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AI Acknowledgement
I acknowledge using Grammarly (https://app.grammarly.com/) on 20th February 2025 to help with spelling and grammar errors.  
1. I have downloaded the Grammarly app, so creating written assignments will highlight an error and allow me to refix or ignore a suggested spelling error or whether using a comma, hyphen, or full stop is required. 
I acknowledge using Microsoft Editor on the 20th February 2025 to help with spelling and grammar errors. 
1. I have used Microsoft Word's built-in software to highlight an error and rectify a suggested error regarding spelling or grammar, including commas, hyphens, or full stops. 
I acknowledge using Chat GPT (https://chatgpt.com) on 20th February 2025 to understand the concepts of the following: 
1. Please can you summarise the difference between John Hattie and Black and Wiliam theory, as both theorists are known for their work on Formative Assessment.
2. Is Bronfenbrenner the only theorist to promote the wider community as impact on a child’s development?
I confirm that I have not presented any AI-generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after using AI tools, which I may be asked to provide in evidence. 
	
	Targeted/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Engage with study skills to help you clearly form your sentences and points.
	I have sought support and guidance from my Study Support mentor, who has allowed me to correct and see the errors in my work before submission. 

	Targed/Target 2
	Use a broader range of evidence-based sources and integrate multiple studies to provide a well-rounded analysis.
	I have expanded my literature review using the reading lists and the Manchester University Phrasebank, enabling me to synthesise multiple sources and methodologies rather than relying on a single study.



A Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact and Evidence-Based Reflections

Introduction
An effective school that constantly seeks improvement is a pinnacle that underpins the foundations that the Curriculum for Wales (2021) profoundly needed to improve outcomes and progression for pupils and school stakeholders, as discussed in Successful Futures by Donaldson (2015). 
This essay will critically evaluate the development of a strategic target within a Professional Teaching Experience (PTE), using theoretical frameworks and policies, including those of the Welsh Government, Estyn, and Education Endowment Foundation (EEF), to help support the fundamentals of strategic targets within School Development Plans (SDP). In adherence to BERA (2024), the PTE school will be addressed as School A. 
From the SDP provided by School A, there will be a focus on one priority: School A’s second target, as suggested by the school’s most recent Estyn report in 2022, was to “Ensure that teaching and the school’s curriculum support pupils to develop their skills, knowledge and understanding progressively.” (Estyn, 2022). Focusing on this priority throughout the essay will allow discussions by critically and professionally analysing the actions, impact, and personal evidence-based reflections from professionals and learners. 
Literature Review 
The Welsh Government changed how education was to be seen and practised in the future after reflecting on Professor Donaldson’s Successful Future report (2015), which led to the Curriculum for Wales (2021). This change was needed, yet the Welsh Government was unaware during the change in the curriculum process of how much of an impact adverse environmental factors such as the COVID-19 pandemic (Ofsted, 2020). Implementing the new curriculum would put Wales on the front foot of the change in education, reforming and acknowledging the change needed within education in Wales and how the Welsh Government, alongside professionals within all education settings, collaborates with a whole-system approach to overcome barriers and promote the positive factors and be the first of the four nations of the United Kingdom (UK) to address the need to change, in a fast-moving and evolving world. 

Delays in children’s languages, literacy, and communication have been troubling and highly researched topics among educators worldwide. Although written in 2013, it is essential to note that the decline in children’s early language across the UK was noted to play not only a delay in development but also in their academic performance throughout their learning journey (Carr et al., 2013). This report further links to how poverty can affect whether a child is enriched in languages, literacy and communication within their fundamental foundations, which coincides with the theoretical framework of Bronfenbrenners Ecological System Theory (1979), where the interconnections of the environment and the child’s community structures different levels of development and progress within their learning. Similarly, Vygotsky's (1978) Zone of Proximal Development (ZPD) would also support the need for the child to be surrounded and enriched with languages, literacy and communication from birth, allowing scaffolding to help promote learning development. 

In 2024, Wyse and Hacking produced evidence-based practice that supported the importance of teaching phonics early in a child’s development, suggesting it is a crucial part of providing natural literacy, which also entails fostering better academic performance and links to providing growth out of low socio-economical statuses. In Wales, with the implementation of the Curriculum for Wales (2021) allowing schools to design their curriculum and how it is delivered and taught within the learning environment, each individual child deserves to be taught phonics, oral communication, reading and writing in a provision that is right for them and their learning environments. This aligns with practice and policies in Wales and Wyse and Hacking's (2024) theory of a “balanced approach” to teaching phonics, as suggested within their evidence-based practice. It is also indicated within their evidence-based practice literature that in England, Scotland, and Northern Ireland, the political standpoint is too heavily involved in paving the way for supporting children in their learning and development with phonics directed by the minister in charge of education. 
The Welsh Government's (2017) strategy Cymraeg 2050 is to increase the number of people living in Wales who speak the national language, Welsh. The Welsh Government aims to have “A Million Speakers” (Welsh Government, 2017) with a significant drive to prioritise Welsh within English-medium primary and secondary schools, aligning with policy frameworks (Welsh Government, 2018). However, there are limitations within some of the Welsh Government frameworks to promote Welsh as a second language, with literature criticising that children must be able to understand the concept of their learning in their first language, building upon knowledge and understanding of phonics to be able to pronounce, speak, communicate, read and write (Fitzpatrick, et al., 2018) Without these fundamental foundations, children learning Welsh as a second language in Wales will be at a disadvantage in their learning progression. 
In 2020, the United Nations International Children's Emergency Fund (UNICEF) argued that environmental factors significantly influence children’s development and understanding of language, literacy, and communication. It argued that although schools are now heavily impacted, children attend school with less than basic speaking skills. Educators, not just in Wales but worldwide, are seeing noticeable inclines of poverty and parental education being on the gradient rise due to socioeconomic status, and the gaps between deprivation and more affluent areas are apparent when children start school. Furthermore, Children in Wales (2025) has worked rigorously with the Welsh Government to examine all possibilities to help bridge the gap in children’s learning away from the educational environments, emphasising the need for Parental Education Workshops to be implemented to support the parental needs to help reduce the decline in learners and their language, literacy and communication development. 
In 2021, EEF produced a report on Phonics which aligned with the concerns the UNICEF reported in their findings, that learners from more disadvantaged backgrounds had more disparities when it came to their overall language, literacy and communication skills, not just as the start of their educational journey in Primary school, but also throughout their secondary education. However, the findings suggested that when learners from disadvantaged backgrounds worked with small intensive groups face-to-face (Sharples, Eaton, and Boughelaf, 2024) with a teacher or a teaching assistant, the rates of phonological awareness increased on average by five months. It is essential to factor in that the literature highlights a significant need for the school or education settings to be on a whole-school approach with training and that all professionals that are to provide phonics or any language, literacy and communication provisions within the school need to be participating in appropriate training opportunities, to give the whole-school approach (Estyn, 2024). Allowing learners to be provided with a learning environment where all professionals follow the same frameworks and guidance in supporting and continuing progress with phonics.
Throughout all literature findings, including theoretical frameworks and policies, there has been a consensus of unity when discussing phonics and improving language, literature and communication development and progression within primary school learners.  The use of digital technology has been discussed as having a negative impact on learners' progression, especially those from a disadvantaged background (EEF,2021).  The Welsh Government have implemented an Area of Learning Experiences (AoLE) of Digital Technology (2021) to help equip learners to become Global Citizens in the future which is part of the Curriculum for Wales - Four Purposes, which allows all learners to have the skills to be evolving throughout life and in an everyday changing world. However, having digital resources to support and increase the knowledge and understanding of phonics within the language, literacy and communication progression does not provide the learner with a truly authentic learning provision (NDNA, 2022), where learners can scaffold their learning amongst their peers, being able to adapt and thrive in smaller groups, which provide a safe environment and a sense of belonging, which enhances improvement in their progression aligning with ZPD (Vygotsky, 1978) and EST (Bronfenbrenner & Cole, 1979). When the learners can see and hear the teacher or teaching assistant make the sounds and show how to shape the mouth when learning phonics, this can allow Assessment for Learning (AfL) to happen, where learners can self-assess but also will enable the teacher or teaching assistant to formally assess and then be able to correct any misconceptions (Hattie, 2008).
Developing an Action Plan from the SDP
When developing the SDP for School A, they chose to take Estyn's recommendations and implement them into strategic targets for the whole school. However, School A did not officially deem Phonics as part of the underlying measures that fell amongst the Target of “Ensure that teaching and the school’s curriculum support pupils to develop their skills, knowledge and understanding” (Estyn, 2022). 
Phonics became a whole-school focus under Target 2 on the SDP after attending a Local Education Authority (LEA) cluster school teacher development day.  The lead cluster school provided a development day where all primary schools that are transitioning and feeder schools for a local secondary school collaborate to ensure that the same practice is pursued consistently across all primary schools, allowing an easy transition to secondary school, allowing any interventions that are needed to be implemented are as similar or if not the same, from primary education to secondary (Penyrheol Comprehensive School , 2016). 
Estyn (2025) and the Welsh Government issued data highlighting the need to help bridge a gap between the learners who are eligible for Free School Meals (FSM) and those who do not qualify regarding their attainment within Languages, Literacy and Communication (Welsh Government, 2024a). School A already had data showing the same results as Estyn (2025) and Welsh Government (2024) on learners' attainment within this AoLE, especially from eligible learners for FSM. 
During the term after Christmas, the Senior Leadership Team (SLT) provided a teacher's training day with a  Whole-School approach to improving Phonics and implementing strategies for all pupils in the school, with a particular focus on Progression Stages one and two. 
The SLT required the Languages, Literacy, and Communication AoLE lead to work alongside them and the classroom teachers on what scheme or system would best support and improve progression and discuss what guidance everyone should follow (Dodd et al., 2025). School A introduced a synthetic phonics strategy among the Progression Stages one and two, which was based on evidence-based practice recommendations from the EEF (2024). School A actioned this strategy based on their demographics and the recommendations from the Welsh Government’s A whole-school approach to oracy and reading toolkit (2023) that would be best practice for them as educators and practitioners, but also for the needs of their learners (UCL, 2020). 
School A required all Progression Stages One and Two classes to dedicate 15 minutes of Phonics learning in the morning or afternoon. The choice for morning or afternoon was to be chosen by the class teacher and could be flexible between morning and afternoon, depending on the class timetable. This allows teachers to have more of a positive attitude and a sense of partnership and ownership of the implementation of the phonics based on the learners’ needs and potential barriers that could disadvantage the learning being authentic and progressive (Hepburn, 2023). 
The class teacher for Class B undertook Summative Assessments on all the learners by gathering a baseline of where each learner is before implementing the new whole-school approach for Phonics improvement. By doing this, the class teacher was able to seek the learners who had fallen behind the recommended levels for Phonics and group those pupils together to ensure phonic progression was made for their levels, not allowing them to be disadvantaged within their learning as an authentic scaffolding would not be able to be secure enough if within a more advanced group (Wang, King, and McInerney, 2021) that they hypothesis is that the learners will gain more progression having more support with a teaching assistant in smaller groups, working on the academic level of the pupils, than being in as a whole class working on a different ability level. 
When practitioners collaborate effectively to foster an enriching learning environment, they create opportunities for learners to grow positively in their well-being by becoming confident in learning a new concept, which promotes academic growth. This is amplified in the student teacher’s hands-on phonics activities and the encouragement of learners interacting through play. This practice-based learning enabled the learners to build upon their existing knowledge and understanding of their phonological awareness. Then, they could self-assess their progress by conceptualising various techniques and methods aligned with Dewey’s (1938) experiential learning and reflection theory. 
The student teacher’s collaboration with the class teacher and teaching assistant provided an enriched learning environment, allowing opportunities for AfL - Formative Assessments to occur and track progress over time. With collaboration during weekly planning sessions to discuss learners’ assessments, the Class Teacher is able to decide if there were any indications highlighted within the assessments that more interventions would be needed to help the learner progress. At this stage, the Class Teacher would also be able to reassess the learners based on formative assessment in whether it is possible to remove the extra support from learners' individual progression (Black and Wiliam, 1998) whilst promoting learners to be confident in their learning journey. 
After four weeks of implementing the new phonics scheme into School A’s Progression Stage One and Two, Class B’s Teacher re-assessed every learner using the same Summative Assessment they used at the beginning (Hattie, 2008). The mitigating factors highlighted that there was a slight incline in progress, closing the gap between the national average results and the learners that are below the national average (Welsh Government, 2024b) within Class B. Evidencing that by implementing short 15-minute Phonics learning sessions every day, with all practitioners having a positive impact in developing positive learning outcomes and progression.  Although the intervention period was reassessed after a short period, which does not allow for the determination of a more significant trend in data collection and pursuing more extended assessment periods, it will hypothetically increase learners' engagement within the learning environment but also outside the learning environment (Hattie, 2023, p. 43).
Conclusion
The strategic target that School A has focused on from their SDP to enhance and improve phonics awareness has been pivotal in providing support and learner progression in Languages, Literacy and Communication development. By adhering to recommendations from EEF (2021), Estyn (2024) and the Welsh Government (2023), School A has prioritised systematic phonic interventions with short 15-minute sessions to help scaffold learners in Progression Stages One and Two. Although School A steered away from Wyse and Hacking's (2024) evidence-based practice of implementing a “balanced approach” for phonics interventions, allowing the student teacher to learn through play interventions to enable different approaches to learning to help build on prior knowledge to grow in confidence and let their learning progression to improve.  
It is crucial to note that School A is significantly focused on closing the socio-economic attainment gap by acknowledging that the rates of FSM are higher than the National Average for Wales. By practising these pedagogies within their school, they build upon a holistic and inclusive approach that enhances the thriving of all learners throughout their learning journey. 
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