P111197

How can we improve pupils’ understanding with the use of age appropriate success criteria through child led plenaries in a Foundation Phase classroom? 
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Introduction 
The issue that interested me most when looking at possible research topics was the use of success criteria within education, particularly the use of it within the Foundation Phase. Do children of a certain age really understand what they need to do in order to be ‘successful’ within a task or is their main concern understanding and enjoying what they are learning? Another area that links in with the use of success criteria is the use of a plenary at the end of a lesson, do they really cement the learners’ understanding of what they have just been taught or are they just something to fill in a box on a lesson plan? Within my class the words success criteria were not used every day, therefore, I would like to find out if children need to know how to use a success criteria in order to be successful in a task. 
Within our pair we discussed our mutual interest around success criteria and use of plenary within the Foundation Phase and decided upon a research question; How can we improve pupils’ understanding with the use of age appropriate success criteria through child led plenaries within the Foundation Phase classroom? For my class this means they would need to understand how to use the success criteria and use their knowledge of what they have just learnt in order to relay information to another pupil within the classroom. We would like to see if information coming from a peer would make it more concrete for children and encourage questioning and discussion even at this early stage in their education. For us as teachers, this is an opportunity to see if they have truly understood what the lesson was about and gives us an insight into how children learn and process information.  Based within a Reception and Year 1 mixed class in School 1 and a Year 1 class in school 2, we had seen that at the end of a lesson when using a teacher led plenary that the same children would be putting their hands up to answer questions during the plenary. Through using the children as “teachers” within the plenary we wanted to see if they could provide questions in a way, we as teachers could not, therefore, getting the children involved in their learning and hopefully seeing better understanding of a task.  
















Literature review
“Success criteria summarise the key steps or ingredients the student needs in order to fulfil the learning intention – the main things to do, include or focus on” (Clarke, 2018). This could be the basic way in which success criteria would be described to pupils within the Foundation Phase, as ingredients to make the best work possible. Clarke (2018) believed, along with other researchers that a successful success criteria had to include involvement of the pupils, specific appropriate language and specific conversations after the work had taken place. John Hattie (2015) focused on the importance of sharing these learning intentions before a lesson therefore the pupil and teacher had the same idea of what is expected of them within the classroom and during a specific task. Some pupils are unsure of what is expected of them during a task, be it through lack of understanding of the topic or simply because they did not understand the way in which the teacher had explained it to them. By involving them in the process beforehand, their understanding should become clearer. Clarke (2018) found that teachers would often use language that was inaccessible to children, especially those within the Foundation Phase. They would often stick to the language provided within the curriculum which could be confusing and somewhat difficult for younger children to understand.  Through using appropriate language within the success criteria that the children can access there is a much greater chance of learning and brings forward the opportunity to peer assess and self- assess as a result of good understanding throughout the lesson. All of us as teachers and in everyday life have standards that we try to adhere to, and even though these children may be very young, they still have certain things they need to achieve within their education. Sadler (1989) speaks about the ‘guild knowledge’ as something teachers build up over time and use themselves to ‘judge’ pupils work. Being built up over time, Sadler believes that this knowledge is enough to make sound judgements over pupils’ work. However, the challenge for us as teachers as mentioned previously is to use this knowledge in a way that it becomes accessible to pupils of the appropriate age in the classroom. Purves (1993) believed that for the learning to be successful the teacher who is the judge, must make the criteria as clear as possible to the children and not keep anything ‘up their sleeve’.  In order to have maximum impact, success criteria must be co-constructed with the pupils (Clarke, 2018). If the pupils have no input around the success criteria, Clarke believes that they will show very little interest in what is being taught, especially those within the Foundation Phase, they need to be actively involved with their learning and what is taking place, so they feel they have an important role within the lesson. Hattie believed that involving the children in the creation of the success criteria would lead to significant improvement in their understanding of the task. Again, Sadler (1989) believes that within a classroom, the teacher should advocate an apprenticeship type role to the student and should aim to support pupils and provide them with the language they would need to speak about their own performance, which means even at this early stage in their education pupils are beginning to self-assess their work and understand how they need to improve. Frederiksen and Collins (1989) believed that the language provided for the pupils within a class to assess themselves should be like a scaffold and as a teacher you would provide a way for them to acknowledge and understand how they are able to achieve successful writing or good numeracy skills for the remainder of their time in education, rather than having to explain to them every time that they should have this language in which they can relate to a certain area of a subject. Within the two schools visited there were very different ways of using the success criteria. In school 1 the success criteria was the same for almost every task within literacy as the teacher felt bombarding them with more information would seem pointless, however, in school 2 they had adapted a “Lucy ladybird” scheme which involved the children colouring the dots on the ladybird if they had achieved the success criteria. However, did the children fully understand the task and success criteria, or were they simply filling in the dots they thought they were supposed to in order to please the teacher. This is where we can use the apprenticeship role mentioned earlier by Sadler (1989), where children are given the tools for a literacy lesson so they can then assess themselves, and their peers easier. Within other research from Black and William (1998), they believe that when learners understand how their work is judged or marked, they become far more committed to their learning experience. As mentioned previously, Black and William agreed that without the metalanguage needed in order to evaluate and discuss their work they would not be successful in their evaluation. Which shows us the importance of a plenary within a lesson or topic and how exploratory talk is essential for retaining knowledge, especially within the Foundation Phase. Children need the chance to speak and discuss about what they have learnt, have they both learnt the same thing or what did one pupil take from a task that another did not? Black and William (1998) believe that this form of talk is an essential way for teachers to tune in to the way in which their pupils are thinking and is a vital part of this feed forward and what to do next approach we have every day within teaching. Whilst conducting this research it was interesting to see how well the children discussed the task at the end of the lesson, which usually they might not get the chance to do. Listening to them explaining what they had learnt made myself and my research partner as teachers listen and think of ways to correct their understanding or simply enhance it through the next lesson. 
Methodology
The methodology used within this research was that of a Lesson Study, which is a specific form of action research which focuses primarily on developing practice knowledge within teaching. This method originated in Japan and was later introduced by Dr Pete Dudley to the United Kingdom and it involves teachers working collaboratively, planning lessons, teaching those lessons and then observing and reflecting upon them. There would be more than one lesson within the study, as this would provide a larger range of results, therefore making them more reliable. Stigler & Hiebert (1999) found that higher levels of education existed in Japan, which was attributed to the teacher and subject knowledge within the education system after taking part in Lesson Study observations for years previously. According to research by Pete Dudley, Lesson Study has been used widely in this country to improve overall teaching techniques and has shown great pupil progress, especially within core subjects, and has been coined for helping develop the assessment for learning strategy which is vital in all schools and which was also the main body of the research conducted by myself and my research partner. Chokshi and Fernandez (2004) believed that teachers would gain more knowledge and insight through analysing this qualitative data collected through Lesson Study which in turn would give them a broader view of a child’s progress in ways that tests and workbooks might not. As found by Godfrey et al (2018), in order for a lesson study to be successful and for a teacher to fully understand what is needed it would take longer than one or two lessons, it might take a period of a year for full teacher knowledge to be achieved, however, as Hattie (2003) claimed, Lesson Study would be a far better way of measuring pupil success rather than tests or assessments that merely test “shallow knowledge” rather than the growth of a child as a whole. 
Lesson Study is the main methodology we will use during this research, it is also an observational study, which means within our respective schools, myself and my research partner will both take turns to observe one another’s lessons and particularly the children we have chosen to use as part of our focus group interview. The three children chosen within the two schools were based on ability within the classroom in general, one higher ability, middle and lower ability. This is also known as heterogeneous group where the participants differ in features that are relevant for the research (Flick, 2011). We chose this method as it would be a good representation of real classroom life, even though the child who has a lower academic ability, they would still be able to produce good well-rounded answers if given the right language to speak about what they have learnt. One key advantage of conducting an observation is that you can observe in the moment what they are doing or saying, rather than what they say they would do. If they were given a questionnaire to write then they might not write down their true feelings, but what they would want you to know (Shuttleworth & Wilson, 2009). In order to observe the lesson, we decided as a pair to use the Leuven scale of involvement. According to Laevers a child could be getting along with a task showing no issues and we then assume they are learning, he feels this is not always the case, just because they look like they are completing a task, does not mean they are showing true and full understanding. One child could be completing the task because it is too easy, therefore they are not being challenged to their full potential, another child could be completing the task but doing it incorrectly, just because they have not asked questions or want to show lack of understanding.  Children are used to being asked questions every day within the classroom and therefore we decided to use a semi-structured interview technique, so it did not differ too much from the norms of everyday classroom life. However, there could be an element of bias, if I was interviewing the children and could see they were not giving appropriate answers I could use leading questions in order to guide them more to where I would like their answers to come from. There is also a lack of reliability with a semi structured interview as even though the questions we have chosen are specific to the topic we have discussed as a pair, my way and my research partner’s way of asking questions or teaching a lesson could be completely different. But one advantage that works well in this Lesson Study is through using a semi structured interview we can provide empathy with the participants, but also there is a checking of understanding, which is the underlining topic we are trying to research. Lortie (1975) believed that “teaching without reflection can lead to bad practice”, and one of the most important elements of the Lesson Study method is the reflection between myself and my research partner about what went well within the lesson and what would need to be improved for the next one. There are no specific ways that tell us how to reflect or which way is best to reflect upon a study, therefore, we chose Brookfield’s lenses (1995). Brookfield’s lenses would help us to see the research through different eyes or lenses. My own as the researcher, my research partners but also using questioning we would see then through the child’s eyes which for this study is crucial to what we wanted to find out. Brookfield (2005), believed that teachers who reflected upon their practice are better equipped to “make judgements” when it came to approaches to teaching in general. The way in which we will record all the data we collect from the observation will be a qualitative method. “Qualitative research is empirical research where the data are not in the form of numbers” (Punch, 1998, p.4). The aim of this form of data collection is to show participants in their natural surroundings, in a way where they feel most comfortable which in this case is in the classroom and following a more Humanistic approach and observing the experience of the participants rather than looking for a numerical data outcome. It is important whilst gathering qualitative data that questions are used that can encourage talk, rather than closed questions which require no discussion at all. 
















Ethical implications 
Whilst doing a research project there are many ethical issues that you could face along the way, which may prove challenging in completing your research. Prior to the research myself and my partner completed an ethics form which was passed under University guidelines by the ethics committee. However, we also had to gain consent of the participants who were in fact under the age of legal consent which meant we sent letters home to the parents of all the children in the class, therefore excluding any issues around gaining consent. This meant that even though we had decided on our children beforehand, if the parents did not give consent, these children would be unable to participate in the interview as required. BERA guidelines, (2018), suggest that all participants within an observation know as much as they can about the observation they are a part of, as mentioned previously as the children were not of age to give consent, and we had gained consent from parents or guardians the children themselves still had to give assent and disclose that they were happy to answer questions and take part within the research. We explained to the children what was going to happen, they were told at any time if they wished to not take part anymore (withdraw) then all they had to do was either tell myself or another member of staff within the classroom. (See appendix 1 for conversation with children). In accordance with University ethical guidelines as we were working with children and within a small group myself and my research partner had disclosed our DBS certificate to the school beforehand. When doing a research project or any kind of observation, all notes written or typed must be kept confidential, as seen in the ethics form all notes made during any of the observations were kept locked away and only seen by my research partner and me. All names would also be confidential, and no participant would be known to anyone but my research partner and me. All other ethical considerations are also in the ethics form submitted prior to the observation. 


















Lesson study and analysis

The schools in which the Lesson Study took place are situated in two different areas in South Wales and the classes observed were a mixture of Reception and Year 1 pupils. Three focus children were selected, as mentioned above based on the qualities they possess as researched by Koerber & McMichael (2008), who believed selecting pupils on their attainment level would ensure maximum variation within the study and would also provide a more valid representation of the data. 
As we wanted to look at the understanding of success criteria and the plenary involved in a lesson my research partner and I both taught lessons along the same theme and planned a similar style plenary at the end. In School A and in my classroom, which was a Reception and Year one mix classroom my lesson was based on Welsh farm animals and their colours (see appendix 2 for lesson plan).  All were shown the same success criteria and given the aim of the lesson as a class on the carpet. Within the focus group there were a mixture of abilities from the Reception age group as I felt this would give a better, more fair representation of data as the Year one children may have tried to speak over the younger children. During the lesson my research partner was using the Leuven scale in order to assess the child’s involvement throughout. (appendix 3) Child 1A was involved throughout and showed good understanding of the Welsh words we had used previously. They showed no sign of distraction during the task and finished well. Child 1B and 1C were mostly involved, showing good levels of understanding and engagement, however, Child 1C was particularly distracted by the new face of my research partner. They kept asking her questions and showing their work to check all was ok, which was a good learning curve and an obstacle to overcome trying to keep them on task. As we were particularly interested in the plenary at the end of the lesson, it involved getting all the children back on the carpet and asking the three children to lead the plenary as I as the teacher would normally do. The children selected were asked to read out their work in Welsh to the rest of the class as well as explain what task they had been completing. The children were then given the opportunity to ask questions to the “teachers” and vice versa to see if they had understood the task.  During the interview stage of the observation all three children were particularly distracted, they all wanted to express their ideas and opinions about the lesson and were all given a Level 4 or 5 for their involvement and well-being throughout the lesson. This meant they were all showing signs of obvious satisfaction throughout the lesson, no sign of distress with clear involvement throughout the lesson (Laevers, 1997).  During the interview the three children were asked a series of questions (see appendix 4) and if they were aware of what success criteria was, all answered no that they had never heard what success criteria was. However, when explained to them what was meant by a success criteria, they all agreed that I as the teacher had explained to them what they needed to do and how they would need to go about completing their work. The children were then asked if they enjoyed their peers asking them questions at the end of the lesson and they all agreed that they did. Child 1B in fact answered and said it helped them remember what they did more. As mentioned previously a lot of the work researched by John Hattie focuses on the involvement of children in their learning, if they feel they have played a bigger part in the preparation or delivery of a lesson they will become more invested in their learning. 
In School B, which was the school of my research partner the class was a full Year 1 class and the three students chosen were three girls of different abilities. The lesson provided was along the same theme as mine, which was an animal theme, however the children had to follow a specific criteria in order to provide a suitable habitat for Beaky Bird (see appendix 5). At first the children were on the carpet and shown a brief power point of what they were going to do throughout the lesson, there were open ended questions and it was obvious that they had retained the information of the topic throughout the week. Open ended questions were used as a crucial part of assessment for learning and to check understanding before moving on with the next task. During the lesson the three focus children were constantly reminded of the success criteria of building beaky bird a home. He needed water, some branches to make a nest and it had to be up somewhere high. Child 2A gave sensible concise answers throughout and seemed to be involved throughout the lesson. Throughout the observation, Child 2A was given a level of 5 on the Leuven scale, as they were constantly engaged with the task, asking questions and listening to all the information given with very little distraction (see appendix 6) Child 2B and 2C were given a level 4 of involvement but a level 5 of well – being, they were constantly smiling and showed no signs of distress, however, sometimes they could become quite distracted when something else happened within the classroom. As we wanted to look at plenaries to concrete learning both of us did a very similar plenary, with the children showcasing their work about beaky birds’ habitat and why they chose certain things to put in his home. The children on the carpet could also ask questions about what the task was about. During the interview, the same questions were asked to all three children from School B as were in School A (see appendix 4). When asked about success criteria they too gave the same answers as the children in School A, they had never heard of a success criteria. However, when my research partner called it the Lucy Ladybird, they soon understood what she meant and knew that they had to follow the spots on Lucy Ladybird in order to be successful in their work. Child 2A was again very involved with the conversation and gave good solid answers about their learning and through using Lucy Ladybird it was like a checklist they could use to check their work was correct. 
The children in both schools seemed mostly engaged throughout the lesson according to their levels on the Leuven Scale. Observation and assessment are the key components to using the Leuven scale, and even though it can be time consuming, embedding it into daily practice within schools will give myself as a teacher a much deeper understanding of a child’s learning.  Hattie (2009) believed that unless the pupils are operating at a level 4 or 5 then their learning really will be limited, therefore it is paramount that as teachers we always check understanding for the children within our class. As mentioned previously, just because a child is completing a task does not mean they are learning, it does not mean they are working at their fullest potential. Through using this scale as a way of measuring the children’s involvement with the lesson and their well-being it was interesting to see that their well-being remained high, even though their levels of involvement would sometimes go lower than expected. They enjoyed the lesson and engaged well with my research partner and I as teachers, which is something that has been proven to be more important than subject knowledge in teaching and that is the relationship you have with your pupils. (Hattie, 2009). Through using the Leuven scale, we could also see how interested they were in the work, those with a lower ability would show maybe less signs of involvement and more signs of distress if the work was too difficult for them to manage, however, in both lessons no child showed any distress and were engaged with the task. Those of higher ability did show less involvement towards the end of the task, but this is now an area for us to improve and to make sure we plan differentiated tasks better for these pupils to ensure full engagement and learning happens throughout the focus task and also within the different areas. In order to be a critical teacher using Brookfield’s lenses we were able to reflect upon the lesson through using the different ways of reflection, by looking from our own point of view, from the point of view of my research partner, the children and using theory to back up our findings. When reflecting on a lesson it is easier to become critical of oneself and your practice, however, there were elements of the lesson that showed the children were engaged and this is something positive that will be taken from the experience (see appendix 7). This even made one of them say they would remember the work better because they had to show it to the class, and that they also remembered what one of the other pupil’s work was about also – “Miss I remembered the buwch was gwyn because *a child* said it in the question for us to remember it”. Throughout the lesson children were constantly reminded of what they had to do by us as teachers. Hattie (2009) believed it was vital for understanding that teachers tell pupils what they are expected to do and how they should go about getting the best results possible. This honesty and relationship between pupils and teacher are an important one if any improvement is going to occur. Hattie also speaks about the power of moving from what students know to the success criteria. The more aware the pupils are of what is required of them, the more engaged they will be in the task. This is however dependant on the task, if the task is too simple or hard then they will not engage with the task to begin with. This was seen with some of the higher ability pupils as the lesson went on their engagement with the task seemed to deteriorate which meant they needed to be pushed further within the task. This is something I would take on board and plan for an enhanced or more challenging activity next time for those who are able. What I learnt from this experience is that explaining the success criteria to the children before hand and discussing it with them is vital for their learning (Hattie, 2009). They feel more engaged with the task and feel that the goal is achievable as we have already told them what they need to do to complete it. The success criteria are designed to promote success, how can they achieve success if they do not understand what they need to do in order to get the success (Clarke, 2018). I also learnt that using the plenary is another vital part of a lesson, as a trainee teacher it is important to include plenaries within your lesson as a well-rounded lesson, however, until I did this research I was naïve to underestimate the importance in the way that it does help the children, and especially when they are the ones leading it, what they have learnt in what specific way is essential for myself as a teacher to move them on to the next phase of learning. 









Discussion of findings

The findings of this study show us that the process of a lesson study encompass the core features needed for professional development according to Garet, et al. (2001). The process itself has a positive effect on increased teacher knowledge and has shown changes to instructional practice. The nature of the study, if it was on-going and made a natural occurrence within school, through its collaborating and researching would lead to professional growth that I and my research partner believe would have a positive impact on the way we teach.  Through extensive research around this topic I now fully understand the implications of using the success criteria to its full purpose and how to maximise the learning of the pupils by using a well-planned plenary. David Didau (2016) argues that plenaries are often “a waste of time” as they take up more of your thought process than teaching, that the thought behind the plenary is a brilliant idea but it takes away from the teaching. To some extent I do agree with this, when using a plenary led by the teacher. However, using a plenary led by the children requires little to no planning at all. The children oversee what they want to say to their peers about what they have learnt, and this is a vital part of learning and prepares them for reflection in later life. We also found out that even though the students in School A had “never heard of success criteria” because of the way in which it was explained to them, but once they had it explained in a way they understood, they knew exactly what it meant and how it helped them. Those in School B knew of the Lucy Ladybird method but did not know it was used for success criteria which bodes the question asked previously; did they need to know the word success criteria or plenary when they have learnt so much regardless? Through using the success criteria children begin to take ownership of their learning, even at this young age. The answers given throughout the interview were of a higher quality as they were given the correct metalanguage to use (Clarke, 2009). Through using a plenary led by their peers the children seemed to retain the information better, using the words later in the classroom through a discussion. They understood that they needed to explain to their friends what they had learnt and show them their work, they were so proud of their efforts and they couldn’t wait to show it to their peers, with one child saying “We helped miss plan all this for us children didn’t we?”. It encouraged more independent learning, even though my research partner and I were referring to the success criteria through the lesson they knew that they had this tick list in front of them or these “ingredients” to use to make their work the best they could. Through presenting them with the success criteria and giving them the chance to reflect on their work we are providing them with the tools they need throughout later life not just in school life but also in the workplace. However, one of the more difficult parts of the study was being able to critique each other and giving honest, open feedback. This could pose a problem for younger teachers expected to take part in a lesson study and give feedback to older, more experienced teachers, leading to some uncomfortable feeling (Lewis, 2002).






Conclusion
To conclude, although the findings of the research helped solidify the literature that is already around this topic showing us as teachers that getting pupils involved in their learning really does have a positive impact on their day to day life within the classroom. By giving them that chance to learn and to be active in their learning makes a big difference in the work they produce.  Through using Qualitative data and the use of focus groups the findings cannot usually be generalised to the community, even though the data sample we used was valid and reliable as these scales and observations have been used within research before, it cannot give us an overall generalisation as the sample was too small. Through using Qualitative data, the data collected is not always easy to analyse, it cannot be fit into standardised categories, however, because of the involvement of the researcher it helps gain an insight into the field of which they are researching and often helps find smaller issues that may be missed when completing larger Quantitative data samples. According to research, Qualitative data also allows for any contraction within a data sample, which in this case reflects social reality (Denscombe, 2010), meaning that there is some room for error within the data, as in life all does not go as you originally planned. Through using the observation method I had little control over what I was observing, even though my research partner and I had a clear idea and a sample of questions we wanted to use throughout the observation and the interview, the way in which the children reacted to that was completely out of my control. The lesson study seemed more of a report of what happened, which even though is considered factual it cannot be generalised or used for any prediction or controlled data. If we were to go to a different school in a different class, the results may be completely different as the children would not answer the questions or complete the task in a similar way. For the data to be more valid we would have had to complete a series of lessons to see if the understanding would improve as we would like it to. After discussing the lesson in School A, my research partner and I agreed that there would need to be a much bigger emphasis on the success criteria, and the use of the word, which is what we then did in the lesson in School B, although it was not called success criteria, it was Lucy Ladybird, this helped the children understand the instructions better. Although all was done in preparation for the lesson to control the observer bias, it is impossible to guarantee that there would be no observer bias at all. The children observed had been in our class for four weeks and we had obviously developed good relationships with the children. This could have coloured our judgement and therefore the results given may not have been the true features of how the children would have reacted and answered if they were given a completely new person to speak to. The use of Lesson Study as a method of research really does support the notion that teaching does improve teachers, that teachers need to keep learning and reflecting on their practice in order to be the best for their pupils. “There is, in our society, a widespread lack of confidence in teachers” (Sigler & Hiebert, 1999, p.169) and some feel that as teachers we should know everything, through using this research and being able to reflect on our own teaching practice we are improving our teaching for our pupils. As we used Brookfield’s lenses as a means of reflection (See appendix 8) it worked well alongside this notion of Lesson Study and the way in which I was able to reflect on my own teaching but to also have the input of another teacher and the children, who are a vital part of feedback and reflection as a trainee teacher. Through this means of reflection my research partner and I found strengths and improvements we could both make to our teaching and as trainee teachers this will only help us throughout our journey. The use of lesson study has many strengths, collaboration being one of the main ones we have found throughout this research, it provides support and ideas to better us as teachers and this in turn will only benefit the children we come to teach. Another big advantage of a lesson study is the chance to reflect and as mentioned previously Lortie (1975) found that only the best teachers took time to reflect on their practice. Moving forward after this research within my classroom I will definitely make the success criteria more clearly sign posted as recommended by Hattie (2015) and to not keep anything from the children and as this research has shown they are very capable of using what we give them to be successful, and to use their own words and knowledge to help their peers.  












Recommendations
Considering this research, I would take on board research by Hattie (2015) about being open with the children and letting them know what they need to do in order to be successful within a task. I also would further research the work of Clarke (2018) who believed using child friendly language would benefit the children more whilst explaining the success criteria and plenary to them. As teachers we often use language that we feel sounds better or is pleasing to read, forgetting that the children are the ones who need to read their feedback or understand their task. There are many other avenues around this topic to explore and research, and the idea of lesson study, although expensive has many positive attributes. As mentioned by Garet, et al. (2001), for teaching to improve within schools we must invest in professional development, this idea of lesson study could be embedded into everyday life within school and the children are the ones who would reap the benefits. I feel that I could use this research as a base for other research around this topic and would find even more literature to support my findings.  If I was to do this lesson study again, I would complete it over a longer period and try and get a better representative sample in order to be able to generalise more effectively. Using Brookfield’s lenses, I will always consider reflecting on my practice as a teacher, it has been researched by many such as Hattie and Clarke, that in order to be an outstanding teacher one must reflect on their practice effectively, and this is something I will take with me to my next placement and throughout my teaching career. Having the children more involved within the lessons and using sessions such as RAP and pupil voice will engage them in the topic, and hopefully they will then be more invested in their learning which in turn will only enable them to improve and reach their potential. 
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