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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR SENIOR FELLOW
(WRITTEN RECORD)


SECTION ONE:

	NAME
	
Okeoma John-Paul Okeke

	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	Institute of Inner-City Learning (IICL) London


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	
Senior Lecturer

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	
Programme Director

	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS:   5              MONTHS: 8




	
APPLICATION FOR SENIOR FELLOW

In your application for recognition as a Senior Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 3, Senior Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, all Areas of Activity, all elements of Core Knowledge and all of the Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your written account in the Areas of Activity and through two case studies.









	
General Principles to consider in preparing you application

· You will find it very helpful to refer at all times to the relevant parts of the UKPSF. 

· The nature of Descriptor 3 is distinct from Descriptor 2 as it requires applicants to evidence a thorough understanding of effective approaches to teaching and learning and their personal influence/impact on the teaching and learning practices of others.  Therefore applicants should fully address the holistic nature of Descriptor 3, by providing evidence of a sustained record of effectiveness in relation to both personal teaching and learning practices and positive influence on the practices of others. 

· Your application is centred round the processes of continuing professional learning and development activity related to teaching, learning and assessment responsibilities. This includes appropriate research and scholarly activity and the leadership, management and administration of academic provision and support. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach.

· The standards are inclusive in nature so D3 incorporates D2.

· Ensure you provide reasons for the choice of activities you describe and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making. As well as completing Section Two of this application, you should include two case studies outlining contributions you have made to learning and teaching in HE.

· Whilst it is important that you address all of the dimensions of the Framework, given the complex and integrative nature of professional practice at this level you should avoid a mechanistic or tick-box mapping approach to ensure full coverage.

· By applying to become a Senior Fellow you will have the opportunity to:

· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Model good practice for other staff and be better able to encourage and support them to seek recognition for their own work in this area.
· Increase your influence and impact by gaining national recognition for your contribution to teaching and the support of learning within the HE context






SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. In addition, as outlined above, you should demonstrate a thorough understanding of effective approaches to teaching and learning and evidence of your positive personal influence/impact on the teaching and learning practices of others.

The impact of the activities you choose to discuss should reflect Descriptor 3, Senior Fellowship and so you should refer to the Guidance Handbook to assist you with achieving this.

The form will expand as you enter your information
























	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences and the personal development and/or professional practice of others

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners and colleagues in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments
· Contribution to the professional development of colleagues/associates through the design and planning process


	Write your evidence here

Programme Management Evidence
I have worked in a more senior role in the last three years moving from a lecturer to a senior lecturer. During this period, I have developed significant experience in programme management, our students’ teaching, and learning experience and have played a crucial role in supporting academic staff across the two programmes. Upon taking the responsibility of the BABM programme, I quickly realised that the role involved managing different cohorts, a team of staff and the challenges that were associated with this meant that I had to develop effective communication between the team of academic staff, students, and other supporting staff. The highlights of this role were actively stemming the withdrawal rates in the programme in the second year and the overall student attainment across modules that were deemed very difficult by students that included Accounting and entrepreneurship.  This was identified by asking students in the sessions I dropped in level 6 why some of their colleagues left the programme. They mentioned consistently they were concerned that they wanted a clear link with the course materials and the real-world problems that they can practically relate to.

Efforts to address this included an overhaul of all the teaching materials which saw me discuss this with all academic staff and tasked the module leaders to change all the materials on the module pages. The overall content of the teaching resources is in line with the module descriptor and the use of relevant industry-related case studies as part of the seminars. This ensured that the students could relate better with these resources as well as see the links with the theories they learn and the world of practice These efforts ensured that the module content does not disadvantage the students who are studying at the campus as we have a large cohort of non-native English language speakers. I initiated a drive to develop experiential learning through study visits and drop-in sessions by external practitioners in the sessions. The addition of external industry input enriched the programme as the students can relate to the world of practice. 


Evidence of academic leadership
I have been involved in the development of curriculum at the module level and at the programme level. 

For example, at UWTSD London, I was actively involved in the development of content for the 2018 BABM programme revalidation document that reviewed the overall programme content to ensure that it reflects employers’ demand. This built upon the strategy to improve the data from our Graduate Outcomes 2017/18 survey which indicated that 83% of UWTSD London graduates were in employment and/or further study 15 months after completing their studies compared to the 94% UWTSD average. This experience supported the development of pedagogic materials in the areas of programme as my core subject area of HRM was evident in this. 

In 2021, I worked in collaboration with colleagues across the University (London and Wales) in the development of programmes to implement transformational change that was crucial to reposition across all the institutes in the University the Doctoral programme. It was crucial to develop modules that would reflect the dynamic world of research in a post covid 19 world of academic research. 

Under my watch, I led a team-wide collaboration with colleagues to overhaul the contents of the modules that were being delivered to ensure that it is relevant and in alignment with the module descriptors. The justification for this proactive approach to the management of the programme was shaped by the feedback that I received from employers during the programme revalidation consultation process. It was an inclusive process for me as I believed that my understanding of what employers are seeking should be reflected in the design of the curriculum. This approach saw an engaging approach to the implementation of the designed curriculum which has made a difference in improving the quality of the graduates at the University. This is going to support the UWTSD London’s efforts to prepare our graduates to play an active role in supporting their prospective employers. 

These experiences have broadened my understanding of issues related to quality assurance and supporting students as well as colleagues.    






	A2:  Teaching and/or supporting learning (700 words)
Identify how you work collaboratively with colleagues to engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Collaborative lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog; engagement in a professional community to impact positively upon the practice of others
· Joint development of learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Development/Sharing of Material from online training
· Sharing of learning activities with colleagues, supported through the VLE (Moodle)
· Impact/influence upon the teaching and/or support practice of others


	Write your evidence here

During my time as the BABM programme manager, I made conscious efforts to ensure that members of team embedded authentic assessment into all the modules that was delivered in the programme which was supported by having a module community (Wiggins, 1990). I encouraged colleagues to work collaboratively to assess each other assessments and where possible inform other members of the teaching team. I encouraged colleagues who were module leaders to develop assessment briefs that will enable students to simulate real business problems and proffer solutions (A2). This ensured that the link theory and practice was evident in the modules and increased a sense of community in my module teams (Wiggins, 1990). I have worked with colleagues to support them develop this practice. I have had mentoring sessions on authentic assessment with new colleagues which reflect on my practice and mentored new hourly paid lecturers at the London Campus as well as colleagues who are new to this approach. This has been really appreciated both at the Institute board level and at BABM team. 
 
Under my watch within the BABM programme, I developed a non-intrusive peer assessment of teaching and teaching observations which were recorded. I relied on data from the student feedback/evaluations which raised concerns about the classroom experience. For new colleagues, the feedback was discussed with them, and areas of improvement were identified. This was supported with the invitation and engagement of an Academic from the professional community to come and deliver a session titled “Maximising student engagement – exploring design and facilitation approaches to support active learning in online teaching”. On the 17 December 2020. This session had an impact positively upon the practice of the team that I was managing in the programme. The team had the opportunity to share and reflect on their learning which has made a lot of difference since the time. This has supported the current work I am doing as one of the Learning, Enhancement, and Advancement Programme (LEAP) fellows within the University representing the Institute of Inner-City Learning (IICL). In this role, I have been tasked with a project with another LEAP Fellow to provide for the Institute a far more flexible framework where LEAP Fellows are able to give constructive feedback to colleagues on the specific aspects of their teaching and learning. This framework will go beyond class observation as it will give colleagues a chance to discuss issues that they encounter in their teaching practice within the institute. We hope to use this framework as a way of sharing and embedding good practice as well as identifying training needs for colleagues. This framework will incorporate my extensive years of practical experience of teaching with innovative learning styles and connecting the right classroom activity to the lesson to enhance understanding of the students using practical examples they can relate to.


Embedding Professional values in my practice
My teaching activities and techniques are designed to cover the professional values (PV) which take into consideration a range of teaching approaches and modes of delivery takes into consideration that every student is respected and there is inclusion in the classroom. I encourage questioning on the part of the students and encourage the classroom to be a safe space for my students. This has seen me work closely with the disability services at UWTSD as I recognise that some students may have some disabilities that are hidden which its open knowledge can lead to feelings of embarrassment and as such may not engage in the lectures. My recognition of these following discussions with the Disability services lead at the London campus has seen me recognise this in my classes. In my classes, I use ice-breaking techniques which encourage participation. It is crucial for me as I recognise these students, I encourage my students who come from diverse backgrounds to be open to values other than their own and learn from them. This reinforces the notion of Inner City learning as it acknowledges the wider context where my university operates. This approach was promoted to colleagues within the BABM teaching when I was managing the BABM programme and the resultant effect was an increased success rate on the modules





	A3:  Assessing and giving feedback to learners (700 words)
Show how you develop assessment strategies and activities that are appropriate to learning experiences in a collegial manner; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal and should include examples of how your practice impacts/influences the professional practices of others. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include collaborative working to develop and influence:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

Formal quality assurance processes relating to assessment  

I am currently one of the Learning, Enhancement, and Advancement Programme (LEAP) fellows within the University representing the Institute of Inner-City Learning (IICL). Part of this role has seen me work collaboratively with colleagues to develop innovative projects, embed good practice, and enhance learning and teaching across the University. In addition to this, I am currently working on developing innovative approaches to assessment (working collaboratively with the QAA) and the review of programme design to enhance learning (as part of a collaborative pan-Wales QAA project).

Upon taking the responsibility of the BABM programme, I took time to go through the student evaluation from the previous academic terms and reached out to colleagues who had taught some of the modules that the students had raised concerns about. The collaborative approach to developing a sustained and innovative approach to feedback as well as the assessment was crucial to the improved student experience on the programme. For instance, staff who led the modules met as part of a team to discuss the assessment and this pre-assessment moderation also helped improve the quality of assessments. My understanding of andragogy helped me to highlight the importance of the motivation of our students in the programme and their engagement in the classes with collaborative learning. At the London Campus, we have a lot of mature students, and they are more committed to a decision by ensuring they take part in the decision-making. With this cohort of students, I acknowledge their varied strengths, but I allow them to share the responsibility in their mutual quest to accomplish their goals. It was pertinent to remind my team that these are students who are quite experienced, and it was crucial that the assessment tasks incorporate innovative learning materials as well as capture the realities they can relate to as this sustains their engagement to the degree attainment. Understanding Andragogy works for me, and this has helped me develop mutual trust and respect and accept the differences in abilities of my students at this level. In my classes, I have introduced Pecha Kucha to my students as it helps them build confidence to speak about their work and this has seen them engage more with the learning materials. 

I have developed extensive practical experience of teaching with innovative learning styles and connecting the right classroom activity to the lesson to enhance understanding using practical examples. I do structure my lessons to be more student-centered and focused on interactive-based learning, catering to students’ different learning styles to enhance students' understanding and learning experience. I regularly provide objective feedback that is fair, equitable, summative, in line with quality assurance, which motivates deep learning. I have developed more insights into understanding students’ backgrounds to ensure that the assessment is brief and adequate. For modules with more than 1 coursework component, I have ensured that each coursework provides a laddering opportunity for students learning so that students can develop both critical and practical insight into the modules. For instance, in the Entrepreneurship module that I teach, the first part of the assessment involves a guest speaker coming in to talk to students about their entrepreneurial journey. This then builds into the next assessment and sees the students achieve the learning outcome at a level that is appropriate for the student profile. 

External examiner roles
Evidence to support my quality assurance experience includes my roles as external examiner for the following Universities and programmes - Coventry University - PgC/PgD/MA Leadership in the Road Sector and MA Management. At the University of Bedfordshire - BSc Human Resource Management, BSc Human Resource Management with Placement, BSc Human Resource Management with Law. In this role, I have assessed the assessment practice of the different subject groups to ensure that the contents that is being delivered within the module meets the expectations as well as requirements relevant for the standards of the award. This ensures that the assessment system is fair in the awarding and classification of degrees as I have a role to play during the examination boards.

I am an external for PhD examinations Anglia Ruskin University where I play a fundamental part in the assessment process for postgraduate research degrees. In this role, I assess the written thesis against the criteria set by the University’s Research Degree regulations. I play an active part within UTWSD and externally in ensuring that the degrees awarded by these Universities meet or exceed the academic standards specified in Framework for Higher Education Qualifications, subject benchmark statements, the QAA Code of Practice, and (where appropriate) the requirements of professional bodies.





	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you work with colleagues, internally and/or externally, to make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you and others undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries; professional dialogue
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues to improve impact on teaching and learning, both personally and on the practice of others
· Observations of teaching/learning activities
· Analysis and sharing of evidence from electronic forms such as blogs and discussion forums to influence future practice

	Write your evidence here

Using social cultural pedagogy to improve student performance. 

I believe that no one should be left behind in class and I actualise this using a socio-cultural pedagogic approach. Our student profile is one that is demographically diverse with over 95% being non-native to the UK. As such, in using this approach, I make a conscious effort to speak clearly and slowly and try to incorporate materials that are reflective of the class demography in my teaching, learning, and assessment practice. 

With the understanding that our students come from various parts of the world, their diversity needs are considered in the structuring of my classes as well as the activities that is given to the class group (A1). I do acknowledge that some of my students may be silent learners and every effort is made to know the students by their names which helps me ensure that my classroom is conducive to foster healthy intellectual interactions. For instance, on a regular basis, I ask the students to share their experience of a subject based on what is obtainable in their home country or culture. This makes the students feel involved as it fosters a co-creative learning environment within my classes. My good rapport with the students and the genuine interest supports my interactions with them in the classroom. This approach which I believe is a student-centred approach to teaching that improves the engagement level of my students whether it is a seminar or a lecture. 

I operate an open-door approach to teaching and learning, giving students the support that they need to thrive in their studies (A4). My practice is to take extra care to break down the topic in a way that it is understood by students. My lectures are presented in simple clear terms with tutorials that are mainly activity based to further re-enforce what has been taught (A2).

I have been able to confidently use technologies such as MS Teams, the Virtual Learning Environment to teach as well as support our students learning. During the initial lockdown of the, it was quite a challenge for our students as many of them have never learnt in what can be termed as distance learning/remote learning. I attended a lot of self-development programmes on LinkedIn Learning as well as external facilitators.  and took advantage of some of the training that the Institution had to provide. For instance, during my time as the BABM programme manager, I put forward a request to the Digital Learning Manager Digital Creativity & Learning at UWTSD to ask for a Panopto training and Moodle training session for our staff within my team at the London Campus. Many of them had never taught virtually before the lockdown for Covid-19 and were only relying on the basic training that was offered during the sudden transition to an online provision. As a programme manager who was carrying out peer observation, I realised that many of my colleagues and students hid behind the virtual safe space and gave a lot of excuses such as internet problems. I supported my team with emphasis on the need to engage the students and ensure that they used their cameras during their sessions while encouraging the students to do the same when they speak. The results were dramatic, and it ensured that the distance the students had amongst their peers were bridged. The results were reflected in student satisfaction at the end of the term module survey at the end of June 2020 term that reinforced that beginning with myself, I was able to lead my team to ensure that we had overall in the BABM programme an inclusive, engaged and participatory classroom for our students.

Reflecting on my time as a programme leader for the BABM, I have received formal and informal/unsolicited feedback from students and colleagues to improve impact on teaching and learning, both personally and on the practice of others. Peers have also expressed confidence working with me. 




	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances teaching and learning within your own personal practice, your School/Faculty and/or the institution as a whole. You should demonstrate explicitly connections between your research and/or scholarly activity and your and others’ professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

I continually strived to develop my teaching practice by engaging in activities that support my development as a teacher. This year, I have put in more than the 5 hours required which supports my teaching and learning focused CPD for this academic year. I took part actively in the all-day UoG SHIFT conference that took place between 11th –12th January 2022. During this conference, I attended presentations and talks which focused on Inclusive assessments, inclusive curriculum. I appreciated the session on that presented evidence on the Impact of Covid-19 lockdown on Student and Staff Health and Well-Being as this was an area that a lot has been said about. I have improved my efforts to ensure that my class is inclusive taking into consideration the reality that the self-efficacy of some of our continuing students was also impacted by the lockdown. Ensuring that innovative ways and the interactive nature of my sessions would make a lot of difference to my students. I have also incorporated regular pairing of the students in my class to get them to discuss their work more and use innovative TEL tools that the University subscribes to “MS Teams.” I give general video recap that is based on what the students have done in the previous week and use it to guide them on what they need to do this week. I use emails feedback to support them and pair them in Microsoft team meetings

In addition, these are some of the engagements that I have attended and presented in the past year. 

NEXUS Plus Conference 2021. Paper Topic: ‘Supervising Student Research Projects’ 2nd July 2021. The University of Wales Trinity Saint David (Virtual Conference). 

• UWTSD Postgraduate Summer School 2021. Paper Topic: Your Research Journey. 11th September 2021. The University of Wales Trinity Saint David (Virtual Conference).

Ongoing Mentoring and Coaching Programme – Institute of Leadership and Management (ILM) recognised qualification, University of Wales Trinity Saint David, 2022.

Academy of innovation, entrepreneurship, and knowledge 2022 conference ACIEK conference paper - ACIEK Conference (Seville, June 28–30, 2022)

Research informed teaching 
As a research active academic, I utilise information from research to provide contemporary and evidence-based content to my teaching. My publications are in leading journals. My research background has helped to successfully supervise DBA, MA/MBA and BSc/BA students through to completion. 

As a UWTSD IICL LEAP Fellows, I am involved in the following projects.

a) Peer Support – As a LEAP Fellow, I give constructive feedback to colleagues on the specific aspects of their learning and teaching. This goes beyond class observation as it gives colleagues a chance to discuss issues that they encounter in their teaching practice. I contribute to the sharing and embedding of good practice as well as identifying training needs for colleagues within the Institute. 
b) Teaching Awards – I am contributing to the development of teaching awards’ process for teaching staff members which will see students get a chance to nominate a staff that has supported or helped them. For our staff, this is also an incentive that will help to develop and embed good practice and are helped to advance their professional skills and development through recognition which will improve the overall engagement of colleagues within the institute.
Additional related activities I am involved in as a LEAP Fellow:
· I have contributed to the development of the ‘Staff Development Survey’ by UWTSD LEAP Fellows – shared in August 2021 with all IICL teaching staff by LEAP Fellows and reported results to the IICL Quality Team, including questions for all lecturers regarding workshops for enhancement of teaching and learning practices. 
· Disseminated information to all IICL lecturers about the ‘NEXUS Learning and Teaching Framework 2021-22’ – as shared by Prof Mirjam Plantinga.

Above all, in my role as a LEAP Fellow, I play an active role in disseminating information among IICL colleagues during meetings, and across the University, for enhancement of teaching and learning practices





The Case Studies

As well as completing the Application Form for Senior Fellow, applicants must also submit two case studies.

The case studies should provide reflective accounts of two particular contributions or experiences which: 

· have had a significant impact upon the co-ordination, support, supervision, management and/or mentoring of others (whether individuals and/or teams), in relation to learning and teaching
· demonstrate the applicant’s sustained effectiveness in relation to learning and teaching and that they meet the criteria for Senior Fellowship.
Applicants should use the two case studies to address different aspects of Descriptor 3, with a focus on their organisation, leadership and/or management of specific aspects of learning and teaching provision. They might include informal activities, whether individual, collaborative or team-based, that have had a significant impact on their academic practice and/or on the practice of others. The emphasis should be on their effectiveness in relation to learning and teaching and should incorporate how they have led, organised or managed specific aspects of learning and teaching provision.

At least one of the case studies should focus on a situation where the applicant worked with others using their skills, knowledge and awareness in leading, managing or organising programmes, subjects and/or disciplinary areas. They should clearly demonstrate an integrated and reflective approach to academic practice that incorporates research, scholarship and/or professional practice. 

Applicants are advised to refer to the Guidance Handbook for more advice.

	Case Study 1. (1,000 words)


	Write your Case Study here


 
Case Study 1 – Bringing Significant transformation to the teaching and learning experience of our students in through the coordination and management of others. An example of Accounting Fundamentals module. 
 
I was given the responsibility of managing the BABM programme in June 2020. This was a huge task following the 2020 Lockdown and the sudden transition to a virtual provision of teaching and learning to our students using MS Teams.  I had also a considerable challenge as some of the staff who had joined us in June 2020 were also gaining the first exposure to virtual teaching and delivery of the courses as they were coming from institutions that had not yet trialled the virtual learning platform that we used. 
 
The challenges identified included the need to review the teaching and learning resources on Moodle and ensure consistency of materials as well as resources, the impact of Covid 19, and robust Academic team management. I took into consideration that some of them had made this shift as the Lockdown also had an impact on their decision to change careers. This I had to ensure that while our students got the best, it was also crucial to provide mentoring as well as support to these colleagues.  
  
I began this transformation by looking closely at how the academic team is managed, the key issues and how action points within the teaching team were followed up. In my role as the programme manager, it was crucial to creating a congenial atmosphere within the programme team which would support the work the lecturers do. For instance, there was a need to proactively address the approach to unique modules such as accounting which has in the past been traditionally by physically written examinations. Intense and professional discussions were held with the teaching team to identify ways to improve the teaching and learning outcomes of such modules. This meant sharing the professional perspective of one of the staff who joined the team newly and reinforced the argument that assessments in the module should not be watered down to essays as the ACCA perspective remained examinations. This insight was crucial, and I shared the module student survey feedback for the accounting module which was not encouraging.  I had reflected on the student’s concerns and these insights were crucial to the conversations on what needs to improve were held with the teaching team. We were able to identify the necessary changes that had to be brought in immediately which was crucial to improving the student experience in this module. This began with the selection of the module leaders who had a grounded knowledge as well as subject expertise in accounting. 
 

I insisted that the team use the flipped model which was quite new to the teaching and delivery of accounting. This meant I had to provide additional support which saw me meeting with the accounting team for 30 mins every week to identify the resources that we would use for all the teaching teams. The aim was to see the students independently look at the resources they would be provided before the actual classes and that would help them focus on the learning that was going to take place in the lectures. This gave them a chance to synthesise the resources they were given and in their own way analyse them before the class. I wanted to put our students at the centre of our learning, and I believed that for my colleagues who had joined the university from the industry, their experiences, as well as practical cases, were crucial to the creation of an active learning environment. 
 
It is worth noting that I had four new staff on the accounting teaching team, with one coming from the industry and two recent Accounting Doctoral graduates. They were keen and contributed actively to the innovative approach, but they were less comfortable with the technological challenges of flipped lectures in a virtual space. I took into consideration that most of our students were not the traditional type of students and knowledge of Andragogy was crucial to support our students' learning, especially going by the circumstances at that time which was the peak of Covid 19. I reviewed the materials during our weekly meeting to ensure that it is intellectually stimulating and challenging. These materials and resources came in the form of MS PowerPoint slides and web-based content. Formative tasks using Moodle chats/forums/wikis which encouraged peer-to-peer learning was used. I shared individual learning videos and podcasts which I sought the help of the campus librarian. These materials were reviewed by the teaching team to ensure that there was consistency in the understanding of how the materials should be used in the classes as the module was taught simultaneously on the weekday as well as on weekends provision. 

There was extensive use of case studies and guest lecturers as one way to enable students to relate theory to the world of practice. The impact was a significant improvement in student engagement and attainment of the module learning outcomes. For instance, as evidenced at the end of year student surveys, there was over 92% student engagement across Accounting Fundamentals, a module that has raised concerns in the past and suddenly students had to adapt to accommodate the changes due to Covid-19 which has seen our students undertake online examinations in line with the expected standards. As part of my role in the transformation of the BABM programme, I shared this flipped approach to the teaching team across other modules, share the insights from this successful technological approach and changes to the University’s board at an institute as well as an overall university level. This is the future of teaching and learning where staff is supported to build their confidence through a robust mentoring approach.





	Case Study 2. (1,000 words)


	Write your Case Study here


Case Study 2– Facilitating a Doctoral community practice at UWTSD embedded with a hybrid learning environment (focuses on my current role at UWTSD where I am currently managing the Part II of the Doctoral programme). 

At UWTSD, our doctoral researchers represent a crucial group within the Institute of Inner-City Learning with around 95% of our Doctoral researchers being international students and 93% of the doctoral supervisory staff are part of a supervisory pool which means they do not primarily work for the campus. The enrolment trend for the programme when I began to manage the programme was on a downward trend as students had begun to withdraw due to poor engagement and performance issues. The lockdown did not help this either. 

I began a massive student retention drive and transformations of Part II of the programme. This started with a meeting with all the supervisors to create a community of doctoral practice that would focus on first identifying things that could be improved, then sharing what would count as best practices in their primary places of work which will see us develop visible and professional research at the campus. I relied on my passion to connect with people and the use of technology which helped me connect with academics as well as practitioners in the industry.
 
The staff for the first time felt that someone within the University cared about how they felt, how the students under their watch fared. I also used these sessions to remind them of the UWTSD research degree regulations and offered additional coaching to these colleagues. It is crucial to state that these colleagues did not primarily work for UWTSD and as such, it was quite easy for them to disappear into their work and without students having their challenges heightened due to covid, this meant that student productivity levels were reduced, the student morale was low, the priorities of our students changed as some lost jobs, lost relatives due to Covid 19, and some questioned the relevance of their data already collected were in doubt and meant further data collection. This also had a knock-on effect on the supervisory relationship. 

I began to plan actively pedagogically focused sessions on their research which was primarily focused on ending the culture of working in silos to encourage knowledge sharing and collaboration among the supervisors and students on the DBA, as well as ensuring that I could work collaboratively with the team of staff I managed. This approach ensured that I had a regular flow of information that ensured that I managed the programme better. I was an active facilitator in the CPD sessions I ran for the students which were done primarily using MS Teams but looking back at these experiences, I used this platform to share my own experiences as a researcher and this saw me also ensure that I engaged more supervisors which helped them to see beyond their students and view the DBA Part II as part of a wider knowledge community within the institute.
 
Since then, I regularly facilitate a range of CPD events for both staff who supervise on the DBA and this attracts at least 30 participants. My activities initially concentrated on getting everyone up to speed with the more general requirements of research design and methodology for all disciplines.  This was reinforced with the fundamentals of qualitative and quantitative analysis with a literature review. A core component of this learning approach was to raise the profile of the institute within the campus in a way that complimented the work of the doctoral college. I struggled with the initial demand for these sessions as they were packed with quality that made them very interactive and engaging in learning. I used the VITAE framework for researcher development as a guiding framework to focus on the needs of our students, and colleagues which factored in design, structure, and most importantly, the learners learning style. 

The engagement of the community has grown, and I usually ensure that these events are planned in consultation with the staff I manage and the students who are part of this community. I must take into consideration the needs of all members of this community of practice as that is the only way I can show participatory leadership that aligns and encourages inclusion and participation. With my experience in HR and managing a company, I have brought that into academia while relying on the technological landscape made a lot accessible since Covid 19. It has helped me build a strong relationship with students and colleagues on the DBA Part II as there has been a demand for more sessions that can be done virtually via MS teams and Zoom as the community has embraced the use of technology in the future.

The aim of facilitating these events was to ensure that intellectual isolation was addressed as some of our students were working in silos and this meant a loss of motivation. These events and workshops where mostly academic activities have improved the socialisation among the students. These specific events and activities amongst our doctoral research students are ensuring that at the London Campus, a community of practice is being developed that is inclusive. This has seen the DBA students build new networks with other colleagues at different levels in the programme and staff within the team which is relevant to their learning at UWTSD London. The absence of on-campus supervision and events meant our students socialising was something that they missed. However, the use of virtual events using MS Teams filled that absence and the students were encouraged to share resources using the virtual platforms at their disposal.

At the London campus, I have been able to build up a DBA Part II community that is cohesive that enables collective knowledge development which supports our student’s academic experience in the programme. We have had online workshops, successful webinars, and online courses. These sessions have covered a variety of subjects and enabled students to access these resources through MS Teams and the DBA Part II module page. It has 100% recommendations from all students that have attended to date. 

I have senior-level support and interest across the university; my challenge now is to lead the DBA Part II to a model that is sustainable and integral to the Institute’s priorities. 





SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Senior Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Dr. Dennis Pepple (Associate Professor)

	Job Title
	Director of Employability, University of Leicester School of Business,
University of Wales Trinity Saint David – Doctoral Supervisor London Campus; Lecturer Birmingham Campus. 

	Faculty/Centre/School/Department
	Institute of Inner-City Learning 

	Email address
	d.pepple@uwtsd.ac.uk

dgp13@leicester.ac.uk

	In what capacity can this individual comment on your professional practice?

Dr Deane is a colleague and career mentor. I manage the doctoral programme where he also supervises our students and I support the teaching and learning strategy of the Institute as s LEAP Fellow which sees me deliver sessions across London as well as Birmingham.





	Second Referee:


	Name
	Husam Alharahsheh

	Job Title
	CertHE Skills for the Workplace - Programme Co-ordinator, London Campus  


	Faculty/Centre/School/Department
	Institute of Inner-City Learning


	Email address
	h.alharahsheh@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Husam is my colleague and is currently my assigned mentor. He has worked closely with me as a module leader when I was managing the BABM programme at the London Campus.















SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	Dr John-Paul Okeke

	Name of Signatory
	Dr Audsin Dhas

	Job Title
	Executive Dean and Head of London Campus

	Faculty/Centre/School/Department
	Institute of Inner-City Learning

	Email address
	a.dhas@uwtsd.ac.uk

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Senior Fellow status recognition from the person named above:

Signature:       [image: ]                                                                Date: 21/04/2022
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