Title: A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. Word count: 4,000 words for written assignment with 1,000-word equivalence for lesson observations and incident reflections. This means that the written assignment should be 4,000 words (or 10% above or below). The words within the appendices but the preparation of appendices is considered equivalent to 1,000 words worth of work.
The aim of my assignment will be to critically evaluate and identify the next steps of learning from an observation of a group of learners whereby a critical incident occurred. I will then further example my understanding and application of ideologies such as Tripp’s (1993) critical incident approach along with other theories. In doing so this will enhance my knowledge and encourage reflective practice in my professional development in readiness for progressive professional development from such encounters. 
A critical incident according to Tripp (1993) is defined as “.. an interpretation of the significance of an event. To take something as a critical incident is a value judgement we make, and the basis of that judgement is the significance we attach to the meaning of the incident...”   This statement can cause mixed feelings upon reading, therefore I will try to disect this for you and explain what is meant by a critical incident. When thinking about a critical incident you automatically connect this with something traumatic, a ‘critical’ incident. However, it is in fact an everyday occurence that is then critically assessed. 
To further guide you through my writings I would like to provide you with a structure of how my intended points will flow. Leading on from this introduction I will look at the role of critical reflections, the contextual premise from my observation and the compliance of BERA, an in depth description of the critical incident and how this relates to the Four purposes which will then lead on to my literature review. Next you will see my reflection period appropriately evaluating the next steps and finally my conclusion to summarise points made and link to the Professional Standards of Teaching. 
The position of a teacher is a forever changing one. It constantly uses the skill of reflection before, during and after teaching. This is to ensure that the information being projected to learners contain suitable substance and is effectively delivered to them. This can be further reinforced by academic authors, Gray and MacBain, in their book Learning Theories in Childhood (2015), “… it is extremely important for Early Years Practitioners to reflect upon the learning environments, and particularly ‘enabling environments’ that can be created for all.”. By creating suitable circumstances i.e. – ‘enabling environments,’ a reflection period will enable teachers to continue to enrich their learning environments to allow learners to become the best version of themselves. This also correlates to the recent reforms to the curriculum in Wales and led to the production of the four purposes. It allows pupils to be ambitious capable learners, healthy confident individuals, enterprising creative contributors and to be ethically informed citizens. 
The use of critical reflection in the teaching practice encourages feedback from all angles to further develop education as a whole. Tripp’s Critical Incident Methodology allows this critical reflection to happen by following the steps outlined; observe, analyse, plan, develop and can be seen throughout the basis of my writings. It is essential for a teacher to be able to critically reflect upon their work and relationships with their learners to establish an idea as to what progression steps each individual may be at and how to apply future teachings to this. This is further illustrated by Wright (2006) who proposes that “We need to know what each pupil is capable of and how they can be challenged.”. I will go on to explain an example of this in my observation stage and how the teacher implemented these points. 
During my observation I was fortunate enough to attend a local Church in Wales, English Medium, Secondary School, where I carried out some research whilst adhering to the BERA (2018) guidelines in relation to critical incidents. For the purpose of the information, I am about to share I will be applying guideline 40 to protect anonymity of those involved. The school received ‘excellent’ Judgments in all inspection areas in the most recent ESTYN inspection in 2018. 
I was based at the school for two days and observed 4 different lessons. The lessons varied between subjects and age groups. Whilst observing, one lesson in particular caught my interest and that was of a Year 9 Religious Studies lesson. Before the lesson I had a brief conversation with the class teacher who explained to me that they were working at a ‘lower ability’ standard and that her teaching methods would reflect this. 
I sat at the back of the class to carry out my research whilst the teacher carried out her lesson (please refer to Table 1 of The Observation Sheets). The reasoning behind choosing this position in the classroom was because I felt I would benefit from having a full view of the classroom, therefore allow me to critically evaluate all activities going on throughout the lesson. It would also cause less of a distraction to the learners in this class. The classroom was bright and airy. The learners were sat in a pre-determined seating plan, four columns of tables, 4 in each row facing the smart board with two learners per table.  
 It was around mid-way through the very structured lesson it became apparent that a pupil (pupil X) sat at the front of the classroom had become notably disengaged with the very heavily teacher - led work that was taking place. Pupil X continuously turned around and tried to distract other pupils by making gestures and hand signals. The teacher during a question-and-answer session with the class stood directly in front of Pupil X’s table and simply directed a question at the disengaged pupil (Pupil X). By doing so, the teacher had addressed the issue of Pupil X not participating in the task and redirected Pupil X’s focus back on to the topic of discussion without any negative discipline or further disruption to the class. 
The positive punishment then encouraged Pupil X to remain engaged with the tasks ahead. The response to the teacher’s action enabled Pupil X to ‘understand and consider the impact of their actions when making choices’ and resulted in Pupil X making the right choice. The teacher had discreetly enabled Pupil X to become an ethically informed citizen. There are numerous strategies that could be used whilst teaching when encountering such behaviour, but I feel that this reaction by the teacher was best suited for the disengaged child as well as the class as a whole. I will expand further into these strategies and specific theories that would fall in line with this critical incident later. 
This lesson including the critical incident was an example of “Refining the Teaching” and in particular related to “Managing the learning environment.” It was apparent that the Class Teacher had experienced this type of incident before and engaged in the use of Tripp’s Critical Incident Methodology to progress within her teaching methods. It could also be suggested that the Teacher essentially used this methodology as the incident was unfolding. 
The Class Teacher observed what Pupil X was doing, analysed the situation, planned how to approach the ongoing situation, and developed their teaching to prevent the incident from creating more disruption to all learners. The immediate reaction of the Class Teacher was an example of “Influencing Learners” and reinforced the principle of ‘... encouraging them (learners) as active participants in their own learning...’ Upon further analyse of the incident the Class Teacher ‘... promoted and secured learner’s self-motivation and self-direction in their learning.” By directing a question to Pupil X, it set an example to the remainder of the class that they should all be engaged therefore any pupils not fully engaged would now self-motivate and re-direct their attention to the task at hand. 
The structure of the lesson was mainly delivered through Vygotsky’s Scaffolding Theory. Lev Vygotsky suggests that learner’s progress through the Zone of Proximal Development and an outcome is reached to enable that learner to effectively process information. Through the Scaffolding Theory, knowledge from the teacher is being presented, absorbed and the learner devises their own conclusions. Aubrey and Riley in their book Understanding and Using Educational Theories (2015) proposed that ... “The theory states that students learn more quickly when working collaboratively with someone who is more informed, compared to learning the content alone.” My opinion is that this is essential in any learning environment. To try and learn alone limits your success as you as an individual are restricted by your own mind and capabilities of understanding.
Vygotsky’s theory is evidentally linked to collaborative learning between the teacher and the learner. This statement is supported by (Kuusisaari 2014, 47).  The Class Teacher provided the structure of learning for the learners to fully engage. The information was essentially ‘spoon fed to them’ and they took from it what they individually perceived. The Class Teacher however instructed the learner by directing to them what to write and how to write it along with evaluating for them why this information is necessary for their learning. By doing so, the teacher made sure that there was no cognitive overload for the low ability class and that everybody was able to process the information given. Again this coincides with the teacher “ Refining the teaching”. 

My intuitive thoughts towards this theory and the way in which it was delivered to the class I observed, positively confirmed for me that the ‘Scaffolding Theory’ was the most effective way in which these learners could successfully absorb the knowledge being projected.

A further noticeable strategy adopted by the Class teacher that opposes Vygotsky’s Scaffolding Theory as it is mainly framing the learning experience for pupils, was the way in which the teacher delivered the lesson. The Class Teacher used the method of Proximity Control. In essence the lesson was heavily teacher led but the way in which the teacher delivered it played a major role.  The teacher enhanced the learning by teaching from a distance to remind pupils of how they are expected to behave. Althouogh the informationo being projected on to the children was indicitively selected by the Class Teacher the way in which the teacher effectively enabled the learners to digest the information was not framed out. The information being delivered was heavily structed however the actual practial side of delivering that information was performed in a reasonable manner allowing the learner’s to not be overwhelmed. Ie – even thought the Class teacher was in full control of the content being learned the physical sense of how they were practically learning it in the classroom setting was that of a relaxed, unpressurised one. 

However, this route of teaching supports the notion of Skinner’s Conditioning Theory (1948). B.F. Skinner designed a theory which promoted expectant behaviours to be established as a result of a specific direction or stimulus. The class teacher being the stimulus and the outcome being the learner’s behaviour or level of engagement. The theory is a product of Edward Thorndike’s Law of Effect. It states that behaviours that lead to satisfying results are likely to be continued. The pupils in class I observed had been conditioned to respond/act in appropriate ways by certain actions carried out by the teacher. For example, Pupil X knew that by the teacher asking them a question, it triggered the response from Pupil X to the question and furthermore to conform to the classroom rules, ie. Pay attention to the task at hand. 

Skinner’s Operant Conditioning Theory evidented in practice during my observation worked hand in hand with the use of postive reinforcement.  The Class Teacher used this approach to maintain concentration and engagement throughout the lesson especially when dealing with the incident of Pupil X not being engaged and trying to disrupt others. Although Pupil X was clearly not taking part in the lesson/tasks at the time leading up to the incident, the Class Teacher simply directed a question to Pupil X which re-focused the pupil and was rewarded once the answer had been given to the question. Therefore even though Pupil X was portraying negative behaviour (trying to disrupt others), Pupil X was not given a negative punsihment which could have then created a more comprehensive incident. 

The approach the teacher decided to take had a greater impact for not only Pupil X but also for the whole class. Pupil X acknowledged this resulting in said Pupil conforming to the rules of the classroom. Scott et al (2017) provide a more clear explanation of what essentially happened during the incident I witnessed, “positive reinforcement is the process of increasing the future probability of some behavior by following that behavior with a pleasant or desirable consequence” The Class Teacher gave Pupil X attention and acknowledged them which gave them the gratification they desired which then lead to Pupil X engaging with the lesson. Again exampling Skinner’s Operant Conditioning Theory. 

The authenticity of how the Class Teacher approached the incident equivalently established further encouragement of the Four Purposes. In particular promoting pupils to be ambitious, capable learners who are ready to learn throughout their lives. By the class teacher adopting the reaction that they did to the critical incident infused the principle of respect for both the Class Teacher themselves, the class as a whole and Pupil X. The teacher could have negatively responded to Pupil X and caused a scene essentially embarrassing the pupil and/or knocking the confidence of the pupil and disrupting the whole class. However, the teacher chose to respectfully discipline Pupil X and reinforce to other members of the class that this behaviour would not be tolerated. In doing so the class teacher also reminded Pupil X that they are an ambitious capable learner as Pupil X was not engaged but after being prompted and stimulated, they were able to answer the question given. The Class Teacher implemented appropriately using the Professional Standards for Qualified Teacher Status (2008) (QTS) ...’a clear framework for classroom discipline’ and ...’manage(d) learners’ behaviour constructively to promote their self-control and independence’.
By reflecting on this experience, it has provided me with the following outcomes. Firstly, I would like to explain how by reflecting on this critical incident will enable me to establish and make confident decisions in my future practice and promote working relationships with learners. Essentially by reflecting on this incident it allows me to discover certain approaches to particular scenarios. It also encourages me to think about how I would respond to certain circumstances in my teaching career. I feel that it is vital to use the method of reflection especially in the beginning and continuously throughout my career as it establishes professional progression. To be able to reflect on a particular instance such as this provides me with the opportunity to take away points/narratives to implement in the future to guide my actions as a beginner. I agree with the opinion of Schon (1987) who proposes that reflection is a ...’crucial aspect of the process by which beginners in a discipline improve their practice.’. 
In further support of the point, I am trying to make is that reflection and evaluation of teaching in practice plays a vital role in that of a teacher’s progression. This can be explained by Farrell (2008) who defines critical incidents especially as ‘any unplanned event that occurs in class, which if reflected on helps teachers to uncover new understandings of teaching and learning.’. To explicitly interpret the teacher becomes the learner by reflecting upon their own actions. As a student/trainee in any profession it could be suggested not just in a professional role but also in a ‘life role,’ we do not know everything about that role as soon as we step into the role it is an ongoing, progressing journey. We learn from experience. 
Upon reflecting on the critical incident observed during the Year 9 Religious Studies lesson it was with great admiration and appreciation of the Class Teacher that I was enabled to use the scenario as part of this essay. I feel that the Class Teacher handled the incident immensely. If I were to encounter a similar experience, I would most definitely remember this incident and use it in my response to such experiences. The Class Teacher implemented numerous of the QTS Standards in particular the responses were a result of assessment of ‘the impact of their teaching on the progress of all learners and modified their planning and classroom practice where necessary’ to provide all learner’s will the most beneficial learning environment.
To add future proposals to this incident my next steps would be to ensure that I have sufficient content to encourage my learners to be fully engaged and stimulated in what they are learning. I would research into other teaching strategies to equip myself with a wide variety of knowledge to be able to apply to such incidents. One particular strategy I have come across whilst researching is ‘Teach Like a Champion’ created by Doug Lemov. Which uses the method of “cold calling” which encourages teacher to ask a specific learner (possibly a learner that may not be participating or it could be a learner who is participating fully) a question during a question-and-answer session to ensure that the chosen learner is engaged, and processing information being delivered. This can also be used as a way to assess how much information the learner has absorbed, allowing for continual assessment.     
 I would be consistent in terms of positively reinforcing Pupil X throughout the remainder of the lesson to keep them motivated and make the right choices. In the longer term I would use questioning in the next lesson to the class as a whole but make sure that questions were directed to Pupil X to allow not only Pupil X but all pupils to recall previous information for reinforcement as suggested in JB Watson’s Recall Behaviourism Theory (1913). This theory suggests that if we recall/retrieve information frequently then we are more likely to store it in our Long-Term Memory. I would also make a point to Pupil X that I would be ‘keeping an eye on them’ without explicitly saying so.
    To conclude, when dealing with critical incidents as outlined by Tripp’s (1993) explanation, I would approach such encounters with an analytical/evaluative scope. There could be many reasons as to why the incident occurred therefore my response to such situations would be that of a cautious one. I would ensure that areas of the curriculum through specific criterions are being acknowledged including the Four Purposes. I would implement, in particular with the observed critical incident, that my actions/teaching methods enabled learner’s to “achieve their full educational potential and to establish fair, respectful, trusting, supportive and constructive relationships with them “, as outlined in page 7, Professional Attributes in the QTS Standards. In doing so, I will give the learner’s a full, equal, and fair learning experience. This would also encourage me to communicate effectively with not only the learner’s but colleagues and other supporting bodies also. 
By reflecting on my practice, it paves the way for personal professional development. For the purpose of my essay by reflecting and critically assessing other teachers in practice it has provided me with the opportunity to fully understand and comprehend what is required of a teacher. It has been required of me to further my “knowledge and understanding of a range of teaching, learning and behaviour management strategies and know how to use and adapt them.” Therefore, providing me with the template to be able to personalise these methods and approaches in readiness for my teaching capabilities. 
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