Scotland: -

Curriculum for Excellence
Curriculum for Excellence (CfE) is transforming all aspects of education in Scotland. It has been developed over a number of years in partnership with teachers, parents and the wider education and business community. The curriculum comprises a broad general education up to the end of S3 followed by a senior phase of learning from S4 to S6. Increased emphasis is placed on inter-disciplinary learning, skills development and encouraging personal achievement. CfE is intended to foster four capacities in all young people: successful learners, confident individuals, responsible citizens and effective contributors.

In line with Curriculum for Excellence, new National Qualifications are now available in schools. They aim to offer increased flexibility, with a greater focus on skills and applying learning to real-life situations. National Qualifications 1 to 5 will replace Access, Standard Grade and Intermediate qualifications. Higher and Advanced Higher qualifications have also been revised to ensure they fully reflect Curriculum for Excellence; ensuring good articulation between courses and most up-to-date content. These new qualifications will be available from school years 2014/15 and 2015/16 respectively.

There is now much greater flexibility in how schools design their Senior Phase Curriculum, with a range of different approaches being adopted across the country, aimed at meeting the particular needs of learners in different areas. All 19 higher education institutions in Scotland have published statements setting out how their admissions policies will respond to Curriculum for Excellence.

Parents and carers are key partners in their children’s education and can play a vital role in supporting their child’s learning, choices and chances in life. The Scottish Government recognises the need for parents to have high quality, easily accessible information about their child’s education. One of the best ways to get involved in your child’s education is through the school parent council. Information about the school is available through the school’s Handbook.

Source: - http://www.gov.scot/Topics/Education/Schools/curriculum 
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Outcomes and Experiences: - https://www.education.gov.scot/Documents/all-experiences-and-outcomes.pdf 
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What learning and teaching approaches can | use in social studies?

Although the content of the curriculum is important, our aspirations can only be achieved through high quality
learning and teaching. The social studies experiences and outcomes will support staff in planning
challenging, engaging and enjoyable learning and teaching activities which will stimulate the interest and
motivation of children and young people. They allow flexibility and choice for both teachers and learners
which can sustain interest and enthusiasm.

In social studies, effective learning and teaching will draw upon a variety of approaches including:

active learning which provides opportunities to observe, explore, experiment and play
use of relevant contexts and experiences familiar to children and young people
appropriate and effective use of technology

building on the principles of Assessment is for Learning

both collaborative and independent learning

discussion and informed debate

interdisciplinary learning experiences

learning outdoors, field trips, visits and input by external contributors.

How are skills developed in social studies?

The development of skills is an essential aspect of learning in social studies and the experiences and
outcomes provide frequent opportunities for applying these skills in new and more complex contexts. Terms
such as ‘investigating’, ‘exploring’, ‘discussing’ and ‘presenting’ are used throughout the experiences and
outcomes from early to fourth level, recognising that at all stages learners are capable of exercising these
skills at a level appropriate to their development. The framework ensures that social studies provide an

important context for the development of literacy and numeracy skills.
Children and young people as they learn within the social studies will develop a range of skills including:

observing, describing and recording

comparing and contrasting to draw valid conclusions

exploring and evaluating different types of sources and evidence

development of curiosity and problem-solving skills and capacity to take initiatives

interacting with others and developing an awareness of self and others

planning and reviewing investigation strategies

developing the capacity for critical thinking through accessing, analysing and using information from
a wide variety of sources

discussion and informed debate

developing reasoned and justified points of view

developing and using maps in a variety of contexts

developing and applying skills in interpreting and displaying graphical representation of information
developing an awareness of sequence and chronology

presentation skills — oral, written, multimedia.

Teachers will support children and young people as they progressively develop these skills by applying them
in new and more complex contexts. Skills are to be regarded as a continuum and should not be ‘capped’ at
any particular level. The professional judgement of teachers is essential in ensuring that individual learners
are faced with the appropriate level of challenge in developing skills.
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What are broad features of assessment in social studies?

Assessment in social studies will focus on children and young people’s knowledge, understanding and skills
in their studies of people, past events, society, place, environment, economy and business.

Teachers can gather evidence as part of day-to-day learning, as children and young people describe and
record, explore and analyse sources, interpret and display information, talk and debate with peers and
adults, undertake investigations and present their thinking orally, in writing or in a multimedia format. Specific
assessment tasks will be valuable in assessing progress. From the early years through to the senior stages,
children and young people can demonstrate their progress through their skills in using differing sources of
evidence, in assessing its validity and reliability, and in applying these in everyday life and work. This will
Social studies: principles and practice 280
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include assessment of how well children and young people can use their knowledge and understanding to
interpret evidence and present an informed view, progressing to being able to sustain a line of argument.
Leamers can also demonstrate evidence of progress through their abilities in applying their knowledge and
skills in increasingly demanding and/or unfamiliar contexts, such as environmental issues, citizenship, and
their awareness of the world and Scotland's place in it.

Approaches to assessment should identify the extent to which children and young people can apply these
skills in their learning and their daily lives and in preparing for the world of work. For example:

« Do they show awareness of the importance of participating in decision-making processes?
« How well are they prepared to contribute to discussions on local, national and global issues?

Children and young people can demonstrate progression in knowledge, understanding and skills by how well
they deal with increasingly demanding and challenging concepts within a wide range of economic,
geographical, historical, political and social contexts. Progress can be seen in their:

growing abilities to understand the complexity of such issues with increasing maturity and empathy
increasingly sophisticated views

skills in supporting these by reference to carefully-considered evidence and sources

abilities to draw together their learning to demonstrate the depth of their understanding, for example
of Scotland’s history.

Assessment should also link with other areas of the curriculum, within and outside the classroom, offering
children and young people opportunities to develop awareness of social issues such as sustainability and
enterprise through field trips, visits to local and national heritage sites, and meetings with members of the
community.

What connections are there between social studies and other areas of the
curriculum?

Social studies experiences and outcomes encourage links with other areas of learning to provide leamers
with a deeper, more enjoyable and active experience.

The promotion of active citizenship is a central feature of learning in social studies as children and young
people develop skills and knowledge to enable and encourage participation. Within social studies,
practitioners will plan opportunities for children and young people to become involved in their local
community and the wider world to support them in considering and developing their roles as active and
informed citizens.

Al staff teaching social studies will identify opportunities to develop and reinforce social studies knowledge
and skills both, within their own teaching activities and through working with their colleagues to plan
interdisciplinary studies and a coherent approach to the development of literacy, numeracy, citizenship,
creativity, enterprise and sustainability.

Teachers have opportunities to combine statements of experiences and outcomes in various ways. They can
group them around important concepts in social studies; they can organise statements to provide a basis for
a subject-based approach; they can group experiences and outcomes around common learning contexts in
social studies.

Through self-evaluation, schools, departments and teachers will plan a balance of learning and teaching
approaches, learning that develops all the attributes and capabilities of the four capacities, a coherent
approach to important themes such as citizenship and enterprise, progression in skills and understanding,
and effective use of interdisciplinary work to deepen and extend learning.
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Social studies
Experiences and outcomes

Learning in the social studies will enable me to:

develop my understanding of the history, heritage and culture of Scotland, and an appreciation of my local and national heritage within the world
broaden my understanding of the world by learning about human activities and achievements in the past and present

develop my understanding of my own values, beliefs and cultures and those of others

develop my understanding of the principles of democracy and citizenship through experience of critical and independent thinking

explore and evaluate different types of sources and evidence

learn how to locate, explore and link periods, people and events in time and place

learn how to locate, explore and link features and places locally and further afield

eengage in activities which encourage enterprising attitudes

develop an understanding of concepts that stimulate enterprise and influence business

establish firm foundations for lifelong leaming and for further specialised study and careers.
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People, past events and societies

| am aware that different

| understand that evidence

| can use primary and

| can use my knowledge of a

| can evaluate conflicting

images connected with

locating them in time, | have

periods to help to build a

types of evidence can help varies in the extent to which | secondary sources historical period to interpret sources of evidence to
me to find out about the past. | it can be trusted and can use | selectively to research the evidence and presentan | sustain a line of argument.
SOC 0-01a | this in learning about the events in the past. informed view. SOC 4-01a
past. SOC 2-01a SOC 3-01a
SOC 1-01a
| can make a personal link to | By exploring places, | can interpret historical | can make links between my | | have developed a sense of
the past by exploring items or | investigating artefacts and evidence from a range of current and previous studies, | my heritage and identity as a

and show my understanding

British, European or global

Social studies: experiences and outcomes

important individuals or developed an awareness of picture of Scotland’s heritage | of how people and events citizen and can present
special events in my life. the ways we remember and | and my sense of chronology. | have contributed to the arguments about the
SOC 0-02a | preserve Scotland’s history. SOC 2-02a | development of the Scottish | importance of respecting the
SOC 1-02a nation. heritage and identity of
S0OC 3-02a | others.
SOC 4-02a
| can use evidence to | can investigate a Scottish | can explain why a group of
recreate the story of a place | historical theme to discover people from beyond Scotland
or individual of local historical | how past events or the settled here in the past and
interest. actions of individuals or discuss the impact they have
SOC 1-03a | groups have shaped Scottish | had on the life and culture of
society. Scotland.
SOC 2-03a SOC 3-03a
283
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People, past events and societies (continued)

| have explored how people
lived in the past and have
used imaginative play to
show how their lives were
different from my own and
the people around me.

SOC 0-04a

| can compare aspects of
people’s daily lives in the
past with my own by using
historical evidence or the
experience of recreating an
historical setting.

SOC 1-04a

| can compare and contrast a
society in the past with my
own and contribute to a
discussion of the similarities
and differences.

SOC 2-04a

| can explain the similarities
and differences between the
lifestyles, values and
attitudes of people in the past
by comparing Scotland with a
society in Europe or
elsewhere.

SOC 3-04a

By studying groups in past
societies who experienced
inequality, | can explain the
reasons for the inequality
and evaluate how groups or
individuals addressed it.

SOC 4-04a

| can describe the main
features of conflicting world
belief systems in the past
and can present informed
views on the consequences
of such conflict for societies
then and since.

SOC 4-04b

| can make reasoned
judgements about how the
exercise of power affects the
rights and responsibilities of
citizens by comparing a more
democratic and a less
democratic society.

SOC 4-04c

Social studies: experiences and outcomes

284
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People, past events and societies (continued)

| can describe the factors
contributing to a major social,
political or economic change
in the past and can assess
the impact on people’s lives.
SOC 3-05a

| can present supported
cconclusions about the social,
political and economic
impacts of a technological
change in the past.

SOC 4-05a

| can evaluate the changes
which have taken place in an
industry in Scotland’s past
and can debate their impact.
SOC 4-05b

| have investigated a
meeting of cultures in the
past and can analyse the
impact on the societies
involved.

SOC 4-05¢

Social studies: experiences and outcomes
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People, past events and societies (continued)

Early

First

Having selected a significant
individual from the past, | can
contribute to a discussion on
the influence of their actions,
then and since.

SOC 1-06a

Second

| can discuss why people and
events from a particular time
in the past were important,
placing them within a
historical sequence.

SOC 2-06a

Third

| can discuss the motives of
those involved in a significant
turning point in the past and
assess the consequences it
had then and since.

SOC 3-06a

Through researching, | can
identify possible causes of a
past conflict and report on
the impact it has had on the
lives of people at that time.
SOC 3-06b

Fourth

Having critically analysed a
significant historical event, |
can assess the relative
importance of factors
contributing to the event.
SOC 4-06a

| can express an informed
view about the changing
nature of conflict over time,
appreciate its impact and
empathise with the
experiences of those
involved.

SOC 4-06b

| can describe attempts to
resolve an international
conflict and maintain the
peace and can present my
conclusion about how
effective these attempts
were.

SOC 4-06c

| can assess the impact for
those involved in a specific
instance of the expansion of
power and influence in the
past.

SOC 4-06d

Social studies: experiences and outcomes

286
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Guidance on using Benchmarks for Assessment
March 2017

Education Scotland’s Curriculum for Excellence (CfE) Statement for Practitioners
(Aug 2016) stated that the two key resources which support practitioners to plan learing,
teaching and assessment are:

+ Experiences and Outcomes
+ Benchmarks

Benchmarks have been developed to provide clarity on the national standards expected
within each curriculum area at each level. They set out clear lines of progression in literacy
and English and numeracy and mathematics, and across all other curriculum areas from
Early to Fourth Levels (First to Fourth Levels in Modern Languages). Their purpose is to
make clear what learners need to know and be able to do to progress through the levels,
and to support consistency in teachers’ and other practitioners’ professional judgements.

Skills development is integrated into the Benchmarks to support greater shared
understanding. An understanding of skills and how well they are developing will enable
learners to make links between their current learning and their future career options and
employment.

Benchmarks draw together and streamline a wide range of previous assessment guidance
(including significant aspects of learning, progression frameworks and annotated exemplars)
into one key resource to support teachers’ and other practitioners’ professional judgement
of children’s and young people’s progress across all curriculum areas.

Benchmarks have been designed to support professional dialogue as part of the
moderation process to assess where children and young people are in their learning.
They will help to support holistic assessment approaches across learning. They should
not be ticked off individually for assessment purposes.

Benchmarks for literacy and numeracy should be used to support teachers’ professional
judgement of achievement of a level. In other curriculum areas, Benchmarks support
teachers and other practitioners to understand standards and identify children’s and
young people’s next steps in learning. Evidence of progress and achievement will
come from a variety of sources including:
observing day-to-day learning within the classroom, playroom or working area;
observation and feedback from learning activities that takes place in other
environments, for example, outdoors, on work placements;
e coursework, including tests;
* learning conversations; and
e planned periodic holistic assessment.
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Benchmarks in curriculum areas

Benchmarks in each curriculum area are designed to be concise and accessible, with
sufficient detail to communicate clearly the standards expected for each curriculum level.

Teachers and other practitioners can draw upon the Benchmarks to assess the knowledge,
understanding, and skills for learning, life and work which children are developing in each
curriculum area.

In secondary schools, Benchmarks can support subject specialist teachers in making
robust assessments of learners’ progress and the standards they achieve. They will

help teachers ensure that learners make appropriate choices and are presented at an
appropriate level for National Qualifications in the senior phase. This can help avoid
excessive workload for teachers and unnecessary assessments for learners. For example,
learners should have achieved relevant Fourth level Experiences and Outcomes before
embarking on the National 5 qualifications. Schools should take careful account of this
when options for S4 are being agreed. Benchmarks should be used to help with these
important considerations.

Literacy and numeracy

In literacy and numeracy, Benchmarks support teachers’ professional judgement of
achievement of a level. Teachers’ professional judgements will be collected and published
at national, local and school levels. It is important that these judgements are robust and
reliable. This can only be achieved through effective moderation of planning leaming,
teaching and assessment.

Achievement of a level is based on teacher professional judgement, well informed by a wide
range of evidence. Benchmarks should be used to review the range of evidence gathered
to determine if the expected standard has been achieved and the learner has:

« achieved a breadth of learning across the knowledge, understanding and skills
as set out in the experiences and outcomes for the level;

« responded consistently well to the level of challenge set out in the Experiences
and Outcomes for the level and has moved forward to learning at the next level
in some aspects; and

« demonstrated application of what they have learned in new and unfamiliar
situations.

It is not necessary for learners to demonstrate mastery of every individual aspect of learning
within Benchmarks at a particular level and before moving on to the next level. However,

it is important that there are no major gaps in children’s and young people's learning when
looking across the major organisers in each curriculum area.
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Planning learning, teaching and assessment using the Benchmarks

In addition to the Curriculum for Excellence (CfE) Statement for Practitioners from
HM Chief Inspector of Education, August 2016 on the purpose and use of Benchmarks,
teachers and other practitioners should note the following advice.

KEY MESSAGES - WHAT TO DO

KEY MESSAGES - WHAT TO AVOID

Use literacy and numeracy Benchmarks
to help monitor progress towards
achievement of a level, and to support
overall professional judgement of when
a learner has achieved a level.

Avoid undue focus on individual
Benchmarks which may result
in over-assessing or recording
of learners’ progress.

Become familiar with other curriculum
area Benchmarks over time.

Avoid the requirement to spend time
collating excessive evidence to assess
learners’ achievement.

Use Benchmarks to help assess whether
learners are making suitable progress
towards the national standards expected
and use the evidence to plan their next,
challenging steps in learning.

There is no need to provide curriculum
level judgements in all curriculum areas
— stick to literacy and numeracy.

Discuss Benchmarks within and

across schools to achieve a shared
understanding of the national standards
expected across curriculum areas.

Do not create excessive or elaborate
approaches to monitoring and tracking.

Do not assess Benchmarks individually.
Plan periodic, holistic assessment of
children’s and young people’s learning.

Do not tick off individual Benchmarks.
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Early Level Social Studies

| am aware that different types of evidence can help
me to find out about the past.

| can make a personal link to the past by exploring items
or images connected with important individuals or special
events in my life.

| have explored how people lived in the past and have used
imaginative play to show how their lives were different from
my own and people around me.

Identifies at least two different types of evidence which
can provide information about the past, for example,
pictures, family stories, artefacts.

Recalls past events from their own life or that of their
family, for example learning to ride a bike, a special
party.

Recognises that people in the past lived differently.
Uses knowledge of the past to demonstrate a difference
between their life today and life in the past. For example,
diet, lifestyle, clothing.
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| understand that evidence varies in the extent to which it
can be trusted and can use this in learning about the past.

By exploring places, investigating artefacts and locating
them in time, | have developed an awareness of the ways
in which we remember and preserve Scotland’s history.

| can use evidence to recreate the story of a place
or individual of local historical interest.

| can compare aspects of people’s daily lives in the past
with my own by using historical evidence or the experience
of recreating an historical setting.

Having selected a significant individual from the past, | can
contribute to a discussion on the influence of their actions,
then and since.

Identifies the difference between a more and less
trustworthy source.

Draws a short timeline and can locate two or more
events on the line in the correct order.

Uses information learned from sources to relate the story
of a local place or individual of historic interest though
media such as drawings models or writing.

Draws comparisons between modern life and life from
a time in the past.

Names a figure from the past and comments

on their role in events.
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Third Level Social Studies

Curriculum Experiences and Outcomes for planning learning, Benchmarks to support practitioners’ professional
Organisers teaching and assessment judgement of achievement of a level
People, past | can use my knowledge of a historical period to interpret « Compares a range of primary and secondary sources
events and the evidence and present an informed view. of evidence, to present at least three valid conclusions
societies SOC 3-01a about a historical period.
« Draws on previous work to provide a simple explanation
| can make links between my current and previous studies, of how people and events have contributed to the
and show my understanding of how people and events development of the Scottish nation. Providing at least
have contributed to the development of the Scottish nation. two reasoned conclusions.

SOC 3-02a | « Provides at least two simple explanations as to why
a group of people from beyond Scotland settled here.
| can explain why a group of people from beyond Scotland | o Describes at least two impacts immigrants have had
settled here in the past and discuss the impact they have on life and culture of Scotland.
had on the life and culture of Scotland. « Provides an account with at least two simple
SOC 3-03a explanations as to how and why society has developed

) N y in different ways comparing Scotland to another society
| can explain the similarities and differences between in Europe or elsewhere.

the lifestyles, values and attitudes of people in the pastby | , |genifies at least three factors which contributed to a
comparing Scotland with a society in Europe or elsewhere. major social, economic or political change in the past.
SOC3-04a | | Pprovides at least two valid opinions about the impact
on people’s lives of a major social economic or social
change in the past.

« Provides at least two valid opinions about the possible
motives of those involved in a significant turning point
or event in history.

I can discuss the mofives of those involved in a significant « Provides a valid opinion of the impact of this significant

. =0 . historical event.
it:‘:::i‘gth‘::r:l:g ;mast and assess the consequences « |dentifies at least two possible causes of past conflict,

SOC 3-06 using research methods.
al, Presents in any appropriate form at least two impacts
on people at that time.

| can describe the factors contributing to a major social,
political or economic change in the past and can assess
the impact on people’s lives.

SOC 3-05a

14

Through researching, | can identify possible causes
of a past conflict and report on the impact it has had
on the lives of people at that time.

__SOC 3-06b
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Fourth Level Social Studies

Curriculum

Organisers
People, past
events and
socleties

Experiences and Outcomes for planning learning,
teaching and assessment
| can evaluate conflicting sources of evidence to sustain
a line of argument.
SOC 4-01a

| have developed a sense of my heritage and identity
as a British, European or global citizen and can present
arguments about the importance of respecting the heritage
and identity of others.

SOC 4-02a

By studying groups in past societies who experienced
inequality, | can explain the reasons for the inequality
and evaluate how groups or individuals addressed it.

SOC 4-04a

| can describe the main features of conflicting world belief

systems in the past and can present informed views on the

consequences of such conflict for societies then and since.
SOC 4-04b

| can make reasoned judgements about how the exercise
of power affects the rights and responsibilities of citizens
by comparing a more democratic and a less democratic
society.
SOC 4-04c

| can present supported conclusions about the social,
political and economic impacts of a technological change
in the past.

SOC 4-05a

Benchmarks to support practitioners’ professional
judgement of achievement of a level

Demonstrates the ability to provide a valid argument

on a historical theme.

Provides at least two valid opinions to support

the argument.

Provides at least three reasons with explanation

of the importance of respecting the heritage and identity

of others.

Draws at least three reasoned conclusions about

the reasons for inequality.

Provides at least two arguments including both for

and against as to how a group or individuals have

addressed inequality.

Describes in detail at least two of the main features

of historical conflicting world belief systems.

Presents their own views on the consequences

of such conflict and can provide reasons for them.

Compares and contrasts the rights and responsibilities

of citizens in a more and less democratic society

providing at least four comparisons.

Identifies the impact of a technological change with

at least one of each: social, political and economic

impacts and gives a reason for the conclusion.

Suggests at least three changes which have taken

place in Scotland's industry.

Provides at least two positive and negative impacts

of one of these changes.

Analyses the impact on the societies of the meeting

of cultures in the past, drawing at least two valid

conclusions.

18

| can evaluate the changes which have taken place in an
industry in Scotland’s past and can debate their impact.
SOC 4-05b

| have investigated a meeting of cultures in the past and can
analyse the impact on the societies involved.
SOC 4-05¢

Having critically analysed a significant historical event,

| can assess the relative importance of factors contributing
to the event.

SOC 4-06a

| can express an informed view about the changing nature
of conflict over time, appreciate its impact and empathise
with the experiences of those involved.

SOC 4-06b

| can describe attempts to resolve international conflict

and maintain the peace and can present my conclusion
about how effective these attempts were.

SOC 4-06¢c

| can assess the impact for those involved in a specific
instance of the expansion of power and influence in the
past.

SOC 4-06d

Uses critical analysis to evaluate the relative importance
of the factors which led to an historical event.
Expresses a developed and reasoned opinion about
how conflicts have changed over time. Engages
considerately in a discussion about the impact

on those involved.

Describes at least two attempts to resolve international
conflicts and maintain peace. Makes reasoned
judgements about the success of these strategies.
Expresses at least three valid opinions about the
impact on those involved in a past expansion

of power or influence.
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What are the Scottish National Standardised
Assessments?

School children in P1, P4, P7 and S3 will complete online standardised
assessments in literacy and numeracy. The assessments help to identify
children's progress, providing diagnostic information to support teachers’
professional judgement.

Children and young people do not have to revise or prepare for these
assessments. The assessments are as inclusive as possible to accommodate
the needs of children and young people who require additional support.
There is no pass or fail.

Standardisation norming exercise

An important sampling study is being conducted between 20th November
to 1st December to support national standardisation.

The data will be used to create age and stage national standardised
reporting within SNSA.

Further information for local authorities and staff is provided within SNSA
and via direct communication to participating schools.
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An overview of assessments

The web-based Scottish National Standardised Assessments tool enables
teachers to administer online literacy and numeracy assessments to
learners in P1, P4, P7 and S3. The assessments are marked and scored
automatically giving teachers immediate feedback to help children
progress.

Once assessments have been completed, a diagnostic report will be
available for individuals and groups of learners. The information provided
by the assessments is used by teachers when making professional
judgements about children’s progress. The reports focus on establishing
where learners are in their progress in literacy and numeracy, identifying
strengths as well as areas that require further support.

For more information please visit the assessments and reports page.

Why have these assessments been introduced?

Assessment is a central part of everyday learning and teaching for every
child and young person. The Scottish National Standardised Assessments
have been introduced as part of the National Improvement Framework for
Scottish Education to provide teachers with objective,

comparable information about progress, which will help improve
outcomes for all children and young people.

These assessments have been specifically designed to reflect the way we
deliver education in Scotland and are aligned with Curriculum for
Excellence. Ongoing and periodic assessments are, and will continue to be,
the main basis of teachers' professional judgement. Teachers continue to
draw on all of the assessment information available to them when
considering children's progress and planning next steps in learning.
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Information for teachers

The Scottish Government has commissioned Scottish National
Standardised Assessments as part of the National Improvement Framework.

To complement the assessment information provided from everyday
learning situations, and through observation and interaction with children
and young people, national standardised assessments will:

e provide diagnostic reports detailing areas where children and young
people have shown particular success or where they require further
development

e help you to make decisions about the next steps in learning, both for
individual children, and in terms of the particular approaches used in the
classroom

e provide you with additional information to consider when making a
professional judgement on a child’s progress in achieving the relevant
Curriculum for Excellence level.
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What you need to know as a teacher

What is being assessed?

Scottish National Standardised Assessments focus on aspects of reading,
writing and numeracy.

Who is being assessed?
Children and young people in P1, P4, P7 and S3.

When will the Scottish National Standardised Assessments be
available?

August 2017.

When will children be assessed?

What will the assessments consist of?

The Scottish National Standardised Assessments are adaptive and establish
children’s capacity without them having to face lots of questions that are
too easy, or too difficult. Assessment questions change based on how well
a child is doing. If a child is struggling, the questions will get easier, and if a
child is doing well, the questions will become more challenging.

What does this mean for you?

The assessments should be part of normal learning activities for children
and young people. You will need to think about how you manage them
within your classroom and how you ensure that children and young people
understand that the standardised assessments are just one part of the
broader approach to assessment within Scottish schools.
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They will be assessed once in each of the relevant school years, but you, in
consultation with your school and local authority, will decide when within
that year is the most appropriate time. The assessments may be carried out:

e at the start of the school year or midway through, so you can
understand how individual children are progressing in aspects of literacy
and numeracy, and plan next steps in learning with your class.

e at the end of the school year to help inform your judgements of whether
individual children have achieved the Curriculum for Excellence level
relevant to their stage. The results of each child's assessment should be
shared with their next year's teacher, so that future learning can be
planned.

How will this affect how you teach?

The diagnostic advice from the assessments provide insight into how you
might plan your teaching to meet children'’s needs. There should be no
additional workload for teachers or children. The assessments are as
inclusive as possible to accommodate the needs of children and young
people who require additional support.

What does this mean for your children and young people?

Children and young people do not have to revise or prepare for these
assessments. The assessments aim to be as inclusive as possible to
accommodate the needs of children and young people who require
additional support.
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How will children be assessed?

The Scottish National Standardised Assessments are delivered online
and automatically marked through the online system. For teachers and
school leaders Scottish National Standardised Assessments provide an
objective and comparable measure of children’s progress in aspects of
reading, writing and numeracy.

How many times will children and young people take the
assessments in a school session?

P1 children will take two SNSA assessments: one in literacy and one in
numeracy. P4 children will take three SNSA assessments: one in reading,
one in writing and one in numeracy. P7 children will take three SNSA
assessments: one in reading, one in writing and one in numeracy. S3 young
people will take three SNSA assessments: one in reading, one in writing and

one in numeracy.

How long will the assessments take?

The assessments are as short as possible and age and stage appropriate.
There is no absolute maximum time set, to ensure that no child feels any
unnecessary time pressure when undertaking the assessments. Most
children should require no more than 45 minutes to complete each
assessment.

additional support.

Your professional judgement is key in measuring a child's progress. Scottish
National Standardised Assessments data will contribute to a complete and
balanced picture of how children are progressing, giving you some of the
diagnostic information you need to support every child to succeed. The
assessments should not be used in isolation and should not be viewed as a
replacement for the ongoing assessment of children’s progress that is
central to Curriculum for Excellence. Designing the assessments in line
with Curriculum for Excellence helps ensure that daily classroom learning is
all the preparation a child or young person will need to take the
assessments.

Can you access the assessments through Glow?

Yes, users with a Glow login can access the assessments directly when
logged into Glow. For further information, see the SNSA login page.
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Values
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The curriculum must be inclusive, be a
stimulus for personal achievement and,
through the broadening of experience of the
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informed and responsible
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The curriculum: ‘the totality of all
that is planned for children and young
people throughout their education’
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Interdisciplinary learning

Opportunities for personal achievement

Learning and teaching
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Setting challenging goals
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Learning intentions, success criteria,
personal learning planning

¢ Collaborative
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progress

Experiences and outcomes set out
expectations for learning and
development in:

* Expressive arts

* Languages and literacy

® Health and wellbeing

* Mathematics and numeracy

* Religious and moral education
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* Technologies

Curriculum levels describe progression and
development.

All children and young people are
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* abroad general education, including well

planned experiences and outcomes across
all the curriculum areas. This should include
understanding of the world and Scotland’s
place in it and understanding of the
environment

a senior phase which provides opportunities
for study for qualifications and other
planned opportunities for developing the
four capacities

opportunities for developing skills for
learning, skills for life and skills for work
opportunities to achieve to the highest
levels they can through appropriate
personal support and challenge
Opportunities to move into positive and
sustained destinations beyond school

Personal Support

* review of learning and planning of next steps

* gaining access to learning activities which
will meet their needs

* planning for opportunities for personal
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preparing for changes and choices and

support through changes and choices

pre-school centres and schools working with

partners
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Relevance
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* Professional development
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The purpose of the curriculum: the four capacities

The child or young person is at the centre of learning provision. The purpose of the curriculum
is to enable the child or young person to develop the ‘four capacities’. The headings of the four
capacities serve well as a memorable statement of purpose for the curriculum, but the
indicative descriptions underneath the headings are probably even more important in terms of
understanding the attributes and capabilities which contribute to the capacities.

successful learners confident individuals

with with

* enthusiasm and motivation for learning * self respect

¥ determination to reach high standards of * a sense of physical, mental and emotional
achievement wellbing

¥ openness to new thinking and ideas * secure values and beliefs

and able to and able to

* use literacy, communication and ? relate to others and manage themselves
numeracy skills * persue a healthy and active lifestyle

* use technology for learning * be self aware

* think creatively and independently * develop and communicate their own beliefs

* learn idenpendently and as part of a group

* make reasoned evaluations

* link and apply different kinds of learning in
new situations

and view of the world
? live as independently as they can
? assess risk and take informed decisions
* achieve success in different areas of activity

To enable all young
people to become

responsible citizens effective contributors

with with

* respect for others ¥ an enterprising attitude

* commitment to participate responsiblity in ? resilience
political, economic, social and cultural life ? self-reliance

and able to and able to

* develop knowledge and understanding of * communicate in different ways and in
the world and Scotland’s place in it different settings

# understand different beliefs and cultures

* make informed choices and decisions

 evaluate environmental, scientific and
technological issues

* develop informed, ethical views of complex
issues

* work in partnership and in terms

? take the initiative and lead

* apply critical thinking in new contexts
* create and develop

* solve problems

The experiences and outcomes in the range of curriculum areas build in relevant attributes and
capabilities which support the development of the four capacities. This means that, taken
together in appropriate combinations across curriculum areas, experiences and outcomes will
contribute to the attributes and capabilities leading to the four capacities. The expanded
statements of the four capacities can also form a very useful focus for planning choices and
next steps in learning.
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Social studies
Principles and practice

What will learning in social studies enable children and young people to do?

Through social studies, children and young people develop their understanding of the world by learning
about other people and their values, in different times, places and circumstances; they also develop their
understanding of their environment and of how it has been shaped. As they mature, children and young
people’s experiences will be broadened using Scottish, British, European and wider contexts for learning,
while maintaining a focus on the historical, social, geographic, economic and political changes that have
shaped Scotland. Children and young people learn about human achievements and about how to make
sense of changes in society, of conflicts and of environmental issues. With greater understanding comes the
opportunity and ability to influence events by exercising informed and responsible citizenship.

Children and young people as they participate in experiences and outcomes in social studies will:

« develop their understanding of the history, heritage and culture of Scotland, and an appreciation of
their local and national heritage within the world

« broaden their understanding of the world by learning about human activities and achievements in the

past and present

develop their understanding of their own values, beliefs and cultures and those of others

develop an understanding of the principles of democracy and citizenship through experience of

critical and independent thinking

explore and evaluate different types of sources and evidence

learn how to locate, explore and link periods, people and events in time and place

learn how to locate, explore and link features and places locally and further afield

engage in activities which encourage enterprising attitudes

develop an understanding of concepts that encourage enterprise and influence business

establish firm foundations for lifelong learning and for further specialised study and careers.

How are the social studies experiences and outcomes organised?
The social studies experiences and outcomes have been structured under the three main organisers:

people, past events and societies
people, place and environment
« people in society, economy and business.

These organisers recognise the special contribution made by each of the social subjects, whilst enabling
them to reflect local contexts. Teachers will use this framework to provide children and young people with
opportunities for effective interdisciplinary working by making connections across and between subject
boundaries. Teachers should not feel constrained by the organisers and should explore the opportunities to
plan within and across curriculum areas as outlined below to enhance learning. The organisers will assist
with the collaborative planning of coherent programmes of learning within and between establishments.

The fourth level provides a range of experiences and outcomes within which there can be choice and scope
for depth, challenge, enjoyment and personalisation. Schools and their partners will consider how they can
offer and plan different combinations of the experiences and outcomes to provide a sound basis for more
advanced study. The level of achievement at the fourth level has been designed to approximate to that
associated with SCQF level 4.
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