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[bookmark: _GoBack]Incidents occur every day, in every classroom. However, what changes an “incident” to a “critical incident” is “produced by the way we look at a situation” (Tripp, 2012, p. 8). A critical incident could be seen argued to be “trivial” (Tripp, 2012, p. 35), but, it is an “interpretation of the significance of an event” (Tripp, 2012, p. 8). Therefore, a case study of a critical incident and reflection will allow for in-depth and detailed research which will affect professional practice and further implementation of teaching techniques. Reflections of case studies allow for participants or non-participants to understand reactions and results of actions and a way to develop reactions and improve professional practice. Reflections could also include a study of literature and general practice, which could impact professional development and therefore, pupils’ development also. 
While reflecting, as previously mentioned, literature and good practice will also be discussed. The new Curriculum For Wales (guidance) (2020), will be discussed in along with Bloom’s (revised) taxonomy, health and well-being lessons/activities within schools, and AFL (Assessment For Learning / Formative Assessment). 
[bookmark: _Toc40101839]Observation:
Following BERA’s 2019 guidelines, the school will not be named, nor will the staff or pupils. To protect anonymity further, when discussing the pupil in question within the critical incident, neutral pronouns will be used, such as “their, them,” etc. 
The Welsh medium primary school has 425 pupils between the ages of 3 and 11, according to the most recent Estyn report (2019) and is in Barry. According to a Public Health Wales (2014) area map, the school is located between the “most deprived” and the “next most deprived” area within the Vale of Glamorgan. According to the headteacher’s most recent in-house data, 16% of the pupils are receiving Free School Meals, which is close to the national average of 18% (Estyn, 2018). According to Estyn, the school has registered 14% of pupils as having ALNs (Additional Learning Needs), again lower than the national average of 21% (Estyn, 2018). 
The class that was observed during this period was a class of 28 pupils, between the ages of five and six and are grouped by ability. There were no ALNs identified within the class. The class has one teacher and one part time teaching assistant, as she spreads her time between both year one classes. The pupils are very familiar with both the teacher and the teaching assistant. The pupils seem well versed in the four purposes and decorations around the classroom highlight the four purposes with work the pupils have undertaken underneath each purpose. 
The critical incident occurred when the teaching assistant took small groups (of five/six pupils) to a quiet area for the pupils to take part in a health and well-being activity.
[bookmark: _Toc40101840]Methodology 
Structured observations:
Structured observations allow for an observer to understand exactly what they are looking for and allow for the researcher to pin-point areas to study. Although, they have been: “…criticized as being subjective and biased: you have decided on the focus rather than allowing the focus to emerge” (Bell & Waters, 2018, p. 222). However, to attempt to remove the bias and the subjective nature of the observations (Kumar, 2011), observation sheets/schedules were used throughout, observation sheets/schedules work to remove the bias and different variations of situations that can arise from more than one person due to different perceptions (Bell and Waters, 2018). The Department for Children, Education, Lifelong Learning and Skills (2008) also recommended the use of observation sheets/schedules. 
To help with creating the observation sheets/schedules on my behalf (the sheets were prepared by UWTSD), Harry Fletcher Wood’s (2016) checklist was used, for example, the sheets looked at classroom culture and if students/pupils are focussed on learning. Filled examples of these observation sheets can be seen within the Appendices, to see the filled sheet with which this critical incident is concerned, please see Appendix 1. 
However, even though we work to eliminate bias and variations due to different experiences and opinion, as Didau states, “We bring our cognitive biases to bear on the lessons we observe” (Didau, 2019, p. 292). Didau also argues that our opinions and beliefs could be so strong that “they blind us to other interpretations” (Didau, 2019, p. 292). Didau also states that through using structured observations “focusing on one area leads to inattention blindness” (Didau, 2019, p. 295) and argues thoroughly that we could miss something incredibly obvious because we already have a plan or thought of what we’d like to see/not like to see in mind (Didau, 2019). While Robert Coe works to argue against Didau’s statements, he also admits that lesson observations are highly ineffective and notes that two different observers can differ greatly in opinion, even when they work to eliminate the bias and preferences from the observations (Coe, 2019). I will work to be aware of personal bias throughout this critical incident and reflection report, and try to eliminate bias and any subjective nature. 
Critical Incidents and case study methodology:
Bell and Waters state that conducting a case study: “provides an opportunity for one aspect of a problem to be studied in some depth” (Bell & Waters, 2018, p. 38). Case studies do allow for researchers to understand a more in-depth analysis that could be omitted during other studies, such as surveys (Neale, et al., 2006) (Bell & Waters, 2018).
[bookmark: _Toc40101841]However, it is also worth noting that a case study is difficult to define (Bell & Waters, 2018). Neale et al., also note that case studies can “lack rigor… qualitative research in general is still considered unscientific…” (Neale, et al., 2006, p. 4) It is also argued that case studies can not be generalised and therefore can be prone to overgeneralisation (Neale, et al., 2006) (Bell & Waters, 2018) and can be difficult to cross check because of this (Bell & Waters, 2018). Case studies can also be prone to selective reporting (Bell & Waters, 2018), so BERA standards will be worked to throughout to align the study with good practice. 
Four purposes:
The critical incident happened within a health and well-being activity which was being led by a teaching assistant that had been planned and prepared by the class teacher. The teaching assistant took small groups of the year one pupils (aged five and six), to a quiet area to begin the activity. The activity began with the teaching assistant asking the pupils how they were feeling. This allowed the pupils to begin familiarising themselves with the vocabulary in Welsh (there was some use of English throughout the activity) and allowed for the teaching assistant to practise some terminology in Welsh with the pupils, therefore promoting the use of AFL. The pupils were also encouraged to take turns and allow one another to speak. All pupils were engaged during this time. Following this, the teaching assistant used cartoon cards (please see, Appendix 5), to have the pupils try and understand the different emotions being shown, and try and understand why different people were showing different emotions. The critical incident came when one of the pupils read the contexts very differently than the other pupils, such as “oh he’s excited because it’s food time!” when the cartoon showed an upset baby. Noticing after a few other examples, that this pupil did not engage and understand the task at hand, the teaching assistant began prompting the pupil such as “describe what you see around ‘X’”, “explain why you think ‘X’ is feeling ‘Y’”. It is also worth noting that the teaching assistant gave ample waiting time and did not rush this process. The questions for this one pupil then prompted others to discuss and explain their understanding of the cartoon, such as “the baby is sad because his milk has fallen over”. Therefore, using Bloom’s taxonomy (under “understand” (Anderson & Krathwohl, 2000). Once the pupil had begun to understand one image, the teaching assistant moved to the next and focussed on the same pupil again, before opening to the rest of the group. This allowed for more of Bloom’s taxonomy and AFL to gage whether the pupil had understood. 
Although this critical incident connects closely to all four purposes somehow, this research will focus on “healthy, confident individuals”. Through taking part in this quick activity, the pupils were “building their mental and emotional well-being by developing confidence, resilience and empathy” (Welsh Government, 2020, p. 25). The critical incident also allowed for the pupil in question to “face and overcome challenge” (Welsh Government, 2020, p. 25). Through partaking in the activity, the pupil had a chance to rebuild their confidence, build resilience and also, it gave the pupil a chance to manage their possible negative experience without overwhelming them (Howard, et al., 2019). The teaching assistant also allowed for this experience to build a positive relationship between the pupil and herself (Welsh Government, 2020, p. 25). Through allowing the pupil to express themselves and encouraging a different perspective from the pupil, it allowed the pupil to draw their own conclusion and therefore could allow for a positive relationship to be formed. 
[bookmark: _Toc40101842]Literature Review
[bookmark: _Toc40101843]Curriculum For Wales (guidance) (2020)
Donaldson’s new Framework for Wales includes six ALOEs (Areas of Learning and Experience). Health and Well-being is one of the new AOLEs. The Health and Well-being statements continuously draws attention to the need to understand emotions, develop resilience, and developing mindfulness skills (Welsh Government, 2020) which will be highlighted within the critical incident. Donaldson also emphasises the importance of relationships and understanding one another: “Healthy relationships are fundamental to our well-being” (Welsh Government, 2020, p. 75) which could therefore support the use of emotional literacy activities. It is also stated within the new framework that this AOLE could positively affect the pupils’ ability to learn well as they will therefore become more “competent and independent” (Welsh Government, 2020, p. 77) while also allowing the pupils to understand when support is needed. A need for a whole school approach is also highlighted which would enable “health and well-beng to permeate all aspects of school life” (Welsh Government, 2020). 
[bookmark: _Toc40101844]Health and Well-being lessons and activities within primary schools
Weare and Gray, 2003, found emotional and social programmes were constructive and worthwhile in promoting well-being in children. Weare and Gray (2003) also discussed the need to prioritise the use of lessons and activities to promote health and well-being and understanding of emotions, therefore supporting the use of Health and Well-being AOLE in the new framework. Discussion also centralised around the need to start health and well-being lessons/activities early and young, for the work to be effective (Weare & Gray, 2003). However, Weare and Gray (2003) also draw attention to the success of primary schools in this area. Similarly, Donaldson and the Welsh Government, Weare and Gray also draw attention to the need for a whole school approach to health and well-being in order to see positive results (2003). Although this is a dated paper, the findings were supported by Shucksmith et al., in 2007. This report discovered that through the use of interventions, whether individual, group or whole school, they have positive effects on mental health outcomes for children and young people (Shucksmith, et al., 2007). However, one must also note that this was mainly conducted with aged papers, dating from 1990, and also with many papers from the United States. Therefore, although the report shows a promising collection of results, it does limit the applicability of the results. However, similar results were also found by Howard et al., in 2019. The book states that “acting out” is a defence mechanism to help the child/young person from feeling anxious and coping with “overwhelming and unmanageable feelings” (Howard, et al., 2019) and that understanding different emotions is worthwhile for pupils ( (Howard, et al., 2019). They also state that it could be argued “…that such an all-pervading whole school approach to mental health and well-being is vital…” (Howard, et al., 2019). Howard et al., found that health and well-being activities had an overall positive effect on pupils’ mental health and general well-being (Howard, et al., 2019).
Although a great amount of theory points towards positive effects from health and well-being lessons/activities throughout school, there are some who have not seen positive results. For example, Ward in 2019, attempted to measure the success of lessons using the growth mindset, and found that the lessons made no difference to pupils’ skills in English or Mathematics. Although, it could be argued that an improvement in health and well-being cannot be measured by skill scores in English or Mathematics. Juxtaposing this, Public Health England (2014) and the Department of Education (2012) would disagree. They found that: “pupil well-being predicted their later academic progression…” (Public Health England, 2014, p. 5) (Gutman & Vorhaus, 2012), and that attaining five GCSEs from A* to C is “strongly associated with higher levels of life satisfaction among young people” (Public Health England, 2014, p. 5). However, there is also a great amount of research which would disagree with Public Health England’s work. For example, one study found that: “The most powerful childhood predictor of adult life-satisfaction is the child’s emotional health… The least powerful predictor is the child’s intellectual development.” (Layard, et al., 2013, p. 1, p. 10). (Bethune, 2018). 
[bookmark: _Toc40101845]Bloom’s Taxonomy
For the purpose of this research, “Bloom’s taxonomy” or “taxonomy” will refer to the revised taxonomy by Anderson and Krathwohl (2000). 
According to Shulman (2002), Bloom’s taxonomy is the most well-known list/taxonomy in education. Different to the original taxonomy, the revised taxonomy is two-dimensional, which focuses on “cognitive process and knowledge” (Anderson & Krathwohl, 2000, p. 5). Importantly, Anderson and Krathwohl draw attention to the continuum that the categories lie along (Anderson & Krathwohl, 2000). Interestingly, this is similar to the approach attempted within Curriculum For Wales (guidance) (2020) to build a continuum of learning. Research within the taxonomy showed that “many students do not make the important connection between and among the facts they leam in classrooms and the larger system of ideas…” (Anderson & Krathwohl, 2000, p. 42), and that using this taxonomy could improve the connections that the pupils make, which again, is emphasised throughout Curriculum For Wales (guidance). The revised taxonomy has been shown to increase and amplify student skills, understanding concepts and the use of critical thinking (Eber & Parker, 2007) (Bissel & Lemons, 2006). 
Case, in 2013, however critiqued the taxonomy. Throughout the article, Case argues that lower order tasks for learning in the taxonomy do not always correlate/correlate well with lower order assessment (Case, 2013) and that we should recognise that “rigorous thinking is how we learn” (Case, 2013, p. 199). By following the taxonomy, the pupils took on a low order thinking/skill task under the title “understand” as the teaching assistant used prompts such as “describe, discuss, explain, find” etc. This could therefore be classified as a low order assesment on the teaching assistant’s behalf. Although, the pupils also began applying information gained from one another and relating one idea to another throughout the activity. Therefore using higher order thinking within a lower order thinking task. This could therefore support the critique offered by Case. 
[bookmark: _Toc40101846]AFL (Assessment for Learning)
Black and Wiliam’s 1998 publication argues confidently for the use of AFL within classrooms. They draw attention to studies published in 1986 which showed that AFL was having positive effects on learning. Black and Wiliam also attention to the self-esteem of pupils, which as mentioned above, is an issue within this critical incident. Black and Wiliam state: “Feedback to any pupil should be about the particular qualities of his or her work, with advice on what he or she can do to improve and should avoid comparison with other pupils” (1998). They also highlight the importance of dialogue between teacher and pupil. This could also link to Curriculum For Wales (guidance), and the importance of building relationships within “healthy, confident individuals”. Harrison and Howard (2009), based their writing upon Black and Wiliam’s and draw attention to the need for informative and practical feedback, as this allows pupils to understand how to take the next steps in improving their learning as it helps to “…begin to construct new ways of thinking about a topic or a skill” (Harrison & Howard, 2009, p. 8). Harrison and Howard emphasise the importance of waiting time after asking questions and allowing pupils to have time to formulate suitable replies (Harrison & Howard, 2009). Research such as that conducted by Kirton et al., and Black et al., show clearly the improvements made within pupils’ learning due to AFL. These studies largely support the aforementioned information and suggestions and Harrison and Howard go so far as to state: “Assessment lies at the heart of teaching and learning” (Harrison & Howard, 2009, p. 1). However, the technique is not without criticism. 
Didau notes that “there's no meaningful way to assess what pupils have learned during the lesson in which they are supposed to be learning it.” Didau argues that through using AFL, it is not the learning that is being assessed, but the performance of the pupil (Didau, 2019). This argument could be supported by Christodoulou’s (2014) statements regarding working memory and long-term memory. Christodoulou argues that the working memory can only hold three to seven pieces of information at a time, before they need to be transferred to long-term memory or discarded (Christodoulou, 2014). Therefore, by possibly overloading the working memory during an activity, the long-term memory can not maintain the same pace, and therefore, AFL would show a lack of learning. This could therefore undermine all other aspects within an activity, if the information is brand new to the pupil. However, Wiliam defended the use of AFL by stating: “…if we wait until we see the long-term evidence, it will be too late” (Wiliam, 2019). This could, therefore, overwrite the case presented by Didau and supported by the evidence by Christodoulou. 
AFL however, arguably connects rather closely to Bloom’s taxonomy. By using questioning throughout activities/lessons, one is continuously assessing the pupil and adapting the next question to help the pupil progress. It could also connect to health and well-being lessons/activities and Curriculum For Wales (guidance) (2020) due to the need for dialogue and building healthy, positive relationships. 
[bookmark: _Toc40101847]Reflection/evaluation and next steps:
The class teacher who planned this activity has clearly adapted to the new curriculum, as the focus of the activity was health and well-being and understanding emotions and empathy and the four purposes were on clear display around the classroom. The teaching assistant that led this activity worked on improving her relationship with the pupil in question throughout and did not speak harshly but encouraged the pupil with other questions, once again, showing the relationship between her actions and the new curriculum in Wales. This could also represent the “Statements of what matters” (Welsh Government, 2020, p. 74) within the Health and Well-being section of the new framework. The statements support the focus of health and well-being within the literature review: “How we process and respond to our experiences affects our mental health and emotional well-being” (Welsh Government, 2020, p. 74). There is also a clear focus on developing empathy throughout. Through taking the time to try the new health and well-being lessons, it could show a step towards taking a whole-school approach, as the year one class had not had many formal health and well-being activities previously. As this is a new type of lesson for the pupils, any kind of results could not be seen yet, however, this shows that the school is clearly working towards incorporating evidence-based research regarding health and well-being into their school life. This could therefore disprove Didau’s statements regarding schools unwilling nature to follow recent research and lagging in classrooms by 20 years (Didau, 2019). The use of Bloom’s taxonomy and AFL were closely interlinked within this critical incident, and Harrison and Howard provide evidence showing the importance of discussion within primary school AFL particularly. Through using discussion, it also allowed health and well-being to play a crucial part in developing good relationships (Welsh Government, 2020) and learning to control emotions, as stated above. This could also support the need to learn how to communicate about how one is feeling (Welsh Government, 2020). 
NOTE: Shortly after the critical incident was observed, the school introduced a new policy making it mandatory for every class to have at least one health and well-being lesson every week, therefore reacting to a huge amount of evidence suggesting there should be a whole-school and holistic approach to health and well-being, as discussed in the literature review. 
The next steps for the school could include promotion of teacher health and well-being. As Weare and Gray argue, for teachers to teach well, schools should ensure that teachers have their own emotional and social needs met, otherwise the pupils and the teachers and therefore the school will suffer the consequences (Weare & Gray, 2003). This could also draw attention to the possible need to reduce stress within staff. Weare and Gray also found a need to: “focus on teacher’ emotional and social needs as a part of the overall programme” (Weare & Gray, 2003, p. 8). The Teacher Well-being Index from 2018 suggests 67% of teachers or those working in educational professions saw themselves as being stressed, whereas 80% of senior leaders within schools answered that they were stressed (Education Support Partnership, 2018).  This was also supported by research highlighted by Howard, et al., throughout the book and in Bethune’s book also. This could therefore raise some lines of inquiry into changing policies within the school to coincide with recent research and results. 
The school could also consider uploading some policies or the SDP (School Development Plan) to their website to ensure that the pupils and parents and wider community of the school have access as community incorporation has been highlighted by the Welsh government to be of vital importance within the SDP (Welsh Government, 2016) (Welsh Government, 2014). 
Through using a reflection model such as the ARC, it has given me an opportunity to reflect on critical incidents that may be missed in other circumstances, such as “The Horse Butterfly” example given within Tripp’s Ticked Off (2012). It has also given me the opportunity to conduct an in-depth study into health and well-being, an area that I was not aware had so much research to offer. This study also allowed for me to attempt a deeper understanding of AFL and how to maintain AFL within a classroom successfully, although I am also beginning to understand the criticism of the technique. Bloom’s taxonomy should still be an area for me to research deeper, to gain more understanding of the theory behind it; therefore, allowing me to enrich my pupils’ experience within my classroom and allow for them to develop as much as possible. Without conducting an ARC reflection, these reflections and areas of research would not have been conducted and areas for improvement would not have been seen. 
Although this research has been interesting and valuable to my professional and personal development as a teacher, and will continue to inform me in the future, there are areas I would have liked to conduct further research into, but, due to the limitations of the paper, I was unable to do so. I would like to research the importance of sharing learning goals/objectives with the learners, as this did not happen within the critical incident, and could be another area to consider. AFL was researched; however, I would like to further my knowledge by researching if there is a correlation between AFL and ZPD (Zone of Proximal Development). Teacher well-being was researched slightly towards the end of this paper, but further research could highlight areas to affect myself, my pupils and possibly other members of staff during my second teaching placement or a future job. To reduce stress within teaching and to allow my pupils to have the best experience would be valuable. 
In the future, I could also research into the importance of relationships as part of health and well-being and the effects of relationships. This could also affect the confidence and self-esteem of the pupils. Through researching this area, I would be able to use good practice within a classroom, therefore improving the likelihood of positive benefits for my pupils. 
[bookmark: cysill][bookmark: _Toc40101848]Conclusion:
The use of the case study and critical incident study has been valuable to my personal and professional development as a teacher and will continue to affect my practice as a teacher during second placement/first job. However, in the future, it would be useful to conduct a similar study through using different reflective models, such as Brookfield’s four lenses of reflection (2002), to gain a wider understanding of reflection. This could also assist in understanding others’ opinions as there would be room for a peer-assessment (Ndebele, 2014). 
This report and reflection has allowed for me to connect with the Professional Standards for Teaching and Leadership on several levels. Through reflecting on “confident, healthy individuals” (Welsh Government, 2020), it has allowed me to gain a deeper understanding of how to introduce the four purposes to younger pupils within a school.  This experience has also allowed me to innovate and to develop new techniques to take with me to new classrooms, but also to reflect on these changes in practice. Through undertaking wider reading it has allowed for me to continually develop my professional learning and teaching. This experience of reflection has also allowed for me to seek advice and assistance, through asking questions and understanding the rational for planning such an activity. Through reflection, it has allowed me to enable improvements in my own practice, this has occurred due to my previous uncertainty of how to introduce a health and well-being activity and the four purposes to such young pupils.
Reflective practice will continue to affect the way I teach and develop teaching techniques throughout my career as it will allow for my knowledge and perspective to develop and evolve through evidence-based research. 
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[bookmark: _Toc40101850]Appendix 1 
Observation Notes – Critical Incident 1 
	Date: 26/09/2019 

	Details of the lesson: 
The class consisted of 28 pupils with a higher percentage of girls than boys in the class. As far as the school is currently aware, there are no ALNs in the class. 
The pupils were learning to read facial expressions within different contexts throughout this small group activity. The pupils were using emotion cards (please see Appendix 5) within this relatively short activity of five to seven minutes long. This activity took place outside of the classroom with a teaching assistant. 

	Classroom culture (are the pupils focussing on learning?)
Most of the pupils were actively engaging in the activities and were discussing not only with the teaching assistant, but with their peers also. They also expanded on the activity naturally (without prompting) and began discussing when/if they would feel these emotions personally. Every member of the group that was observed partook in the activity eventually, although it took some prompting and gentle encouragement in the form of questioning for one pupil. The group did veer off topic about three times throughout, however with a gentle word from the teaching assistant and some prompting, the group continued to discuss the topic once again.  

	Aims/Objectives: 
The aim was not shared with myself not the learners, however, through sitting in the activity and observing, the aim was taken as attempting to have pupils discuss and attempt to understand why others (cartoons in this case) might be sad, happy etc by paying attention to the situation around them. This activity also tied in well to the “Good morning” activity (please see, ARC 4).  

	Direction: 
The learning aims/objectives were not shared with the pupils however each pupil took part in the activity and successfully used their reasoning skills in stating their opinions and disagreeing/agreeing with each other. The pupils were also prompted when needed with questions from the teaching assistant and were challenging each other. 

	Access and challenges: 
Each pupil eventually followed the activity and partook. However, as previously mentioned, one pupil needed some prompting and questioning to understand and perhaps to gain a little confidence in sharing his opinions after the other pupils disagreed with him the first time he shared.  

	Assessment: 
Before beginning the activity, the teaching assistant asked all pupils how they were feeling. This began the process of discussing emotions and promoted the use of AFL on the teaching assistant’s part. Throughout the activity, the pupils were being assessed and were being motivated by the teaching assistant to continue their discussion and perhaps move into another direction. The teaching assistant was clearly assessing throughout as she noticed immediately that one of the pupils did not have full understanding of the activity. Following the activity, once again, the teaching assistant asked the pupils to discuss how they were feeling and if anything had changed. This allowed for more AFL as the teaching assistant was able to understand whether their vocabulary/language had changed/developed during the activity.  

	Specification/Critical Incident: 
It would be highly useful to research the use of questioning as the teaching assistant prompted the uncertain pupil. It would also be valuable to research the effectiveness of emotional literacy/health and well-being lessons/activities as the new framework emphasises the importance. However, some research has shown that these lessons are not very valuable to pupils and have no effective outcomes.  



Assisted Reflective Conclusions (ARC) Model 
Dyddiad/Date: 26/09/2019 
Digwyddiad critigol (Ffocws)/Critical incident (focus): Emotional Literacy   
	Profiad/ Experience 
 

	Feelings 
 “What are your feelings regarding the experience?” 
	I was very pleased to see exercises taking place regarding emotional literacy. Social and emotional programmes were shown to be highly effective in encouraging well-being in children, as shown in research conducted by Weare and Gray in 2003. This is also supported by work conducted by Shucksmith et al., in 2007 as their work discovered positive “effects of mental health outcomes for children and young people”. 
It was also interesting to see how the school has started implementing lessons on health and well-being to young foundation phase pupils, not only KS2 pupils. 

	Remember and Understand 
 “Can you list the aspects of the learning experience that went well?” 
 
 “What were the elements of the learning experience that were disappointing?” 
 
	The pupils were discussing different facial expressions and the context around these facial expressions with the teaching assistant through using cards with drawings of cartoon children showing different emotions, please see Appendix 5.  
· Most of the pupils were fully engaged in the activity and were discussing with one another the different situations, the pupils were therefore developing both their communication skills and their emotional understanding.  
· However, there was one pupil throughout who was having difficulty understanding the facial expressions and was therefore not partaking in the activity as much as other pupils. The teaching assistant noticed this and continued the activity by giving prompts to the student having difficulty and asking many questions for him to try and understand the meanings of facial expressions.  
· A few times throughout the activity the pupils did get distracted, however, it was assumed that this was down to the age of the pupils and not lack of interest or engagement. 
· There were no “disappointing” elements to this activity, the pupils were all engaged (with exceptions of falling off topic occasionally) and understanding of emotions and empathy was increased, from an observer point of view. 
The learners themselves drove the conversation throughout the activity but, were prompted with questions and to stay on task by the teaching assistant. The teaching assistant took responsibility for AFL and it was clear throughout the activity, the teaching assistant chose her vocabulary carefully and prompted different questions to encourage interaction between the pupils and to think of different perspectives. 

	Evaluate and analyse 
“What will you keep the same to ensure effective teaching and learning in the future?” 
“What was the cause of the most important disappointing element?” 
 
	The use of the cartoon cards was very interesting as the pupils began to empathise with some of the cartoons, it was also colourful enough to catch and hold their attention long enough for a discussion. It was also useful that there were so many cartoon cards to use as the conversation could be paced as quickly as necessary and if conversation started to veer, the card could be changed. 

The use of questioning and prompting was also very effective to help understanding increase, this did not obviously knock the pupils’ confidence, although their self-esteem might have suffered after the cohort of pupils disagreed with them. The questioning also gave ample waiting time and no pressure was put on the pupil to answer within seconds. 
It would also be useful to discuss her techniques with tutors at the university and to ask more about health and well-being lessons, it would be valuable to have some readings recommended on health and well-being lessons and the benefits of it. 

Arguably, the learners did move their learning forward today, even if only learning/revising new vocabulary in Welsh (“grac, wedi cwympo, cymryd heb ofyn”). However, one could also argue that the learners did move their learning forward in health and well-being specifically as they begin to understand empathy (as seen within the framework) and work on communication skills also. 

As the learning objective was not shared with the learners, nor myself, I could not state that the learning objective was clearly met by all learners. Although an educated assumption would be that the activity was aimed towards developing empathy within the learners and beginning a conversation about emotions and how others might feel; however, whether this activity was also aimed purposefully at developing Welsh, I do not know. 

The pupils were grouped within the class groups, which is set according to ability. As we were only given such a short amount of time within this class to understand the grouping, get to know the staff and the learners, I could not judge confidently whether the grouping positively or negatively affected this activity. 

	Conclusions and actions 
“What are your possible solutions to the disappointing issues identified?” 
“What will you do next?” 
	As mentioned above, the use of lessons focussing on health and well-being and emotions in schools have been proven to be highly effective by researchers; with the importance of health and well-being being emphasised within the new framework, it is highly likely that a lesson such as this, will be valuable to the pupils within my classroom. However, one must also pose a counter argument and draw attention back to Ward’s (2019) claim that activities and nurture classes made no difference to pupils’ English and Mathematics test results. Nonetheless, one must also pose a question of whether a pupil’s health and well-being can truly be measured by English and Mathematics test results and therefore, I will hope to research: 
· Bloom taxonomy: questioning was used to prompt the pupil several times to increase understanding, this would be interesting to study to understand whether there is a link between Bloom’s taxonomy and health and well-being in any way. 
· Health and Well-being lessons and activities within schools: due to the framework having been released recently, it would be interesting to research this and then see whether there are any joining aspects between Bloom, Health and Well-being (within the framework) and AFL. It would also be interesting and valuable to research health and well-being activities as a whole to understand whether schools are beginning to update their policies to coincide with research, due to some, such as Didau (2019) stating that school policies and lessons are severely outdated and we are consistently 20 years behind research. 
· AFL: Through lectures, I understand that sharing aims and objectives with the pupils is a key area of AFL, however that was not undertaken. But, as the teaching assistant worked to pose different questions to the pupils consistently, she was re-evaluating the support and scaffolding they needed. It would be valuable to read the primary version of Inside the Black Box (1998) to understand whether there are any differences. 
· Understanding the affect all of the above has on pupils’ confidence levels and self-esteem, if all is put into practice, research shows that confidence and self-esteem should increase. 

	Y profiad newydd / Transformed experience 


 


[bookmark: _Toc40101851]Appendix 2
Observation Notes – Critical Incident 2 
	Date: 26/09/2019 

	Details of the lesson: 
The class consisted of 28 pupils with a higher percentage of girls than boys in the class. As far as the school is currently aware, there are no ALNs in the class. 

This critical incident was observed first thing in the morning during “circle time”. This daily routine consists of meeting each other and watching Welsh TV until all of the pupils are in the class. They then do the register and chat with the teacher about any news they would like to share. After each pupil has had time to share their news, the class splits up into groups for their morning activity. This routine can last anywhere from 20 to 40 minutes, depending on how much news the pupils share every morning. 

	Classroom culture (are the pupils focussing on learning?)

Most of the pupils were concentrating on one another, listening and taking part in circle time. However, there were also some that lost attention within the first couple of minutes. This is where the critical incident occurred where one pupil was not engaged and continuously lost attention and the teacher had to remind her of behaviour through the use of body language. 

	Aims/Objectives:

During this time the peoples were able to share how they felt and what they were feeling at the time this allows for the teacher to understand whether she needs to speak to any pupils individually and care for their health and well-being. 

	Direction:

Peoples were very aware of what to do during this time, hello it is part of their daily routine and the Welsh language is emphasise throughout this and the peoples are rewarded for using Welsh and behaving in a respectful manner.

	Access and challenges:

It was interesting to see how the teacher challenged different pupils during this time. There were some peoples that she was continuously correcting and pushing to make full sentences in only Welsh, however there were also others that she did not push as much and was happy with a basic mix of Welsh and English vocabulary and would only correct minor parts of their language. 

	Assessment:

Throughout the foundation phase department of the school, a behaviour chart is used to encourage good behaviour and discourage negative behaviour. The chart consists of three images: one being a star, one being sun, and finally one being a cloud. The chart uses name pegs, with each pupil starting on the sun every day, they are either moved up or down depending on their behaviour. During this time the teacher used this behaviour chart to encourage the students to behave in a good manner and remind them that they will have the prize if they are on the star by the end of the day. 

	Specification/Critical Incident:

There were several possible critical incidents during this period; however, I would have liked to focus on the use of body language and how that affects pupils. It would have been valuable to my studies to understand whether children of such a young age body language in a similar way to adults and to understand where the body language really does encourage or discourage behaviour. as this time is also focusing on emotional well-being it would have also been useful to focus on circle time and the effectiveness of circle time, possibly looking at the benefits and the critics of emotional literacy and circle time. 



Model Beirniad Wedi Adfyfyrio (BWA) 
Assisted Reflective Conclusions (ARC) Model 
Dyddiad/Date: 26/09/2019 
Digwyddiad critigol (Ffocws)/Critical incident (focus):  
	Profiad/ Experience 
 

	Feelings 
 “What are your feelings regarding the experience?” 
	 To see activities focusing on how pupils were feeling was very positive and showed and movement towards the new framework for Wales. hello it was also very useful to see how the teacher coped with misbehaving children in a very positive manner, the teacher did not use any negative language and encourage good behaviour through drawing attention back to behaviour chart but also discourage behaviour through body language. 

	Remember and Understand 
 “Can you list the aspects of the learning experience that went well?” 
 
 “What were the elements of the learning experience that were disappointing?” 
 
	Although only a minor detail understanding that the pupils had specific places to sit on the carpet every morning was very interesting and something that i had not considered as means of class management. Having seating charts is something that many theories point towards, through Getting the buggers to behave, as recommended by university tutors, seating charts and non-verbal communication can be a useful element to classroom management. An influencing factor for the peoples at this time was how they understood and were fully aware of the expectations of behaviour.

There were no resources used during this time other than the behaviour chart. The pupils were clearly engaged with the paper chart and wished for the prize (a sticker) at the end of the day. This clearly engaged the pupils and elicited listening and good communication skills from them.

It was interesting to see the differentiation that the teacher did throughout this period. As a trainee teacher, I must plan my differentiation very thoroughly to ensure it is effective, however, the teacher was able to differentiate on the spot. The teacher did not expect some of their pupils to have full sentences in Welsh and accepted unlocked mixed Welsh and English language from them. But, with others she thoroughly encouraged full sentences in Welsh and did not accept a mix of Welsh and English. 

The teacher drove the learning overall, however, this was a very social time to the morning, and just allowed for the pupils to enter the classroom relax and have time to connect and communicate with their teacher. the teacher also monitored the learning environment and used nonverbal communication and positive reinforcement to encourage a positive learning environment.

The one aspect of this activity that could be improved upon is the timing. Due to the pupils being so young, 40 minutes is a very long time for them to be sitting still and listening to one another. Although listening and patience are valuable skills to be learned, I wonder whether if this time was shortened weather the teacher would still see the need for nonverbal communication to discourage negative behaviour. 



	Evaluate and analyse 
“What will you keep the same to ensure effective teaching and learning in the future?” 
“What was the cause of the most important disappointing element?” 
 
	If it was possible, I would like to ask the senior management within the school and possibly the class teacher also whether they are aware of the negative effects that behaviour charts carry, such as the embarrassment of people could feel while their name is moved down the behaviour chart to show that they had not been behaving well, as noted by university tutors.

This was different to most lessons that have been observed as there were no learning objectives, it was clearly a time meant to connect the pupils to the teacher and a life them to have a good relationship. The pupils did know how to be successful during this time they were aware of the behaviour expectations and rules for the classroom could clearly be seen all around the room. 

Many could argue that this was an effective session due to the links to the curriculum in understanding emotions and possibly having empathy for one another. However, others could argue that it was an ineffective session due to the long time that pupils were sitting on the carpet for and were becoming restless towards the end of the session.

As previously stated, one of the issues encountered was with one of the learners towards the end of the session, they appeared unengaged with the morning meeting and felt the need to move and talk. As previously mentioned, shortening the session could have very positive effects with this incident and allow for the pupils too have more time learning playing and communicating rather than sitting on the carpet for extended periods of time. there are no problems relating to differentiation and the teacher used differentiation effectively throughout. 

	Conclusions and actions 
“What are your possible solutions to the disappointing issues identified?” 
“What will you do next?” 
	If this critical incident were to be studied, there are certain areas that I would like to research thoroughly, such as:
· Behaviour charts in classrooms – although the behaviour chart within this critical incident was clearly effective in eliciting good behaviour, it would be valuable to understand the negative sides of behaviour charts. This has been touched upon during lectures at the university and therefore, I would like to deepen my knowledge of this due to the use of behaviour charts during my first placement class (reception, ages four and five). 
· Nonverbal communication – as the pupils were clearly aware of how the teacher was feeling with nonverbal communication, it would be interesting to look at how the pupils see this from their age and whether they are able to empathise with one another/the teacher to understand the sadness, anger, disappointment etc. 
· Circle time – there are many published novels regarding the positive effects of circle time, however, due to the length of the circle time the morning that this was observed, researching the effective length (if there is such a thing) could be useful within my next placement/class. Throughout this circle time, the emotional well-being of the pupils was also being carefully considered as the pupils were able to speak about how they felt. Emotional well-being could therefore be a further area to research and understand the positive/negatives of this. It could also be useful to research the new framework and understand the expectations within that. Due to circle time strengthening the pupil-teacher relationship, understanding the effects of relationships could also be useful, positive relationships are also highlighted within the framework for Wales.

	Y profiad newydd / Transformed experience 
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Observation Notes – Critical Incident 3
	Date: 26/09/2019 

	Details of the lesson: 
The class consisted of 28 pupils with a higher percentage of girls than boys in the class. As far as the school is currently aware, there are no ALNs in the class. The pupils were grouped and set by ability. 

The pupils were re-drafting sentences about dinosaurs that they had written earlier that week on the laptops, something they had not done before. Differentiation also took place with different types of sentences (some with more adjectives/harder to spell adjectives) than others. 


	Classroom culture (are the pupils focussing on learning?)
As using the laptops is a rare occurrence for these pupils, they were very engaged with the task at hand. Some had some level of difficulty, such as “My computer doesn’t have a ‘m’!” But, with some gentle encouragement, the pupils were back on task and finding where the letters/correct buttons were themselves. 


	Aims/Objectives:
Throughout this lesson, the teacher was attempting to increase the pupils’ ability to use laptops and their fine motor skills to type as the pupils are very used to using iPads throughout their lessons instead of laptops


	Direction: 
Most of the pupils were clear on what had to be done, but, for the some that lacked attention during the explanation of what they were doing, the task had to be re-explained. Some of the lower set groups also found it difficult to concentrate for the entirety of the task and Fair for soy challenging to complete the task to a good standard.


	Access and challenges: 
Every pupil completed the task even if they did lose focus slightly throughout. The sentences that were being redrafted and typed with differentiated for different groups, have as previously mentioned some groups had more complex sentences with difficult to spell adjectives or with more adjectives than others. 

	Assessment: 
The teacher had assessed the pupils’ work have before the task and had marked and corrected some errors in their books. During the lesson the teacher saw the need to differentiate further and therefore rewrote some simpler sentences for the lower set groups to redraft as the original sentence is were challenging even for the top groups. 


	Specification/Critical Incident: 
It could be valuable to my teaching experience if I were to research this critical instant and research the need for further differentiation, as I've previously stated that I need to plan thoroughly my differentiation and find it challenging at times to differentiate on the spot.

It was also useful to see how this teacher was introducing new software and technology to children that were not previously familiar with laptops or using a mouse pad. 




Model Beirniad Wedi Adfyfyrio (BWA) 
Assisted Reflective Conclusions (ARC) Model 
Dyddiad/Date: 26/09/2019 
Digwyddiad critigol (Ffocws)/Critical incident (focus):  
	Profiad/ Experience 
 

	Feelings 
 “What are your feelings regarding the experience?” 
	 This critical instant was very interesting to see as it was clear that pupils had not used the laptops much, if at all. it was also very interesting to see the different explanations of how to use software and how to use laptop buttons such as the space button or the enter button. Although simple, I would not have considered calling the space button a “botwm bwlch bys”. 

	Remember and Understand 
 “Can you list the aspects of the learning experience that went well?” 
 
 “What were the elements of the learning experience that were disappointing?” 
 
	The lesson overall went very well each child was able to complete the re drafting of a sentence. The teacher was effective in explaining how to use a laptop in terms that was suitable for the young pupils. the lesson is also very interesting to see due to the differentiation that took place during the lesson. 

One could argue that the use of the laptops was highly effective during this lesson. The pupils were very engaged with using the laptops and because it was new software, they saw it as play and not learning/typical lesson. The pupils did occasionally lose focus; however, this is quickly regained and every people completed the task.

The main area for development was computer literacy and the ability to type so using a keyboard, understand how to put spaces in between words, use mouse pad to draw, and improve Welsh through redrafting. 

Overall the teacher drove the learning of this lesson and kept a good pace throughout, the teacher managed to have every people finished an hour before she had timetable for. The teacher also monitored the learning environment and took responsibility for assessment for learning. as previously mentioned, the teacher did differentiate further doing the lesson when needed due to the task originally being challenging for the top groups let alone the bottom groups. 

An effective example of teaching and learning during this session could be the explanation and the understanding of different buttons on the keyboard and response to sayings such as “I don’t have an ‘m’ on mine!”. 

If I was given the chance to ask anyone at the school such as the management within the school a question about this critical instant, I would ask at what age they really begin to start using laptops and why they've chosen that age. I ask this because off the lack of familiarity hello that the students had with laptops and their software.

There were no elements of this lesson that were disappointing. 

	Evaluate and analyse 
“What will you keep the same to ensure effective teaching and learning in the future?” 
“What was the cause of the most important disappointing element?” 
 
	 Others could argue that this was an effective session as the pupils began understanding laptops and their functions. However, some may argue that the pupils could have begun lessons like this at an earlier age and therefore was a disappointing lesson overall. Seeing a lesson like this could develop my teaching skills in explaining the use of laptops and how two explain software in a child friendly form. 
The learning objective will be shared with the pupils and they were aware that they had to redraft their sentences on the laptops. therefore, the peoples did move forward in their learning today and their digital literacy and most certainly did meet the learning objectives. Differently the success criteria was not shared with every pupil as they all had different sentences and success criteria to meet , this is all commented within their book and their pupils were aware of how to reach the objective for their work. If one was to argue that the level of work was not appropriate for the learners, there could be an element to support that throughout the lesson as the teacher did have to differentiate further than what she had originally planned. 

What caused some of the pupils to be off task was their lack of concentration during the explanation of what they had to do to complete the task and therefore, the task took far longer than necessary and because of this their concentration was lacking further. 

Through a non-participant observer view of the lesson one could argue that the session was very successful due to the children all meeting their success criteria and the learning objective of that lesson. 

The only real issue with the session that happened today was the lack of concentration some peoples faced. This could be tackled through asking the pupils to repeat back to your instruction and being certain that they understand the task fully. 

The issues relating to differentiation were solved by the teacher immediately as she differentiated further on the spot during the lesson. 

To move the class forward they could use the laptops more often and have the pupils engaged with software available on Hwb. 

For the lower groups to move forward they should continue practising Welsh and English and work towards making complete sentence is in Welsh with more adjectives. For the mid ability groups to move forward they should continue working towards adding more adjectives into their sentences and looking at spelling. For the high ability groups to move forward they should be encouraged to self-assess as is noted within the curriculum and a number of noteworthy papers before giving the work to the teacher to mark. the self-assessment would not need to be complicated anchored be as simple as looking for full stops and capital letters.
 

	Conclusions and actions 
“What are your possible solutions to the disappointing issues identified?” 
“What will you do next?” 
	Research that could help moving forward with this critical incident could involve:
· Introducing laptops to school classrooms: researching and reading into using laptops and different digital tools and aids within a classroom could be highly valuable to my second placement and further classroom experiences. 
· Differentiation: as differentiation is an area that I do find difficult to complete without a lot of previous planning and detailed research per lesson, this could be one of the most valuable areas for me to study to increase my knowledge and could even lead towards learning more about the ALN law that is coming into power. 

	Y profiad newydd / Transformed experience 
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Observation Notes – Critical Incident 4
	Date: 26/09/2019 
The class consisted of 28 pupils with a higher percentage of girls than boys in the class. As far as the school is currently aware, there are no ALNs in the class. 

This critical incident occurred first thing in the morning while completing the register and taking part in circle time. 

	Details of the lesson: 
It was obvious that everyone over the peoples knew this routine and with familiar with it and thoroughly enjoyed this time of the morning to share their news with the teacher. This time also helped build relationships with between the teacher and her class. 


	Classroom culture (are the pupils focussing on learning?)
Have every morning the children Wick 2 develop emotional literacy. This happens during registration and as the teacher calls out every name from the register, the peoples are allowed to say why they are happy why they said or how they feeling in general and share any news they have. 


	Aims/Objectives: 
Although this is an informal part of the day and therefore does not have learning objectives, the teacher promotes emotional well-being through allowing the students to explain how they're feeling and encouraging them to listen to one another. 


	Direction: 
The pupils are very aware of the expectations for behaviour and language during this time. The pupils are aware of the behaviour chart that is on the wall as discussed previously. The children are also aware that the teacher will stop the conversation to try and encourage more Welsh when needed however, she does differentiate and pushes different children to different goals. As previously mentioned, some of the peoples have a mix of Welsh and English during their sentences whereas others are encouraged to speak Welsh only. 


	Access and challenges: 
As mentioned above at this part of the day is accessible to all pupils and differentiation also plays a part as the teacher pushes different pupils to different goals. The teacher also corrects some areas of Welsh more, as will be discussed below, with some pupils more than others. 


	Assessment: 
As this is the day's first activity no assessment took place before this activity on the day however, this is a daily routine for the class and therefore the teacher could assess over a longer period of time and therefore is taking part in AFL. The teacher also assessed areas of Welsh that needed the most improvement overall, such as “oes mae gen ti”. When this was noticed, the teacher began to drill informally and quickly some more acceptable and grammatically correct terms in Welsh. 


	Specification/Critical Incident: 
The critical incident that I would like to focus on is the emotional literacy and the use of circle time. However, I could also study the use of circle time to asses (AFL) the pupils’ Welsh skills and their ability to build words and vocabulary over time. 





Model Beirniad Wedi Adfyfyrio (BWA) 
Assisted Reflective Conclusions (ARC) Model 
Dyddiad/Date: 26/09/2019 
Digwyddiad critigol (Ffocws)/Critical incident (focus):  
	Profiad/ Experience 
 

	Feelings 
 “What are your feelings regarding the experience?” 
	 Interested to see how emotional literacy lessons can be done in such an informal way comma and how they undertaken with AFL in mind. 

	Remember and Understand 
 “Can you list the aspects of the learning experience that went well?” 
 
 “What were the elements of the learning experience that were disappointing?” 
 
	However, the session went very well in general and allowed a chance for the pupils to build a good relationship with their teacher while also discussing their emotions and therefore promoting health and wellbeing. Factors that could have influenced this part of the day could be endless, due to it the first activity of the day that people could have been affected by something that happened last night or this morning. 

As mentioned throughout this paper camera many benefits of health marketing activities and although some have critiqued it the benefits most definitely outweigh the negatives. 

Apart from see behaviour chart, there were no resources used during this lesson, but the pupils were able to concentrate and listen for the most part as well as partake well and work on their Welsh. The peoples were most interested in the session while it was their turn to speak or while was one of their friends turns to speak. The teacher was clearly very aware of the differentiation that needed happened during this session as it happens every day, as previously mentioned the teacher pushes and encourages Welsh differently with different learners. 

Time did become an issue and as previously mentioned this session was very long a total of 40 minutes, and for the peoples some of them became agitated and needed to fidget by the end of the session. 

The only area for real development in my opinion, was the timing and the amount of time that the children were sat on the floor. 

The teacher drove the learning where necessary, although this was more ever social time to communicate with one another. have the teacher also monitored the learning environment and drew attention to a behaviour chart when needed and as previously mentioned AFL was continuously monitored. 

	Evaluate and analyse 
“What will you keep the same to ensure effective teaching and learning in the future?” 
“What was the cause of the most important disappointing element?” 
 
	 Others may argue, as previously stated that this was an ineffective session due to the timing and the inability of the pupils to stay still and quiet for total of 40 minutes. However, although the timing was an issue for some pupils, the session was effective in developing emotional literacy and relationships between teacher and pupils. 

There was no learning objective set for this session due to it being an informal time of the day dedicated to discussion. Although there was no “level of work”, due to the lack of “formal work”, the level of the session was set by the pupils but then challenged by the teacher where appropriate, for example, improving their Welsh. No instruction was given at the beginning of this session but, the pupils were aware of the actions that needed to be taken due to this being a part of their daily routine. 

The pupils were able to develop their emotional literacy, which of course is of huge importance in development (research stated throughout this paper). 

The only area I would change would be the timing, as previously mentioned.  

	Conclusions and actions 
“What are your possible solutions to the disappointing issues identified?” 
“What will you do next?” 
	I would hope to research:
· Circle time and the development of emotional well-being in children, and how emotional well-being would affect their overall health and development in school.
· Whether this was part of a whole school, holistic approach to emotional well-being or something only done within this class/with this teacher.
· AFL and differentiation would also be valuable due to the teacher being able to continually asses the pupils and their ability with the Welsh language. 

	Y profiad newydd / Transformed experience 
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some examples of the cartoon cards used
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