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Literacy and Language in the Digital Age Assignment.
Part 1 - 
Link to traditional storytelling activity - Traditional Storytelling Eve Davies 2502376.mov
Link to digital storytelling activity - Digital Storytelling Eve Davies 2502376.mov

Part 2 - 
Storytelling is a key part of early years education as it allows children to imagine, listen, communicate, develop new language and understand language. This begins before birth as babies hearing develops from 18 weeks and they can begin to recognise talking rhythms and pitch (Whittington Health, 2025). There is a clear relation between storytelling, literacy and language development, it opens the world of imagination to children, allowing children to discover new characters and experiences that might be unfamiliar to them. Storytelling can support children's emotional and social development by allowing them to understand how to recognise different emotions and develop their moral understanding (First Discovery Academy, 2025). 
Storytelling can be used within early years education to create an engaging environment that encourages curiosity, imagination and active participation. The techniques used by the storyteller such as questioning, props and facial expressions can all help with children being able to understand the meaning behind the story.  By using these techniques, it allows children to develop their language and literature skills through predicting what happens in the story and communicating this with the storyteller. Throughout this essay, I will be discussing the storytelling techniques used by the storyteller, how that can impact children’s literacy and language development and comparing how the technique was used in both the traditional storytelling activity and digital storytelling activity. 
[bookmark: _Int_uF71Pba6]The first storytelling technique that was used by the storyteller was the use of props. The use of props when storytelling is the key to capturing children’s attention when telling a story, it excites them and keeps them engaged. As well as this, active storytelling plays a role in reading comprehension, this allows children to begin building language. Rookes (2026) notes that building language comprehension is similar to building a house and vocabulary, grammar and sentence structure is the foundation of the house. Through interactive storytelling and using props, we aid children in building and strengthening the foundations. This is also supported by Vygotsky's Social Interaction Theory (1978) that learning was an active process rather than a passive process. This applies to using props during storytelling as Vygotsky notes that storytellers should be using technique to engage the child. Vygotsky states in his theory that the learning process would only occur when the child understood the information, absorbed it and used it. Therefore, by using props during storytelling, it is keeping children engaged and through this they are learning new language which they can apply (Gowrie NSW, 2022). Although using props has its benefits, there are also limitations. The use of props can steal the focus of children. If the prop is noisy or an object the children may not have seen before it can distract the children from the message of the story and make it difficult to focus on the storytellers' words (Lessons Plans, 2025).  Children may become more interested in the prop rather than the characters and the meaning of the story. As well as this, if children are unfamiliar with a prop they may not understand what the prop represents. This can limit their opportunities to learn new language and build their understanding of storytelling. It’s important that storytellers are careful with the props they choose, they should ensure that props are age-appropriate, relevant to the story and used to keep children engaged rather than distract from their learning. Using props during traditional storytelling can make the storytelling experience more engaging and interactive for the children. The use of props gives children the opportunity to see objects that are related to the story which can expand their vocabulary and help them understand the book and the characters. In comparison, the digital story, which was read from the screen, the children did not have the opportunity to physically see the book or be able to turn the pages of the book. Brunaccinoi (2025) notes that allowing children to see a book and be able to turn the book’s pages gives them a sense of ownership which builds their confidence. Despite the differences between both storytelling methods, they both help develop children’s language and literacy skills, traditional storytelling when using a book rather than a screen with props can give the children a more hands on experience, which leads to children's engagement with the story. 
Another story telling technique that was used by the storyteller was facial expressions. Facial expressions are used when telling a story to convey the feelings of the storyteller which can keep children engaged through gestures. Children can sense through the expression on the storytellers face the emotion they may be feeling. The importance of facial expressions when story telling is that children can connect facial expressions with words and their understanding of an emotion. Additionally, by using facial expressions it keeps the children engaged with what is being read to them. If the storyteller was to read the book without expression, the children would bore quickly and switch off from what was being read to them which results in no further language and literacy development (Begin Learning, 2022). By using facial expressions, it’s visual scaffolding for children that bridges the gap between linking words to emotions which develops their language skills. Even though using facial expressions can help develop children’s language and literacy skills, some children may not benefit from these expressions. Dewar (2021) notes that not all children are able to pick up on facial expressions and they can interpret them in a different way from other children. This might be due to additional learning needs. This can negatively impact a child’s language and literacy development as they may not have the same number of opportunities as others to learn new vocabulary and understand the meaning behind stories. Skinner’s (1938) positive reinforcement theory supports children to recognise and interpret facial expressions. Skinner’s theory suggests that if a behaviour is supported through positive reinforcement, the child is at a higher likelihood of repeating that behaviour (Main, 2023). Through the storyteller's positive reinforcement, it encourages children to actively take part and therefore can help develop children’s language and literature skills. Using facial expressions during the traditional storytelling activity can help keep children engaged and help them understand characters emotions. Through using facial expressions, children can notice the change in the storyteller's face and discuss with them why they may have made that face, which creates an opportunity for children to develop their language and literacy through describing and discussing. To compare, the storyteller may not have as many opportunities to show the character’s emotion through using facial expressions if they are reading off a screen. Both methods do allow for children to develop their language and literacy skills, but traditional storytelling provides opportunities or direct interaction between the storyteller and the children.
[bookmark: _Int_dyjsRPNM]The third technique that was used by the storyteller was using open-ended questions. These are used within early years education to encourage children to think rather than give a yes or no answer. It allows children to think independently and express their ideas in their own words (Arnerich, 2020). Through having these conversations, children can naturally develop their language and vocabulary as they can practice describing their ideas. By allowing children more time to respond, the storyteller is creating an environment that is building children's confidence with language and literature. Bruer (1976) theory can be applied to this technique as Bruner believed that children learnt through discovery and interaction with others. By storytellers allowing children time to think and not providing answers immediately, storytellers are scaffolding children’s learning by offering encouragement. By doing this, it builds children’s confidence with language and makes them independent learners (Teach Through, 2014). Storytellers should take into consideration the needs of every child when asking open-ended questions. Some children may need more time than others to process what they are being asked and think of the answer they may give, these children could benefit from more detailed visual support. By using real life objects at the same time as reading, the story can support children’s understanding (Speech and Language UK, 2024). Doing this gives children of all abilities a chance to develop their language and literacy skills and participate in the story. Using open-ended questions with children is a great way to build language and literature development but some children may not posses the skills to respond to open-ended questions. This might be due to additional learning needs, or they might be uncertain on how to answer questions that require more than a yes or no answer. Therefore, open-ended questions may not be beneficial for all children. When using questions during the traditional storytelling activity, it’s used to keep children participating in the story. The use of open-ended questions can help children to express their ideas and develop their language and literacy skills. Similarly, between the two different storytelling methods when using questions, the storyteller can adapt the questions for the children they ask. As noted, some children might struggle with answering questions due to additional learning needs and by the storyteller adapting the questions it ensures that all children have a chance to develop their language and literacy skills. In contrast, when the storyteller is telling the digital story as they do not have the physical book with them the children might not be as engaged with the story if the storyteller does not ask question as they are reading from a screen. Both methods with questioning can be an effective tool to help develop children’s language and literacy skills, but the effectiveness of the questioning depends on the storyteller, which can impact the development. 
In conclusion, both methods of storytelling are beneficial for children to develop their language and literacy skills. Traditional storytelling can offer several benefits for children within early years education to help develop their language and literacy skills. Using digital storytelling as a method can capture children’s attention through colour and sounds, whereas traditional storytelling gives the children opportunity to turn the pages of the book and be able to see the pictures up close. Giving children the opportunity can encourage children to use their imagination and develop their vocabulary. Vygotsky’s social interaction theory can be applied here as Vygotsky states the importance of adult interaction with children when learning. Vygotsky believed that children developed understanding through interactions with more knowledgeable adults, that can help them learn and develop skills they might not be able to do independently. The traditional storytelling method may offer more natural opportunities for children to discover and discuss with the storyteller. Having said this, the digital storytelling method can also encourage Vygotsky’s theory through the storyteller involving children in discussions. The learning experience of the children does depend on how the storytelling is delivered rather than the method used to tell the story. Storytellers should consider the needs and interests of the children before choosing the book and the method. That is outlined in the UNCRC Article 12, the voice of the child, which links into storytelling as the storyteller should take into consideration the likes and dislikes of the children and listen to the children when they share their ideas (CYPCS, 2006). Therefore, this suggests that the quality of the storyteller's interaction with the children is crucial, regardless of the storytelling method used.
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