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Introduction
The provisional title of this piece of research would be as follows:
An investigation into the correlation between the level of homophobic hate crime and the awareness of LGBT issues and relationships of the public. Better awareness leading to less homophobic hate crimes? 
The purpose of this study is to investigate and examine a possible link between LGBT education/awareness of the general public and the presence of homophobic hate crime in the UK. This study will involve participation by members of the public in general, including vulnerable people, young people and those identifiable as a minority within society (LGBT+).

Hate crime is on the rise in the UK, even in Wales. Welsh police forces recorded 3,932 hate crimes in the years 2017-18, a figure that has almost doubled since 2013 (BBC, 2019). In particular hate crimes linked with sexual orientation have risen by 12% in that timeframe (BBC, 2019). It has been argued that increasing LGBT awareness in schools will help to tackle homophobic hate crime (BBC, 2019)(Stonewall, 2019).
Main body
The aim of this investigation is to establish if there is any correlation between the level of homophobic hate crime experienced by the LGBT community, in relation to how well the wider population in any given area is educated on LGBT issues and relationships. The hypothesis would suggest that in areas whereby there is a lack of awareness or education on LGBT issues and relationships, then the rate of homophobic hate crime would be higher. This is expected to be the opposite in areas whereby people are aware or educated on the LGBT community and their issues/relationships, ultimately meaning hate crime will be lower. The ultimate aim of this study is to establish that education is a powerful tool in combatting homophobia and that homophobic tendencies are developed through ignorance or a lack of awareness.

The objective will be to gather this data via several different methods such as questionnaires, surveys and focus groups. Focus groups will be used as they have a number of advantages over on-to-one interviews and questionnaires. Focus groups allow researchers to gather data from several people simultaneously, as people are encouraged to converse, usually in response to an open question delivered by the researcher (Kitzinger, 1995). Whilst conversing over a topic or question asked by the researcher, participants are more likely to display emotions, body language or vocabulary that they may not necessarily display in a direct interview with a researcher, due to the more natural conversational environment of the focus group (Kitzinger, 1995). Furthermore, focus groups allow people the opportunity to explore and reflect upon their own experiences and those of others (Kitzinger, 1995). They can be brought out of their shell so to speak.

Questionnaires will also be used as they are extremely useful in collecting massive amounts of data from a population quickly. In short, they are an efficient data gathering tool for the  (Munn et al, 1990). They also offer anonymity for the participant (Munn et al, 1990), which is incredibly important when surveying a population that could be deemed vulnerable. The questions presented in a questionnaire are also standardised, meaning that the data collected from each participant will be comparative to that collected from another (Munn et al, 1990). Each participant is asked the exact same set of questions.

The data collected will be of a qualitative nature. The results will be collated and patterns or links either supporting or challenging the hypothesis will be presented. A conclusion will be drawn from the data collected.

The questionnaires will be open to people above the age of 16. They will include questions pertaining to the individual's age, sex, gender, location, knowledge of LGBT issues and relationships. The questionnaires will also ask questions pertaining to homophobia, such as personal direct/indirect experiences of homophobia, homophobia experienced by others and experiences of casual homophobia/homophobic language in every day life.

Risks could include: A breach of data protection – personable data may be accessed by others not given consent to access said data. Data could include personal identifiers. This could cause distress towards the participant, especially if they are not yet ‘out’ as LGBT+. Another risk could be distress caused by questions pertaining to homophobic hate crime. A further risk could be that a participant discloses information which may need to be passed on to relevant authorities, such as the admission of actually committing a hate crime/homophobic offence.

These risks must be handled correctly. Collection of personal data should comply with GDPR guidelines and the Data Protection Act (BSA, 2017). Data should always be stored securely with participant identifiers removed if possible to prevent anonymity being compromised (BSA, 2017). In some cases it may be necessary to share data with other researchers or parties. This must only be done if participant permission has been obtained beforehand (BSA, 2017). 

Ethically, researchers have an obligation to safeguard any and all participants and even those who may be affected by the work conducted (BSA, 2017).  Obtaining 'Informed Consent' is part of this obligation. Participants must be made aware of what the research is for, what it involves, who is financing it and how it will be distributed (BSA, 2017).

As part of obtaining ‘Informed Consent', participants, especially if they belong to a vulnerable group, such the LGBT+ community, must be made well aware of the level of anonymity and confidentiality that will be afforded them throughout the research and beyond (BSA, 2017). It is essential that participants be protected from exposure if they do not wish it.

Furthermore, in the case of a participant being below the age of 18, informed consent must be obtained from the parent/guardian of the participant (BSA, 2017).

Alongside the ethical considerations presented above, further, more specific ethics must be considered when working with LGBT+ people.

Before research begins, it should be clarified and ensured that all researchers involved are aware of the issues affecting the LGBT+ community and are respectful of any sensitivities (LGBT Foundation, 2017). Under no condition should any researcher who harbours prejudices towards or ignorance of the LGBT+ community and related issues, be allowed to partake in research (LGBT Foundation, 2017). This is for safeguarding reasons, as sociologists, whilst maintaining  ‘Professional Integrity’, must always protect participants from unnecessary harm (BSA, 2017).

In the case of LGBT+ research, researchers must be mindful about how they approach participants. The space must be ‘safe’ for the participant. People may not be aware of their sexuality and thus approaching them at school or work may not be appropriate and could cause distress (LGBT Foundation, 2017).

Finally, researchers involved must be knowledgeable and confident with regards to LGBT+ issues and comfortable discussing them with participants (LGBT Foundation, 2017). This helps to form a trusting relationship between researcher and participant and leaves the participant reassured that their queries will be answered should the have any (LGBT Foundation, 2017).
Conclusion
To conclude, it’s extremely important to establish an ethical framework prior to starting research. Ethics, allows for all participants to know exactly what the research is for, who will have access to it, how it will be distributed and who is financing it. Ethics also protects participants from harm as sociologists are bound by professional integrity to always safeguard participants. Ethics also protects the researcher(s) as they will have obtained informed consent, meaning they cannot be accused of being duplicitous.
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