Task 1: Choose a suitable story to be presented to a group of children noting the rationale behind the choice of story and the main learning objectives that are relevant to the story. You should note the intended audience and the type of language teaching opportunities the story would offer. Prepare one resource based on the story to teach Welsh as a first or second language. (up to 250 words) 

[bookmark: _GoBack]While on PTE 2, I was placed into a reception class of 25 pupils; each year group has two-form entry and within the foundation phase whole year groups are encouraged to intersperse as much as possible. During my first week, I was able to observe the class’ use of Welsh both incidentally and throughout the morning routine; I was then able to evaluate the class’ current abilities and find a stimulus that would incorporate and activate their prior knowledge as well as introduce them to new material, encompassing Vygotsky’s theory of ‘The Zone of Proximal Development’ (Miller, 2011). From observing and interacting with the class’ morning activities, I could assess with various AFL strategies (such as lollipop sticks) that the class had a strong understanding of the weather in Welsh and could answer and ask questions relating to this. I chose the book ‘Dilliad Tedi Twt’ as it was suitable for this age range, incorporated the weather as well as introducing colours and clothes. It is important to expose learners to a wide “range of stimuli including stories” (Welsh Government, 2015, p.37). This is a legal requirement but is also the primary gateway to becoming a literately confident adult (Grigg, 2015).  The learning objective for this lesson was “By the end of the session pupils should join in and respond to questions in Welsh regarding the story and complete supporting worksheet”, the lesson covered the skill “speak clearly using simple words greetings and expression” (Welsh Government, 2015, p.37).   The ‘Patrwm y Pythefnos’ hosted by the ‘Criw Cymraeg’ had introduced the ‘Pa liw ydy hwn?’ sentence which also leant itself to the narrative of this book; as the school timetabled ‘Slot drillio’ sessions after lunch I also decided to utilise these to familiarise the class with the colours in Welsh. 

Task 2: Read a story to a group of children during your PTE and undertake one activity using the resource you have prepared. You will need to film this activity for you to analyse and submit it as part of the assignment. (up to 8 minutes) 
Task 3: A written reflection of task 2 (up to 1500 words)
https://youtu.be/I3j43yhdfPw 
Task 3: A written reflection of task 2 (up to 1500 words)
My initial feelings towards the experience were positive as the children had prior knowledge of some of the elements covered in the book and the first task would be to recall this information from their long-term memory, which is the ultimate goal in language learning (Stahl, 1999, Miller, 2011 and Wessels, 2012). Therefore, I felt confident that the children would be able to achieve the learning objective, as it was attainable in the allotted time and met their learning needs (Black and Wiliam, 1998 and Smith and Gilbert, 2010). I felt that I needed to ensure my subject knowledge was secure for this lesson to ensure continuity throughout all the lessons I taught, regardless of the language they were to be delivered, an aspect of teaching that Steiner (1919) holds of great importance. In order to prepare I rehearsed the story and the accompanying questions to ensure confidence and correct delivery to the class, an action supported by Millard (2000) who encourages the continuous upskilling of practicing teachers. In order to incorporate assessment for learning strategies I had planned to embrace lower level higher order thinking questions from Blooms revised taxonomy (Darwazeh, 2017) such as remembering, understanding and applying. These skills were to be used by the pupils and assessed by myself in that lesson. As I had a good familiarity with the class, I was able to analyze and track the pupils from memory and through discussion with teaching assistants. Prior to the lesson, I also ensured I corresponded with the teaching assistants to confirm that they were aware of their role within the learning and the best methods to support the children. As the Education Endowment Foundation (2016) states that, a strong relationship between teacher and supporting staff is vital to the progression of children’s learning. 

I felt it was important to have the story visible on the white board for this introduction, as it seen more easily by the whole of the class as opposed to a small book. Therefore I was able to develop sentence meaning  by directing the children to look at images , a method strongly supported by Dodson (1974) also reinforced by Barton (2009) who outlines that a first language is understood through visual aids and second language learning should be no different. I felt I utilised this well and allowed me to use my hands in order to provide gesture to expand on the sentence meaning. Excitement and enthusiasm is key to engaging all pupils (Jones, 2013) especially those in the foundation phase. Consequently, I aimed to create this atmosphere by use of my voice and facial expressions and used the Tedi Twt bear to engross the pupils. As evident in my lesson plan (Appendix 2) my focus was to encourage understanding through Oracy both in the introduction and the activity, which was a performance management focus within the school at the time; this focus on involvement with applied skills link strongly to the new curriculum ‘Successful Futures’ (Donaldson, 2015) and the change to ‘areas of experience’. Dodson (1974) and Askew and Ross (1988) also note that speaking and doing is seen as ‘easy’ by children and are unaware that they are actually learning as it is done in a practical manner. I also felt that incorporating a creativity task was a natural progression of the book as it would allow the children to use the language in a practical context which is vital in order to ensure the language is used beyond a ‘language lesson’ (Bourne and Pollard, 2001). As Barton (2009, p.60) notes that “listening is a passive process” and is not enough to secure language understanding. Nunan (1991) acknowledges that while in the foundation phase children are all concreate learners who learn best by engaging in “first-hand experiential activities” (Welsh Government, 2015, p.3) which is the reasoning behind a hands on activity. I also perceived that I had developed a strong relationship with the class, which in turn embedded the ideology of a safe learning environment where the children were comfortable to take risks; the school encouraged the ‘flearning’ initiative, which encourages children and teachers to learn through their failures and to have a positive outlook on this process. This encompasses Claxton’s (2005) objective of encouraging children to become lifelong learners. Johnston, and Livingstone (2016) state that these elements are a necessity in order to ensure that children actively engage with their leaning throughout their education; I feel that the children were very eager to participate and I rotated around the class to ensure the majority of the class had an opportunity to contribute. By creating a safe learning environment, it allowed for an early introduction to Dweck’s (2012) ‘Growth Mindset’  where children begin to understand that intelligence can be developed through hard work and perseverance. I also felt that I responded well to the children’s engagement with the story, I encompassed Barton’s (2009) principle, which is to ‘reassuringly’ point out error and positively reinforce the desired outcome; this partnered with positive reinforcement will only improve a child’s self-worth and confidence (Clutterbuck and Evans, 2010). I also utilised the ‘slot drillio’ sessions during the week to familiarise the children with the colours in Welsh and play memory games to aid the transiting of this information into their long-term memory (Curry, 2019). 

I feel that with many aspects of the Welsh language I am limited by my own subject knowledge and overall confidence regarding the language. The shortfall of my own competence will only negatively affect the children I teach, Bourne and Pollard (2001) state that teacher expertise is one of the key features of ensuring positive language learners. In regards to the current Welsh Government’s aim to attain One million Welsh speakers by 2050 (Welsh Government, 2050) I would not be immersing the children in enough Welsh Language to substantially retain the information, a method of language learning that Baker (2010) implies works superbly in creating bilingual children. In order to improve my Welsh Language I have looked into courses to attend during the summer to upskill myself and improve my confidence. Upon observing my lesson, I felt that I could have taken the carousel further and created an outdoor practical activity, which would have helped channel the unsettled atmosphere, which was due to their age and excitement. This type of activity would have engaged the boys particularly as Barton (2009) notes that boys learn better through physical activities. Upon reflection of my video, I noticed that I only asked questions in relation to the new skill; in order to connect the existing language with the new, I could have enquired in relation to the weather incorporating Vygotsky’s zone of proximal development, linking the old and new material.  As Donaldson’s new curriculum aims to empower “healthy, confident individuals” (Donaldson, 2015, p.29) it could have been beneficial to develop a conversation around the feelings of the character, by asking ‘how would Tedi Twt feel in the rain? Why?’ (translating into Welsh also) as the children use the appropriate Welsh vocabulary during ‘checkout’ at the end of the week to express their feelings and it would also develop empathy skills at an early age, which is key to a positive mental attitude (Barrell et al., 2017). I also feel that I could have utilised my ‘slot drillio’ sessions during the week and incorporated ‘total physical response’ methods to help the children memorise key words and phrases (Richards and Rodger, 2001). I also feel that in order to develop the language further I could integrate more sensory methods in order to appeal to kinaesthetic learners and allow the language to available through all avenues (Cotton, 1997). Finally, I feel that the integration of the Welsh language is conducted very well throughout the foundation phase in my placement school and I felt comfortable adapting to that way of working; therefore it is apparent that the paramount method to learning Welsh as a second language is to deliver the curriculum through an even weighting as English (Welsh Government, 2014 and ESTYN, 2012). A notion supported by Cook (2011) who implies that to become bilingual both languages should be taught in parallel, so the learner can understand the similarities between them opposed to compartmentalizing the second language.   
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Appendix 3 
Activity resources
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Date / Welsh that | will use: Achieved | Welsh that pupils will use: Achieved
Dyddiad (Vorx) (Vorx)
Dydd Lun19 | Bore da/Prynhawn da. v Barod. v
Tachwedd Barod? Bore da/Prynhawn da.
2018 Dim siarad.

Mae hi'n amser cinio/chwarae.

Diolch.

Dajawn.
Dydd Mawrth | Eisteddwch. v Cinio/brechdanau. v
20Tachwedd | Gwrandewch. Ydy/Nac ydy
2018 Mae hi'n amser tacluso. Ga ifynd I ty bach os gwelwch yn dda?

Banta chi
Dydd Mercher | Dwylo o fyny. v Melyn/oren/pinc/gwyrdd/ v
21Tachwedd | Melyn/oren/pinc/gwyrdd/ glas/coch/du/porffor.
2018 glas/coch/du/porfror.
Dyddlau22 | Sutmae tywydd heddiw? v Mae hin heulog/oer/bwrw glaw/bwrw |
Tachwedd Mae hi'n amser cinio/chwarae. eira
2018 Dydd....{Llun, Mawrth, Mercher, lau, Gwener) Diolch.

Dydd....(Llun, Mawrth, Mercher, lau,
Gwener)

Dydd Gwener | Sutwytti? v Dw ' hapus/drist/ gyffrous. v
23 Tachwedd | Pa liw ydy hwn? Achos.

2018

Beth sy'n bod?





