedback and offers deeper knowledge. The experience would be beneficial for both the learners and the teacher. Theorist Louis Mallaguzzi believes that the environment is an essential part of how children learn and used this style and approach when he was a teacher. Learners must be given the opportunity to connect with their local area. Teachers should use the support and expertise of other professional to provide learner with a rich learning environment which allows them all to believe they have potential. On the contrary there is criticism that this approach is specific only to a school based in Reggio Emilia, which in the small town in Northern Italy. The town has not had many issues involving social or cultural differences, so it is believed the approach may not be suitable for areas that have diverse social and cultural issues (Pound, 2014, p.72-74). 
 
The mind map (Appendix 1) shows how the activities cover and link to most areas of the curriculum in a cross curricular way. Cross curricular learning creates confident and adaptable learners that can understand how to apply knowledge from different subject areas to deal with everyday situations that occur (Barnes, 2011, p.63). However, even though it is useful for learners to be able to see how subjects link together, the cross curricular approach does not allow learners the opportunity to gain the knowledge or understanding of a subject in the depth they could require, (Rowley and Cooper, 2009, p.158). The art subjects could encourage learners who normally fell less confident in contributing to discussion in class to engage more and show good communication skills. However, forcing a child to participate could have the opposite effect. 
 
The first visual and expressive arts activity this assignment will discuss is drama. “Imaginative activity is one of the main characteristics of creativity and also the cornerstone of drama,” (Baldwin and Fleming 2006, p.13). Role play encourages children to use their imagination and offers them to opportunity to be creative.  Teachers should provide a safe learning environment for learners, so they feel they are able to be creative as possible. They should encourage them to use their imagination and previous life experiences to express their ideas as individuals and in groups. In most school's drama is associated with school plays and it is believed that teachers not only lack confidence in teaching drama, but they find it hard to fit it into their timetable as priority is given to language and numeracy. However, drama plays a vital role in how learners develop, especially in the foundation phase where learners make sense of the world through role play and mimicking what they have seen. Currently drama has only a small section within the Key stage 2 English curriculum document (Appendix 3a) but in 2015 ‘Successful Futures’ document Donaldson recognises its importance and it will be its own subject within the expressive art area of learning and experience.  
 
This activity will refer to the Kolb’s Experiential Cycle and is the second lesson in the series of six which combines drama with PSE (Appendix 4). The series of lesson will also have strong links with music and ITC to help support the learners to produce a cross curricular piece of work. There are four stages of the Kolb cycle (Kovács, n.d) and the drama activity planned should allow students to experience all stages of Kolb’s learning process. The teacher will be supported by the bilingual Welsh drama group ‘Arad Goch’ who are based in Aberystwyth. They work collaboratively with teachers to adapt their workshops to what is required to support specific themes. By offering the learners a bilingual experience in this way would help show a firm commitment to Welsh language and supports a cross curricular approach, (Appendix 5a).  
 
 The workshop will require the learner to firstly watch ‘Arad Goch’ who will use mime to produce performances based on issues that are advised in the personal and social education subject (Appendix 6a). This would include harm caused to others and society in relation to bullying, littering, smoking and poverty. Mime is an extremely powerful way of acting as it relies solely on facial expression and body language without words. The learners will be asked to work collaboratively to explore what each performance was about. They are encouraged to use relevant vocabulary to describe the performance (Appendix 3b). This includes them considering if the performance developed an element of suspense or tension. They are also to think about how each of the characters was feeling, were they the same or did they have different perspectives on the issue covered in the performance. They will communicate using Welsh and English, fulfilling the Curriculum Cymreag (YCC) 
requirement and share their ideas on environmental and economic issues, (Appendix 5b and 6a). 
 
The first stage of Kolb’s learning cycle is allowing the learner to have concrete experience as learners do not only learn from observing and reading they need to be actively involved. In groups the learners will then have the opportunity to create their own mime in groups based on PSE scenario similar to what they have seen the ‘Arad Goch’ group perform. Each group will be supported by one member of the ‘Arad Goch’ drama group who will introduce the scenario to the learners and record each stage of the process on an I-pad. The teacher would provide a bilingual word mat of vocabulary that the learner would be encouraged to use when discussing and describing the activity. To give the learners confidence in using these words they would be modelled by the ‘Arad Goch’. The learners are to consider the emotion they want their character’s to portray for example anxious, ecstatic, disappointed or dominant. 
 
The second stage of the cycle requires the learner to observe and reflect on what has been done so far. Everyone in the group can verbalise their own feelings and opinions of each character for example do they think they were aggressive, concerned, delighted or enthusiastic. They are encouraged to try and connect what they seen to their own life experiences and share their thoughts and feeling with other members of the group. Each learner would offer a different perspective on the scenario due to different cultural or religious background. This allows learners to share and gain knowledge from each other and fulfils the several aspects of ESDGC, (Appendix 7a). Drama is seen as a champion for oracy but it also helps develop skills in all areas of literacy including speaking, listening and collaboration, (Appendix 8a). Drama in education offers the learner an opportunity to experiment with different roles and real-life situations in a safe environment. Drama is seen as a way of increasing a learner confidence through role play and is especially enjoyed more by learners who prefer more relevant, engaging and interactive activities.  
 
The third stage of Kolb’s cycle requires the learners to reflect on their performance. The ‘Arad Goch’ member will encourage the learners to consider the earlier performance by reviewing the recording on the I-pad, which will offer them the opportunity to assess their own, and others’ performances, creating a good opportunity to self and peer assessment. Each performs will differ as this is a child-led activity. The recordings would also provide evidence for the teacher to assess what stage each learner is at and it can be used to influence future planning of lessons to ensure the learner progresses.  
 
In the final stage of the Kolb cycle requires the learner use what they have learnt so far to try and improve their performance by experimenting and practising. The ‘Arad Goch’ group have a range of props and music clips that the group could use to support their 
performance. 
The learners are encouraged to think about what props and music would have the most dramatic effect for their performance. This activity should help the learners gain knowledge and experience they require to create and produce their own short film later on in the term. Digital competency element will be incorporated with the use of green screen and garage band apps to give the video a professional finish. More details of this can be found in the drama and film series of lessons overview, (Appendix 4). The class will have the opportunity to watch each other's film during the school’s Eisteddfod week which will celebrate all of the work created and produced over the term. 
 
The second visual and expressive arts activity this assignment will discuss is art and design. Art is not just for personal satisfaction but for others to admire and appreciate. The current curriculum in Wales, states that there are three strands of art that learners should have the opportunity to experience and develop. These strands; understanding, investigating and 
making. This activity will combine all three elements. “Art plays a vital role in social utility, personal growth and visual literacy,” (Hickman, 2010, p.57 as cited in Smith and Dawes 2014, p.20). Art as a subject inspires, stimulates and motivates learners to think imaginatively, preserve and respond positively to challenges. This activity is the fifth lesson in a series of six (Appendix 9) and for the learners to meet the success criteria they must combine the Bedwyr Williams Eisteddfod winning art piece ‘The Hill Farmer’ photograph and 3d wellington boots sculpture (Appendix 10) with an artist of their choice. It will focus on the making area of art and design (Appendix 11). 
 
During previous lessons the learners would have been given the opportunity to use the internet and books to research other artists that they feel can enrich and inform their design. The learners need to show an understanding of what influenced their chosen artist and think about the techniques they used when creating their element of art. The history and geography lessons have given the learners the chance to investigate the natural and manmade
environment that their town has to offer. The learners should begin to demonstrate an 
awareness of environmental sculpture and how objects can influence their art. Their own personal sketchbooks should contain valuable contents collected from places visited. It could include drawings from direct observation, rubbings or textures of different materials and items. The sketchbook should be available and used throughout the term in all subjects to help plan, collect and develop ideas. The learners can use any photograph or sketch that has been taken during previous history, geography and art lessons from around the school or the local area, more detail of this can be found in the series of art lessons overview, (Appendix 9). These real-life experiences will help stimulate imagination and creativity. The learners 
design would be based on Williams ‘The Hill Farmer’ artefact and will require them to choose an object from their local environment and incorporate at least one of the seven elements of art and design that their chosen artist uses in their work. The seven elements of art include line, tone, colour and texture. The learners would combine imagination and experience to design and produce a unique sculpture. 
 
Each learner’s choice of sculpture and artist will help them produce an individual piece of art that is unique, which in turn encourages independent thinking and creativity. In contrast to the previous activity, this activity will focus on developing independent learning and individual creativity. After producing a detailed design, pupils can start making their sculpture with their chosen material ensuring that they are working in accordance with the success criteria. The learners would have already been given the opportunity to explore and investigate the characteristics of different materials they want to use for their sculpture. They must try and follow their design explain their choice of material and design, using images of the artist’s work. During the making process the learners can experiment with their material. The teacher will ask them to describe the process by asking them questions that will encourage them use their sense. For example; why have you chosen that material? How does they material feel? What are the positives/negatives about using that material? What would happen if you put too much pressure on the material? These types of questions should promote thinking skills and allow the learners to gain experience with the material by using touch and sight. Learners will also develop their gross motor skills when handling the material. The 3d sculpture could require the learner to shape or put materials together. 
The teacher will encourage the learners to use vocabulary relating to making the sculpture for example; roll, pinch, pull, smooth, squeeze, (Appendix 3b). The learners will also have a variety of tools available to add detail to their sculpture for example making holes, adding lines or texture. The intention of this activity is to generate lots of thinking and discussion by the learners. They should be able verbalise to others to why they chose the materials and the artist using relevant vocabulary, (Appendix 8b). 
 
The use of mini plenary breaks will be used throughout this activity. They will enable the learners to reflect and assess whether their piece will meet the success criteria.  Using Assessment for learning strategies, learners will have to self-assess in relation to the criteria and provide photographic evidence of each stage of the creative process. The teacher will stop a group at a time to ask them questions and give constructive feedback. The learners will use these breaks to take photographic evidence using an I-pad. They will upload the evidence to their own profile by scanning the classes See-saw apps QR code. This will cover an element of ICT skills found in the curriculum, (Appendix 12). This can also be used to provide evidence for the teacher to evaluate and monitor progression. This activity would cover all four elements of Assessment For Learning recommend in, ‘Inside the black box,’ (Black and William, 2008) which includes; sharing criteria with the learners, quality of questioning, use of quality feedback, self and peer assessing. Once the sculpture is complete the learners can develop an understanding of different ways, they could finish their work off.  They could embellish or decorate their sculpture using the artist element they have chosen. This may include applying a texture or painting it. For example, if their chosen artist was Rhiannon Roberts they would paint their sculpture in bright colours.   
  
The third visual and expressive arts activity this assignment will discuss is design and technology. It will require the learners to make their own personal interactive shoebox which must include a simple mechanism. The learners must construct a simple mechanism that will produce a type of movement and this is a requirement in the curriculum, (Appendix 13).  
This is a cross curricular activity that will cover elements of science as the learner would have previous investigated how everyday items are constructed and work, (Appendix 14). It will also cover elements of numeracy as the learners will have to have detailed measurement of items in their shoebox, (Appendix 15). This assignment will focus on lesson 5 in a series of design and technology lessons the children which require the learner to construct their mechanism and apply it to their shoebox, (Appendix 16). Previously they would have been given the opportunity to explore and experiment with different type of mechanisms. They would have also had the chance to find mechanisms around the school, so they can relate the activity to everyday life.  The learners would have observed the teacher who would model how to construct different types of simple mechanism before trying it themselves. This type of learning is supported by social learning theorist Bandura who states, “People learn from one another, via observation, imitation, and modelling,” David, 2015).  
 
Before the learners can begin constructing their shoe boxes the class will be asked to think and discuss what order of construction would be best. The teacher will ask the children to use their prior knowledge of the investigating of mechanisms they have done in previous lessons. According to theorist Jean Piaget’s cognitive development theory children between the ages of 7 to 11 are in the concrete operational period which means, “Children begin to think 
Logically about events they have experienced and order, evaluate and explain them,” (Doherty and Hughes, 2014). However, there is criticism to this theory as Paget's stages 
only offer a snapshot of how children development and he doesn’t consider physical or mental issues that a child could possess. This task will allow the learners to extend their making skills by developing techniques in cutting, shaping and joining to combine components and by selecting tools and equipment to measure and cut accurately. Through these activities they gain an understanding of the working characteristics of the materials and components and how they can be combined to create more useful properties.  
 
An element of problem-solving will be required as the learners will have to change or adapt components to ensure they work correctly. Problem solving is an integral life skill. It is a vital part of learning and it help develop students to become more robust, capable and prepared for adult life. The construction of each box will require different techniques and the teacher's role would be to observe how the learner deals with any problems in their design. This activity would be classed as a STEM activity and research show that children prefer learning through experimenting and problem solving. Also, the primary school age is a critical time to engage and encourage students to have more enthusiasm for science and technology. “To inspire the next generation of engineers, we need to target students at a young age before stereotypes are too ingrained,” (Moss, 2015). However, teachers who lack knowledge, expertise and confident in the subject are more reluctant to include these types of activities in the activities they plan. The children would have also written a poem that relates to their shoebox during this term's English lessons. 
 
The last week of the term will be an opportunity to celebrate all the work the learners have produce for the school’s Eisteddfod. The class will watch the films they have produced, and parents/guardians and family will be invited in to the school so that the learners can share and explain what they have created. Prizes will be given out in a similar style to the National Eisteddfod. Winners will be given a crown and will spend the whole week sitting at the top table in the dinner hall. 
 
To conclude the activities discussed and planned show how the creative arts can be applied in a cross curricular way. By using the learner's local environment, it allows them to connect to the learning and produces strong links to Curriculum Cymreag. Many of the activities required the learners to think about personal and cultural issues that occur and are related to ESDGC. The arts provided the learner opportunity to develop skills across all areas of literacy and involved them thinking critically and solving problems. The benefits of the arts are that they provide engaging activities and introduce learners to new artists which inspire them to be innovative and creative. However, teachers need to feel more confident in teaching and using the arts to support learning across the curriculum. Practitioners in Wales must ensure they provided learners with the experience and knowledge required for the future world.    
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