[image: ]

LEVEL 4 
                                                                      

MODULE CODE: BMSA4001

DEVELOPING AND SUPPORTING EARLY CHILDHOOD PHYSICAL DEVELOPMENT


aSSESSMENT TYPE: Reflective journal  

Assessment/Component: 1

COMPONENT WEIGHTING: 50 %

WORD COUNT: 2000 WORDS (approx. 1000 per cycle)

MODULE TUTOR: Dr Nalda Wainwright/ Dr Amanda John

SUBMISSION DETAILS:    


You need to complete two reflective journal cycles.  Each cycle should demonstrate specific learning about the practical implementation of the SKIP-Cymru programme in your setting. 

Your reflections should link your experiences with relevant literature and key theories relating to early childhood physical development.  Each cycle should clearly demonstrate progressive developments in your knowledge, understanding and skills in relation to the implementation of SKIP-Cymru.  





Submit via Turnitin
School of Sport, Health & Outdoor Education

Assessment Feedback Sheet

Student No./Name:	2247481/Cerys Williams

	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	The holistic improvements seen in the children during the 8-week intervention.

	Which aspects do you consider could have been improved in this piece of work?
	My ability to access further reading (other than what’s on Moodle) and referencing. It’s been a long time since I have had to submit a piece of work for university, and I found it hard to remember.  What I also found difficult was trying to fit in all of what I wanted to say into the word count limit, hence there were some parts I had to leave out. 

	What have you found most satisfying whilst undertaking this submission?
	The pulling together of all my reflective notes and the children’s measures, then exhibiting this by showing how far the children have progressed.

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
< 20%

	Weak
20-29%
	Unsatisfactory
30-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 84%
	Exceptional
85– 100%
	
  %

	Overview of setting and evaluation of practical activities 
	3
	
	
	
	
	
	
	
	
	30%

	Reflection and analysis of practical delivery. Linking reflections to child development, motor development theory and implications for future practice
	2,3
	
	
	
	
	
	
	
	
	40%

	Analysis of pupils’ physical skills and implications for their development, Physical activity and self-perceptions
	1, 2
	
	
	
	
	
	
	
	
	30%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
	

	TUTOR COMMENTS:













	 Submission date: 
via Turnitin
	Return date:
(at least within 4 weeks)
	Tutor: Nalda Wainwright/ Amanda John
	Mark: 




Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your assignment should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Assignment is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing following the Harvard style, as described in the Palgrave study skills book ‘Cite them Right’.
· Correct spelling using UK English
· Correct use of punctuation
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!
Reflective Journal

It’s commonly thought that children become competent movers and acquire proficient fundamental motor skills (FMS) through the means of free play when growing up (Stodden et al., 2008), however, this is not true as research suggests by Goodway & Branta (2003). Instead, they require detailed explanation and demonstration, along with repetition and constructive feedback (Goodway et al., 2019) as well as a person-specific approach with tailored tasks and environments ((Newell, 1986). With this said, I was particularly keen to trial a motor skill intervention with a group of children who have been identified, through teacher observation and assessment, as having developmental delays in FMS compared to same-aged peers.  

Having worked for Torfaen Sports Development for nearly 15 years, I have developed many productive working relationships with schools in the authority. It’s because of these relationships that we have been able to provide children with lots of opportunities to become more active more often and help instil within them the need to be “hooked on sport for life” (School Sport Survey 2015 State of the Nation, n.d. p.2). Therefore, it came as no surprise when I approached one of these schools asking if I could run a trial with some of their pupils that they immediately said ‘yes’. The school in question being George Street Primary. To provide some context, the school is situated in the ward of Wainfelin, which is just on the outskirts of Pontypool Town, a town “steeped in history and pride” (Dewey, 2018) known especially for its once famous rugby front row. The school currently has 440 pupils on roll between the ages of 3 and 11. In accordance with the South Wales Argus (2022), Torfaen is one of the most deprived areas in Wales, with 17% of its residents living in income deprivation compared to the national average (16%). 

[bookmark: _Hlk143199903]My motor skill intervention lasted for an 8-week period (8x30min sessions with a group of 7x year 1 children). Pre and post intervention measures were taken, standing long jump (locomotor), one-leg balance (body management) and catching stage (manipulative). Each session consisted of three parts; a 10min warm up, followed by two 10min focused activities. The main objective of the intervention was to improve the children’s FMS using developmentally suitable means.

[bookmark: _Hlk143205099]Considering I have never met the seven children prior to the trial beginning I was extremely pleased to see how enthusiastic they all were. Every week they looked forward to the session, perhaps this was due to them associating physical movement as fun, who knows? What we do know is that a certain period is needed (7-8 years) for a child to develop sensorimotor intelligence (Ayres & Robbins, 2005). This early year’s period is optimal (Wainwright et al., 2019) and often referred to as the ‘window of opportunity’, as it’s when children are naturally motivated to learn through movement and play because they exude confidence and exhibit an unfounded perception of what they can do (LeGear et al., 2012). With this willingness, the group was eager to try new activities and embrace challenges, thus helping them to integrate reflexes (Ayres & Robbins, 2005). Due to the COVID-19 pandemic striking so early on in these children’s lives, they have missed out on several crucial years of motor development, a perfect storm of inactivity. Hence due to their loss of opportunities I was particularly keen to create and deliver playful sessions in which the children would interpret the sensory integration as fun (Ayres & Robbins, 2005). An example of this being my very own ‘Incredibles Warm Up Game’. Early into the intervention I discovered that the children within my group had a common interest in Disney. With this being the case, I wanted to create a game that encompassed several of the movement concepts (Davies, 2003) and specifically ones which some of the children struggled with at the start, this being spatial awareness and knowing one’s personal space. The varied powers the Incredible characters possess made it easy for me to link them with the movement concepts. Another aspect which made this warmup game appealing to the children was the inclusion of music (i.e., The Incredibles’ soundtrack). The songs gave an extra dimension to the session, one which allowed the children to immerse themselves fully into the characters and improve their movement vocabulary. It’s true what the children’s author Benny Bellamacina once said… “you are only limited by your own imagination” (Bellamacina, 2019). Whether a session has a theme or some form of storytelling element, children of a certain age are naturally going to be drawn into the script and not realise that they are taking part in physical activity due to them finding enjoyment in what they are doing. The learning I will take from this is to always consider how I can make sessions both fun and appealing for the children.

[bookmark: _Hlk143204836]Early in the intervention I became aware that the children’s movement vocabulary was limited and that they felt comfortable sticking to only a small variety of movement concepts and locomotor skills. Soon I realised that getting the children to expand their repertoire would require me joining in with the activities, in addition to me demonstrating and providing verbal explanations for some of the more unfamiliar forms of movement. Thus, I made it my intention from there onwards to try my best to facilitate great experiences for the children, ones in which rich high-quality movement was able to be encouraged and explored (Davies, 2003). Providing the group with the best opportunity to set down a solid FMS foundation and develop proficiency was always in my thoughts when delivering. Seefeldt (1980) proposed that for children to engage in organised sport later in their childhood, and consequently their adulthood, they first need to master FMS and break through the imaginary ‘proficiency barrier’. As should a child become involved within sport before they have attained proficiency, then they may feel frustration due to their lack of physical competency which in turn may cause a hindrance to their engagement. This exposure to failure could consequently result in a long-lasting negative effect on the child’s affective domain (confidence and motivation) and quite possibly disengagement from movement/physical activity (Stodden et al., 2008). To help the children achieve proficiency I made a conscious effort to always demonstrate the proficient version, and if for some reason I couldn’t, I would then ask someone who could.

Observations I made throughout the intervention enabled me to plan efficiently for my sessions ahead. From a catching perspective, at the beginning of the 8-weeks the children within the group were mainly either showing signs of a delayed reaction or hugging upon catching; hence from this analysis I was able to identify what parts of the children’s catching needed improving and what parts were missing altogether e.g., tracking an object with the eyes, hands not in the ready position (Goodway et al, 2019). My selection of activities over the course of the 8-weeks was made in mind with giving the children lots of opportunities (i.e., touches/turns) to practice, and of course, having a small number of children in the group also helped. I was mindful that I didn’t want the children waiting around or cueing too long and so my choice of activities reflected this. Limiting groups sizes to pairs or a maximum of three children meant that they weren’t missing out on opportunities. Consciously pairing/grouping the children into similar abilities also allowed them to work at their own stage/progression and challenged them accordingly. Using Sports Wales’s STEPS acronym (Space-Task-Equipment-People-Speed), the philosophy behind which is comparable with the constraint theory proposed by Haywood & Getchell (2019), helped me adapt/manipulate constraints to offer easier or harder alternatives. I continued to do this throughout the eight weeks e.g., even though every child in my group was eventually able to catch with their fingers, there were some within this stage that were more advanced than others (i.e., some had a greater success rate of catching, whilst others relied upon the feed of the pass to be successful). In instances like this I made the decision to feed them the ball to improve their success rate. In addition, changing the catching objects to less bouncier balls also improved the children’s success, as the rubber balls often required sharper reflexes.

When the children were busy on task over the 8-weeks, I made it my objective to move around the group equally, ensuring my time was fairly spent working with each of the children in turn. To ensure my feedback to them was meaningful and constructive I not only gave the children praise/encouragement, but also deliberately highlighted what part of their technique was good/needed improving. This, along with asking open questions, helped me reinforce good habits and the children’s cognitive domain (knowledge and understanding).

Later in the intervention I began to incorporate activities which focussed on developing throwing. I provided the children with activities that were a mixture of coach led and child guided discovery e.g., Sports Wales’s Pebble Plop activity (Anon, n.d.). In this specific case, the task (under/over arm throw) was developed at the same time as giving the children an element of control (e.g., them choosing what throwing action to use, what object to throw, what target to aim for and what point scoring system to use). This equilibrium meant that the children felt empowered allowing them to take ownership over the choices they could make and in turn show some self-expression, creativity, and critical thinking. 

Upon reflection there were some occasions during the block of throwing when I noticed myself demonstrate a disjointed proficient throw, one where I would take a long contralateral step forward then take a slight pause to explain the step and then thereafter throw with the opposite arm. This delay in movement as well as transition of weight meant that the children did not view the movement in its real time entirety which obviously defeated the objective of it being proficient. This could have therefore resulted in the children modelling the fragmented version when it was their turn to practise. In future, I need to ensure that my explanation of the skill doesn’t not deter from the demonstration of it (Goodway et al., 2019).

As with the catching, equipment selection and it’s positioning was important to the success of the children, e.g., using big high targets and limb identification aids (scarves and spots) meant that the children were scaffolded into building a proficient throw. However, looking back, I believe there were some occasions where I used too many throwing aids and it over complicated matters for the children.

The SKIP Cymru courses have without doubt opened my eyes to developmentally suitable equipment which I have previously never thought of using, such as scarves (catching), fluff balls (throwing), deflated beach balls (kicking) and cubes (dribbling). Using these such pieces of equipment make for a session that is more inclusive of the varying needs and abilities of children. 

Upon analysis of the pre and post intervention measures I was pleased to report an increase in the specific locomotor skill of jumping. My choice of test was the standing long jump. All seven children increased their average distance, some even as much as 20cm plus (Figure 1). By applying and improving biomechanical efficiencies (processes) the children were able to achieve a greater distance (product) (Goodway et al., 2019).    









Figure 1. Standing Long Jump Measures

For the specific body management skill of balance, I chose the single leg balance test. Most children in the group increased their average time when balancing either on their left or right-leg. For those that didn’t (of which there were only three) their times were only marginally less than their pre-intervention measures (Figures 2 & 3). 














Figure 2. Left-Leg Balance Measures









Figure 3. Right-Leg Balance Measures

Lastly, to test the specific manipulative skill of catching I used Haubenstricker et al., (1983) 5 stage sequence. I am especially proud of the children’s improvement in catching and them also being able to speak of the main teaching points/cues from both a thrower and catcher’s perspective without being prompted. As demonstrated in the graph below, some children progressed from a stage 1 to a stage 4 in a matter of 8 weeks (Figure 4). 

















Figure 4. Catching Stage Measures

I would like to think that for the brief period in which the children were involved in the intervention that they not only improved their FMS but also developed socially, emotionally, and mentally too. After all, Dr Margaret Whitehead’s definition of physical literacy is supported by a philosophy that sees the mind and body as inseparable and hence is holistic (Whitehead, 2010). From my short time knowing and working with the children I have most definitely seen improvements in their physical competency and confidence. My hope is that the children will have found the experience as one which will have a positive impact upon their attitude, values and relationship with movement, resulting in them wanting to seek out further opportunities to continue to build a broad range of proficient FMS and therefore become skilful in a variety of sports (Clark & Metcalfe, 2002) and also hopefully pursue a journey along the positive spiral of engagement (Stodden et al., 2008). 
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Right-Leg Balance Measures 
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Catching Stage
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Standing Long Jump Measures
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Left-Leg Balance Measures 
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