


LI: To develop your 

understanding of the PLP 

and the APLP model of 

mentoring.



By the end of the session, you will...

• recap the requirements for the PLP.

• have the opportunity to discuss and plan for your PETs.

• be familiar with the mentoring strategies that you can expect to encounter 
on PTE

• know the difference between ‘deliberate practice’ and ‘novice to expert’ 
mentoring styles.
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As requested:

Time for peer discussion and preparing 
Professional Experience Templates



If you need any technical assistance in any of the above steps, please don't hesitate to contact 

EWC via email on professionaldevelopment@ewc.wales

Your PLP

Reminder

mailto:professionaldevelopment@ewc.wales


Create your template

1.Name 
your 
template

2.Date 
your 
template

S
A
V
E

3.Map your 
standards by 
choosing the 
strands.

4.Choose QTS

Reminder



Success Criteria for 
support

Success Criteria Evident in 
template 
(Y/N)

What you did and why?

An explanation of what experience you encountered

An explanation of why you did, what you did.
For example, was the motivation a result of a conversation with your mentor? A lesson 
plan evaluation? A weekly reflection target? A piece of literature you engaged with?

A reference to any ‘Teaching Standards’ that you have chosen to focus on as part of 
the experience

What have you learned?

A deep reflection on what impact your actions had on learners (including references to 
literature, where appropriate)

A clear reference to how you have developed your practice in relation to a particular 
strand

What next?

An explanation of how will you use or adapt these ideas in the future?

An explanation of how will you continue your personal learning in relation to this topic 
in the future?

Is there a piece of literature that you intend to read as a consequence of this?

General considerations for each Professional Experience Template

If the template is linked to more than one strand, each strand must be clearly 
discussed in each section of the template

A minimum of two pieces of evidence linked to the template (which are referred to in 
your writing)

At least one reference to literature which are accurately referenced

Reminder



Starter sentence examples:

➢ As part of my 6008 assignment I....

➢ During observation I noticed that...

➢ After discussion with my mentor I....

➢ In preparation for my Bridging presentation I...

➢ After reflecting on my teaching I wanted to...

➢ When reflecting on my teaching my mentor noted...

➢ During a discussion with my class mentor I was shown...

Reminder



TASK: Use the 
Standards sorting 

cards to link together 
strands for templates.

• What strands have you already covered?
• What strands have you already got evidence for?
• Are there any strands that are difficult to evidence?

• Use the Professional Standards booklet – read the descriptors carefully

Professional Standards 
Booklet - Moodle

https://moodle.uwtsd.ac.uk/mod/resource/view.php?id=526357
https://moodle.uwtsd.ac.uk/mod/resource/view.php?id=526357


The Grade 1 Mentor Development Programme is designed to equip mentors with 

the skills and strategies they need to support student teachers throughout the year; 

from beginning teacher to Qualified Teacher Status.

All Class / Subject Mentors are expected to complete this training prior to your PTE.

Grade 1 Mentor Development Programme



What philosophy influences your thinking about how student-teachers learn to teach?



Leads to mimicry, delivery 
and a technical approach Leads to agency, autonomy 

and teacher identity



The importance of obtaining a point of reference

Sharing your responses to the following questions will give your mentor an opportunity to refer back to the answers 

during weekly reflections and feedback sessions. Similarly, asking your mentor for their answers to these questions will 

give you valuable insight into the reasons that underpin Class Mentors’ own actions in the classroom.

❖ Who inspired you to become a teacher? Why was this?

❖ What was your experience of school like?

❖ What lessons did you enjoy / not enjoy in school? Why do you think this was?

❖ Have you observed any lessons that felt were particularly effective? Why do you think this was?

❖ In your opinion, how do you think you learn best?

Discuss the answers to these questions in small groups

Building effective relationships with your 
student teacher





As mentioned previously, at this stage in their learning, student-teachers should be increasingly able to 

focus on the learners and their learning as opposed to prioritising their own ‘performance’. Therefore, 

using pupil feedback, rather than offering a judgement, is particularly powerful at this point in the year.

Hattie (2012 p 158) advocates the use of student evaluations of teachers (SETs) to garner the thoughts 

and perceptions of learners. To ensure that this feedback is maximised, the student -teacher could be 

presented with the answers and encouraged to reflect on their practice accordingly.

Spend a few minutes reading through these questions. Which do you envisage 

being useful while you’re on PTE?

Moving from ‘beginner’ to ‘proficient’ 





Hattie (2012 p 164) also provides the following questions to guide mentors when encouraging student-teachers to shift 

their focus to the learners:

❖ What did and did they not understand in the lessons?

❖ What did they do when they did not understand?

❖ Did they seek help (or not)?

❖ What were the reactions from their peers to their learning?

❖ Did they believe they were listened to by this teacher?

❖ What was the nature of discussion among students during the lessons?

❖ What questions did they ask and what would they now still wish to ask?

❖ What do they now understand by success in these lessons?

❖ Finally, how close to the students think they are to the success criteria?

Developing independence 



Sherrington (2019 pp 30-31) created number of questions which are based on Rosenshine’s Principles of Instruction (Rosenshine

2012) for teachers. However, in this case, they have been selected, to support mentors when asking questions of their student-

teachers to encourage deep reflection.

Be prepared; your mentor should not be giving you all of the answers and will prompt your thinking

using the following style questions:

❖ That’s interesting, what makes you say that?

❖ That’s true, but why do you think that is?

❖ Can you give an example of where that happens?

❖ Why? Are you sure? Is there another explanation?

Giving student teachers effective and 
purposeful feedback 





Amser ar gyfer
cwestiynau

Time for 
questions
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