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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
In 2015, Professor Donaldson conducted Successful Futures, a report highlighting proposals for high quality education in Wales. From this report, Donaldson suggested single subjects become Areas of Learning and Experience in order to make stronger links between learning (Donaldson, 2015). One of the seven Areas of Learning and Experience is Health and Well-being. Within my professional teaching experience school, there has been a conscious effort to embed aspects of the new curriculum into the learning. Within their school improvement plan, target one focuses solely on health and well-being, with aims concentrating on mindfulness, growth mindsets, physical aspects and outdoor learning provisions (School X, 2019). The school is situated in a housing estate in South Wales with 582 pupils on roll in 2018. Pupils are spread through eighteen classes, both single and mixed aged groups throughout the school. The school’s percentage of free school meals is significantly lower than the national average with only 6% eligible and this trend matches the percentage of additional learning needs with 11% of pupils (Estyn, 2018). Within this report I will focus on how the school addresses the target of Health and Well-being, how they are implementing this within the school and the impact it has on the children’s overall learning experience. 
A school improvement plan outlines the school’s aims and targets for the year ahead. The school development plan (SDP) will prioritise the main focuses and how they intend to reach these goals, setting reasonable dates and ways to measure progress (Welsh Government, 2014). Another aim of a school improvement plan is to prioritise how they achieve targets through budgeting and resources (Welsh Government, 2014). One way in which schools can ensure improvement is through strategic planning. Strategic planning is a whole school approach that outlines specific aims in order to successfully achieve goals through problem solving and ensuring all staff are compliant to it (Earley and Greany, 2017 and Schleicher, 2011). Development plans must be accessible to all members of staff to ensure they are aware of what is required and drive the aims through every opportunity. It is also vital that staff are given freedom of speech and support when planning in order to create an engaging learning environment (Brighouse and Woods, 2005).
However, many setting’s improvement plans are not easily accessible, especially to the public and to pupils, with many students not realising the push for improvement in certain areas of learning (Earley and Greany, 2017). This suggests that schools do not take into consideration the views of the children or community when creating these plans. Student autonomy allows pupils to be responsible and in control of their learning which also promotes resilience (McPhail, 2013). In order to be inclusive and promote autonomy, staff could include students such as a school council, when preparing the SDP in order to include pupil voice. SDPs often target certain areas of children, such as free school meals or boys’ performance in mathematics. This suggests that parents and carers are unaware that their children are being a priority and therefore are not pushing the area of learning at home either, for example having extra support in mathematics or language (Berruero-Rodger, 2011). In order for schools to expand on children’s learning and reduce the restriction of learning only occurring in the classroom, parents should be seen as partners within the school and have deep knowledge on the SDP and how they can support the school and their children (Schleicher, 2011). Schools could implement this through posters, spoken at in parents evening and having an open-door policy. This also suggested that the school use a top-down approach in their planning. A top down approach is when high members of staff such as head teachers make the decisions and targets which filter down through the school (Skedsmo and Huber, 2019). 
School X are aiming to develop Health and Well-being throughout the whole school in order to start implementing Donaldson’s recommendations to the curriculum. The Curriculum for Wales 2022 explains the Health and Well-being Area of Learning and Experience (AOLE) will have three main elements: ‘physical health, mental health, and emotional and social well-being;’ however these components should be looked at as interconnecting, rather than in isolation (Hwb a, 2020). The school development plan has divided the target into five aims revolving around these elements. According to the Oxford English Dictionary (2020) well-being is described as ‘the state of being comfortable, healthy or happy’. A person with good well-being is said to have high self-esteem, be able to cope with a variety of emotions, have healthy coping strategies and develop positive relationships with others (Mind Charity, 2020). However, a person’s well-being can alter daily, weekly and monthly as it is affected by every aspect of life (Minujin and Nandy, 2012). According to a study conducted in a range of primary schools in Finland,  a pupil’s mental health and well-being is significantly affected depending on the time of year. The longitudinal study collected data throughout the year using questionnaires. The research found that children were at a higher level of well-being at the end of the academic year, and found October to December to have a significant drop in levels, resulting in staff implementing more strategies during the autumn and winter term to improve this (Konu et al., 2015 Johnston and Nahmad-Williams, 2009). 
On the other hand, using questionnaires to determine well-being may not be reliable source as it is difficult to express emotions within a five point Likert scale (Kumar, 2011).  This will be further discussed in the recommendations. It is also evident that children from northern hemisphere countries such as Finland and Sweden perform significantly better in school. When comparing both Sweden and Wales’ most recent program for international student’s assessment (PISA) scores, Sweden gained 23 extra points in literacy with a score of 506 over Wales and an additional 15 points ahead in mathematics too (Welsh Government, 2019 and OECD, 2018 and PISA, 2018). On the other hand, there is no solid evidence linking the PISA results to the children’s overall well-being. 
In Donaldson’s recommendations he suggested five ‘what matter statements’ that schools should consider when implementing these new areas. The school has looked at these statements in order to link suitable targets. The first statement speaks widely on the importance of physical health, including ‘sports, diet, sleep, hygiene and healthy harming behaviours’ (Hwb b, 2020). From this the school aims to implement it through healthy school clubs, regular physical activity sessions with the physical education specialist receiving more up to date training on all aspects not just sport, yoga sessions, mindfulness minutes and massages (School X, 2019).
When conducting a school development plan (SDP), settings will use a planning cycle in order to evaluate strategies to see the benefits and disadvantages of the implementation. Schools will use the Welsh Government school development planning cycle which is split into four sections: ‘self-evaluation, strategic planning, making improvements and reviewing impact’ (Welsh Government, 2014). It is vital for staff to review strategies in order to increase outcomes. Without clear aims and objectives, the school will not successfully achieve the SDP and fail to move forward and raise standards (Welsh Government, 2014). In order to ensure the school are meeting the targets, they have assembled a health and well-being team to ensure the school are implementing the aims throughout planning and to provide intensive knowledge to others. This team includes the physical education lead, healthy school’s co-ordinator and well-being lead. The school were able to assemble this team as one member of staff was very passionate about mental well-being and obtained a deep knowledge on the subject independently in order to successfully drive projects and targets for the SDP. However, relying heavily on certain members of staff to drive actions may allow other members of staff, who are not receiving the training, to feel they do not need to implement these aims as heavily as staff who are educated on the matter, as they do not feel as confident (Brighouse and Woods, 2005 and Waters, 2011). The health and well-being team must ensure staff are supported and appropriately trained so that all members of staff are able to drive this target to ensure the best results. This can be done through inset day training and regular staff meetings. The health and well-being lead should also be approachable and a source of support for staff who are not so confident in order to share knowledge and guide staff appropriately (Moreno-Zaragoza, 2015).
The school improvement plan I have chosen to focus on relies heavily on listening to learners when reviewing and evaluating their actions. According to Article 12 of the United Nations Convention on the Rights of the Child, children have a right to express their opinions on any matter that is involving and affecting them (UNICEF, no date). When gathering data from the children, the school use a range of strategies throughout the year. One way in which they do this is through short interview style questioning. Interviews are a beneficial way in collecting data as questions can be prepared beforehand to find specific information, while also adjusting questions based on children’s previous answers to expand on in more detail (DiCicco-Bloom and Crabtree, 2006).   
In spite of this, the children’s answers taken from the interview may not be a reliable source as they are being questioned by regular members of staff and therefore are aiming to please, otherwise known as the Hawthorn effect (Cajkler, et al. 2014 and Kumar, 2011). One way staff could minimise this issue is by interview children from other classes instead of their own, however this does not guarantee that they would then give honest answers (Kumar, 2011).. Another disadvantage of interviewing is that children may feel they have to give answers quickly without thinking deeply about the question. One way in which the school could overcome this issue is using thinking time strategies such as ‘think pair share.’ This strategy not only enables children to have individual time to think about their own ideas, but allows children to discuss with a partner which may trigger other ideas and thoughts leading to a more detailed answer (Kothiyal et al., 2013 and Blatchford et al,. 2011). 
The school improvement plan also includes a variety of stakeholders from the community to meet the targets. A stakeholder is someone who invests their time in supporting the school through a range of ways to reach objectives and become successful (Education Reform, 2014). One way in which the school has done this is by working with a number of local primary schools and Cardiff Metropolitan University to create a Health and Well-being mobile application. This project was implemented by the university and each school was given a section of well-being to focus on through ‘pupil voice.’ The schools have regular meetings with each other, and the university students discuss different ways in which to develop and improve the project. This also linked heavily to Donaldson’s pedagogy on cross-curricular responsibilities as it not only focused on well-being but as digital competency (Hwb b, 2020). On the contrary, despite having this community link, the school as a whole find involving stakeholders such as parents and carers to be a difficult task because the school is in a predominately wealthy area, and therefore participation in projects is small due to heavy work commitments. This may be why the SDP support system relies heavily on in-school commitments such as teaching staff, students, parents teacher association and governors. 
When reflecting and evaluating on the SDP it is important to note there is no set way when measuring health and well-being and therefore can be a difficult task to determine whether it has been successful or not. Positive psychologist, Martin Seligman developed a model of measuring well-being in children, stating five important aspects to reach fulfilment and a state of happiness. These five aspect include ‘positive emotion, engagement, relationships, meaning and achievement (PERMA)’ (Kern et al., 2014). The school improvement plan has mentioned using the PERMA model as part of its actions for the aim of ‘provisions to improving pupil well-being’ (School X, 2019).  From the PERMA model, Seligman encouraged positive education with evidence linking to long term benefits including increased self-awareness and satisfaction when reaching adulthood (Seligman et al., 2009 and Waters, 2011). This links to Maslow’s Hierarchy of Needs, where he expressed the importance of basic needs being met, including food and shelter, before a person could reach self-actualisation or a true state of positive well-being (Pound, 2006). On the other hand, although the PERMA model offers a relatively holistic view of well-being, it does not take into considering a person’s physical needs and well-being, and therefore does not take into consideration of the needs of those with a physically disability (Coffey, 2014). 
The school measure well-being through surveys and questionnaires using the PERMA model. Although this may be a better method than interviews, as previously stated, due to the pupils not feeling pressured by a member of staff being present, the children may still alter their answers to look better (Ben-Arieh, 2005 and Bradshaw et al., 2007). For example, a child who is on the cause for concern list with multiple absent days a month due to sickness, and is often damp and hungry, but scores highly on the PERMA survey because they have altered their answers, does not have a good level of well-being. The school should not solely rely on one method of measuring well-being and use multiple methods to gather a reliable, overall approach. One way in which the school could measure daily well-being is through check in charts and  focus groups. By having a range of strategies to measure well-being, the school are able to see which strategy is most beneficial to the children, rather than one general strategy. (Bradshaw et al., 2007). 
Another reflection gathered from researching the school was in 2018 when they had their last Estyn inspection; the school scored an excellent in ‘wellbeing and attitudes to learning’ (Estyn, 2018). This suggests that although the school have a big interest in driving the new Area of Learning and Experience for the Curriculum 2022, it may not be a top priority as they have strong previous experiences in this aspect and therefore should use the SDP to prioritise weaker areas and gaps they may have (Bammer et al., 2010). As the school already have an excellent understanding of health and well-being and implementing it into education, when reviewing the SDP at the end of the year, they may not see huge improvements that they may have in a weaker. A recommendation from the Estyn report states a need for the improvement of children’s welsh speaking skills, however this is not mentioned in the SDP (Estyn, 2018). The school may benefit more by taking into consideration Estyn’s recommendations.
In conclusion, not only do schools need their development plans in order to thrive and be as successful as possible; it is important to have a range of strategies in place for self-evaluation to see the current outcomes and decide whether actions are beneficial or need improving (Welsh Government, 2014). Schools should also be aware that relying on one form of data may not be reliable and therefore need to implement a variety of research methods, especially when monitoring a complex issue such as well-being (Welsh Government, 2014). It is important to note that schools in affluential areas such as School X, it is often difficult to involve families as stakeholders due to the heavy commitments in work; however this is not to say that the school should not involve them, they simply rely more on outside agencies. Schools should also encourage parents to have an understanding of the SDP so they are fully aware of their children’s involvement and how they can also support the school to achieve these goals (Carreon et al., 2005). In order to drive a successful school improvement plan, all staff must be fully on board, driving every aspect, but also being fully supported by the members of staff responsible and suitably trained (Education Authority, 2019).
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