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How a school develops one aspect of its SDP: a report that critically reflects on the action, impact, and evidence base

	
	Targed/target
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What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	You have considered a range of theoretical perspectives and highlighted some areas of disagreement in the literature. You can further strengthen this by more clearly linking these ideas to practice - either by talking about how your reading influences the design of the study or the potential impact on your teaching practice.   
	I have tried to clearly make links from reference to practice where appropriate. I have spoken about how the literature will inform my teaching practice.
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	Refer clearly to links with the Professional Standards.
	I have tried to make clear and direct links to the Professional Standards in my conclusion
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Introduction 
According to the Welsh Government (2014) effective school development planning is essential for schools to improve. To achieve this, School Development Plans (SDPs) are used to ensure their learners progress (Welsh Government, 2014). The aim of this assignment is to examine how one school, which will be referred to as School X, developed one aspect of their SDP and critically reflect on the actions, impact and the evidence base used. School X has identified four targets in their SDP, the target this assignment will focus on considers developing pupils emotional well-being in line with the new curriculum. The new curriculum for Wales has been introduced gradually in schools over the last few years and is designed to not simply focus on academic content and results, but equally places heavy focus of the well-being of all learners in Wales (Donaldson, 2015). 
Estyn (2015) describes School X as an English medium Primary School in the Neath Port Talbot County in South Wales. It is a two-form entry school and caters for children aged three to eleven years old. There are currently 422 pupils on roll, 28.1% of which are eligible for free school meals and 24% of pupils as having additional learning needs (Estyn, 2015).

Literature Review
School Development Plans are unique documents to help guide strategic plans for the overall improvement of a school. The documents outline the school's priorities, goals, and actions for improving learners’ outcomes and the overall quality of education over a certain period of time (Welsh Government, 2014). An effective SDP is typically created through a collaborative process involving the school's leadership team, staff, governors, and other stakeholders (Welsh Government, 2018). They are used to guide the decision-making process and ensure that resources are allocated effectively to meet the needs of students and staff and support the outlined targets (Welsh Government, 2014). The targets outlined in the SDP should reflect the needs and circumstances of the school (Fidler, 1996). These priorities and targets should be clearly identified through effective self-evaluation and explicitly addressed in the SDP (Welsh Government, 2015). 
The planning can be split into four stages: Self-evaluation, Strategic Planning, making improvement/action and reviewing impact (Welsh Government, 2014). These stages, combined with the school’s vision aim, should raise standards and improve learner outcomes. This model helps to ensure effective planning whilst continuously assessing impact at multiple stages. Schools need to be honest and vigorous during the self-evaluation of provision, performance and use contextual data and aim to work through three evaluative questions suggested by Estyn (2019) during the process. Every SDP is unique to the school and the targets generated should be based upon evidence obtained in the school. The evidence reflects where the school is currently at and strategies should outline realistic means in which they can achieve the target (Welsh Government, 2014).
In recent years, the emotional well-being of children has been placed under an increasing emphasis, not just in Wales, but globally (Forshaw & Woods, 2022). Within Wales, it is estimated that 1 in 8 children and young people have some kind of diagnosable mental health condition (Welsh Government 2018). Therefore, promoting positive well-being and improving the provision of support in schools is extremely important (Deighton et al., 2018; Forshaw & Woods, 2022; Welsh Government, 2018). Schools are recognised as the key starting place to make significant contributions to building emotional resilience and promoting positive mental health amongst our children (Welsh Government 2018). However, it can be argued that more research looking at how schools can do this effectively is needed (Forshaw & Woods, 2022). While the cause of this rise is uncertain, data suggests it could be due to factors such as children participate less in social activities and an increased amount of time being spent online (OECD, 2017).
The Welsh government has made emotional well-being a priority in schools, particularly since the COVID-19 pandemic, as students and educators face unprecedented levels of stress and uncertainty (Dyer et al., 2022; Mulholland & O'Toole, 2021; Tracey et al., 2022; Walsh, 2020). It is estimated that the educational experiences and trajectories of 1.6 billion children worldwide have been drastically disrupted by the pandemic over the past few years (UNICEF, 2020). Due to the widespread isolation that was enforced, it is evident that children have been isolated for too long and are missing vital social, communication and emotional skills they need to function well independently in everyday life (Welsh Government, 2021). In an attempt to recover the skills lost from the pandemic and improve overall wellbeing in Wales, the Welsh government has introduced a number of polices such as “The Wellbeing of Future Generations Act” (2015) and the “Framework on embedding a whole-school approach to emotional and mental well-being” (2021). The policies came at a good time and supported the curriculum reform in Wales, which highlights well-being as an integral aspect of the curriculum (Donaldson, 215). The reform offers an “once-in-a-generation” opportunity to embed well-being in our children’s lives (Welsh Government, 2015). The new curriculum places great emphasis on the importance of developing learners’ social and emotional skills necessary to embodying the four core purposes (Donaldson, 2015). The fundamentals of the new curriculum are also supported by recent research which further justifies the importance of schools implementing extra support for children’s wellbeing (Blanden et al. 2021).
Mental health and well-being are also top of the Commissioner for Wales’s agenda who has suggested the government should encourage a whole-school approach to combat mental health and boost resilience in children. These claims are supported by literature and policy, which state that adopting a whole-school approach to help improve children’s mental health for the long-term (Lavis & Robson, 2015; Weare, 2015; Welsh Government, 2021). Moreover, involving children in the process of developing whole-school well-being strategies such as decision making and planning could potentially increase self-efficacy and sense of control, which is arguably elements of positive well-being themselves (Weare, 2015). However, whole-school practice can present challenges as sometimes it can be logistically difficult to bring various members of school and other organisations together in order for collaboration for develop the strategies and could therefore be more time consuming (Forshaw & Woods, 2022). Further research is also required to evaluate the long-term impact of whole-school approach (Forshaw & Woods, 2022). The Children’s Commissioner for Wales also recognises that it should not solely be the school’s responsibly to develop whole-school approach but should be led jointly by other outside agencies such as health and social services (Children's Commissioner for Wales, 2021).
The importance of nurturing children’s emotional well-being is extremely important as it is widely recognised that it can have significant impact their learning, cognitive development, social and physical and mental health as they grow up (Frobel (1782), cited in DeSouza, 2012; Welsh Government, 2009; Welsh Government, 2022). Therefore, schools are implementing various strategies such as social-emotional learning programs, counselling services, outdoor learning opportunities and mindfulness activities to support the mental health needs of their students to promote positive wellbeing (McNair, 2012; Waite & Pratt, 2017).

Developing an action point
As illustrated in Fidler (1996), there is clear acknowledgment that school improvement should be a core responsibility for every school. The Welsh Government (2015) further states that in order for schools to improve, an effective SDP needs to be in place. When creating an SDP, a typical starting point is to first look at the school’s vision and consider what is required to achieve that. Then, begins the 4-stage process, highlighted previously in this assignment, that allows for effective planning to take place. School X’s vision runs through the core of their SDP and demonstrates a clear emphasis on the well-being of their learners whilst supporting their learning journey. 
Well-being has always been a top priority and a core part of School X’s vision (Estyn, 2015). However, School X noticed that upon returning to school after the Covid-19 pandemic, the children showed a significant deterioration in their emotional well-being. These findings are in line with research from Dyer et al., (2022), Tracey et al., (2022) and the Welsh Government, (2021) who all noted a significant decline in children’s well-being and mental health. School X also noticed a change in behaviours for example, some mainstream pupils displayed more challenging behaviours due to their individual anxieties and poor emotional behaviours (Teacher A, 2023). Similarly, a few children placed within the schools Social, Emotional and Behavioural Difficulties (SEBD) unit showed significant disengagement from their learning and displayed extremely challenging behaviours (Teacher A, 2023). 
Through the self-evaluation process, it was apparent that existing measures and interventions did not suffice and failed to meet the needs of the children. As a result, School X decided that different approaches and strategies were needed to support the children. Moreover, in line with the new curriculum for Wales, where well-being is considered a key aspect, the school wanted to further entrench well-being as its own subject (Donaldson, 2015). The new curriculum offers scope for practitioners to embed positive well-being into the children of Wales and should be recognised as carrying the same weight as other academic subjects (Donaldson, 2015).
Data was predominantly gathered from qualitative methods such as observations and conversations with various stakeholders regarding pupils well-being. In a conversation with Teacher B, teaching and support staff met with members of the school’s senior management team to discuss and raise concerns regarding the pupil’s wellbeing and behaviour and were given opportunity to express how they would best need to be supported in order to do their job efficiently. Similarly, the number of children receiving intervention support was significantly increasing, as well as the emotional need themselves. Tracey (2012) advises that both qualitative and quantitative methods should be used in order to gain representative findings. In order to further strengthen the validity of the data analysis in the future, it could be suggested that School X gathers data via a number of other means such as the Pass Survey, Estyn Questionnaires, or school council meetings to gather pupil’s perceptions. 
Once self-evaluation and data gathering has been completed, the school will then devise a strategic plan in order to meet the identified targets. School X has identified three well-being targets to attain by the end of the three years. These were focused on pupils identifying and self-regulating emotions, higher engagement in learning and demonstrating appropriate behaviour most of the time. School X recognises that, in order meet these targets, a number of strategies were devised by members of the school’s leadership team, teaching staff and governors. Welsh Government (2014, p.16) highlights that “high-quality leadership” is essential in ensuring commitment to the plan and successful implementation. Though School X’s senior management took the lead role in developing the SDP, all school staff had some active role in the process of planning the SDP, and therefore all staff should show acknowledgment of their individual and collective responsibilities and actions they need to undertake.  
After the plan has been devised, the final stage is to measure the impact of the SDP and determine whether the identified targets have been reached. As stated on School X’s SDP, the target was set for three years but was under constant, in-depth monitoring throughout the year. School X stated that while there are no set milestones for each year, it would be hoped that gradual progress was made by the end of each year, and there would be a decrease in the number of children needing emotional support. This is in support of Welsh Government guidelines, which state that regular monitoring is essential and in-depth analysis should be completed annually. In order to measure the impact and identify progress made, reviews will be conducted by the designated person(s) identified in the SDP by conducting learning walks, lesson observations and listening to learners’ activities. Meetings with school management and teaching staff will also be held to give opportunity discuss whether they feel students are making progress with their emotional well-being. 

Reflection and evaluation
School X has made a positive start towards their target of supporting children with their self-regulation and improving their emotional wellbeing. They have made good use of government initiatives and policies. For example, utilising this framework as a whole school approach to well-being supports advice from Welsh Government (2021) and the Children’s Commissioner for Wales. This has been shown through the implementation and further embedding of the ZoR framework, from nursery right through to Year 6. However, some research suggests that in order to achieve the most favourable outcomes, it is crucial for learners to also have input into the whole-school approach strategies (Forshaw & Woods, 2022; Simmons et al., 2015). Including children’s own perspectives and ideas in regard to improving their personal well-being should be considered in order to achieve the best possible outcomes (Daniels et al., 2017). However, it should be noted that studies that have considered student participation in the well-being strategies has only considered secondary school pupils. Thus, further research needs to be carried out to investigate whether these findings can be replicated in primary school settings (Forshaw & Woods, 2022). Although School X conducted listening to learner’s activities throughout the year, it would have been useful to also to include pupils’ voice during the decision-making process as it would have generated a more representative data sample and therefore, an alternative and more appropriate plan could have been made (Daniels et al., 2017).
It is also evident that School X has showed good progress with embedding well-being into the ethos of the school and curriculum, supporting Welsh Government (2018). The school currently offers daily well-being clubs to pupils and has introduced initiatives such as ‘Mindfulness Monday’ to ensure well-being is addressed regularly as part of the curriculum. The aims of these sessions are to embed well-being into the character of the children and encourage it as a natural everyday practice, further supporting the new curriculum for Wales (Donaldson, 2015). However, whilst provisions and resources for pupils are widely accessible, in the SDP there is no acknowledgment of safeguarding staff well-being. It is argued that teacher well-being is becoming increasingly more important as teaching demands increase and the role a teacher plays in a child’s life is becoming increasingly significant (Hartcher et al., 2022). Therefore, ensuring schools promote positive well-being in their staff as well as pupils should be a main priority. Similarly, despite schools being recognised as a highly effective place to support the well-being of children and young people (Forshaw & Woods, 2022), evidence suggests many school-based staff often feel ill-equipped and lack the confidence to help children with their emotional and mental health (Welsh Government, 2018). In particular, there tends to be a fear of potentially worsening the child’s negative feelings. This often leads to many teachers seeking support and advice from outside agencies and local authorities, which adds significant pressures to services which are already in high demand and under a significant amount of pressure (Welsh Government, 2018). 
Despite the school currently operating many interventions and provisions to support the children’s emotional needs and overall well-being, one recommendation for the school, could be to utilise more outdoor learning opportunities during day-to-day teaching. This recommendation is based on the wealth of literature supporting the link of outdoor learning and increased positive well-being (Gray, 2018; Humberstone & Stan, 2012; Marchant et al., 2019; Mulholland & O'Toole, 2021). 

Conclusion 
SDPs are an extremely valuable resource in the development and growth of schools in Wales, with effective self-evaluation key to achieving the best learning outcomes for pupils (Welsh Government, 2018). From the carrying out the critical analysis on the school’s SDP it is evident that building emotionally healthy children is extremely important, especially in today’s society where children are experiencing more feelings of loneliness and mental health issues than ever before (Deighton et al., 2018). I have learnt the process of developing a SDP, and the different steps needed to ensure it is effective. I have learned that a whole-school approach to well-being is advantageous, as it offers more consistency and opportunity for embedding positive well-being in students. After reading the literature I am able to review my current practice allowing me to further strengthen my future pedagogy. It has been made apparent to me the vital role schools play in the promotion of positive well-being in children and young people, and research investigating this link is extremely valuable (Forshaw & Woods, 2022). 
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