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Introduction

[bookmark: _GoBack]The concept of quality in early childhood services has been the subject of international debate over past decades (Moss, 1994; Penn, 2000; Tanner et al., 2006 and Dahlberg et al., 2007:179) as cited in (Cottle and Alexander, 2012), with what constitutes quality as the main perspective, the primary benefits and intended purpose within early years’ settings. Enhancing the quality of services available to children is a national and international priority, expressed through policy and research initiatives such as UNICEF, the United Nations Convention on the Rights of the Child (UNCRC, 1989), and United Nations Educational and Scientific and Cultural Organisation’s (UNESCO, 2000) ‘Education for All Movement’, as cited in (Woodhead, 2006:4), that set a global commitment to providing quality education for children. 

In 1998, the Labour Government in England launched the National Childcare Strategy (1998), which set out aims to address quality, affordability and accessibility of childcare for children from birth to 14 years, and to expand the number of available spaces in childcare settings (Population Europe Resource Finder & Archive (PERFAR), 1998). Similarly, in 2007, the Welsh Government (2017) introduced the Flying Start programme that aimed to provide high quality provision and services and to tackle poverty in the most disadvantaged areas, whilst providing free part-time education for children aged 2-3 years. Both strategies reflect on the evidence by Sylva et al. (2004), Effective Provision of Pre-school Education (EPPE) project that looked at the positive outcomes related to the quality of education and care that children receive and coincide with the National Minimum Standards (NMS), introduced in 2001, which set a baseline of required standards, that no provider may fall below, to improve services and provision using quality assurance tools.

Under section 11 of the Children Act (Great Britain, 2004) and the Childcare Act (2006) as cited in Department for Children, Schools and Families (DCSF) (2008), organisations and agencies that work with children and their families have a statutory duty to promote the welfare of children and to protect them from harm. It was under this Act and under Every Child Matters (2003), that duties were placed to ensure all services were inspected and that an integrated approach from organisations, individuals and agencies is adopted to safeguard and promote wellbeing.

Quality assurance tools such as the Sustained Shared Thinking and Emotional Wellbeing Scale and Care Inspectorate Wales are used in early years’ settings and aim to boost standards within settings - gaining recognition for the quality of service, by encouraging early years practitioners to self-assess their practice and to receive formal inspections, compared to the regulations underpinned by the NMS. Research by Sylva et al., as evidenced in the EPPE project (2004), suggests that attending high quality childcare can improve children’s intellectual and social/behavioural development as well as allows the children to achieve high quality scores and improved progress, where higher qualified staff are present. Correspondingly, this is evident in research by Melhuish (2004) who suggests that in order to provide a good quality setting which enhances children’s development, staff should be well-trained, and develop continuity, stability and improve quality. These views are supported by Bertram and Pascal (2002) which suggest that countries that invest in well-trained, professional staff are better at ensuring quality services and provision.

Sustained Shared Thinking
Sustained shared thinking occurs when:
‘two or more individuals ‘work together’ in an intellectual way to solve a problem, clarify a concept, evaluate an activity, extend a narrative etc. Both parties must contribute to the thinking and it must develop and extend the understanding. It was more likely to occur when children were interacting 1:1 with an adult or with a single peer partner and during focussed group work’. 
(Siraj-Blatchford et al. 2002 and Sylva et al. 2004)

Many theorists believe and research shows that sustained shared thinking is fundamental to how practitioners approach children’s learning and development. This is evident in research by Siraj-Blatchford et al. (2002), who looked at Researching Effective Pedagogy in the Early Years (REPEY), and found that children benefit when strong leaderships, positive relationships, high quality adult-child interactions, highly trained staff and parent partnerships are in place. There are many contrasting theories to teaching and thinking skills and sustained shared thinking – whereby, Piaget’s theory of cognitive development looked at self-initiated discovery, Vygotsky’s social learning theory stresses the importance of social interactions (Purdon, 2014 and Brodie, 2009), Bruner’s constructivist theory contradicts Piaget and Vygotsky, by placing more importance on the involvement of the more knowledgeable other in the learning process; however all three theorists consider the children as active participants in their own learning (Hashman, 2013). 

Sustained Shared Thinking and Emotional Wellbeing (SSTEW) Scale
The SSTEW scale is an environmental rating scale, developed by Siraj et al. (2015), used to assess interactional quality in early childhood education and care, and it includes dimensions of process quality based on developmental theories and practice in effective settings. It was designed to measure and promote practice that supports children in developing skills in sustained shared thinking and emotional wellbeing and builds on the Early Childhood Environmental Rating Scales and focus on the pedagogy and supports the development of strong relationships, effective communication, adult-child interactions, self-regulation and concept development (Birth to Seven Matters, 2015). 

The SSTEW scale was designed to support, increase and improve the practice and identification of sustained shared thinking within early years settings. It was developed from the evidence generated in the REPEY study (Siraj-Blatchford et al., 2002) and from international evidence that points to the importance of high-quality interactions (Bodrova and Leong, 2007; Downer et al., 2012 and Mashburn et al., 2008) as cited in (Howard et al., 2018:2). This suggests the SSTEW scale allows for assessments in making choices, independent play, interactions and problem-solving; all of which are important characteristics to children’s development and thinking. Pedagogy that supports and extends characteristics such as problem-solving (Vygotsky, 1978) and warm, welcoming and responsive interactions (Bowlby, 1969 and Ainsworth, 1979).

hese discrepancies between research and practice, and newer understandings about the impor-
tance of process quality, have led to the development of tools designed to specify and capture ped-
agogies and practices associated with SST. The SSTEW scale (Siraj et al., 2015), for example, was
designed to support, increase, and improve the practice and identiﬁcation of episodes of SST
within ECEC settings (with children aged 2–5). It was developed from the evidence base generated
by the Researching Eﬀective Pedagogy in the Early Years (REPEY) study (Siraj-Blatchford et al., 2002),
and from international evidence that, while not using the term SST, also pointed to the importance of
high-quality interactions (Bodrova & Leong, 2007; Downer et al., 2012; Mashburn et al., 2008). While
most existing ERS deal with staﬀ-child interactions, they do not take account of important character-
istics of interactions in the way SSTEW intends. That is, SSTEW was designed to extend and add to the
existing ERS; to support the recognition and diﬀerentiation of more- and less-eﬀective interactions
within ECEC settings, where eﬀectiveness is deﬁned by its inﬂuence on young children’s develop-
mental outcomes (Siraj-Blatchford et al., 2002).
SSTEW is underpinned by principles and practices that reﬂect the evidence base around eﬀective
practice. It is grounded in current thinking and developmental theories (see, for example, Mayer &
Beckh, 2016; Moreno, Shwayder, & Friedman, 2017) and considers: relational pedagogy and practices
that encourage educators to engage in responsive, warm, and aﬀectionate interactions with children
(see Ainsworth, 1979; Bowlby, 1969; Deci & Ryan, 1985; Hamre & Pianta, 2001; Ryan & Deci, 2000);
intentional pedagogy that supports and extends critical thinking, reasoning, and problem solving
(e.g. Bodrova & Leong, 2007; Vygotsky, 1978); and concept development and encouragement for
learning (e.g. Downer et al., 2012; LoCasale-Crouch et al., 2007; Mashburn et al., 2008).
SSTEW recognizes the importance of child-centered and developmentally appropriate practice
that shows progression in learning in order to support children in becoming self-regulated, auton-
omous learners. It focuses on relational and intentional pedagogy, and links successful interactions
and SST to a deep knowledge and understanding of eﬀective ECEC pedagogies and practices.
Higher scores are awarded in SSTEW when: staﬀshow that they know individual children well, includ-
ing their interests, beliefs, cultures, and achievements; there is a culture in the setting that supports
children’s curiosity, thinking, and questioning; children are seen to engage in appropriate, cognitively
challenging activities and discussions with the educators and each other; educators support conﬁ-
dence, risk taking, and autonomy in the children’s learning; each child is supported according to
their needs; and educators show a range of diﬀerent teaching and learning strategies together
with a comprehensive and relevant content knowledge that they apply ﬂexibly with contextual, indi-
vidual, and socio-cultural sensitivity. Finally, SSTEW recognizes the power of intergenerational com-
ponents of educators’work, as educators work with parents and carers to support quality interactions
in the Home Learning Environment (Kingston & Siraj, 2017)
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Care Inspectorate Wales (CIW)
CIW are the independent regulators of social care and childcare in Wales. They register, inspect and act to improve the quality and safety of services for the wellbeing of the people in Wales (Care Inspectorate Wales, 2019). CIW was designed to measure and regulate social care and early years settings using legislation such as Social Services and Wellbeing (Wales) Act 2014, The Care Standards Act 2000 and Regulation and Inspection of Social Care (Wales) 2016, regulations and the national minimum standards set out by the Welsh Government. 

From July 2016, services and organisations that provide childcare and play are required to complete an annual Self-evaluation Service Statement (SASS) and Quality Care Report, which informs CIW about the service provided and the systems for reviewing monitoring and improving the quality of care given to children and their families (Play Wales, 2019).  It is a regulatory requirement to complete the SASS and the Quality of Care Report under regulation 16 of The Child Minding and Day Care (Wales) Regulation 2010 and section 44 of the Children and Families (Wales) Measure 2010. The information collected in the SASS and the Quality of Care Reports are used by inspectors to plan for inspection, make judgements about the setting and the quality of service provided, highlight areas of priority to inspect and allows the practitioners to identify areas that need improvements, which may have been highlighted by feedback from service users.

Under the Human Rights Act (1998), The Equality Act (2010) and the UNCRC (1989), CIW have the responsibility of ensuring service users are respected, their rights are acknowledged and are reflected in the inspection frameworks. These ensure statutory frameworks, policies and procedures are in place to safeguard and protect service users. 

Compare and contrast
Unlike previous rating scales, the SSTEW scale looks beyond the environment and routines, and defines adult interactions that support children’s emotional wellbeing and the characteristics of learning. Like the SSTEW scale, CIW inspections are intended to be broad, inspecting the whole setting and its interactions with practitioners and its service users. The scales allow practitioners to gather feedback from service users to assess what is good about the service and its provisions and what could be improved to ensure a safe, secure quality environment with rich, stimulating interaction. Both CIW and the SSTEW scale allow practitioners to carry out self-assessments on the services they provide and are encouraged to identify areas of improvement.

The SSTEW scale can be used for research, audit and inspections or by educators themselves as a self-assessment tool, developing and improving practice (Howard et al., 2018). The National Day Nurseries Association (NDNA) (2019), suggests that to be able to involve the SSTEW scale in childcare settings, practitioners need to know the children in their care and develop positive relationships or sustained shared thinking, alongside knowing and understanding child development. 

Quality Assurance tools such as SSTEW and CIW evaluate quality and the elements of quality that affect children’s outcomes and inform policies. Like the SSTEW Scale, practitioners and inspectors are required to understand and have a strong focus on child development, as considered by PACEY (2016), quality and care principles and outcomes to carry out assessments. There are four different elements that are considered during inspections, ranging from the wellbeing, care and development to the leadership and management of the service. 

Unless concerns are raised, CIW inspections are usually carried out at least once in every two/three years, depending on setting type, these inspections are unannounced and can be focused inspections, where inspectors look at previous inspections and areas of improvement (Care Inspectorate Wales, 2018). Relevant training is required to ensure that the SSTEW scale is used effectively, compared to CIW inspectors who have a variety of professional backgrounds within the health and social care sector. CIW inspections vary in length depending on the size and complexity of service. Guidance in the Regulation and Inspection of Social Care (Wales) Act 2016 - Code of Practice for Inspection of Regulated Services states that small service inspections could last one day, compared to larger services that could take longer (Care Inspectorate Wales, 2016). In contrast to CIW, the SSTEW scale assessments last for two and a half hours, which could be argued that a lot of aspects, activities and observations are being missed or cut short due to the restricted time scale. However, unlike CIW inspections, SSTEW rating scale allows for detailed observations of the interactions and quality of relationships, so using the SSTEW scale alongside a CIW inspection may prove worthwhile. According to NDNA (2019) the SSTEW scales acknowledge the role that adults play in helping children to learn and develop and sets out the skills and approaches that the setting can focus on to develop their practice. 
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