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Introduction.
Learning and teaching are often used together when talking about educating students, but they have two different meanings and should not be interchanged.  Koshal (2011, pp. 2-3) once wrote, “learning can be defined as knowledge gained through study”, whilst “teaching can be defined as the act of giving lessons on a subject to a class or pupils”.  Having learned something implies that one has been taught with understanding and can remember it in the future and possibly pass that skill on to someone else.  Being taught something implies that one has been given a lesson how to do something, but it does not necessarily mean that they understand how to do it for themselves or can show others how to do it (Koshal, 2011).
Everyone learns in different ways.  For a classroom to be fully inclusive, a teacher must include everyone, so they must know how their students learn, and use a combination of different learning styles.  The three most practical methods of learning are categorized as Visual, Auditory, and Kinesthetic learning styles, otherwise known as the ‘VAK model’.  Personality Max (n.d., p. 2) explained that “Whilst most people have a dominant learning style, nobody has just one learning style”, which means that although a person may learn better or have a stronger preference to a certain learning style, everyone uses a combination of all of the learning styles in the VAK model to some degree. Cottrell (2013) supports the learning style theory so much she has a section in a chapter dedicated to it in ‘The Study Skills Handbook’.
There are many factors that can affect how the teacher teaches a class, and all of these must be taken into consideration when planning lessons and managing a classroom (Visser, 2000). Some of those factors are Additional Learning Needs (ALNs), whether physical, emotional, social, or mental health difficulties.  The literature review part of this portfolio will give a brief history on Welsh education and critically discuss and compare some relevant documents, including legislation, theories, and policies of identified good practise within education.  The project part of this portfolio will discuss any potential barriers to inclusion that children with dyslexia will face in and out of the classroom.
Dyslexia is a neurological disorder, that is a Specific Learning Difficulty (SpLD) most often linked to reading, writing, and spelling difficulties.  Unlike a learning disability, intelligence is unaffected.  One in ten people in the U.K. have dyslexia.  Dyslexia is a life-long problem that can affect everyday life, and to give dyslexic children the best possible chance, support is sometimes required from an early age (NationalHealthService, 2018).

Placement Description.
Due to the current COVID-19 pandemic, schools have rarely been open to most students for over a year, and when they have been open school visitors and volunteers have been restricted from attending to help minimise the spread, so this project will not be based on recent experience, but it will involve some understanding from past experiences within the setting.  Some of this information will then be merged with research, theory, legislation, and policies, direct from the school, outside agencies, the local education authority, and the governing body where applicable.
For ethical reasons, no names will be mentioned in this portfolio, any pupils will be named ‘Pupil A’, Pupil B’ and so on, and the school in which the writer volunteers at will be referred to as ‘School A’ throughout.  School A is based in the rural county of Pembrokeshire, in South West Wales.  It is a primary school which provides education for children aged three to eleven, through two language streams - English or Welsh.  According to School A’s website (2021), they have nearly four-hundred students, over fourteen classes, ten of which are taught through the medium of English, and four of which are taught through the medium of Welsh.  Although, I must say that this is set to change next year, and School A is going to become an exclusive English-medium school due to a new Welsh-medium primary school opening within the catchment area.
Estyn (2018) declares in their most recent report that around twenty-one percent of pupils in School A are eligible for Free School Meals (eFSM), which is a little above Wales’ average of nineteen percent.  School A identifies thirty-four percent of their pupils of having an Additional Learning Need (ALN), which is above Wales’ average of twenty-one percent, although very few students have a statement of Special Education Need (SEN).  They then go on to say that a very small number of pupils speak Welsh at home, as the area in which they live is known to be predominately English spoken, though the Welsh Assembly Government (WAG) (2019), are trying to change that by implementing Section 78 of ‘the Government of Wales Act 2006’ (UKLegislation, 2006), by offering more adult welsh courses in the area and opening more Welsh-medium schools to fulfil their goal of having one million Welsh speakers by 2050 (Shipton, 2017).
SchoolA’s ethos (2015) is “Together we aspire, together we achieve”, or in Welsh, “Dyheu gyda’n gilydd, llwyddo gyda’n gilydd”.  SchoolA’s moto (2015) is to prepare children for the greater world by encouraging them to be ‘The Three R’s’ - Ready, Respectful and Responsible, which is continued to be encouraged when they leave primary and go to secondary.

Literature Review.
	Inclusion is mentioned in many documents today, including The United Nations Convention on the Rights of the Child (UNCRC) (1989).  Article 2 declares that “states parties shall respect and ensure the rights set forth in the present convention to each child within their jurisdiction without discrimination of any kind”, (UNCRC) (1989, p. 2).  Whilst there are many others that relate to inclusion in education, (UNCRC) (1989) Article 28, seems to be the most direct, stating that children should have the right to an education, with equal opportunity for everyone, whilst (UNCRC) (1989) Article 29, states that an education must be in line with the child’s mental and physical ability, which will help them reach their full potential, to which Maslow (1943) would agree with as his ‘Hierarchy of Needs’ pyramid is all about what one needs to reach their full potential.
	Welsh education has changed massively over the years regarding inclusion, and to fully understand why, one must look at the history of Wales.  Britannica (n.d.) suggests that the Welsh language dates to 500BCE (500BC), whilst the English language dates to 550CE (550AD) (Britannica, n.d.).  Although, this is debatable as the BBC (2014) suggests that it is possibly up to 4,000 years old.
During the reign of Henry VIII, the Act of Union (1536) banned the use of the Welsh language, and by the eighteenth century the position of the Welsh language had fallen very low.  The Education Act (1870) and the use of the ‘Welsh-Not’ only strengthened this view, and the segregation of class from the Act of Union (1536) became evident again, with the English language being linked to success, and the Welsh language being the opposite.  During the nineteenth century, when English workers came into Wales during the industrial revolution, the Welsh language declined further, and by the twentieth century Welsh speakers hit an all-time low (BBC, 2014).  Jacob (2017) states that up until 1850 around ninety percent of the population spoke Welsh, and now it is at twenty-three percent.  Numbers dropped so low in certain areas in the 1960s, campaigners were afraid of it dying out completely, so they took action to revive it (Jacob, 2017).  The policies that the Welsh Government have put in place have strengthened numbers further to protect and build on it, such as setting goals like, doubling the number of Welsh speakers by 2050, as mentioned above.  The banning of a language or stopping someone speaking their native tongue would never happen nowadays as it is protected under Article 30, (UNCRC) (1989).  The 2015 PISA test results show that Wales is behind the rest of the UK (BBC, 2016).  Which begs to question that if Wales were not punished for using their own language, then how would Welsh education look today?
Following the Second World War, The Education Act (1944) involved a comprehensive recasting of the education system, and for the first time both primary and secondary education would be offered to all, free of charge.  Although it had many positives for most students, it was not very inclusive for the minority, and not very disability friendly as disabled children were seen by their medical term.
The Education Act (1981) recognised the policies of the past was discriminatory and endorsed that children with impairments and learning difficulties should be educated in mainstream school.  Barnes (1991) argued that schools may only have supported this act as they saw a dip in their register in the 1970s and 1980s.  So, this makes you think, whether the schools were willing or equipped to educate them.  
The Education Reform Act (1988) started shaping education like it is seen today, Key Stages were invented, the National Curriculum (1988) was introduced, and parents could choose their preferred school for their children.  Financial control was handed to the head teacher and governors of the school, so they could choose where funds were needed, which gave them more control over enhancing their student’s education in the areas that was needed.  Barnes (1991) argued that this legislation threatened the inclusion of disabled children in mainstream school, due to the national curriculum setting targets.
Donaldson’s (2015) new curriculum for Wales states that there are four main purposes, which means all children will be, “ambitious capable learners, enterprising creative contributors, healthy confident individuals, and ethical informed citizens”, which should equip children for the twenty-first century.  He grouped subjects into six area of learning, and the framework has a cross-curricular approach embedded in its core, which Barnes (2011) and Savage (2010) would support.  The new curriculum has been planned around the articles in the (UNCRC) (1989).  It encourages well-being, and a holistic education, of which ‘holistic-education.net’ (2003) would get behind.  Due to the cross-curricular approach teachers can include lots of outdoor learning, which would benefit their physical health, emotional health, and well-being, and can be linked to the Forest School Association  (n.d).  This would also benefit students that do not like an organised timetable, or those that get bored easily, and give the teachers more control over what and how to teach their own class (Donaldson, 2015).
Some of this control over their own classroom will be used to teach children the importance of looking after our planet, in accordance with the Sustainable Development Goals (SDGs) (2015), of which is supported by the United Nations Educational Scientific and Cultural Organisation (UNESCO) (1945) and the United Nations International Children’s Emergency Fund (UNICEF) (1946).  SchoolA feels strongly about this, as they are a proud platinum award certified ‘Eco-School’ (1992), and have been for numerous consecutive years.  They also hold the bronze award for ‘Sustrans’ (1977) and encourage children to ‘bike it’, whenever they can to ease traffic congestion, and make healthier children, which can be linked to their numerous gold awards for the ‘Welsh Network Healthy Schools Scheme’ (WNHSS) (2005).
This curriculum has been a long time coming for some Welsh nationalists, as it is a one-of-a-kind curriculum that combines both the Welsh and English language into one section - ‘Languages, Literacy and Communication’, so both are given equal importance, which seems another step in the right direction for the inclusion of the Welsh language within education.  Although, the Welsh Language Act (1993), gave both languages equal importance, they were still labelled separately on the school curriculum.  Welsh history is something the Welsh are proud of and it should be taught to the next generation through the Cwricwlwm Cymreig (WAG) (2013).
It was not until the Warnock Report (1978) came out that schools started to become more inclusive for children with disabilities and recommended that mainstream schools open to those with disabilities.  They introduced the term Special Education Need (SEN), and has influenced many other changes to policies today.  The Children Act (1989) then came into force and backed the Warnock Reports recommendation and made it a legal requirement that if children with disabilities choose to go to a mainstream school, then they must offer them provision.  The Ombudsman (2014) implies that even when a disabled child goes to a mainstream school there are still several barriers to inclusion under the medical model of disability.
There are many learning theories when it comes to education, the four main ones are, cognitive theory, constructivism theory (including social constructivism), behaviourist theory, and humanist theory.
The cognitive approach, as supported by Piaget (1936) and Chomsky (1951) is based around the thoughts of the child, and that their thoughts determine how they act.  Which is in direct contrast to behaviourism that states that you can influence one’s actions by offering rewards and sanctions.  “According to cognitive theory, one way to encourage and unlock new thought patterns is through mediation” (Askers, 2021, p. 3), which will be a great response to mood disorders like depression and anxiety, instead of taking mediation.  Bronfenbrenner (1979) would argue that someone’s thoughts can be influenced by their environment, especially if someone that they idolised gave them criticism, as that could change their thoughts completely and stimulate a different response. 
The constructivist theory as championed by Piaget (1936) and Dewey (1897) is a theory based on how humans learn and acquire knowledge.  Constructivists believe that life is an active learning process, so learning through play should be encouraged in the classroom.  They also believe that the environment of which the child is exposed to allows for change to their understanding, of which Bronfenbrenner (1979) states in in ecological theory.  Piaget (1936) the founder of constructivism, stated that children go through four stage of cognitive development, and since he put a rough age on each stage, it begs to question whether there was any children with ALNs in his research, and if there was not then how can we use it for an inclusive approach today?  One size fits all, should not happen in education.  
Social constructivists believe the same thing as constructivists, but they put the emphasis on social interactions and cultures, and think doing so will benefit them more.  Bruner’s (1976) ‘scaffolding’ approach, was partially influenced by Vygotsky’s (1934) ‘Zone of Proximal Development’ (ZPD), both men believed children learned better in a social environment, especially when adults played an active part in supporting them.  This is a very child-centred approach as championed by Rogers’ (2012) ‘client-centred’ therapy.  Both theories are considered to take on a holistic approach as the focus is around supporting the child whilst taking them out of their comfort zone, so they do not feel alone whilst tackling something that they would not be able to do previously on their own, and in turn, learning new tasks in which they will become more knowledgeable in before gradually ‘taking down the scaffolding’ (Anon., 2003).  Social constructivism promotes inclusion because children are encouraged to stay in the class with their peers, and when needed, help is then offered to them.
	In comparison, the behaviourist approach as backed by Pavlov (1897), and Skinner (1953), is based on rewards and sanctions, and when a child does something well they are rewarded, and when a child does something bad then they are sanctioned.  Gracie (2013, p. 2) opposed this theory and wrote that behaviourism “fails to account for evolution in that it explains human behaviour in a mechanistic way; seeing us as responding only to our environment and that we have little to no control over this.”  Bronfenbrenner (1979) would agree with Gracie’s statement as it is like what he suggested in his ecological theory.  KatFromHell (2013) suggested in her blog that behaviourism kills creativity, and it forces students to think inside the box, and that students may stop answering questions or asking for help from the teacher as they are afraid to get into trouble for not knowing.  Therefore, behaviourism is not good practise for inclusion as it singles out those that can and can not do something which might embarrass them in front of their peers.
	The Humanist theory as supported by Maslow (1943) and Rogers (2012) stressed the importance working with the child and making sure they feel accepted, because without this they would not be able to reach their full potential.  Humanists understood some children would need more help than others as they may not have the same upbringing, so they would need to help them achieve their basic needs before reaching the next level of Maslow’s (1943) hierarchy of needs pyramid, meaning a child would not be able to concentrate on their school work and achieving their dreams if they did not have the basic provision of food and water.  This can be linked directly to Bronfenbrenner’s (1979) argument of the environment affecting the child.  The humanist theory is accepted everywhere in the U.K. and can be seen in the UNCRC (1989) and in Welsh legislation where WAG (2015) offer free breakfast clubs to everyone and WAG (2019) offers free school meals to every child living in poverty. 
But you could combine all the theories for best practise.  If a school uses rewards and sanctions (behaviourism), and children were asked to complete a task to achieve the reward and you thought that one child may struggle in a certain area, then you could put them with another child, or group of children that would know how to do the task and get them to help the child with the part of the task that they are struggling with (social-constructivism), which would be done in such a way as to not embarrass the child (humanism), with encouraging and positive spoken words throughout ensuring the children that they can do it (cognitivism).
Another way to use a behaviourist approach in an inclusive way would be to take on board a ‘growth mindset’ approach as supported by Dweck’s (2015), and praise children for their efforts, rather than the result.  For example, a child could put in no effort at all and score one hundred percent on a test, whilst another child could put in all the effort they had and score fifty percent.  So, it would not matter how many stars you offered a child for their star chart if they did not know how to do the task, then they would have no chance of earning a star, and therefore feel excluded or even embarrassed, which does nothing for the child’s self-esteem, which Maslow (1943) says one needs to reach their full potential.  Alternatively, another way of using a behaviourist approach in an inclusive ‘whole-class’ approach, without singling out individual children, would be to offer tokens to put in a jar.  That way they will have the feeling of pride when they add a token to the jar, but if they do not earn one then they will not be reminded of it on the wall the whole time.
Artventure (n.d.) states that when you display a child’s artwork it “is a big deal with lifelong benefits!  Your child will grow up with a passion for art and fond memories of having his or her art presented”, which gives them a sense of pride and belonging, which again, Maslow (1943) would agree with.  This can show good practise for inclusion, if the teacher displays everyone’s work, and praises hard work and effort like Dweck (2015) suggests.  If some students struggle in certain areas of a task, then tasks can be modified so it is to their ability, or the staff can help the child in the areas that they may struggle with.
	 There are many factors that can create social exclusion, World Bank (n.d., p. 1) states the most common ones are “often based on social identity, which may be across dimensions of gender, age, location, occupation, race, ethnicity, religion, citizenship status, disability, and sexual orientation and gender identity (SOGI)”.  Pierson (2010), a social inclusion advocate, would agree with the above statement, and the social constructivism theory backs this and expands saying children learn more with their peers around, giving them a sense of belonging that Maslow (1943) would support.
	TES (2018) states that all schools must have policies to show good practise, and a well drafted policy should include “a clear commitment to meeting legal and regulatory requirements, provide practical guidance on how to promote equality of opportunity/ensure safeguarding, be clear and transparent, be easily accessible, and be reviewed regularly”.  Most importantly, staff, students, and parents must feel confident that the school understands its obligations and actively continually promotes them.
	School A has many policies that help support inclusion including, ‘Strategic Equality Plan’ (2018), ‘Inclusion Policy’ (2018), ‘Pupil Participation Policy’ (2018), ‘Anti Bullying Policy’ (2018), ‘Emotional Health and Well-Being Policy’ (2018).  It is hard to criticize the document themselves as the information within them include what they should do legally and show that they know good practise when it comes to running a school.  But they are not very accessible, SchoolA’s website only includes about a quarter of the policies they have, and the paper copies of all the policies are kept in the office so anyone can approach and read when they like, but due to COVID-19 rules, they are not accepting visitors into school and therefore makes them un-accessible.  SchoolA’s website needs a complete overhaul, it is so outdated and hard to find anything on it.  In comparison to the other eleven schools in the locality, which is also called the ‘family of schools’, SchoolA’s website is very basic. 

Project.
	The Equality Act (2010), is a single piece of legislation that was introduced to harmonise and combine all the other different pieces of legislation previously.  A person has a disability if they have “a physical or mental impairment, and the impairment has a substantial and long-term adverse effect on a persons ability to carry out normal day-to-day activities” (Section 6, The Equality Act), (2010).  SchoolA’s ‘Strategic Equality Plan’ (2018) also states this, along with how important it is for parent participation and communication.
Dyslexia is one of the most common disabilities and is often overlooked and mis-understood.  A dyslexic child may need help in reading, writing, spelling, and numeracy.  They may also have possible weaknesses in working memory, sequencing, phonological awareness, visual perception, and organisational skills.  They may need additional help with other problems, such as their self-esteem, social skills, behaviour, and spoken language.  Therefore, it is vitally important that dyslexia is identified as early as possible (TheDyslexiaAssociation, 2021).  The Special Education Needs and Disability (SEND) Code of Practice (2014), chapter 6, also states that the benefits of identifying a disability early are widely recognised and that doing so will improve the long-term outcomes for the child.
	As mentioned in the introduction, Personality Max (n.d.) states that everyone uses a combination of all the learning styles in the VAK model.  But some do not have a preference to any and have even strength in all three learning styles, and some may have a preferred learning style to learn one subject, and a different preferred learning style to learn another subject.  Different learning styles for different subjects makes a primary school teachers’ job slightly harder as they normally teach their pupils every subject in the curriculum, whereas a secondary school teacher has a set subject to teach and the pupils have multiple teachers.  So, primary school teachers must not only know their pupils, and their preferred learning styles, but their preferred learning styles in certain subjects too.  Meaning they must be adaptable and plan their lessons thoroughly to suit all the learning styles of the VAK model.  
Lester (2006, p. 1) cited that Bruner (1976) quotes that, “research shows that people only remember ten percent of what they hear, thirty percent of what they read and about eighty percent of what they see and do”.  But if Bruner (1976) said we learn more when we see and do, then why have children always been confined to their desks on previous education acts?  Meaning the education system has been a barrier to all students since it was invented, but especially to those with ALNs such as dyslexia which have difficulties reading and processing information.
	There are many barriers a dyslexic child may face.  	The cost of the assessment is a barrier as not every family can afford it, but the wait for the Local Education Authority (LEA) Practitioner can hinder them too, as it is essential that any ALNs are recognised as soon as possible.  Co-operation is also key, students, parents, school staff and the education practitioner must work together to assess the child correctly and find the best help for them.  Thacker (2014) states the importance of sharing books with babies and says the benefit of the vocabulary known before they start school will give them a flying start for learning.  Meaning even when they can not read yet they already know thousands of spoken words.  Looking at this from a dyslexic child’s point of view, this would benefit them greatly, even if the book has been read a thousand times before, reading should be fun (Knebel, n.d.).
PupilA, an eight-year-old girl from SchoolA, spoke of not being able to see the board, this was put down to eye sight issues in her previous school and she was simply moved to the front of the class, after a few months of being at SchoolA her teacher got in touch with the ALNCO in school and they were still assessing her before lockdown happened so it is unknown if this has progressed further since then.  But she was given extra help during the class when it looked like she needed it and the teacher signed her up to a Lexia (1984) learning programme which will help her literacy.
	PupilB, a ten-year-old boy from SchoolA, has been assessed for dyslexia privately through the British Dyslexia Association (BDA) (1972), which the parents had the privilege of paying over five-hundred pounds for.  But they could not wait, as his father was thought to have dyslexia when he was in school and slipped through the net time and time again.  They understood it sometimes ran in families, and they saw PupilB having characteristics like, writing letters and numbers backwards and struggling to grasp spellings, and when his results came back from his year two standardised tests and they were all below average, they just knew they had to act as an early diagnosis would give him the best start.  So, they worked with the school and booked a private test on a day when the ALNCO could join them and when the assessment came back, they asked what the school could do to help him in certain areas.  The school put him in a small learning group, and initially focused on phonological skills.  Later they tried multiple resources, and found coloured overlays helped with his reading, and soon after he was not shying away from reading as much.  He still had trouble with some tricky words and admitted that it was easier to read in his head than read aloud, so sometimes he read the line to himself first before reading aloud, which gave him more confidence, and then his reading pace picked up. 
	PupilC, also a ten-year-old boy from SchoolA, was never diagnosed, as he and his parents wished him not to be, as they did not want to be labelled.  SchoolA respected those wishes and offered him extra support through the Lexia (1984) learning programme and when reading to the teacher out loud they encouraged him to use a finger or ruler beneath the line he was reading.  PupilC was extremely good at sport and popular in school, his academic level was within the average range, apart some his reading that was slightly under, but this did not hinder him too much, and his parents said he done extra reading at home in order to catch up in class.  SchoolA’s ‘Emotional Heath and Well-Being Policy’ (2018) supported the view of not being labelled and promoted the strengths that PupilC possessed through his physical health and celebrated his achievements whenever they could.
	SchoolA is very aware of a child’s self-esteem when they have ALNs, and as part of their Pupil Deprivation Grant (PDG) funding they use some of it to hire a drama teacher to come in one day a week to work with children in their classes (as a whole-class approach), to raise their confidence.  This can also be linked to SchoolA’s ‘Pupil Participation Policy’ (2018) which is meant to encourage all pupils to take part in all tasks to ensure no one is excluded, which also ties in with SchoolA’s ‘Inclusion Policy’ (2018).
Social exclusion is often linked with bullying, of which the hidden curriculum states it is all a learning curve and part of growing up.  The hidden curriculum states that bullying may be part of the lessons in which classes do not teach us, and they could use a child’s dyslexia or low self-esteem, to their advantage.  Anon, (n.d.) As most bullying happens in the playground SchoolA always has half lunchtime supervisors and half teaching staff on duty, to ensure to anything that does occur is passed on to the relevant class, so sanctions are made in accordance with their ‘Anti-Bullying Policy’ (2018).  SchoolA also has many Emotional Literacy Support Assistants (ELSAs) (2019) in their team of staff, and at least one is always on duty at lunch and break times in case they are ever needed.  Teachers must bear this in mind when teaching in class as self-esteem is a common barrier in children with ALNs, and although they want to learn and challenge them in the classroom, the child may be anxious to answer a question in case they get it wrong in front of the whole class, causing them more embarrassment.  Maslow (1943) states a child needs self-esteem to reach their full potential.
(Haas, 2021) states that you should not see dyslexia as a disability as the label would damage their self-esteem.  The Secretary of State for Health and Social Care said something similar (Hancock, 2018, p. 6) “Dyslexia isn’t a disability, but a difference.  It’s a distinction, not a drawback”, he then goes on to say he is proud to be dyslexic and you should look at the positives - imagination and creativity are the skills needed for the future.  This positive way of thinking encourages a growth mindset as championed by Dweck (2015).  
	Stress affects children with ALNs differently and due to this they can become overwhelmed, and their reactions can be to ‘fight or flight’.  This can sometimes lead to a diagnosis of Attention Deficit Hyperactivity Disorder (ADHD), a common co-occurring difficulty with dyslexia (Harstad, n.d.).  Although this could be mis-diagnosed as the child could just be overwhelmed with their workload and find that acting out is easier, especially if the child is excused from class or is stopped from doing their work whilst the teacher disciplines them.  Therefore, Continuing Professional Development (CPD) training is essential for teachers.  Without training, teachers may become the barrier as they can fall ‘out of the loop’ of what to do when new approaches come out (Barnes, 1991).

Conclusion.
In conclusion, schooling and education are two different things - just because someone goes to school it does not mean they get an education.  Everyone learns in different ways and a teacher must get to know their students to serve them in the right way.  There are many factors that affect teaching in the classroom, and a teacher must be prepared.
The COVID-19 pandemic means schools have been closed for most student on-and-off for nearly a year, so any examples given are not from recent experience, and are from before this occurred, which has been moulded with reputable information from SchoolA, Welsh and UK legislation and a range of theorists.  Statistics from SchoolA’s website and their most recent Estyn (2018) report shows that the school in which the writer volunteers at is a medium sized school, in a rural part of Wales, with the percentage of students with ALNs and students eFSM higher than the national average.
UNCRC (1989) has paved the way for many policies for inclusion and education, including Article 2, Article 28, Article 29, and Article 30.  The history of Welsh education showed that the use of the national language has not always been accepted, and at one point it was nearly completely wiped out in some areas until politicians fought for it to be accepted.
Barnes (1991) argued that the old Education Acts have not been inclusive for all, especially to those with disabilities, and in most reports, they were seen by their disability and named by their medical term.  Donaldson’s new curriculum prepares their students for the twenty-first century, and shows inclusion for all, including the Welsh language, those with disabilities and ALNs.  This has the cross-curricular approach embedded in its core and shows more freedom and flexibility for teachers within their classroom.
There are positives and negatives to all the learning theories mentioned, so a teacher must pick and choose the best parts of them all to make them work in the classroom as all children are different and respond to different learning theories, sometimes one must try and see what works best for the child/ren and make a note of it for future reference.  Inclusion and a whole-class or whole-group approach works best for most students and will serve them well in future.  A growth mindset approach encourages children through praise and takes a humanist approach as supported by Maslow (1943) which raises a child’s self-esteem and helps them reach their full potential.
It is good practise to have clearly written school policies within an educational setting, but not so good if they are not accessible, like in SchoolA’s case.  The Equality Act (2010) defines a disability under one term that umbrellas them all.  Dyslexia is one of those terms if it stops them from doing day-to-day activities.  The Dyslexia Association (2021) and the SEND Code of Practise (2014) state the importance of an early identification, so parents, teachers and outside agencies can work together to get the right help for the child.  In all, dyslexia is only a disability if you want it to be.  If you focus on your strengths and find your learning style, then learning can be more fun.
Bullying and low self-esteem can affect children worse than any test scores, so teaching staff must only help when needed, and do so in a discreet manner so not to embarrass them.  All teaching staff and parents must also be on the lookout for any tell-tale signs of bullying, and if a child is being discriminated against because of the disability then a teacher must know what to do next and how to take it further when needed.  SchoolA uses drama techniques to raise student’s confidence, and they do it as a whole-class approach to be inclusive.  But there are many other ways to boost children’s confidence, and a school must find what is best for them.
CPD training is essential for all teaching staff to ensure everyone is up to date with all the latest policies and advances in teaching.  As some disabilities co-occur with other disabilities, it is important have good communication with the child’s parents and former teachers and to be on the lookout and note down any changes for future reference.
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