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Targets
1. To engage with and include a wider range of academic literature
2. To include a level of criticality into your writing
3. To check and refine your use of Harvard referencing.
In this critical evaluation, the focus will be on the strategic target outlined in the School Development Plan (SDP) at my placement school, an English-medium mainstream setting with 252 students. This target focuses on enhancing Welsh language communication skills across the school, addressing a challenge identified in their Estyn Report (2022), which noted a lack of confidence in spoken Welsh among both students and teachers. With a student population that includes 4% of students with Additional Learning Needs (ALN) and 3% with English as an Additional Language (EAL), 7 teachers and 4 teaching assistants; the school is committed to ensuring Welsh language proficiency is developed across the school.
This objective aligns with the Welsh Government’s ambition to increase the number of Welsh speakers to one million by 2050. According to Vygotsky's (1978) Sociocultural Theory, language development is best supported through social interaction, particularly in a learning environment where the language is actively used. Therefore, teachers play a crucial role as language models and facilitators, making teacher training vital to the success of this goal. To support this, the school has invested in the Tric a Chlic and Fal Lala schemes, which use music, singing, and games to develop confidence of the Welsh language. This is complemented by workshops for teachers and several annual visits from representatives who work directly with the children.

Learning a second language has many benefits, especially when it comes to thinking critically and solving problems. Research by Thomas and Collier (2002) shows that bilingual students often do better than monolingual students in tasks that need flexible thinking, as their brains are used to switching between different languages. This helps them improve their thinking skills, such as planning and making decisions (Kroll & Bialystok, 2013). Additionally, learning another language helps students approach problems in a more thoughtful way, as they learn to see things from different angles (Swain & Lapkin, 2001). These skills not only help in school but also support lifelong thinking and learning.
Top of Form
Bottom of Form
In addition to creating an environment for language development, it is important to recognise the power of a growth mindset. Dweck's (2006) theory of a growth mindset emphasizes that people’s abilities, including language proficiency can be developed through effort and perseverance. Creating a safe environment for mistakes is essential to this process. In the context of Welsh language learning, this means encouraging both students and teachers to view language practice as a process where errors are a natural and valuable part of learning. When teachers show that they’re willing to make mistakes and learn from them, they help students see that errors are just part of the fun of learning. This aligns with Vygotsky’s (1978) concept of the "zone of proximal development" (ZPD), where learners achieve success through support, guidance, and positive reinforcement, particularly in environments that embrace challenges rather than avoid them.


Growth Mindset: The New Psychology of Success, Carol Dweck (2006)

Carol Dweck's Mindset: The New Psychology of Success (2006) introduces the concept of growth mindset which proposes that individuals with the belief that abilities can be developed through effort, learning, and perseverance are more likely to succeed in language attainment. Dweck contrasts the growth mindset with a fixed mindset, where individuals believe that their abilities are innate and unchangeable. This difference has a big impact on how we understand education, particularly in language learning contexts, where students’ beliefs about their abilities often influence their motivation and engagement (Dweck, 2006).

A strength of Dweck's work is that it is backed by research, especially in schools. Research has demonstrated that students with a growth mindset tend to show higher levels of resilience and performance when facing challenges (Dweck, 2006). This shows that encouraging a growth mindset can be a great way to help improve language learning and will help the school build more confidence as well as supporting the Government’s target for more Welsh speakers. One weakness of Dweck’s work is that it might make the difference between fixed and growth mindsets too simple. While the framework is useful for educational interventions, it may overlook the complexities of mindset development. For example, an individual’s mindset can vary across different domains of life, and external factors such as socio-economic status or systemic barriers may influence a learner's mindset (Yeager & Dweck, 2012). Furthermore, gaps in knowledge exist regarding how mindset interacts with different types of learners, such as those with Additional Learning Needs or English as an Additional Language (EAL), where linguistic and cultural challenges may shape the development of mindset.
Future research could explore how specific interventions aimed at promoting growth mindset in language learning impact learners with diverse backgrounds, particularly EAL students. Investigating this area could address current gaps in understanding how mindset influences language acquisition in multicultural classrooms.
To complement Dweck’s work, Seligman’s (2011) Flourish offers a broader psychological perspective by introducing the concept of positive psychology. Seligman argues that using positive emotions and a sense of meaning is crucial for personal growth and resilience. This aligns with Dweck’s work, suggesting that learners’ emotional well-being and perception of their potential contribute to language confidence and success. Seligman’s broader framework could provide valuable insights into how to create a supportive, growth-oriented environment for language learners, connecting the emotional aspects of learning with the cognitive development studied by Dweck. An example of how to use Seligman’s positive psychology in the classroom to build confidence in Welsh language learning could be through a game of charades where students act out words or phrases in Welsh and their classmates try to guess what they are. This encourages students to speak Welsh in a fun, low-pressure way, helping them feel more confident and positive about using the language.

When learning, would pupils be more likely to embrace a growth mindset if the lesson is more relatable? 
Meaningful Learning: The Culture of Education, Bruner, J. S. (1996)
The concept of making learning meaningful is central to enhancing educational outcomes, particularly in language learning. Research suggests that when learners connect new knowledge to their own lives, interests and experiences they are more likely to engage deeply and retain information. One of the foundational theories in this area is Bruner’s (1996) idea of constructivist learning, which suggests that learners build understanding through active participation and problem-solving in meaningful ways. Bruner emphasizes that learning is most effective when students are involved in discovering principles for themselves and applying knowledge in real-world scenarios Bruner (1996). While the school’s schemes like Fal Lala and Tric a Chlic are great for language practice, they may not encourage deeper, more meaningful learning experiences since they don't always connect to students' personal interests or lives.
In the context of language learning, making the material relevant such as through the integration of cultural elements like incorporating Welsh celebrations, history, culture, icons, and traditions into lessons helps students see the language as a tool for personal expression. This approach doesn’t need to be limited to Welsh lessons. It can be applied across various subjects, such as art, literacy development, and even maths, allowing for innovative ways to engage students and helping to build confidence in speaking Welsh to support the schools target. As Bruner (1996) notes, "Learning is not the passive absorption of facts, but an active process of making meaning from experience." Bruner brilliantly highlights the power of making learning exciting and relevant. By weaving Welsh into students’ personal lives and cultural stories, this approach would help work towards the school’s goal of boosting Welsh communication and confidence. Not only does it help students feel more at ease speaking Welsh, but it also sparks a deeper, more lasting connection to the language, making it an exciting part of their daily lives and propelling the school toward its goal of enhancing Welsh-speaking skills across the whole school.
However, there are gaps in knowledge when it comes to providing meaningful learning for diverse groups, particularly in multicultural and bilingual classrooms. While research has shown that making learning meaningful enhances engagement, there is limited understanding of how these methods specifically benefit learners with English as an additional language or learners with additional learning needs. Further studies could explore how to design lessons that are both personally relevant and accessible to these students.
Bruner’s (1996) emphasis on active participation and the construction of knowledge is integral to understanding the deeper, more enduring engagement with learning. His ideas are consistent with contemporary theories of constructivism, which suggest that learners build new knowledge based on their prior understanding. However, Bruner’s work focuses primarily on how learning occurs through discovery and problem-solving. While these strategies are effective in some contexts, they may not address the unique needs of students in bilingual or multicultural environments. In contrast, Vygotsky (1978) argued that social interaction and guidance play a more significant role in the development of understanding, particularly for students learning new languages. Vygotsky’s concept of the zone of proximal development (ZPD) suggests that learning is more effective when supported by more knowledgeable others, such as teachers or peers.
When considering language attainment, this critique highlights the need for more structured support alongside the discovery process. In relation to the school’s target of improving Welsh communication, incorporating both Bruner’s self-directed learning and Vygotsky’s social scaffolding could enhance the effectiveness of teaching. Teachers could engage students with Welsh cultural elements while providing scaffolding through peer collaboration and teacher support. This combined approach would help build confidence Welsh, ultimately supporting the school’s goal of enhancing communication.

Supporting EAL Learners in the Welsh Language Development Process
A significant challenge in the school’s strategy is ensuring that Welsh language development is inclusive of all students, particularly those with English as an Additional Language (EAL). Cummins’ (2000) Interdependence Hypothesis suggests that skills learned in one language can transfer to another, a concept that is essential for EAL students learning Welsh. However, the school must consider the ‘Threshold Theory’ (Cummins, 1979), which suggests that EAL students may initially struggle in both languages before reaching a point where they can thrive bilingually. To support this, the school could adopt bilingual strategies that integrate both languages, such as using visual aids, peer support systems, and scaffolded language instruction to provide additional support to these learners. This approach would allow EAL students to develop Welsh while also strengthening their English skills, creating a more inclusive language development model. Regular assessment of strategies is important to track their success and make improvements. To make Welsh language learning more fun and engaging for EAL learners, the school could introduce language games like Bingo or Scavenger Hunts, where students search for Welsh words in the classroom or around the school. Interactive storytelling sessions, where students act out Welsh myths or stories, can also help bring the language to life. Additionally, incorporating technology, such as language apps or digital flashcards, could make learning Welsh more dynamic and appealing. Finally, organising
cultural events like Welsh-themed days with music, food, and traditions would immerse students in the language in an exciting interactive way.

Assessment and Progress Evaluation: Current Limitations and Suggestions
At present, the school uses methods such as Workbook Scrutiny, Listening to Learners, and Lesson Observation to assess Welsh language development. While these methods can provide insights into pupils' current performance, they mainly focus on short-term memory and the specific lesson being assessed. They fail to capture student confidence and language development, particularly in oral communication. According to Black and Wiliam (1998) Formative Assessment: assessing progress through ongoing feedback and interaction has been shown to be more effective in improving student outcomes than summative assessments. Furthermore, it would be helpful to use assessments that focus on speaking such as; Welsh debates, role play or dialogues. Students could also work on fun projects or presentations over time, showing their language skills in a natural way. Additionally, keeping language visual journals where they record their learning and practice speaking which could also help assess progress and build confidence.
“Assessment should not be a snapshot, but an ongoing process that helps both the teacher and the student understand where they are in their learning, so they can continue to grow" (Wiliam, 2011).

To give pupils the best learning experience, it’s important for teachers to refer to Welsh Government targets so that all schools provide equal opportunities for their students.
Aligning with the Welsh Government’s Four Purposes and Creating Ambitious, Capable Learners
These strategies align with the Welsh Government’s Four Purposes for creating ambitious, capable learners. By developing confidence in Welsh language skills, as outlined in the SDP, students will be empowered with the tools they need for success in a bilingual future. This approach also supports the broader educational goal of nurturing learners who are not only skilled in language but also adaptable, resilient, and prepared for challenges. Additionally, it provides pupils with the opportunity to develop essential life skills, such as target setting, self-reflection, and problem-solving, which will benefit them beyond the classroom. To further this, students can engage in self-assessment, set their own targets, and track their progress, cultivating a sense of ownership over their learning.

"The art of teaching is the art of assisting discovery" (Van Doren, 1943)

Firstly, in my teaching practice so far I’ve worked hard to create a space where pupils feel safe to take risks, especially with learning Welsh. I made sure to model mistakes myself, showing that errors are part of the learning process. At first, some students hesitated being unsure about feeling “silly” in front of their classmates; after two months, I noticed a significant shift. Pupils became much more willing to attempt speaking Welsh, even if they weren’t completely confident in their abilities. A breakthrough moment came when students openly laughed at their mistakes, showing that they were embracing the learning process rather than fearing it. In addition, by linking meaningful lessons to Welsh culture and language across both Welsh and non-Welsh subjects, I was able to normalize its use. I helped students view Welsh as a natural, integral part of their academic and social lives. This approach not only boosted their language confidence but also supported my school in achieving its target of enhancing Welsh language communication skills across the student body, as outlined in the School Development Plan. Lastly, this experience emphasized the importance of evidence-based decision-making in teaching. I learned that by observing and analysing student responses to different strategies, I could continuously refine my methods to ensure they were effective and supportive of learning. A book that has particularly supported my journey is The Power of Habit by Charles Duhigg. Duhigg’s insights into how habits shape behaviour and how to cultivate positive routines, especially when striving to create a classroom culture where students feel empowered to engage in language learning. By understanding the science of habit formation, I’ve been able to develop strategies that encourage persistence and resilience, both in myself and my students, helping me maintain ongoing learning and stay motivated to improve as an educator.
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