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PART B (i)
This essay will reflect on my scheme of work for a KS3 class. It will consider the teaching style used in the classroom, with the predominant focus being on the strategies I used in guiding the students towards achieving the aims I set out for them. This essay is grounded by its relevance to the National Curriculum framework and will be supported by theoretical pedagogic thinking that I have either directly applied in the classroom or altered to suit my specific needs.
The inspiration for my scheme of work stemmed from ‘the relevance orientation’ (Corrie et al., 1982), where I sought to make the work relevant for my students. I thought the best way to do this was to focus on the underlining issues I found when reading the students’ answers in their fictional writing assessment. I also needed to use the National Curriculum framework when creating my scheme of work, as I wanted the content in my scheme of work to match the requirements needed to achieve specific levels. As the students’ levels varied, I decided to focus on achieving two attainment levels in the National Curriculum framework. As most of my students achieved a high level 4 and a low level 5, I decided that the level they should be aiming to achieve for writing should be at a level 5 standard:
Learners’ writing is varied and interesting, conveying meaning clearly in a range of forms for different readers, using a more formal style where appropriate. They express opinions, supported by reasons. Vocabulary choices are imaginative and words are often used precisely. Simple and complex sentences are organised into paragraphs. Words with complex regular patterns are usually spelled correctly. A range of punctuation is generally used accurately. Work is legible and well presented. 
(Department for Education, 2015)
I wanted to guide the level 4 students to a level 5 and the low level 5 students to a stronger level 5. As some of the students achieved a strong level 6, I decided to set them a challenge of achieving a level 7 standard in writing: 
Learners’ writing is confident and shows appropriate choices of style in a range of forms. Writing is coherent, sustained and developed. In literary writing, characters and settings are developed and, in non-literary writing, ideas are organised and coherent. They sustain arguments and offer convincing evidence in support of their views. A range of sentence structures and vocabulary are accurately and effectively used. Spelling is correct, including that of complex irregular words. Paragraphing and correct punctuation are used for clarity and effect. Work is legible and well presented. (Department for Education, 2015)
For the students to achieve their attainment levels, I decided to spend a lesson on each issue I found in their fictional writing assessment and differentiated the tasks they would have to complete. I felt that this would be the best way in making the work relevant for the students, as I would shine a light on their previous mistakes and help them improve so that their fictional writing would be of better quality in the future. 
I opted to focus my microteaching session on building a stronger sense of description within the fictional narrative that the students had produced. This lesson on the description within narratives was taught towards the end of my scheme of work, which meant that the students would have had knowledge of how to organise paragraphs and create different types of sentences. When planning my lesson, I decided to use Jon Davison’s and Marilyn Leask’s framework for the information required to plan effectively (Davison and Leask, 1999) as I felt that this framework covered many aspects of the classroom that I would need to look at to become an ‘effective teacher’ who helped ‘individual pupils to grow’ (Leask, 1999). However, each aspect came with its own problems and due to the variation of the students in the classroom, I needed to make sure that the solutions I offered tailored to everyone, including myself. These aspects of the classroom are where this essay will turn to next.
The first and most important aspect I considered for my microteach was the teaching style used in the classroom. Teaching style is the term used to describe how a particular learning experience has been performed (Leask, 1999) and played a big part in determining how I taught the students. I wanted to teach in a way that felt natural to me and having looked at the many ways a teacher could teach in the classroom, I felt that a didactic method of teaching was the best for me. By following a didactic method, I was able to underline my status in the classroom by having complete control of the learning situation, which meant that the students had to undertake a more passive role (Griffiths, 2006). As this method placed me in complete control, I was also able to teach the content of the lesson to the students as a class rather than individualise the presentation to each group in the classroom, which Muijs and Reynolds referred to as ‘whole-class teaching’ (Muijs and Reynolds, 2011). This didactic way of teaching influenced the rest of the aspects that I needed to consider in the classroom and will be referred to throughout this essay.   
After choosing to follow a didactic teaching style, I then needed to consider what strategies I would use when teaching the content of the lesson to the class. I decided to make a detailed presentation after reading Kyllonen and Lajoie’s analysis of Cronbach and Snow’s (1977) review of ATI research, where they said that one of the most common aptitude-treatment interaction (ATI) findings was that ‘strong treatments’, which implied highly structured instructional presentations, benefitted the less able learners compared to ‘weaker treatments’, which were relatively unstructured and provided less support, which benefitted the more able learners (Kyllonen and Lajoie, 2003, in Kirschner et al., 2006). I felt that a detailed presentation would be crucial in helping the students to either learn the content or provide extra detail to the content they already know, which would benefit both learners. I decided to use an ‘inductive’ method when teaching the presentation by using examples at the beginning and then moving on to the rules and principles (Muijs and Reynold, 2011). I thought that this would be a great way to start the lesson as the examples would allow the students to recognise the mistakes they were making and understand how they can improve to produce a fictional writing piece that would give them a higher mark, which links back to the ‘relevance orientation’ coined by Corrie et al. These examples also gave me the opportunity to have a discussion with the students in the class, which I controlled using the ‘IRE cycle’, where I would ask a student a question, receive a response and then evaluate their response (Hattie and Yates, 2014). Thus, I was able to make sure the students were engaged with the topic that we were discussing, as well as motivating them to speak their opinion to the rest of the class (Muijs and Reynolds, 2011). 
Another aspect that I needed to consider was the layout of my classroom. I conjoined tables together so that there were four large tables in the classroom. The space between the tables meant that myself and the students, if needed, would be able to freely move between tables during task time without bumping into anyone (Muijs and Reynolds, 2011). I decided to have four students sit at three of the tables and three students sit at one of the tables. I decided to limit each group to three or four members as I wanted each person to participate within their group, and I felt that a larger group would have repercussions such as the pupils either subdividing the group themselves (Kelly, 1978) or ‘free-riding’ their way in the lesson by not participating and letting the other members do all the work (Muijs and Reynolds, 2011). The position of the chairs meant that each student would face towards my direction without straining their necks, which I thought was vitally important due to my didactic teaching style as most of the lesson involved me delivering important information and interacting with the students (Muijs and Reynolds, 2011). The position of the students also meant that I was able to scan around the classroom and spot any problems quickly as well as identify the right culprit, as all the students were in my line of sight, a technique Kounin coined as ‘whit-ness’ (Kounin, 1970, in Muijs and Reynolds, 2011). The position of the students also helped in regard to the differentiation in the classroom, which was the final aspect I needed to consider.
There were two considerations in regard to differentiation in the classroom that needed attention; one being the variation of levels achieved in the fictional writing piece, and the other being that one student suffered from attention deficit hyperactivity disorder (ADHD). The students’ current levels varied between 4, 5 and 6, with only four members of the class, who were the more able and talented learners (MAT), achieving a level 6 standard of work. I decided to place the level 6s on their own table and the rest of the students that achieved either a level 4 or 5 in a mixture among the remaining three tables. As my seating plan was based around the results attained, I felt that the student suffering from ADHD should be placed with the other students that had similar levels as that student had achieved a level 5 in their fictional writing piece. The student with ADHD was placed at the front of the class so that I could pay close attention to their behaviour, and they were supplied with a ball which they could squeeze under the table so that their hands were not fidgeting and distracting the other students. As stated earlier, I wanted to become an ‘effective teacher’ that helped individual pupils to grow, which meant that I needed to individualise content for those who needed a great deal of information and those seeking educational advancement (Kelly, 1978) and, thus, needed independency through their main task and extension task (Wallace, 2000). Therefore, by placing the MAT students on a separate table, I was able to provide them with separate worksheets that challenged their current knowledge of understanding without making it known to the other students that they were given separate pieces of work and support (Kelly, 1978). This also allowed the process of what Vygotsky (1970) called the ‘Zone of Proximal Development’, where an individual can accomplish more in collaboration with someone who has greater knowledge compared to what they are capable of doing alone (Muijs and Reynolds, 2011) as all the students were given permission to talk in their groups, allowing them to build on their current knowledge and understand the ideas of other students.







PART B (ii)
When looking back at my microteach, I feel that my scheme of work was over ambitious. After my experience teaching in a classroom situation, I found that my strict time routine was not flexible enough to allow for any unpredictability’s that I would not have come across when teaching the lesson to myself at home. This section of the essay will reflect on my microteaching experience, shining a light on how I thought the lesson went. It will also discuss whether I would change a specific approach I took and look at the effects these potential changes can have on learners in the classroom. Finally, this essay will also consider my development as a teacher using the QTS standards.
Due to my didactic teaching style, I delivered the bulk of my lesson using a detailed presentation, which developed my ICT skills (QTS S3.3.10). I started off the presentation by setting a lesson objective (QTS S3.1.1) and some lesson outcomes so that the students would know what I expected them to learn by the end of the lesson. The use of a presentation allowed me to teach a vast amount of content to the class in an organised fashion, where the students were told what they would be learning and in what order. As the interactive screen was in the middle of the class, it meant that the presentation was accessible to every student, making it easier for them to concentrate on the information being shown to them. To make sure the students did not lose focus, I placed a white star next to the important information that was a necessity for them to learn. I then told the students that they would need to apply the information I was teaching in the tasks I had provided for them at the end of the presentation. I felt that the star was a positive symbol to have as all the students became alert, trying to make sure they did not miss out on a slide with a star on. However, an issue with using a presentation was that it became easier to just read the content off the screen. I found that as my presentation progressed, I became too dependent on reading the words on the PowerPoint, especially during times where I seemed to be lost for words. To rectify this in future lessons, I would change the amount of information I place on the slides by providing less detail, which would force me to become more independent and remember the information when sharing the content to the class rather than just reading it. By providing less detail on the slides, it would also get rid of the problem of being over ambitious in regard to the amount of content I presented. I found that I miscalculated the amount of content that I was actually teaching in my microteach as I based the quantity of content on how much slides I had in my presentation. This led to drastic problems such as the class losing interest due to me talking for most of the lesson and timing issues, which I will talk about later in this essay.
Whilst I did not have many problems in regard to behaviour, I did use some techniques for behaviour management (QTS S3.3.9), where I would manage the students in a way that would discourage them from losing concentration. For example, there were many occasions where I would use a firm tone of voice and call the student by their name if I thought they were losing concentration, before asking them whether they were doing their work. In other cases, I would ask random students in the class whether they were writing down the content I had told them to write. I felt that this was extremely effective as it would ensure that the student would get back to doing their work and would send a message to the rest of the class that I was paying attention to make sure the students were on task. I felt that the position where I was teaching the class, at the front sitting on a table, showed a presence of authority, where I would be looking at the whole class and the whole class would be looking at me. At the same time, my position when teaching the presentation gave the class breathing space, as I was not hovering over their heads when giving instructions and asking questions. However, an issue I would look back on when using my behavioural techniques is judging whether a particular situation is what it seems. For example, I had called a student’s name in front of the class and asked them whether they were working as they were not writing, before finding out at the end of the lesson that they had already written the work. To resolve this issue, I feel that I should walk around the class more often and glance at the students’ books to make sure the work is written down. This would save me from misinterpreting any situations and would reduce the chance of a potential conflict.
I feel that I had met the learners’ needs (QTS S3.2.4) by differentiating the way I taught the students (QTS S3.3.4) in the classroom. As I provided the MAT students with different tasks compared to the rest of the class, I feel that all the students were challenged in a way that would not be too far of a reach for them to achieve. The first task was to practice using the adjectives and adverbs that were taught in the lesson, before moving on to an extension task where all the students were to create a story. The differentiation came from the questions in the task, where the MAT students had less guidance and support and had higher expectations in their success criteria. I also printed out some extra resources in case there were any MAT students who found the work too challenging or any level 4 and 5 students who thought they could try a level 6 task. By giving the student the option to either challenge themselves or have more support, I felt that I was able to remove any set expectations and let the student attempt the tasks without the pressure of having to strive for a higher level even if they were not confident. I feel that I also provided for the student who required Special Educational Needs (SEN) (QTS S2.6) as I made sure to make the tasks imaginative and supportive, where there would be set sentences and the student would have to fill in the blanks with any word of their choosing. I felt that by making all the level 4 and 5 tasks like this, the student requiring SEN would not feel singled out and would be able to enjoy the task with their colleagues. As the SEN student suffered from ADHD, I also decided to give them a soft ball which they would be able to squeeze under the table to keep their hands from fidgeting. I felt that it was important to establish rules when the student was holding the ball as it could have led to potential problems such as the student using it to distract the rest of the class. However, when looking back at my seating plan, I think that I should not have separated the MAT students from the rest of the class. Whilst the separation made it easier for me to provide the MAT students with more challenging tasks without making the rest of the class feel inferior, I feel that this separation greatly reduced Vygotsky’s Zone of Proximal Development, as the level 5 students were not surrounded by any students with higher grades, and the level 6 students did not have a chance to see what separated them from the lower levels. If I were to do the lesson again, I would change the seating plan and place all the students alongside each other so that there would be a mixture of levels within a group.
The most pivotal aspect in my microteach was my time management (QTS S3.3.7). I decided to time each aspect of my lesson so that I could finish the content I wanted to teach. The aspects I timed included the time I would spend talking about each slide and the time I would give the students to complete the tasks I had set for them. I thought that timing the students to complete a task and making sure they were aware of the time they had was important, as it meant that the students would not lack concentration as they knew they only had a limited amount of time to write down the information they needed. However, my time management had come under threat as the lesson continued, which became a big problem. As I had forgotten to be flexible in my time management by allowing time for any potential distractions or questions in the classroom, the time I had to teach the content was decreased. At the time, I decided to correct this situation by hastening the pace in which I presented the content and left no breaks in between slides, which I felt was another mistake, as the students were now just copying the sentences I was telling them to write. This meant that the lesson had become completely teacher-led, with me doing all the talking, which was not the strategy I wanted to follow for the whole lesson. The lack of time also meant that I was not able to explore any questions or answers the students provided, which I felt was a missed opportunity. As my time management was no longer following my schedule, I was forced to reduce the time I had set for the tasks to counteract the time taken by class discussions and unpredicted distractions. Thus, the students only had a few minutes to complete the tasks I had set thirty minutes aside for. I feel that the solution to this problem would be for me to change the amount of content I intend to teach in a lesson. If I were to attempt this microteach lesson again, I would teach adjectives and adverbs separately rather than together. This would mean that I would have more than enough time to talk about the content with a progressive but unhurried pace and would give me time to engage with any questions or answers that are given in class. The students would also have enough time to complete the tasks I set for them, whilst participating in some peer-marking and self-reflecting on the work they produced.  
As a whole, I think there were a lot of positives to take away from my teaching experience. For example, I feel that I was able to develop a scheme of work that corresponded with the levels in National Curriculum framework (QTS S2.2) that I wanted to attain, as well as deliver a lesson that was effective in some ways. However, there were areas to improve on which I will examine in more detail and try to correct in time for my next teaching experience. I hope that I can use my microteaching experience as well as the skills gained from reflecting on my performance for the remainder of my professional teaching career.
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	OBJECTIVES
(relate to QTS Standards
 where appropriate).
	
	ACTIONS TO BE TAKEN
	
	SUCCESS
	CRITERIA
	
	TARGET
	DATE

	
To improve pupils’ engagement in lesson. (S3.3.3)
	
· Reduce teacher-talk in the lesson.
· Give more time for the pupils to engage in tasks.
· Understand the school’s behaviour policy so that I can use it in class to keep the pupils on task.
	
· Pupils will be able to participate in their tasks more and provide good responses.
· Pupils will be able to complete the extension task as well or give it an attempt.
· Pupils will be engaged with the presentation without me having to remind them to focus.
	
Term 1

	
To improve pupils’ written responses in lesson. (S3.2.2)
	
· Show the pupils an example on the board of what the quality of their work needs to look like.
· Use the example to create a success criterion with the class, so that they can use it in their own written responses.
· Give the pupils more time to attempt their work and redraft it. 
· Give time for the pupils to peer-assess.
	
· The pupils will be able to use the success criterion to produce an excellent answer in their written responses for tasks.
· The pupils will be able to assess the work of their peers, looking for things that are missing or things that improve the level of the written response.
· Pupils will be able to redraft their own work, improving on their own sentences to produce a better quality of work. 
	


Term 1

	
To accommodate for differentiation in the classroom. (S3.3.4)
	
· Provide a starter which accommodates for the different levels of pupils.
· Spend more time doing tasks than talking about content.
· To sit the pupils with different levels next to each other, regardless of how far apart the levels are.
	
· The starter will allow the pupils to focus, and the challenges will make sure each pupil is occupied with a task.
· If pupils spend more time doing the tasks, they will be able to practise what they are learning. As a teacher, I will also be able to understand how much they understand the topic.
· If the pupils of different abilities sit next to each other, then all the pupils will be able to benefit. The lower-level pupils will have support from the higher-level pupils. The higher-level pupils will be able to see what differentiates them in terms of quality of work in comparison to the lower-level pupils.
	
Term 1

	
	
	

	





