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Utilising the Entrecomp Framework, critically evaluate your own creativity and enterprise and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy. (3000 Words.)

‘A child who is encouraged to be creative is likely to remain so’ for the rest of their life ‘and adapt to a changing world.’ (Einon, 2002: 7.) Allowing children to explore creativity, think creatively and have confidence in their own creative ability is vital whilst they are in primary education, as at the core of creative experiences within the classroom is ‘the child’s self-determination and agency as an active thinker to find and solve problems.’ (Arthur and Cremin, 2010: 359.) Through creative experiences and endeavours in children’s younger years, they can develop and discover creative and enterprise skills of determination, resilience and ‘thinking outside the box,’ that will be beneficial and useful for them throughout their whole lives. Different authors have provided a variety of different definitions of creativity and creative skills. For example, Thorne (2007) considers creativity to be ‘mess, freedom, jumbled thoughts, words and deeds each fighting to claim their own space in the mind,’ and suggests that is up to the individual, and the individual alone to decide how their creativity will present itself in their actions and behaviours. However, Cecil et al (1985) argues that creativity is an indicator of the quality of the early childhood settings and experiences that the child has been exposed to suggesting that the creativity of a child and how it is displayed is not a personal decision, but in fact the result of the environment around them and their experiences. It has also been defined as ‘imaginative activity fashioned so as to produce outcomes that are both original and of value’, implying that to be creative, an action or creation is required. (NACCCE, 1999: 29.) Therefore, creativity could be summarised as a mindset, a person that displays a certain set of characteristics, and an action or creation, and it is also effected by environment and experiences.
Enterprise education is the process of equipping children with the ‘mindset and skills to come up with original ideas in response to identified needs and shortfalls’ and to then apply these skills and make their ideas happen. (QAA, 2012: 8.) Enterprise skills link strongly to the skills related to creativity, as Brolin (1992) summarised that a creative person can be described as showing characteristics of ‘strong motivation, endurance and independence in thought and action.’ Therefore, in providing an enterprise education for children, they are encouraged to be creative and to ‘think outside the box.’ In the context of the classroom, Arthur and Cremin (2010) argue that to foster creativity and enterprise skills in teaching and learning the class must be immersed in a subject where they ask a variety of questions, take risks, are imaginative and explorative, allowing them to innovate.
When considering the importance of developing children’s creative and enterprise skills, there are two types of teaching pedagogies that must be adopted by the practitioner: teaching creatively, and teaching for creativity. Teaching creatively consists of using teaching approaches and pedagogies that are exciting and engaging for children, ‘using imaginative approaches to make learning more interesting and effective.’ (Woods, 1990.) Donaldson (2015) argues that good teaching adopts a variety of different resources and pedagogies, as children come into the school environment with ‘different aspirations, interests and experiences and so will approach learning in their own particular way.’ Grigg (2015) supports this, as he argues that the creative teacher has the ability to ‘go beyond the usual practice, and is able to generate ideas easily and smoothly.’ Therefore, to teach creatively, practitioners must adapt and explore with different approaches of teaching, to make learning an engaging and enjoyable experience for all pupils. In order to teach for creativity, practitioners will need to introduce forms of teaching and learning experiences that will encourage children to develop their creative and enterprise thinking skills. ‘Creative learning involves investigating, discovering, inventing and cooperating,’ and in order to teach for creativity, children’s learning must involve this variety of experiences to develop the correct skill set. (CYPWD, 2014: 2.) Brolin (1992) summarised a creative person as someone that demonstrates skills such as endurance, independence in thought and action, motivation and intellectual curiosity, and so, in order to teach for creativity, practitioners must present children with learning experiences in which they can explore and develop these enterprise skills.                                                    
Research has found that developing creativity in the classroom can bring many benefits to pupils learning and development in motivation, enjoyment, independence and enthusiasm. (Casserly, 2004.)  Einon (2002) supports the concept that there are many benefits to teaching creatively and teaching for creativity, such as increased confidence, development of life-long skills and self-esteem. Nevertheless,  there are also many challenges that a practitioner can face when aiming to teach creatively and for creativity. Grigg (2015:105.) argues that allowing children to explore their creativity comes at a price, as it is by nature, ‘time consuming, requires space and is difficult to measure or control.’ Thorne (2007:18.) states that the creative mind can be a ‘rare gift, or a huge challenge,’ and it can be a challenge to allow children the freedom to explore their individual creativity within the classroom structure. Sommer and Sommer (Date unknown, as referenced by Cox, 2018.) found within their research that many people felt schools were killing creativity as the intense curriculum leaves ‘little time for alternative problem solving methods,’ perhaps suggesting that the current curriculum is restricting the opportunities that children have to explore their creative skills and thinking. However, within the new curriculum reform Donaldson (2015: 28.) argues that there needs to be more focus on creativity and creative thinking skills, as ‘creativity and enterprise are central features of modern life that should be developed and extended throughout a school career.’ Clegg (1999) argues that there are good reasons for our educational systems not increasing children’s individual creativity levels, suggesting that creativity can disrupt the ‘getting through of a set curriculum,’ but in spite of this Robinson (2006) stresses that creativity is now as important as literacy and within education they should both be treated with the same status, supporting Donaldsons (2015) views on creativity and its importance. Another one of the main challenges that teachers who aim to teach creatively and teach for creativity need to overcome is ‘gaining personal confidence in taking risks,’ (Grigg, 2015:104.) and for many practitioners, early childhood experiences and influences within arts related subjects can hinder them. (Duffy, 2000.) Nevertheless, it is vital that practitioners understand the role that their attitude towards creativity can have on their pupils, as Duffy (2000: 89.) argues that adults attitudes are absolutely ‘crucial to the development of creativity and imagination in young people.’ Therefore, practitioners must take risks and explore different areas of creativity within their classroom, and they can also look to other non-teacher creative practitioners to help grow their knowledge base and increase their confidence, as Cremin et al, (2009) found that by working alongside such creative practitioners, some teachers dormant creativity and confidence to take risks was awoken. 

	In order to evaluate my own creativity and consider how I may further develop my creative skills to in turn, have a positive effect on my own work as a practitioner, I will be using the EntreComp Framework. (Bacigalupo et al, 2016.) The EntreComp framework was designed in order to to provide a framework of reference for development for any ‘initiative which aims to foster entrepreneurial learning.’ (Bacigalupo et al, 2016: 5.) Through the use of this framework, I can evaluate my current performance in a certain area of entrepreneurship like ‘taking the initiative’ or ‘valuing ideas’ and I can outline how I will aim to ensure personal development. Throughout the framework there are 3 competence areas: into action, resources and ideas and opportunities, and these three areas are considered to be the 3 competences areas that directly ‘mirror the definition of entrepreneurship as the ability to turn ideas into action,’ and action into a valuable outcome. (Bacigalupo et al, 2016: 10.) Stemming from these three overarching competences, there are 15 individual competences, all with guidance to help the learner put the competence into practice, and a description of the core aspects of the competence itself. However, as the framework was designed as a tool focusing mainly on entrepreneurship and developing these skills in a business environment, not all competences are relevant when considering teaching creative and enterprise skills in education.  For example, in the ‘Into Action’ competence area, one competence is ‘Planning and management’, and throughout this competence, it focuses on developing business plans and project management, which obviously could not be directly related to education. However, in the ‘Ideas and Opportunities’ competence area there are competences that focus on creativity, valuing ideas and spotting opportunities for creating value, all of which can be applied to education as a teaching practitioner. Therefore, this framework can be useful in the development of my professional skills as a practitioner as seen in the Qualified Teacher Status standards to increase my confidence as I teach creative and enterprise skills, helping me to ‘set challenging teaching and learning objectives which are relevant to all learners in their class,’ whilst also ‘taking account of learners interests’ to create engaging, creative and relevant learning experiences. (Welsh Government, 2009.) 

 In order to analyse my own creativity and enterprise skills and my ability to effectively transfer and utilise these skills in my teaching, I will be focusing on two particular competences: creativity, considering how I can develop creative and purposeful ideas through being curious and open, and motivation and perseverance, looking at how I can stay focused through developing my determination. I have chosen to look at creativity in terms of ensuring I am curious and open in my practice, and evidence from my assessments from Professional Teaching Practice (See Appendix 1 and 2) suggests that I am at level 4, ‘I can actively search for new solutions that meet my needs,’ as my tutor felt that even though I was apprehensive to teach Key Stage 2, I applied the skills and knowledge that I had within the classroom environment and reflected openly and honestly to further develop my pedagogy with assistance. I do believe that my lack of confidence has a negative affect on my ability to be curious and open in relation to being creative in the pedagogies that I use within the classroom, and as Duffy (2000) argues, adults attitudes towards creative thinking and skills has a massive impact on pupils in the classroom environment. Therefore, in order to ensure my pupils can develop their creative thinking skills in the classroom, I need to be adventurous with the pedagogy that I use, and not allow fear of something ‘not working’ in a lesson to stop me from teaching creatively, as Grigg (2015:100.) argues that the ‘best practitioners know when to use different teaching methodologies to enliven learning.’ In order to make progress in relation to the framework moving on to level 5, I need to develop my skills so that I can ‘actively search for solutions that improve the value-creating process.’ (Bacigalupo et al, 2016: 24.) Consequently, within my teaching practice, I need to ensure that I am exploring and applying new pedagogies within the classroom that have value for both the children and myself, and show clear evidence of creating a more engaging and relevant lesson resulting in ‘greater creativity‘ and greater creative and enterprise thinking skills. (Welsh Government, 2014b: 8.) 
Secondly, I am going to review my current performance in relation to creative and enterprise thinking skills and maintaining motivation and perseverance when facing challenges. Evidence from my Professional Teaching Experience Assessments (See Appendix 3.) suggest that I am currently at Level 6: ‘I can coach others to stay motivated, encouraging them to commit to what they want to achieve.’ Within the classroom environment, I can provide children with support and guidance to help them achieve their learning objective or goal within a lesson that results in the development of vital skills. However, in order to progress even further in this area to develop my creative enterprise skills and the skills of pupils within my class, I need to be able to ‘create the right climate to motivate my team, for example celebrating successes, by learning from failures and by encouraging innovative ways to tackle problems.’ (Bacigalupo et al, 2016: 28.) This progression shows a movement from simply being able to coach individual pupils through certain challenges in their learning experiences, to creating an environment as a whole that encourages perseverance without fear of failure. Seelig (2014) created the ‘Innovation Engine’, a template that she argues represents the different aspects and characteristics of creativity and she argues that habitat and attitude are vital to ensuring creative development. In order to ensure creative and enterprise skills development there needs to be an environment created that fosters creativity. Therefore, as the practitioner, to further deepen my understanding of creative and enterprise skills whilst also simultaneously developing the pupils creative and enterprise skills I need to ensure I am creating a classroom environment that motivates those around me and fosters creativity. Overall, to further develop my creative and enterprise skills both personally and as a practitioner within the classroom, I must ensure that I actively search for pedagogies and solutions that add-value to my outcome, whether that be a personal development outcome or a learning outcome in the classroom.  I also need to ensure that I am creating a learning environment that not only motivates me to become more creative, analytical and innovative in my thinking, but also motivates the children within my classroom to discover innovative ways to tackle challenges they will face in learning. 

	Developing children’s creativity and enterprise skills within the classroom is very important in order to encourage development of skills that pupils will continue to use for the rest of their lives. The practitioner within the classroom has a vital role to play in developing children’s confidence and curiosity, and practitioners can work to ‘foster their engagement by always encouraging their curiosity and expecting them to ‘have a go’.’ (Einon, 2002: 8.) In order to develop children’s creativity and enterprise skills in the classroom, there must first and foremost be a learning environment that fosters creativity and thinking outside the box in independent learning, but also providing support and encouragement when it is required. Arthur and Cremin, (2010: 364.) state that ‘taking creative risks and moving forward in learning is heavily dependant upon an atmosphere of genuine acceptance and security,’, and if practitioners work hard to create this emotional environment for pupils, they can begin to expand their thinking and come up with new, valued ideas, as Robinson (2006) argues that children have ‘extraordinary capacities for innovation.’ The concept of a safe emotional environment fostering creativity is supported by Halpin (2003) who suggests that children should feel confident to take risks in their learning, but also to feel that they can fail and not be branded by it, but be able to grow from it. Maslow’s Hierarchy of Needs (1943) also argues that in order for children to reach self-actualisation, the point at which they reach their full potential and are most creative, their basic needs, safety needs, and self-esteem needs must first be met, and the role of the practitioner in teaching for creativity is to support the child and ensure these needs are met.
	Another aspect to consider in the classroom, in order to ensure children are developing their creativity and enterprise skills, is the strategy of introducing the concept of different modes of thinking to the pupils. For example, practitioners could introduce the idea of convergent and divergent thinking to pupils, particularly pupils in Key Stage 2. (Guildford, 1956.) Divergent thinking and convergent thinking are modes of thinking that are used in different areas of learning, and if children can understand the concept effectively, they can apply it to their own learning. Convergent thinking doesn’t require creativity, gives one ‘right’ answer and consciously uses standards or probabilities, whilst divergent thinking is used to generate creative ideas by exploring a range of solutions. It is generally free-flowing, and it provides pupils with an excellent opportunity to make unexpected connections between areas of development and learning. When thinking creatively and preparing to form new ideas or inventions, children will begin by thinking divergently. The can generate lots of varied ideas and concepts, without any judgement or filtering. Once lots of ideas have been generated, children can then begin applying convergent thinking, filtering the best ideas and the ideas that they can begin to trial and test, until they come to one final idea of value. Another strategy for introducing modes of thinking to pupils in the classroom is De Bono (1990) and the ‘Thinking Hats.’ Thinking Hats are a strategy that help children try different approaches to thinking, that encourage children to go beyond their usual thinking habits. (De Bono, 1990.) For example, the green hat encourages children to think creatively, asking what ideas they have and how they could be used, whilst the purple and yellow hats encourage children to look at the challenges or benefits and idea, action or concept may have. It is important that children not only apply their thinking skills to learning experiences throughout school, but also that children ‘should talk about their thinking…and deliberately practice their thinking in different contexts’, (Grigg, 2015: 111.) as it allows them to deepen their understanding whilst also accessing a higher level of thinking: metacognition. Metacognition is described as ‘Thinking about thinking’ and is one of the effective thinking skills called ‘The Habits of Mind.’ (Costa and Kallick, 2000.)
	
	In conclusion, developing personal creativity and developing children’s creativity and enterprise skills in the classroom are vital components to effective teaching and learning, as Robinson (2001, 2009 as cited in Arthur and Cremin, 2010: 357.) argues that ‘creativity is a critical component;’ in life: ‘human skills and people’s power of creativity and imagination are key resources’ in our ever-changing and developing world. Schools must ensure that they are  ‘thinking and planning creatively beyond the school day and the core curriculum to offer enriched learning opportunities,’ for pupils, teaching creatively to teach for creativity. (Welsh Government, 2014a: 38.) In order to ensure progression in my personal creativity, I have two main areas for progression: I need to ensure I am taking risks with the pedagogies and strategies that I implement in the classroom, actively searching for solutions to challenges I face that add value for both myself and the pupils within my classroom, and secondly, I aim to ensure I create an accepting and motivating environment within the classroom for myself, pupils and staff members to explore and expand their creativity and enterprise skills. In order to ensure children’s creativity and enterprise skills are developed, an emotionally supportive environment in which children can take risks is vital, and children should also be given the opportunity to develop their understanding of modes of thinking and the affect it will have on their learning and skills development. As Donaldson (2015) states, it is vital that throughout their education children are given varied learning experiences that work to develop the wider skills of ‘creativity and innovation – generating ideas, openness and courage to explore ideas and express opinions.’ As research suggests, creativity and enterprise skills build confidence, provide life-long skills and allow children the opportunity to explore the world around them, and as practitioners we must facilitate and foster creativity and enterprise skills in the classroom. (Einon, 2002, Robinson, 2006, Arthur and Cremin, 2010, Casserly, 2004.)
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Part 1 Lesson Observation (Areas of strength/Areas for
development)

S1: Professional Values and Practice

Good

e Comments and Evidence
e Targets for improvement and suggested ways forward

Naomi shows sound professional values each day and is wanting to 'better herself' and grow
in her professional capability with each learning experience. She makes good use of support
staff within lessons and is engaging well with the learning of the pupils. A strength of Naomi
is that she is willing to reflect openly and professionally on previous experiences and build on
her developing pedagogy, enabling the pupils to maintain engagement during learning
activities. This particular activity involved group work of mixed ability which enabled Naomi
to facilitate for the activities in a way that enabled her to get to all the pupils. She has a
willingness to accept advice from mentors and act on it. this was shown in her subsequent

planning after oral feedback to this session. Next Step: Making best use of 'down time' after

school to monitor, evaluate and plan.

S2: Knowledge and Understanding

Good

e Comments and Evidence
e Targets for improvement and suggested ways forward

Itis clear that Naomi researches in order to provide appropriate information to support her

lesson. Her knowledge and understanding in order to engage and support the pupils is also
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Any additional comment

Naomi was a little apprehensive entering KS2 part of her placement but she has done really
well to get the class to respond appropriately to her, she sets high expectations of behaviour,
which the children are responding to and her next step is to ensure activities stretch and get
all pupils working to their potential ( different ;learning groups within the class). Naomi has

great potential judging by this short teaching experience at the top of KS2

Oral Feedback
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Written Feedback

27/03/2017
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Part 1 Lesson Observation (Areas of strength/Areas for
development)

S1: Professional Values and Practice

Good

e Comments and Evidence
e Targets for improvement and suggested ways forward

Naomi has made a good start at St Mark's, both the headteacher and her mentor praised her
work and reported that she engages very well with the children. This was evident during
observation; Naomi speak to the children in a caring, respectful way but more than this, she
is able to take opportunities for incidental learning. She is soundly engaged in the pupils’
learning as evidenced by her very good work with the focus group during the observed
lesson. She is working well with the other adults in the classroom, clearly planning for their
work. Her ARCs show an increasing ability to reflect on her lessons and think of ways in which

she can have a greater impact on pupil achievement. She is working well with her mentor.

S2: Knowledge and Understanding

Good

e Comments and Evidence
e Targets for improvement and suggested ways forward

Naomi is able to use her own subject knowledge to motivate learners. This was shown by the
good range of appropriate tasks she has planned for the observed lesson and the other
plans in her file. She is beginning to develop the ability to plan a range of activities. She is
making some use of ICT in her lessons. Target: plan a wider range of stimulating and

imaginative lessons, possibly incorporating more ICT like iPad apps;





