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Abstract



This report looks at how effectively do schools support the wellbeing of children living in poverty. The method used to do this was through a literature review looking at the potential factors schools face when trying to support pupils.  Unicef (2012) state that pupil’s wellbeing should be priority, with poverty continuing to be at an all-time high, there is a clear link between disadvantaged pupil’s educational underachievement and pupil’s wellbeing (New Economics Foundation, 2012). Reports show that children growing up in poverty are more at risk of poor educational attainment and lower skills and aspirations. 
The focus is on the effectiveness of school-based clubs such as Breakfast clubs, Nurture groups and After school clubs and how they have a positive outcome on children’s wellbeing and attainment (Townsend, 1979). Highlighting the benefits of the club’s schools offer to pupils and how adapting a whole school approach helps to make pupils feel included within the community in which they live, whilst looking at the impact they have on promoting social and emotional wellbeing of all pupils (Richardson, 2018).  
This thesis concludes that poverty has a dramatic impact on pupil’s wellbeing and that measurement of poverty should be at individual level.










						

Introduction

This dissertation will be looking closely at how effectively schools do or do not support the wellbeing of pupils living within poverty. It will be focusing on how schools promote wellbeing through a range of clubs to help their pupils, especially those that may be living in poverty (Lewis, 2010). These clubs are breakfast clubs, nurture groups and after school clubs. While also looking at the effect of poverty on wellbeing and how they go hand in hand (Estyn, 2010). This research is different from the work of others within the field as it is looking at the wellbeing aspect and not just as wrap-around childcare, which was set up initially for working parents and to provide before and after school care for those needing the extra hours (Estyn, 2011). 
As child poverty is rising, it has been seen as a greater necessity to meet the needs of these families through clubs and effectively supporting the wellbeing of pupils living within poverty (White, 2010). Many schools try to help and support parents in poverty by running summer playschemes over the holidays, others run food banks, giving out food parcels as well as clothes (Estyn, 2011). Many schools also run breakfast clubs, afterschool clubs, and nurture groups to help make sure pupils can achieve their full potential (Richardson, 2018). 
There are many factors that poverty has an impact on such as attainment, attendance, the quality of home life and health and well-being. Reports show that 4.1 million children now live in poverty in the UK, with the costs of childcare and housing being the most significant toll on families (Hirsch and Valadez, 2015).
For instance, poverty and wellbeing are closely linked. When people are poor it can have an economic effect on their level of well-being, this can be influenced by the way people deal with situations and relationships. It can also be a critical part in enabling people to get on in life (White, 2010).  
When one takes this into account an extra 130,00 children are pushed into growing up living in poverty which is providing families with constant stress in their daily lives leading to emotional impacts on family's wellbeing (Walker, 2014). Poor wellbeing can cause mental health problems and illness. many other factors affect people's wellbeing such as low self-esteem, low income, inadequate housing, and even limited social networks (New Economics Foundation, 2012). Garnham (2015) stated that there are now nine pupils within a class of 30 that are officially falling below the poverty line. Which in turn, is putting pupils at risk of poor educational attainment, as well as leading to having poor wellbeing and lower skills and aspirations (Estyn, 2012).
Cooper and Stewart (2013) suggested that poverty is costing the state £78 billion every year, this is from spending on healthcare, school education, children's and adults' social services and housing as well as lost tax revenue. It costs 70 billion in benefits to help deal with poverty, and this figure is more than education expenditure (Egan, 2013). Poverty has a significant impact on a pupil's wellbeing as they are closely linked. Poverty means inadequate income resulting in not being able to pay for rent, heating, or even be able to pay for essentials for the children (Townsend, 1979). Studies on child poverty have found that disadvantaged pupils are more likely to have poor attendance levels and have limited access to out- of -school activities.
Likewise, the lack of warm water in the household can also have an impact on health and attainment as pupils may not be able to have a shower or bath or have their clothes washed (Estyn, 2010). Barriers such as these link with Maslow’s (1954) theory of hierarchy of needs, as not having these needs satisfied first means you are unable to move upward in life you need to have a base of love and belonging, high self-esteem and self-actualisation (Maslow, 1954). 

Bartlett and Burton (2012) suggest that some children come to school without their basic needs met, such as arriving to school hungry as they have not had any food or by being poorly clothed, some may even feel unloved.

With research showing links between poverty and low educational attainment and gaps in attainment between those eligible for free school meals and those who are not there is a defendant impact on individuals’ educational achievements. Bronfenbrenner (1995) for example believe if you have had a bad experience at school it can affect your own attitude. Moreover, some teachers may put a pupil’s bad behaviour down to a pupil being naughty, but often it is due to a poor-quality home life, but they may be unaware of that and do not understand the reasons behind the behaviour (JRF, 2016).
Estyn (2011) also reported that pupils from disadvantaged backgrounds are more likely to feel anxious about attending school and need to be able to feel safe and confident. Studies have shown that pupils will do well within the school if they have believed in themselves and find school worthwhile (DR White, 2015). The Welsh Government have set out a child poverty strategy to reduce child poverty within Wales (Welsh Assembly Government, 2008).  In contrast, there is no national programme for schools to follow most schools have put in to place their strategies to help them to tackle poverty and improve the wellbeing of pupils. The government aimed to eradicate child poverty by 2020, and there have been four new categories put into place (Welsh Assembly Government, 2008). 
These are relatively low income this is the households that have incomes less than the 'relative' poverty line, absolute low income, persistent poverty and combined low income and material deprivation (Kyprianou, 2015). Those schools that are doing well in supporting disadvantaged underachievers are effectively taking a whole school approach by using school clubs such as breakfast clubs, nurture groups and after school clubs (Welsh Assembly Government, 2008).
Estyn (2015) suggest that successful schools focus on raising the achievement and minimising the disadvantage of pupils within poverty and by using different approaches and strategies' such as school clubs helping towards creating a positive, coherent and dynamic ethos within the school. 
Schools that have been seen to be more successful in tackling the wellbeing of pupils within poverty are those that listen to views of disadvantaged learners and adapt schemes that work, by providing pupils with the opportunities that they might not otherwise be able to get involved in (Rowland, 2015). Disadvantaged pupils are less likely to take part in after school activities or other learning activities as those that live within poverty rarely travel beyond their community (Estyn, 2012). To help to tackle these many schools established clubs to help pupils to be able to take part, such as after school clubs to help with a range of extra-curricular activities that pupils can attend and feel included (Lewis, 2010).
However, the government does not offer schools enough financial support and guidance to sustain extended provision (Welsh Assembly Government, 2008). Usually, once these clubs are set up, and funding has been used the schools are then on their own to find the on-going funding needed to keep the clubs going to continuously support the wellbeing of the pupils wanting and needing to attend (Walker, 2014). To sustain the support to disadvantaged pupils' schools would benefit in working with parents and local authorities to minimise the link between poverty and wellbeing within schools (Egan, 2013). Schools with insufficient resources to meet pupils’ basic needs will have difficulty in providing for pupil’s wellbeing (Mack, 2019).
A recent case study on a pupil attending a nurture group showed that the pupils' attendance level improved as did their health and wellbeing, the pupils gained confidence from the support they received which changed their attitudes towards learning (Kennedy, 2018). Similarly, eighty- three per cent of learners attending nurture groups claimed that they now felt more confident and the support they received had helped them achieve better with everyday school life (Mack, 2019). Likewise, most schools offer breakfast clubs which are planned to support pupils in having a healthy balanced breakfast, as well as seeing added benefits with improved attendance, concentration, decision-making skills and behaviour (Estyn, 2015).
Chapter one will be looking at Breakfast clubs while discussing and defining key terms with theory, policy and practice throughout. Chapter two will look at nurture groups within schools looking at how they support pupil's wellbeing and attendance which is supported by theory, policy and practice (Estyn, 2015). 
Chapter three will discuss afterschool clubs and how they have developed from the focus of extra childcare to now supporting the wellbeing and attainment of those living within poverty. Moreover, the theory policy and practice will be discussed—leading on to the conclusion which will look at the findings that have resulted from the desktop literature review (Dunford, 2014). Furthermore, additional research needed will be identified and recommendations made for schools (Richardson, 2018).


Chapter One Breakfast Clubs

Autumn 2014 saw the 10TH Anniversary of the free Breakfast clubs and all Welsh local authority schools are obliged to supply a free healthy breakfast to its pupils, the only reason a school should not provide a breakfast club is if it is unreasonable to do so (Gov, 2015). The School Standards and Organisation (Wales) Act 2013, Sections 88-90 also states, that the breakfast provided must be a healthy one (Gov, 2015). Where breakfast clubs were once seen by many as wrap- around childcare for working parents they now have another purpose. Studies have shown that there is becoming greater need for breakfast clubs due to 14 million people now living in poverty within the UK, and more families needing the extra support in providing a healthy balanced breakfast (Estyn, 2010). There is also much research that supports studies showing that having a healthy breakfast at school has impacted positively on attainment and improved punctuality and attendance as well as pupil's general well-being (Street and Kenway,1999). 

Maslow states that unless a child's physiological needs, including food, are met, they cannot progress or achieve their best (Maslow,1943). This is also supported by The United Nations Convention on the Rights of the Child (UNCRC) Article 24, which refers to making sure that all children have the right to healthy food. Also, in article 
27 where every child has the right to a reasonable standard of living and if not, the government has to help when it comes to nutrition (Jebb,1924).

Breakfast clubs are just what the name suggests, a place where pupils can have breakfast before school starts, breakfast clubs are generally run by schools with the help from learning support or canteen staff. With most starting an hour before school, most clubs are on the school premises; however, some can also be in a nearby hall if there is no room in the school to have them (Smith, 2012). Breakfast clubs aim to help parents provide their children with a healthy breakfast to start their school day (Graham, 2015). With many parents working, it can be a rush to find time to fit in breakfast for yourselves, let alone for the children. It also helps those who may not be in a financial situation to be able to provide breakfast (Ridge and Millar,2008). 

Furthermore, Rayner (2012) stated they are also an important role for most parents by providing working families and families with other siblings in different schools with vital childcare before school. Whereas breakfast clubs are available to all pupils, staff may try to target those with attendance issues, or those they expect do not receive breakfast to try to encourage them to attend (Zur, 2020).

Bhardwa (2013) states that most breakfast clubs are available to those pupils who receive free school meals. However, it is important to remember just because pupils do not receive free school meals or are too proud to admit to receiving them this does not mean their families are not living in food poverty, and they can still attend for a small fee. Hargadon (2012) also states that with almost a quarter of families now without employment, more rely on breakfast clubs. Breakfast clubs play a big part in helping those from more deprived areas, or for families that may not be able to provide breakfast for any other reasons (UNICEF, 2012). Pupils attend as they know they will receive a breakfast which in some cases they may never get at home (Hargadon, 2012). Some children may not even see an adult in the morning due to parents working hours and having to leave before the children get up, or it may be parents simply just not having money to feed their children (Zur, 2020).

Rayner (2012) agrees and suggests that with more children today having to get themselves out of bed and ready for school because families are all too busy with sorting other siblings or workloads. Breakfast clubs also have the benefit of pupils being able to have some time to play with their friends, and some may not get this chance out of school as families cannot afford to have friends over for tea (Rayner, 2012). Due to the increasing rate of people in poverty not being able to feed their own families without having to feed an extra one at dinner time. Due to the changes in the benefits system and the recession deepening, the problems are inevitably worsening and for parents over time are likely to get much harder (Zur, 2020). 

 On a more positive note, many benefits have also been seen from children attending breakfast clubs, some of which are, improved concentration, improved attendance, improved attainment and even better behaviours (Rowntree, 2018). In a recent report based on deprived areas of London, The School Food Trust (2008) looked at the KS2 SATs results within a range of different schools that did and did not have breakfast clubs. The results came out better for the schools that had breakfast clubs compared to those who did not (Hargadon, 2012). Likewise, Yardley (2018) agrees with this, suggesting that it also helps schools to meet their statutory obligations under the Childcare Act 2006. Furthermore, the Extended Schools core offer requirement to provide 8 am – 6 pm childcare helping families to achieve work -life balance. 

Furthermore, when looking at this from the child's viewpoint, the school asked children what do breakfast clubs mean to them, the children told the teachers that if they do not attend breakfast clubs and have no breakfast, then their belly hurts (Estyn, 2018). They cannot concentrate, but having breakfast makes them happier as well as getting to spend more time with friends. Crawford, Greaves and Farquharson (2016) also agree with this by stating that children are less likely to remember what they learn in their lessons. They are less attentive and more disruptive than those who have a balanced breakfast before school, pupils that do not have breakfast cannot focus and tend to be more withdrawn than those who appear to have had breakfast (Rayner, 2012).
 
With much research into breakfast clubs, there is evidence that school nutrition programmes can help to improve academic attainment within those schools receiving free school meals and breakfast clubs. "Magic Breakfast” is a registered charity set up to give 53 schools advice and support helping them to make breakfast clubs sustainable (Mc Connell, 2003). They provide funding costs for up to a year, this includes as much food as required, and a start-up grant of £300 for each school for the cost of buying things such as a freezer or fridge (Mc Connell, 2003). 
Likewise, with more funding like this to be made more widely available to schools to help parents that are finding it hard financially, it can help to boost attainment. 
However, there is much evidence that suggests a more cost-effective way for the running of breakfast clubs is still needed (Crawford, Greaves and Farquharson, 2016). 

The possibility of breakfast clubs becoming part of the school day, not as a before-school activity, will need more research and could be targeted by the health and education policies of schools to help improve children’s health as well as their education outcomes (Rayner, 2012). Moreover, it is also significantly important to remember that School clubs such as the breakfast club can also provide a safety net to many children (Gov, 2015).  When pupils are not in school, for instance, the six weeks of school holidays, some pupils are left very vulnerable. The pupils that rely on the school’s breakfast clubs now know that they may not get breakfast for the next six weeks or even be able to socialise with their friends due to rising concerns of poverty (Crawford, Greaves and Farquharson, 2016). Mc Connell (2003) is, however, trying to help these pupils by launching clubs to help provide breakfast throughout the holidays to those that may need it, these clubs will also help pupils to gain new skills such as cookery and exercise.  

Rayner (2012) suggests there is hope as more campaigns are now being run to help with the funding of breakfast clubs. Where breakfast clubs use to make up 4% of the different groups receiving food from the charity ‘Fare Share’, now it makes up 20%. Similarly, there are campaigns such as Kellogg’s which are hoping to raise £250,000 which will help to support clubs as well as Magic Breakfast receiving a six-figure sum from Boris Johnson to help support 50 schools for the next three years. However, this is still a long way from Mc Connell’s plans to provide 1,000 poorest schools with a boost of £13m towards self-sustaining breakfast clubs (Mc Connell, 2003). 

Zahawi (2018) stated that although government are fully aware of the food poverty and what the effects of losing breakfast clubs would do to many communities, a spokesperson stated that it was down to the schools themselves how they spend their funding. However, with less funding breakfast clubs inevitably are the first to go. Some schools are now even asking parents to help towards the cost by paying £1 a week. Because they know how important these clubs are for many families who may not be able to pay (Cooper and Stewart, 2013). Schools are trying to find different ways as they do not want to close them. For example, cutting back on fresh food and only offering popular foods which they know pupils will eat (Street and Kenway,1999).

However, it is in most cases being left down to the charities such as Magic Breakfast to help support the schools in the more deprived areas. Holmes (2018) Chief Executive of Family Action said they want to help schools to help as many pupils as possible to be able to start their day with a healthy breakfast.  Schools are encouraged to get in touch with different charities to be able to become part of the programmes that support this. In future, schools and parents need to be made more aware of how to help their communities to help those who rely on breakfast clubs (Cooper and Stewart, 2013). Not just because they are cheap childcare but because they want their children to receive the healthy breakfast and the best possible start to the day that they may not be able to supply from no fault of their own (Holmes, 2018).

It has become clear from much research that breakfast clubs do play an important role in promoting health and well-being for pupils living in poverty by increasing their attendance and improving attainment. By providing pupils with a healthy breakfast helps pupils to be able to focus on their school day, which will have a positive outcome for children’s well-being (Northen, 2012).  One secondary school noticed vulnerable pupils and decided to set up a breakfast club which was run by support staff.  They were able to build good relationships and trust with these pupils, which helped those who were more anxious to feel settled and develop social skills, while supporting the pupil’s emotional well-being and providing a healthy breakfast (Estyn, 2019). 




















Chapter Two Nurture groups

John Bowlby’s (1996) attachment theory is the fundamental theoretical model that underpins the effectiveness of nurture groups. It is a theory based around the psychological tendency to seek closeness to someone, to be able to feel secure when a person is present and then to feel anxious when that person is then absent (Mcleod, 2017).  Bowlby argues that children acquire age-appropriate behaviour through interactions with others, if a child is missing or has a distorted nurture experience it could then, in turn, lead to stunted social, cognitive and emotional development (Bowlby,1996). Ainsworth (1973) suggested that it is a bond that connects one person to another across time and space being a set of learned behaviours. 
Nurture groups are not a once and for all event, they are to take place in a critical period of a child’s life (Gopnik et al., 1999). If a child has distorted or is missing these vital nurturing experiences, then with help from nurture groups, they can be overcome.  Additionally, it has been argued that nurture groups help to build a base for schools to reach a whole school approach towards wellbeing. Through realising the importance of social and emotional factors and addressing these leads to improved educational attainment with studies showing that significant improvements have been made to attainment and emotional competence Hattie (2008).  
Nurture groups first started in 1970s in London by educational psychologist Marjorie Boxall, Boxall (2002) saw that there was much need for groups as there was a large number of children entering schools with emotional, social and behavioural needs, it was noted that these children were not ready for the demands of school life due to not being able to form trust with people or build relationships (Bennathan, Boxall and Colley, 2011).

There are now nurture groups within 1500 schools across the UK, and they have been formed to help children to be able to gain the opportunity of experiencing what nurturing experiences are, as many have never experienced these before, which then has an effect on the skills they need to excel within school life and beyond (Sloan et al. 2016). Some pupils need extra support with learning and support in making friends and growing into confident and successful individuals. Nurture groups in schools can help parents and children by giving them the support to gain the skills needed to do well at school (Evans, 2016). They enable pupils to be able to manage well and to deal with the trials and tribulations of their day to day life in school (Walker, 2010). Sander-Reio (2001) also suggest that pupils will achieve better within their time in education if they have a healthy attachment with both their peers and their teachers.

 This then would have a positive impact on the pupil's attainment, whilst there are also clear indications that nurture groups create a positive caring ethos in the school (Binnie & Allan, 2008).  This has been supported by a study by Iszatt and Wasilewska (1997) that reported that out of three hundred and eight children that had attended a nurture group eighty-seven per cent of those pupils were then able to return back into mainstream schooling within a year. Saders (2007) also supported this by suggesting that two- thirds of pupils have shown academic gains and that there is a clear link between attachment and academic achievement that the nurture groups directly address leading to positive beneficial outcomes. 

Most children do, however, start school as very confident individuals, but this is not everyone. Some do not like to be told what to do by teachers and do not engage well in teaching methods which then leaves them very disengaged from the new surroundings (Bennathan and Boxall, 2000). Cooper (2007) also suggests that In most cases it becomes an issue as it is clear that the child will either become withdrawn from classmates and teachers or even start acting-out in class, behaving aggressively towards teachers and sometimes other pupils .This then has an effect on the pupil's learning as their ability to absorb the information being given become very hard to take on board, in some cases when behaviours are so bad it can then lead to exclusion from school which can then have an emotional and damaging effect on both parent and pupils (Estyn, 2020).

The behaviour of these children not only has an effect on themselves but in most cases, it can impact adversely on others, disrupting the lesson, taking teaching time away from those that want to learn, and class morale suffers (Walker, 2010).. Likewise, in most cases, the standards and levels of attainment then falls, however, in most cases with the help of nurture groups this can be prevented (Boxall, 2002). This has been demonstrated over the past 40 years by the success of nurture groups; when given the right help and support these pupils can be taught successfully and reintroduced into mainstream classrooms to be able to continue their education with their peers  (Lucas, Insley, and Buckland, 2006). .

Nurture groups focus on six principles of nurture

1.       Children's learning is understood developmentally
2.       The classroom offers a safe base
3.       The importance of nurture for the development of wellbeing
4.       Language is a vital means of communication
5.       All behaviour is communication
6.       The importance of transition in children's lives
                                                            (Lucas, Insley, and Buckland, 2006). 

Most schools understand the importance of nurture for the development of well-being and language is a vital means of communication. Within nurture groups language is more than a skill it is about putting feelings and emotions into words (Paton, 2014). In many nurture groups pupils would act out their feelings as most cannot find the words to describe how they are feeling (Estyn, 2003). What needs to be remembered is that children all deserve to receive basic needs such as being loved, encouraged and accepted within their life’s and be that at the age of 4 or 14 nurture groups are there to be able to offer that support to minimise the chance of young people becoming disengaged or non-attendees throughout the education system. There have been many recommendations regarding nurture groups in various government papers as well as being the focus of 11 different academic studies (Estyn, 2014).

Nurture groups tend to be no more than 12 children with two caring practitioners. It normally last 1- 4 terms, the social and developmental targets are devised by using the Boxall profile carrying out a detailed assessment of the social, emotional and behavioural functioning (Walker, 2010). Targets are identified and when the targets are then met from the pupil taking part within nurture groups the children are then reintegrated back into the mainstream (Kearney, 2015).

With many studies, showing that statistics have significant advantages with academic progress improvements in social, emotional and behavioural skills, Binnie and Allen, (2008) stated that there has also been a positive change within schools and at home with behaviours, Walker (2010) also agrees that there is a positive attachment towards school. Nurture groups have also been seen to help towards developing a bond between teachers and pupils, this, in turn, helps to reduce exclusions and helps to create a whole school nurturing ethos (Cooper and Whitebread, 2007).

Studies done within schools show that there are significant improvements between pupils that have been with nurture groups and pupils that have stayed within a control group (mainstream classroom). Pupils within nurture groups have made significant improvements with their social and emotional skills and a decrease in challenging behaviours. Pupils have been seen to be able to manage their emotions better (Cooper and Whitebread, 2007). This in turn also leads to a reduction in the number of exclusions (Ofsted, 2009). The study has been able to provide strong evidence that by using the Boxall profile graph, that having nurture provision reduces pupil's social, emotional and behavioural difficulties (Kearney, 2015). Sanders (2007) agrees with this and states pupils also become better at empathising with others and as a result are able to form positive relationships with teachers and peers. 

Academic performance studies have also shown that nurture groups have given pupils better academic performance (Sanders, 2007; Reynolds et al. 2009; Seth-Smith et al. 2010), Ofsted (2012) have also stated that there has been a reduction in pupils exclusions where nurture groups are in place.

An increase in school attendance has also been seen since nurture groups have been implemented (Sanders, 2007) Sloan et al. (2016) also agrees and stated that pupils appeared to have more enjoyment of school. Pupils feel safer and are then able to enjoy school more and that then helps with their overall attendance as pupils want to be in school more (Estyn, 2014; Sanders, 2007). Somerton Primary School in Newport has reported to have seen a greater change in pupils progress and their exclusion levels have also dropped since setting up a nurture group. It was set up as a provision to improve wellbeing of vulnerable pupils and to improve pupils behaviour, with nearly all pupils now making better progress academically,  and showing more positive attitudes and exclusions now being very rare, also, it has had a positive outcome with parents and staff building good relationships (Estyn, 2019). 
However, there has also been much controversy on whether nurture groups are really needed? are they helpful or are they interfering with parenting and teaching. Studies have shown that those with mental health problems seem to experience the symptoms by the age of fourteen (Sadler, Vizard, Ford, Goodman, Goodman, Mc Manus, 2018). Schools do not see nurture groups as a barrier or a problem but more as a challenge to be able to strive to find the right approach and teaching strategies to help pupils overcome their difficulties (Estyn, 2019). Nurture groups as a targeted intervention have been seen to help and manage detrimental cognitive, affective or behavioural styles of mental health (Kim-Cohen et al., 2003). Likewise, nurture groups have helped to reduce the cost of long-term mental disorders over a lifetime, which at present, costs society seventy billion pounds a year within the UK (OECD, 2014). 

By schools providing nurture groups, it is helping to increase attainment for those more vulnerable and disadvantaged pupils to be able to remain within mainstream schools. It is helping to break the cycle of intergenerational poverty by removing barriers towards learning, National statistics (2014) stated that those with low levels of educational attainment are almost five times more likely to be in poverty now as those with higher levels of educational achievement (Department of Health and Department for Education, 2017).

By schools complying with the new mental health and well-being policies their role has become more important by supporting the wellbeing and promoting the resilience of pupils. Focussing on those where home life is less supportive, schools need to be a safe place for pupils where they can develop a sense of belonging and where they are able to learn to trust and talk openly to staff about their problems (Department for Education, 2012). Estyn (2011) stated that the care, support and guidance pupils receive in nurture groups are outstanding; staff are committed and well organised in providing the care and support the pupils need to overcome their barriers to learning. Likewise, with many benefits to nurture groups the Welsh department for education has agreed that nurture groups are an effective strategy in aiding those with behaviour and attendance issues and have seen dramatic improvements when used Estyn (2011).

 Similarly, education in Scotland also agrees and stated that as a school-based intervention it has been effective in reducing attendance issues as well as reducing crime risks, again as in Northern Ireland it has been seen by the department for social development that Nurture groups are an important tool helping to challenge the barriers that have sometimes resulted in poor educational attainment (Kearney, 2005). 

One pupil told teachers that since attending a nurture group it has helped him to be able to regulate his breathing to be able to take deep breaths and count instead of getting into trouble because someone has been egging him on to do bad things, (year 7 NG student, Staffordshire).  

The Welsh Government support the outcomes to nurture groups as they believe from the research Nurture groups significantly modified behaviours and increased social and emotional skill, as well as having an increased reduction in exclusions and an improvement in pupil’s attendance (Estyn, 2007;2014).




















Chapter Three After School Clubs

Children have a right to play as in Article 31 of the United Nations Convention of the Rights of the Child (1989) more importantly not only does play benefit pupils development it also has a vital role towards their happiness, health and well-being. 
Since 2010 schools have been obliged to provide parents and children with access to out of school childcare to help encourage teamwork and build pupils ability to manage emotions whilst also making new friends (Connolly, 2019). It has been highlighted that after school clubs are used to increase disadvantaged pupil's wellbeing and ability to be able to explore, and have access to activities they may not otherwise have the chance to take part in.

 Reports have shown after School clubs have a range of benefits and by pupils participating this leads to positive outcomes (Callanan, Laing, Chanfreau, Paylor, Skipp, Tanner and Todd, 2017). NatCen Social Research support this by findings showing that that after school clubs improve academic performance and social skills of disadvantaged pupils, studies also found that by pupils attending after school clubs they could play a role in closing the attainment gap between pupils from disadvantaged backgrounds and those with more resources (Tanner, 2016). 
 The Nuffield Foundation (2017) states clubs are an "easy vehicle" for enrichment. moreover, research also suggest that poor pupils that attended also developed better social, behavioural and emotional skills than those from similar social circumstances that did not attend (Sellgren, 2016).

 However, schools do not need to provide the care themselves, some may have after school clubs on site. Similarly, some may not have the facilities to be able to provide an on-site club so therefore get external providers or team up with other schools to be able to use their facilities (Wrench, 2020). After school clubs must be registered with Estyn and must meet all national standards (Editorial, 2009). 

After school clubs similarly to breakfast clubs have been viewed as cheaper wrap around childcare for those that are working. Recent studies have shown that they have a wider range of benefits such as helping children to relax, support the curriculum especially homework and social activities (Sellgren, 2016). Whilst some schools have also reported a direct link to improvements in attainment and pupils emotional and social wellbeing (Estyn, 2017).

Schools now realise how important after school clubs are to pupils’ wellbeing and they have become a vital part of many children’s days. By providing the added security for those disadvantaged pupils who may not get the opportunity to be able to play with friends after school. The pupils are able to take part in a variety of activities they may not get to participate in normally (Callanan, Laing, Chanfreau, Paylor, Skipp, Tanner and Todd, 2017). results also indicate that after-school clubs also bridged the gap between rich and poor, as children from disadvantaged homes participated to the same extent as those from affluent ones.

Likewise, Article 3 of the Convention on the Rights of the Child, recognises that children must be the primary concern on any decisions that affect them (UNCRC,1989). There is still much controversy surrounding school clubs with many saying that the school day has been extended with school now starting at 8 am and not finishing until 6 pm (Cameron, 2003). Some support this and feel it is good for the pupils but then some feel the day is too long for children (Ledzion, 2018). Many children are now being encouraged to start their day by attending a breakfast club due to the research and benefits seen from starting the day with a balanced healthy breakfast and then by ending there day within an after-school club to enable pupils to experience success and be able to become more positive about themselves (Schlosser, 2014).

 Jewell (2008) suggested that parents are grateful of the extra good quality childcare but also believe that after school clubs provide added benefits for their children’s well-being. This has been supported by many by suggesting that Breakfast clubs and nurture groups as well as after school clubs provide a safe, stimulating and inclusive environment out of the normal school day and can help to reduce anxiety (Jewell, 2008). With much emphasis on pupils having enjoyment with others through play and gaining new skills which they may not have chance of doing otherwise, likewise enriching the curriculum whilst doing so (Ledzion, 2018). 

With the government wanting all schools to support these extended hours as part of Every Child Matters Framework (Cameron, 2003) with the focus of the policy being that children should be supported by keeping them safe and healthy, enabling them to achieve their potential and enjoy life having their wellbeing promoted. Another target for the extended school programme is to help improve attendance, help children gain new language skills and focus on athletics as this has been seen to have positive benefits for pupil’s overall health, well-being and motivation, whilst also making it enjoyable for the children (Estyn, 2020). 

One head teacher at Benson community school stated that there have been significate changes towards attendance as children want to attend before and after school clubs more (Newcombe, 2018). Research commissioned by Clubs for Schools also suggest that one third of parents would even consider moving their child’s school if they thought that the provisions for extracurricular activities were better in a different school (Ledzion, 2018). 

Likewise, studies from the Collaborative for Academic, Social and Emotional Learning (CASEL) (2007) have also seen many benefits from afterschool clubs such as achievement, improved behaviour, sense of responsibility as well as a new interest (CASEL, 2007). It is, however, important to see after school clubs as a positive to extra- curricular activities to help with the development journey of the pupil and not an added burden on schools (Ledzion, 2018). 
Ledzion (2018) also stated that school clubs have changed from once being wraparound childcare to now being valued by parents as extra- curricular provision that are beneficial to children’s well-being. 

There have been many studies into the benefits of after school clubs that support the benefit of having the extra-curricular activities, some of these studies show higher academic achievement, pupil’s fitness levels have improved, children have been able to develop a sense of responsibility, boost their self-confidence and their self-esteem (Jewell, 2008). Similarly, Manhoney (2018) has also stated that pupils that have participated in an after-school club were least at risk to depression, this being more noticeable for those who have a poor relationship with parents or from a more deprived background as they tend to seek the support from the leaders, this leads on to the school supporting the well-being of their pupils with the focus of those within poverty (Newcombe, 2018). 

Bailley (2018) agrees with this by suggesting that after school clubs provide their children with opportunities to succeed, the chance to socialise and gain new friends as well as being able to relax, be happy and enjoy. Bailey (2008) also feels that after school clubs are important for keeping children safe. Parents know that children are engaging in different activities instead of going home to an empty house when they are still working, as well as keeping children off the streets and mixing with the wrong crowd they may be misled by (Jewell, 2008). Likewise, to breakfast clubs, after school clubs enable pupils to be able to look at schools in a different way, pupils see school as a place of fun and enjoyment not just somewhere they go to learn. 

This in turn helps those from less advantaged backgrounds who may not be high achievers and not do well academically to be able to find something that they may be better at and that they enjoy (Estyn, 2020). This in turn then helps pupils to become more positive about themselves, which can also then lead to pupil’s confidence being enhanced allowing them to participate more within the classroom (Roland, 2018). Correspondingly, afterschool clubs play a  big part in the increase of children’s attendance and the boost in poorer pupils’ results,  by helping to boost social and emotional skills, this is also supported by studies by the Nuffield Foundation who suggest that those pupils from disadvantaged backgrounds who did not attend against those from disadvantaged backgrounds that did showed significantly more progress than predicted (Sellgren, 2016). 

Studies have shown that those pupils that attended after school are more relaxed as they are able to let off steam and that they may not be able to do so if they did not attend (Estyn, 2017). This then has a knock-on effect on home life as well as to pupil’s wellbeing as it has been seen that children would arrive home more relaxed and would sleep better, leading to a calmer and more relaxed atmosphere at home (Estyn, 2020). However, unlike others, some parents do not agree with these clubs as some suggest that pupils are doing too much’ which can also lead to children becoming over-tired and developing anxiety (Roland, 2018). 


Equally, as to many school clubs there are barriers for many families and schools alike, where most schools try to help families with fees as many are either free or very low cost, making them more accessible for those from disadvantaged families (Sellgren, 2016). For schools to be able to provide these facilities they need to use a range of funding such as pupil deprivation grants, or school budgets but schools also need to rely on volunteers and school staff to help run the clubs. However, some factors such as materials for the club could become an issue (Estyn, 2019). 

Likewise, barriers such as limited availability and provisions that do not meet the needs of the children as well as the perception from parents that have had their own bad experiences may discourage their children from engaging in afterschool club activities (Callanan, Laing, Chanfreau, Paylor, Skipp & Todd, 2016).























Conclusion


 It has become clear from the findings that the amount of people living in poverty is still at an all-time high will many pupils wellbeing being affected by this, although schools are very supportive of the well-being of pupils living within poverty it is not always easy for them to be able to remove the barriers they are facing (Dr White, 2010). They are aware of the dramatic impact that poverty has on people in a variety of ways mainly the pupil’s wellbeing and academic attainment. It is almost impossible to close the gap of poverty as it is not always down to the individual that they are in poverty (Estyn, 2010). There is however help for families and children that has been discussed above with Breakfast clubs, Nurture groups and After school clubs these are all in place to help parents and pupils’ wellbeing and to be able reduce the effects of living in poverty on pupils attainment by putting them first and meeting their essential needs (Dunford, 2014). 

Breakfast clubs have now moved away from being purely seen as wrap around childcare and now have many other benefits in supporting pupils such as their attainment and well-being (Ledzion, 2018). It has also been seen that pupils are more likely to concentrate if they have a healthy breakfast which in turn has a knock-on effect throughout their day in promoting their health and wellbeing 

Breakfast clubs have been seen to be an important extension to the school day and a positive provision within schools by providing a balanced healthy breakfast. However, it has become clear that once funding for this has ended schools are then finding it hard to provide this care and in some cases pupils that need to attend may not be able to due to lack of financial support (Estyn, 2019). The evidence also suggests that more can still be done to ensure that those pupils that are in need of these provision attend the clubs provided as some feel they may be judge by doing so, so by removing the stigma they will be more positives towards them  (Rayner, 2012). 

Nurture groups which also take place within school at a critical period of the pupil’s development have proved to have positive outcomes for pupil’s well-being and although there is much controversy over nurture groups, they have been seen as a positive impact on those from less advantaged backgrounds by supporting pupils to be able to gain skills needed to return back to mainstream classes with as little judgement as possible (Estyn, 2014; Sanders, 2007).

 Moreover, looking at a whole school approach and not just that of the less advantaged may help pupils to feel more included and not feel as if they have been excluded from their peers (Gopnik et al., 1999). Likewise, Afterschool clubs also come with many positives, research has shown that pupils from a poorer background who have attended have been seen to gain better social, emotional and behavioural skills than those from similar social circumstances (Sellgren, 2016). Likewise, financial draw backs are also a factor as some schools do not have the funding to provide the extra clubs so look for government funding but once again when this funding has ended it leaves the future of the clubs down to parents and those that may not be able to afford the extra money may be then disadvantaged from being able to attend (Lewis, 2010). 

School clubs have been seen to be bridging the gap between the rich and poor as every pupil is participating in the same activities and are not being treated differently.  However, more research is needed to understand and improve school clubs and provide sustainable funding for them (Ledzion, 2018).  It has become clear that schools are doing all they can in helping to support the well-being of pupils living within poverty by supporting families by offering different clubs to help work towards reducing the poverty gap and supporting pupils by offering them the chance to improve their social and emotional skills as well as out of school activities they may not of otherwise been able to take part in (Estyn, 2010).






Moreover, it is evident that funding still plays a big part in the outcome for pupils  living in poverty  and have a lower take up of out of school activities, school based clubs, due to affordability where attendance may need to be paid for a lower cost route for these learning experiences outside of the curriculum with potential for pupils to gain social and academic development, study also suggest that the findings have implications for policymakers and practitioners concerned with improving educational enrichment (Tanner, 2016)..

The methodology used throughout was a literature review which looked at many different aspects however, further primary research in the form of interviews with parents may have given a better insight and more up to date evidence to support the findings. This would have required consent and ethical considerations to be accounted for. Therefore, this research was conducted through a desk top literature review
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