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Year Three Progression Report.

Contributions to this report have been made by 1601574, 1601274, 1600242, 1602422, 1600020.
 Each contributor has placed their relevant student number next to their contribution. 
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We are dual stream school in the center of Cardiff and currently have two hundred and fifty-five pupils on role. The community we serve is culturally, socially and economically diverse offering a wealth of resources to provide our pupils with a relevant, realistic and rich educational experience. We hope that by striving to provide our children with enriching experiences and opportunities we will expand their horizons and increase the number of children achieving the expected outcome in foundation phase and expected levels at key stage two. 

We are a rights respecting school, and aim to encourage all pupils to be the best they can be. We feel it is important to recognise and celebrate individuality and hope to develop pupil’s talents and strengths by encouraging them to believe in themselves and equipping them with the confidence to take on challenges, even ones that seem impossible.

We currently have 33.6% of pupils eligible for Free School Meals (FSM) and a school budget of £4,933 per pupil. We intend to use a proportion of our budget to continue professional development within our staff and implement the use of incentives to increase attendance from the current 94% to 95.3% which will bring us in line with the Welsh Governments target for the academic year 2019/2020 (WAG 2016). As a school, we hope that by raising attendance, we will increase attainment. Currently at the end of foundation phase, 87.5% of pupils achieve outcome 5 or above whilst in Key Stage 2, 84% of pupils achieve level 5 or above. 

As a school we pride ourselves on our strong links with the community and the families we cater for. We understand that many of our families rely heavily on our school and the facilities we offer such as food banks, launderette services and breakfast/after school clubs. We endeavor to continue to place our families and our community at the heart of this school so that our children can dream big, believe in themselves and achieve all that they wish too.  



[bookmark: _Toc2508056][bookmark: _Toc2520659]Class Overview (1601574)

Total number of children: 26 
Number of boys: 15
Number of girls: 11
Age: 7-8 years old  
Percentage of pupils entitled to Free School Meals: 50%
Total number of children with additional learning needs: 65%
· According to Government outcomes, children entering year three should be achieving outcome five and they should be leaving the end of year three having achieved outcome five or outcome six (equivalent to Level Two or Three).
· Majority of the children are achieving their expected outcomes.
· These children are transitioning from foundation phase to key stage two.
· There is a high percentage of children with additional learning needs in this class
NB: It has been identified through scrutinising the data that teacher marking may be lenient or inconsistent therefore causing anomalies in the data. As can be seen below, when these anomalies are applied through to year six, the children achieve unprecedented success. This progress report was compiled six weeks in to the autumn term and therefore, personal knowledge and understanding of each child has superseded some of the data received from Foundation phase. 
[bookmark: _Toc2508057][bookmark: _Toc2520660]Predicated Attainment using current value added throughout Foundation Phase. (1602422) 
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According to the National Foundation for Educational Research (2014) (NFER) children living in poverty are likely to experience a double negative impact on attainment due to their family background. The Children’s Society (2017) agrees with the NFER (2014), warning that parental unemployment is strongly linked to educational attainment and child poverty. Thus, leading to children having a lack of experiences and opportunities to reach their full protentional (Estyn 2014). Therefore, as a rights respecting school, one of our core principles is that no child should suffer discrimination due to their family background (CNCRC Article 2, no-date). 
NFER (2014) state that children eligible for Free School Meals (FSM) are, on average, lower attaining than non-free school meals pupils. Unfortunately, when reviewing the attainment at the end of Foundation Phase, our current year three cohort's attainment replicates this statement. As demonstrated in graph 1.1 bellow. 
[bookmark: _Toc2508059][bookmark: _Toc2520662]Graph 1.1 FSM Attainment Comparison. 
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At the end of Foundation Phase thirteen children did not achieve Foundation Phase Indicator, 75% of these children were eligible for FSM. 
However, upon further examination of the data, the FSM children who failed to obtain the required level for the Foundation Phase Indicator (FPI) all have Additional Learning Needs (ALN). Whilst there are eight FSM children who obtained FPI, Donaldson (2015) advises viewing the children as individuals and catering for their individual needs therefore, a measurement of attainment based only on FSM should be considered unreliable. 
[bookmark: _Toc2508060][bookmark: _Toc2520663]1.2 An overview of attainment and the Foundation Phase Indicator. 
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NB: Due to confidentiality the children’s names have been reduced to initials. This information can be provided upon request.


According to Estyn (2014), early intervention is key to tackling the effects of deprivation and poverty. Therefore, upon entering the school each child creates an ‘I want to’ plan, which allows the children, parents/carers and teachers to set high and achievable expectations.
[bookmark: _Toc2508061][bookmark: _Toc2520664]1.3 An example of an ‘I want to’ plan.
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Dweck (2014) and WAG (2015) both state that by setting high, achievable expectations, children will have an intrinsic want to meet said expectations. However, Hattie (2001) believes that such expectation can only be effective if pupil voice is incorporated. Therefore, our ‘I want to’ plans incorporate a significant amount of pupil voice. Furthermore, as a school, we feel that it is important to include our parents/carers in the process. This not only strengthens home-school links, it allows us to build a casual and personal rapport with each family.   
Donaldson (2015) and Estyn (2016) raises the question of how an influential environmental can affect attainment. Therefore, as a school we have carefully considered the environments our children are exposed to. To further parental links we have incorporated our parent's council by asking them to help with fund raising and events organising. This enables our school to offer the children engaging and influential experiences through educational school trips, expert key speakers and extracurricular clubs. The success of these strategies will be monitored and assessed on an ongoing basis with adaptations being implemented if and when required. We feel that this will be of significant benefit to pupils eligible for FSM as well as expecting to see an increase in value added across all our pupils. 

[bookmark: _Toc2508062][bookmark: _Toc2520665]Gender (1601574)

[bookmark: _Toc2508063][bookmark: _Toc2520666]Overview
In this class it could be suggested that the girls are currently slightly academically outperforming the boys. Throughout the data, there is a slight trend where there is a minutiae gender gap in the children’s baseline data. However, the children have recently been assessed at the end of foundation phase and it is this data the practitioner has utilised to base conclusions upon. The Foundation Phase Indicator (FPI) is a combined measure of performance of pupils at the end of the Foundation Phase (Welsh Government, 2018). In this class, five out of fifteen boys did not achieve their foundation phase indicator, equating to 33%. Whereas three out of eleven girls did not achieve equating to 27%. Wales Online (2016) suggest that nationally for the first time since the statistics were introduced, the difference between boys and girls in the key Foundation Phase Indicator has widened. When the data from the three assessed areas is triangulated and mean attainment average is worked out it results in Outcome 4.86 for the boys and Outcome 5.08 for the girls (Figure 2.1). This results in .22% gap which is arguably quite startling. Hence there is a need to address and find suitable strategies or interventions to remedy.  
As a rights’ respecting school, we ensure that our children are free from discrimination whatever their gender (UNICEF, unknown date). To elaborate, as a school we aim to ensure that we avert from gender stereotypes and ensure pupils’ progress regardless of their gender and help them to achieve their full potential. Several articles and documents were analysed in order to find potential strategies and ideas to close the gender attainment gap. Estyn (2008) highlighted that many schools continue to use too limited a range of strategies to cater for the differences between girls and boys in terms of their overall maturity and capability as individual learners. Therefore, when assessing and concluding what strategies to use we placed the pupils at the centre and endeavoured to make sure all strategies respected the pupils’ as individuals.
	

	Boys Mean Attainment
	Girls Mean Attainment
	Difference

	LCE
	4.66
	4.90
	0.24

	MDT
	4.86
	5.09
	0.23

	PSD
	5.06
	5.27
	0.21

	Combined
	4.86
	5.08
	0.22


[bookmark: _Toc2508064][bookmark: _Toc2520667]Figure 2.1- Differences in gender attainment.
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Strategy One: Mixed gender seating plan. 
Focus: Ensure children are sat in a mixed gender seating plan and in a boy-girl pattern where possible. However, ensure children are sat with ability groups for differentiation purposes.
Rationale: Skelton, Francis and Valkanova (2007, cited in Department for Children, Schools and Families, unknown date) suggest that the peer group can be of central importance in reinforcing gender stereotypes. Given the choice, pupils usually sit in same-gender groups and this could result in children being influenced by the gendered behaviour of their peers (Department for Children, Schools and Families, unknown date). Hence it could be beneficial to, where appropriate, sit children in mixed gendered tables.
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[bookmark: _Toc2508066][bookmark: _Toc2520669]Figure 2.2- How seating is arranged in Year Three.

Strategy Two: Ensure extra-curricular clubs are non-gender restricted.
Focus: Incorporate pupil voice by asking children what extra-curricular clubs they would like to participate in. Examine resources available to implement clubs.
Rationale: As suggested by Department for Children, Schools and Families (unknown date) by adhering to gender stereotypes and creating an idea that only some activities and behaviours are gender appropriate may limit rather than enhance pupils’ engagement with the curriculum.  One of the recommendations Estyn (2008) suggest is that schools should challenge gender stereotyping. We ensure that our clubs are not exlusive and non-gender restricted. We ensure that children have access to majority of our clubs by running them both during lunchtime and after school.  
	
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	Lunchtime 
	Book club
	Debate club
	Choir
	Film club
	Sign Language

	After school
	Maths
	Netball

	Rugby 
	Coding
	


[bookmark: _Toc2508067][bookmark: _Toc2520670]Figure 2.3- Our extra-curricular clubs.

Strategy Three: Deliver a broad, well-rounded curriculum that engages all our learners and prioritises pupil voice and appeals to pupils’ individualised learning styles. 
Focus: Understand pupils individualised learning preferences and interests. 
Rationale: Donaldson (2015) envisages a curriculum that engages pupils’ interest. Schools which attempt to alter the curriculum to provide a ‘boy-friendly’ curriculum have been found to reinforce gender stereotypes, but their actions have been shown to be ineffective (Department for Children, Schools and Families, unknown date). Hence, we intend to encourage a curriculum that engages pupils’ interests and avoids stereotypes could raise attainment of all learners regardless of gender.
[bookmark: _Toc2508068][bookmark: _Toc2520671]Reasoning 

Closing the Gap Between Boys' and Girls' Attainment in Schools (Estyn, 2008) highlighted a case study that demonstrated how a school modified its overall ethos rather than implementing a singular strategy to improve gender attainment. This arguably effective practice has included identifying learning styles, utilising an effective assessment system to track pupil’s progress toward targets and utilising consistent implementation of positive behaviour policies (Estyn, 2008). Therefore, as a school, we concluded to trial a combination of these suggestion and ensure our extra-curricular clubs are non-gendered restricted in order to further close the marginal attainment gap that exists in this class data.


[bookmark: _Toc2508069][bookmark: _Toc2520672]Monitoring and Assessment.
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[bookmark: _Toc2508070]We aim to further close marginal gender attainment gap by implementing strategies that have been discussed throguhout this report. As a school we shall monitor and track progress using Incerts (Assessment Foundation, unknown date). We aim to endeavour to ensure the marginal attainment gap does not widen and if it does, we shall intervene at the earliest possible point and will reassess chosen strategies.
[bookmark: _Toc2520673]Future Progression.

If the strategies implemented are successful, we endeavour to share good practice with our staff if they discover there is a marginal gender attainment gap in their classes also. Our school might possibly be entitled to Raise Attainment and Individual Standards in Education (RAISE) Funding (Welsh Government, 2012). The strategy provides schools with funding to target disadvantaged pupils and potentially raise their level of performance. The one condition schools need to have to qualify for additional funding is a free school meal percentage higher than twenty percent. Our school has approximately thirty four percent free school meals. So we concluded that we would investigate this additional funding in future if our school needed to implement specific interventions or purchase resources that would help to close the marginal gender attainment gap. According to Estyn (2008) some schools are using RAISE funding specifically to support boys. 



[bookmark: _Toc2508071][bookmark: _Toc2520674]Additional Learning Needs (1600242)
KidsTalk is something that I became interested in during my electives fortnight that I have recently undertaken. The scheme is designed to specifically help with students who have Behaviour, social and emotional difficulties and covers topics such as bullying, behaviour and social situations to familiarise students with these and develop strategies to help them in certain situations. Within Year 3, there are 6 pupils who I have referred to this program as they have been identified as having BESD (behaviour, emotional and social difficulties). 
After analysing the data given, it was interesting to see that all 6 pupils with BESD achieved outcome 5 in their end of Foundation Phase Outcomes. As talked about in the presentation, these outcomes suggest that the students have behaviour problems as opposed to social difficulties as they would not have achieved these outcomes if the students had social difficulties. This suggests that behaviour is the key issue with these pupils. 
BESD, or Behaviour, Emotional and Social Difficulties effects children who have behavioural issues, may have suffered a highly emotional episode during their lives or maybe socially awkward. These issues also stem from attachment issues and can be a result of how they live their lives at home. According to Government guidelines, BESD is defined as 
“Pupils with behavioural, emotional and social difficulties cover the full range of ability and continuum of severity. Their behaviours present a barrier to learning and persist despite the implementation of an effective school behaviour policy and personal/social curriculum. They may be withdrawn or isolated, disruptive and disturbing, hyperactive and lack concentration, have immature social skills or present challenging behaviours.” (DfES, 2015) 
BESD is classed as an Additional Learning Need (ALN). This means that the pupils who are classed as having BESD require extra attention inside and outside of the classroom. This requires pupils to complete a one-page profile stating their interests and needs. This one page profile forms the basis of what the pupil needs to succeed in school. These are very much individual and are all unique as they are completed by students themselves and are tailored to what their needs are. 
I have decided to use KidsTalk as my main strategy for these 6 students. As found in your handout, this gives information about the topic of “school”. This is predominantly based on behaviour issues and aims to develop strategies to combat bad behaviour within school. This would highly benefit these 6 students as they may be missing vital lessons due to bad behaviour. By going through the KidsTalk program, students will develop strategies and coping mechanisms that could be used during lessons. Judging by the students’ outcomes, it is clear that they have made good progress. 
The theory behind KidsTalk is interesting. The way in which the materials are organised appears to replicate the way in which (according to constructivist theories) we develop frameworks of knowledge into which new experiences can be incorporated. The materials are very much based on reality in many and varied ways. (Langdon, n.d) This allows the students to relate to the situations in a personal way as they can understand what is happening in school. The pupils may have even been in the situation before. 




[bookmark: _Toc2520675]Language, Literacy and Communication (1600020)

I have looked at the literacy aspect of the 26 learners within the year 3 class at Ysgol Yr Enfys. All of the learners have made significant progress throughout the foundation phase, however 8 pupils have not reached outcome 5 at the end of this phase, which is the WAG (2015) issued outcome guidelines. WAG (2018) state that 84% of children achieve outcome 5 in Language, Literacy and communication at the end of Foundation phase compare to 93.4% of children achieving outcome 5 in personal and social development, cultural diversity and well-being, showing that literacy teaching needs to be improved to raise standards of attainment. Estyn (2018) show a steady rate of improvement across the curriculum, however there is room of improvement within the literacy and mathematics aspects of the curriculum.   
The children within this year 3 class were grouped at the beginning of the school year using the teacher assessment for literacy in year 2. It can be seen in the graph the higher ability group working at outcome 6 have 2 pupils, the middle ability group working at outcome 5 have 16 pupils, which have subsequently been split into 2 groups to enable more cohesive learning and the lower ability group working at outcome 4 have 8 pupils. The lower ability group are in most need of an intervention at this stage to enable them to progress within year 3. 

To enable this group to progress it is suggested that the Lexia programme be used to aid the children in their literacy development. The programme is a reading programme which incorporates phonics, spelling, grammar and sentence structure. It will assess the pupil at the start of their learning journey and then create an individualised programme of study to aid the pupil in the areas that need development as Donaldson (2015), Brooks (2016) and Huf & Raggl (2017) advises viewing the children as individuals and catering for their individual needs is an essential part of raising attainment. As the pupil progresses it will alter the learning for the pupil in order to develop them further. The programme will record their progress and development which the teacher can then access to track the pupils progression in order to aid planning within the classroom. Estyn (2017) and Donaldson (2015) state that monitoring and tracking pupil progress will aid in raising pupil attainment. The pupils will be able to access this at home as well as in school, allowing parents to be involved in their child’s learning which Estyn (2018) have suggested helps children achieve.
 It is a computerised programme which can be accessed on a tablet, laptop or Ipad which will help the pupils develop their use of ICT also. The children gain points and certificates for their achievements which gives them incentive to want to progress through the program. The cost of the Lexia programme is between £22 and £32 per pupil. To start, the programme will be used for the children in most need of development however if it proves to be successful it could be rolled out throughout the whole school depending on funding. As this is an individually constructed programme of study for the pupil, all pupils could benefit from using the program enabling them to progress at whatever level they start at. It would be expected that the children working at outcome 4 would be able to reach level 5 or higher at the end of year 3 through the use of this program. This program has been successful in many schools such as Maes Yr Haul School and Caerau Shool where they have seen a significant improvement in the pupil’s literacy development within the lower attaining pupils. A study carried out by Brooks (2016) has supported the use of Lexia within schools explaining that the reading scores are improved, it closes the reading gap and builds on early literacy skills. 
 There are other strategies that could be used, such as one to one reading time, however staffing levels would not allow for this. After school literacy clubs could be introduced however there may not be sufficient uptake of the club to be effective. Read write inc could be used throughout the school, however children are grouped through ability. This may leave some pupils with gaps in their development and a formal assessment is needed in order for them to progress through the program as seen on PTE experiences and the electives. Through the use of Lexia the children have an individualised learning program where they do not have to wait for assessment to be moved on as the program is constantly assessing the pupil’s development and alters the learning for the pupil as they progress which is a more formative way of assessment. Donaldon (2015) has suggested formative assessment as being the way forward for pupil assessment in the future. As there is no formal assessment or test for the pupil with Lexia, it allows the pupils to develop their skills without the worry of a test.
It is felt that this program would benefit the pupils and progress them to their expected outcome or exceed their expected outcome.


[bookmark: _Toc2508073][bookmark: _Toc2520676]Mathematics (1601274)
[bookmark: _Toc2508074][bookmark: _Toc2520677]The Children
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Through assessing the data 81% of the class received outcome 5 or above. However, this table highlights the children identified as needing the intervention doodle maths. Each one of these children are currently below the outcome 5 grade which is expected at the end of foundation phase.
[bookmark: _Toc2508075][bookmark: _Toc2520678]Intervention 
The intervention chosen is doodle maths, the is specifically for children aged between 7-11 and so would be suitable for these year 3 children. It begins by the classroom teacher inputting where each child currently sits within the academic year and tailors questions based around the curriculum. There is also a teacher portal which gives the teachers instant feedback on the children and gives reports on each individual childs strengths and weaknesses, allowing the teacher to give appropriate feedback. The programme is designed to be used 10 minutes daily so teachers can fit it around their regular classroom routine. The doodle maths intervention group will be run by an LSA, with both the LSA and the classroom teacher having access to the teacher portal. 
[bookmark: _Toc2508076][bookmark: _Toc2520679]Case studies 
There has been evidence to suggest that using doodle maths can help raise attainment. In a recent study by the university of Bath they outlined that children that over summer months children lose on average 2.8 marks in their mathematics progress in just 7 weeks. Whilst the children who used doodle maths for as little as 20 minutes per week were 4 times less likely to experience any learning loss. 
Link to case study -https://www.doodlemaths.com/wp-content/uploads/2016/10/doodlemaths_study_summary.pdf

[bookmark: _Toc2508077][bookmark: _Toc2520680]Tewkesbury C of E Primary School

What really works for you about DoodleMaths?
DoodleMaths allows the students to work independently and take control of their learning. The work programmes are personalised so it caters for differing abilities and the user friendly nature of the app really engages the children. We use DoodleMaths in a number of ways including lunchtime and early morning clubs, mental maths starters, changeover time between teachers and during wet play.
[bookmark: _Toc2508078][bookmark: _Toc2520681]St Edward’s Preparatory

What really works for you about DoodleMaths?
 It works independently and raises areas of weakness through its progressive approach to maths development. This gives the opportunity to individualise teaching at a time when the child is motivated to learn.
[bookmark: _Toc2508079][bookmark: _Toc2520682]Ashford Hill Primary School

All children from Y1 upwards are given DoodleMaths homework. They have to get 50 stars across the week as part of the whole package of what we expect weekly. Teachers keep regular tabs on how many stars the children have earned and we have a catch-up session for those who haven’t managed to achieve the magic 50 in the week.
Children are very motivated to complete their homework this way as they can do it on the go, at the breakfast table or just in a spare 5 minutes. It is leading to our children’s fluency with number being improved and a hot topic of conversation amongst our learners about how many stars they have earned in a week!
[bookmark: _Toc2508080][bookmark: _Toc2520683]Raising attainment

Raising attainment in numeracy and literacy is always a key element within Estyn reports. Estyn (2017) outline the benefits monitoring can have raising attainment within numeracy. Estyn (2017) suggest by teachers successfully utilizing a RAG system for numeracy it can help them monitor progress and raise attainment in numeracy. The teacher portal within the doodle maths application allows teachers to have instant access to each child’s report. It also outlines where the children’s strengths and weaknesses are within the current curriculum. This can help the teacher tailor lessons activities to each individual child’s needs. 
Link to report - https://www.estyn.gov.wales/effective-practice/raising-attainment-through-monitoring-pupil-progress
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	Priority
	Actions
	
	

	Close marginal gender attainment gap (1601574)
	-Develop mixed gender seating plan.
-Aim for boy/girl arrangement where possible
	-Ensure extra-curricular clubs are not exclusive
-Utilise pupil voice to decide upon extra-curricular clubs
	-Deliver a well-rounded curriculum that incorporates pupil voice.
-Recognise individual leaning styles.


	Ensure pupils are not disadvantaged by priority
(1602422)
	-To offer pupils many diverse   experiences and opportunities for learning.
-Set out clear, high expectations. 
	-Ensure the school uses local rich resources to give learning a purpose and cement community relationships.
	-Build local relationships with families, local business and other relevant resources. 

	Raise standards of lower attainers in numeracy.
 (1601274)
	-Incorporate the doodle maths program for our year 3 lower ability children. 
	-Ensure teachers are frequently monitoring the focus childrens progress on doodle maths.
	-Send parental logins out following the childrens assessment on doodle maths. 

	Raise standards of  in literacy

	-Implement lexia 
	
	

	Raise standards of children with BESD
 (1600242)
	-have more parental engagement within the class 
	–Pupils to complete kids talk program 
	-Whole class to complete 1 page profile for cover teacher knowledge
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My mum said | always look
happy when I'm talking to
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expression to my emotion.

My teacher wants me to practice
reading with expression.

Think about what | am saying
and how it might affect people.

I will try to match my emotions to
the conversation.

| will practise reading aloud,
speaking clearly and varying
expressions to help the listener
understand the stol

My teacher will provide reading
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An example of an | want to plan for a pupil who has social and emotional difficulties. The green text is linked to the national

curriculum.
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