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SJYW7016 Supervision and Support Skills module 
Critically analyse the role and functions of supervision in promoting effective youth work practice


Critically analyse the role and functions of supervision in promoting effective youth work practice
Within this assignment the author aims to critically analyse the role and functions of supervision, and how the role and various identified functions of supervision promote effective Youth Work practice. In doing so, the author will draw upon relevant theoretical perspectives with reference to the author’s own practice and experience.   
The author will begin by defining the role of supervision before recognising and discussing the importance of supervision as a tool which aids, reinforces and strengthens workforce efficiency, development and wellbeing, with particular regard to the field of Youth Work. The key theoretical perspectives which will be explored and critically analysed within this document are Kadushin’s, Hawkins & Smith and Proctor’s functions of supervision models. Finally, the author will draw to a final conclusion and analysis of one’s own practice in regards to the functions of supervision. 
Hess (1980 p.25) defines supervision as a quintessential interpersonal interaction with the goal that one person; the supervisor meets with the supervisee in an effort to make the supervisee more effective in helping people (cited in Hawkins and Shohet, 2000, p.25). The author concurs with the above statement and believes the primary purpose of supervision in Youth Work is to help and protect and support the interests of the supervisee, in turn encouraging the delivery of effective Youth Work practice. 
Gould and Baldwin (2004 p,11) believes supervision is considered crucial to professional development and effective practice. This statement demonstrates that supervision plays a vital role in workforce professional development, thus delivering effective Youth Work practice to service users, which is also supported by Hughes (2010, p.13) who suggests that ‘Supervision plays a key role in good practice. Not only does it benefits the service offered to the client but also contributes to effective professional relationships’. Supervision plays an important role within Youth Work and ensures high quality professional standards. 
The author considers the role of supervision to provide the supervisee with the opportunity to progress, develop and critically reflect on their practice in order to improve and in turn provide a high quality offer to service users. Sapin (2013, p.220) defines supervision as ‘A process of reflection where youth workers discuss ongoing work and professional development concerns with another practitioner such as supervisor or line manager’.  The process of refection within supervision is important, however it is important to highlight it is merely one process of many within supervision, and reflection it is not the main role of supervision. 
Hawkins and Shohet (2000, p.50) argue that helping the clients is only the beginning of the supervision process by stating;
Supervision is not only to develop the skills, understanding and ability of the supervisee, but, depending on the setting, may have other functions. Combining the multiple functions of supervision is at the heart of good practice. (Hawkins, P & Shohet, R (2000). p50)
[bookmark: _GoBack]To reinforce Hawkins and Shohet’s statement, the author believes that a combination of multiple functions is key to creating and delivering effective, high quality supervision. Therefore suggesting that although definitions of supervision functions may vary between researchers and academics, it is the combination of the multiple functions which provide the best, all round offer to individuals, in turn benefiting them and their service users. 
Kadushin (2014) constituted the three functions of supervision model, which suggests there are three main roles to supervision which are described as; Educative, Supportive and Administrative. Hawkins and Smith (2006) have similar definitions of the functions which are described as developmental, resourcing and qualitative. While Proctor (1987) also offers three main functions through the functional interactive model which are entailed formative, normative and restorative. 
Administrative Function (Also known as Normative & Qualitative) 
Firstly Kadushin (2014, p.27) describes the administrative function of this model as, ‘Supervision is a special aspect of organizational administration’. The administrative function which is also known as the managerial function focuses on elements of a supervisee’s employment which relates to aspects such as, the services policies and procedures, health and safety, time keeping and absence and relationships with colleagues. Kadushin (1992, p20) goes on to state that the managerial function focuses on the correct and effective use of the agency’s policies and procedures. The managerial aspect of the three functions clearly focuses on ensuring the quality of work, ensuring the supervisee is meeting targets and expected outcomes, working efficiently, following the business plan and adhering to the services policies and procedures, which if upheld to a high standard from both the supervisor and supervisee in turn will promote effective Youth Work practice. Smith, M. K. (1996 – 2011) describes the administrative function as ‘the promotion and maintenance of good standards of work, co-ordination of practice with policies of administration, the assurance of an efficient and smooth-running office’.  Hawkins and Smith (2012, p.174) state that the qualitative function, which also known as the administrative function by Kadushin, provides the quality control aspect of our work with people. Hawkins and Shohet (2012, p.63) suggest ‘Supervisors hold some responsibility to ensure that the work of their supervisee is appropriate and falls within defined ethical and professional standards’. Once again this function is seen to focus on the services policies and procedures, and standards. This statement is once more supported by Belton et al (2011) who suggest ‘the administrative function of supervision aims to ensure adherence to, and effective implementation of, agency policies and procedures’ (Belton, Hill, Salter & Peaper, 2011, p16). Inskipp and Proctor (1988) relate to the administrative function as ‘normative’ which includes three main aspects, which are: evaluating, teaching and monitoring.
Educational Function (also known as Formative & Developmental)  
Secondly, Kadushin (2014, p90) goes on to discuss the educational function by stating; ‘Every job description of the supervisor’s position includes a list of this function’. The educational function is vital for every supervisor. Kadushin (2014, p.90) then proceeds to describe the function, by declaring ‘educational supervision is concerned with teaching the knowledge, skills, and attitudes necessary for the performance of task’s through the analysis of the worker’s interaction with the client’. As a supervisor the author relates this function to one’s work by asking the supervisee questions such as, ‘what can we learn from this experience?’ and ‘Are there any aspects of your work you would like to explore further or gain more experience in? with a focus on aspects of ones work such as training needs and reflecting on critical events/situations. Kadushin (2014, p.90) continues to explain that the educational function is also known as clinical supervision, which is usually defined as ‘A situation in which a more experienced professional (supervisor) overseas the work of a less experienced professional (supervisee) with the main objectives of helping that person develop within their professional performance’. Kadushin (2014, p.127) believes ‘The supervisor’s main responsibility in educational supervision is to teach the worker how to do the job’. Therefore, it is paramount that each supervisor has the knowledge, experience and teaching ability when delivering the supervisory roles. Motivation to learn and develop is a key factor which is needed by the supervisee to fully embrace and improve on practice. Hawkins and Shohet (2000, p52) state ‘the educative function provides a regular space for the supervisees to reflect upon the content and process of their work’. Belton et al (2011) suggests that ‘Educational supervision aims to improve the workers effectiveness’.  
Supportive (also known as Restorative & Resourcing)
Kadushin (2014, p159) lastly focuses in the third major component of the supervision functions, which is Support. The support aspect of supervision focuses on the health and wellbeing of those working in the social care professions. Kadushin (2014, p160) states, ‘Supportive supervision is primarily concerned with increasing the effectiveness of the worker through decreasing stress that affects performance and increasing motivation and intensifying commitment that enhances performance’. One may argue that when supervisee’s are supported they may feel happier, and valued within their role. This in turn boosts morale and increases job satisfaction, which will benefit the supervisee, service, and service users. Hawkins and Shohet (2000, p.52) suggest supportive supervision is 
To ensure that as a person and as a worker one is not left to carry, unnecessarily, difficulties, problems and projections alone, to have space to explore and express personal distresses’. (Hawkins & Shohet, (2000), p.52)  
The supportive function mainly focuses on the supervisee personal emotions, thoughts and feelings as these all contribute to the effectiveness of one’s own practice. Within one’s own practice and experience as a supervisor, the author discusses factors such as, offloading thoughts and feelings, safeguarding, relationship boundaries and job motivation and satisfaction. These factors may be discussed by simply asking open ended questions such as, how are you feeling? how are you feeling about your work at the moment? Tash (1967, p16) states ‘the supervisory function is not to see weather supervisee’s are doing their job properly, but to help them understand their work at the point where they indicated they needed help'. By helping the supervisee to recognise that they are not incapable when admitting weaknesses or concerns or asking for advice, the supervisor is essentially decreasing the chance of the supervisee becoming stressed and decreasing the chance of staff burn-out.  Hawkins & Shohet (2000, p.50-51) believe the supportive or restorative function ‘is a way of the supervisee engaging in therapeutic work by letting go or dealing with the stresses, pain and fragmentations of the clients they work with’. By engaging in supervision the supervisee has an opportunity to off load any concerns and burdens and discuss these with the supervisor. This is important for the Youth Workers health and wellbeing. 
While having critically analysed the functions of supervision by academics such as Kadushin, Proctor and Hopkins and Smith, they all consider theories from a social work and/or counselling prospective. Sapin (2013) considers supervision functions from a Youth Work perspective. Sapin (2013, p.223) states ‘good supervision can provide a structure for professional youth work practice where supervisees reflect on work and plan professional developments that are consistent with youth work principles.’ Sapin (2013, p.223) described the three main functions of supervision in Youth Work as professional which focuses on professional values and practice, managerial, focusing on completion of duties and responsibilities and developmental, focusing on professional development. Similarly to Kadushin (2014) Sapin (2013) discussed the educational function, although known as developmental by Sapin (2013), and the managerial. Sapin (2013) does not recognise support as a function for supervision. The author finds the developmental and professional functions with the Sapin (2013) model too similar and battles to differentiate between the two. Although Sapin (2013) speaks from a Youth Work perspective, as does the author. As a supervisor the author feels greater relevance and substance to Kadushin (2014) and Hawkins & Smith (2006) functions of supervision and finds relatable to one’s own practice.
Smith (2005) suggests;
One should think of the three elements interlinked, but also recognize that if you remove any one of the elements from the process, supervision may potentially become less satisfying to both parties and less effective overall’. Therefore, this suggests that if one function is not interlinked throughout the supervision process, this may affect practice. (Cited in Ord, Critical issues in youth work management, 2012, p97)  
Kadushin (2014, p.159) states supervisor’s should act like a manager in implementing administrative supervision, a teacher when implementing educational supervision, then a supervisor acts as an adjustment councillor in implementing supportive supervision’. A supervisor must wear many hats and fully understand each concept of the functions to become a successful supervisor, however once achieved the supervisee will benefit greatly from this and in term deliver effective youth work practice to service users and clients.  Which is also supported here by Hawkins & Smith (2006, p171) stating ‘The supervisor has to be able to combine the roles of educator, supporter and at times, manager, in an appropriate blend’. 
To conclude, the author has found that in order for supervision to be successful all functions should be practiced. The model that most resides with the author as a supervisor is the Kadushin supervision functions model, even though he derives from a social work prospective the author finds these functions most relatable and effective as a supervisor. As Sapin writes from a Youth Work prospective, one does not state the need of the support function which the author finds paramount within the supervision process. This shows the author that supervision is the same within any social profession regardless if you are a youth worker or social worker, supervision has the same role and purpose for all professions. The role of supervision is to provide the supervisee with an opportunity to share, develop, progress and learn with another practitioner, with the ultimate goal of improving practice and providing affective youth work practice to service users and young people.   
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