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SECTION 2: Context Statement
	Write your Context statement here (up to 300 words).
References and citations are to be listed in a dedicated field below. 
Please note that we will not accept diagrams, images or any other documents/appendices such as CVs. 
 
I am a careers adviser at the University of Wales Trinity Saint David, based at the London Campus, where I have worked since 2016. When I joined the institution, the campus had approximately 500 international students and no dedicated careers provision. Over the past decade, as the campus has expanded to 4,500 home and international students predominantly mature learners, balancing study with work and family commitments, offering three intakes per year and weekend programmes, I have led the development and strategic direction of employability provision across undergraduate and postgraduate programmes in Business, Computing and Health & Social Care.
My role extends significantly beyond one‑to‑one guidance and the delivery of careers development and employability workshops. I support the embedding of employability within the curriculum and lead campus‑wide employability events, including careers and entrepreneurship fairs and professional guest speaker visits, manage the events budgets, contribute to evaluative reports for senior management, and support institutional strategy for student success and graduate outcomes.
I work in close partnership with programme managers and directors, module leaders, students’ union, employers, and colleagues from wellbeing, admission and engagement. I am the only careers adviser at the London campus, but I collaborate closely with the wider UWTSD Careers Service in Birmingham and Wales, contributing to and influencing cross‑campus approaches to academic engagement, employer partnerships, and inclusive employability practice.
Before joining UWTSD, I worked as a careers adviser for the University of West London and the National Careers Service. I also worked across secondary schools and further education colleges as a careers adviser and employability tutor. Prior to specialising in careers, I spent 10 years in primary education as a teacher, school coordinator, and deputy head teacher. I hold a Postgraduate Diploma in Careers Guidance, a degree in teaching, coaching qualification, and a Master’s degree in Human Resources Management.






SECTION 3: Reflective Narrative

	Write your reflective narrative here. 
References and citations are to be listed in a dedicated field below.
Please note that we will not accept diagrams, images or any other documents/appendices such as CVs.  


Introduction
My subject expertise lies in careers education, employability development, and professional identity formation. I apply this disciplinary knowledge (K1) through pedagogical approaches tailored to diverse learning contexts, including taught sessions, embedded curriculum design, workshops, and individual guidance. Over the 10 years working as a Career Adviser at UWTSD, I have led the scaffolding of a coherent, embedded approach to employability, ensuring that programme teams, professional services, and senior leadership recognise employability as a shared academic responsibility rather than an isolated service. My practice has evolved from direct student support to influencing academic colleagues in how they conceptualise, design, and deliver employability within their programmes (A1, A2, K2,D3.1, D3.3).
My understanding of labour‑market information, recruitment practices, industry trends, career pathways, and widening participation informs my teaching and the guidance I provide to academics, employers, and students.Through collaboration with Programme Managers and Module Leaders, I align learning outcomes with employability frameworks and sector expectations leading colleagues to redesign assessments and adopt authentic, skills‑based learning. This strengthens pedagogical understanding supports equitable student development and demonstrates sustained leadership in curriculum enhancement (A1, V1, V2, V4, V5, K1, K2, K3, K5,D3.1, D3.3).
Influencing, leading and supporting academic colleagues
A significant example of my influence occurred during discussions with the programme managers of the MBA and the BA Leadership and Management about student’s access internships opportunities. Responding to students’ interest in marketing, I identified an opportunity to connect their aspirations with industry engagement. I proposed inviting a representative from Market Hall Food Company to speak about their marketing operations. After the programme managers agreed with it, I organised the visit. The representative from the company delivered a presentation and offered internships opportunities to students. The impact was substantial: eighteen students applied for nine internship roles, and six secured placements. Programme Managers were impressed and subsequently decided to invite Market Hall representative regularly. This demonstrated the value of the initiative and the extent to which my leadership shaped programme‑level decision‑making and colleagues’ understanding of employer engagement (A1, A2, V5,D3.1, D3.3).
Another example is my leadership in engaging Programme Managers for Computing and Engineering across London, Birmingham, and Wales with the Dell Technologies mentoring scheme for women in STEM. I identified persistent gaps in confidence, representation, and professional networks among female Computing students, highlighting inequities in access and opportunity. Drawing on LMI and sector research Women remain underrepresented in STEM: they account for 27.6% of the UK core STEM workforce and only 20.2% of IT professionals, with just 23% of Computer Science and 21% of Engineering and Technology students in higher education. These figures underscored the structural inequities my intervention sought to address. (A1, A2, A4, V1, V2, V3, V4, V5, K1, K2, K3,V4).
Programme Managers across all campuses endorsed the proposal and authorised me to lead its implementation (A1, A2, D3.1, D3.3).
I led every stage of delivery: liaising with Dell, recruiting students, preparing them for the recruitment and selection process and aligning the initiative with programme calendars. Each year, thirty‑five women participate, and it is now a recognised component of the Computing programme calendar. The BSc Applied Computer Programme Manager described it as “a great opportunity for our female students” and thanked me for “this brilliant initiative.” She also adds that “Maristela consistently demonstrates a strong commitment to enhancing student experience through collaboration, leadership and active engagement with external stakeholders. She played a key role in encouraging and supporting female students to participate in the Women in STEM initiative organised by Dell”.( V3, A2, V5, D.3.1, D3.3).
This affirmed my influence in shaping colleagues’ understanding of employer partnerships and widening participation (A1, A2, V2, V4, D3.1, D3.3).


Influencing, leading and supporting professional colleagues
Supporting learners is central to my role, particularly those facing complex barriers to progression. I adopt a holistic, coordinated approach with academic staff, disability advisers, and wellbeing teams to ensure timely, appropriate support. A key aspect of my leadership is collaborating with disability advisers to design inclusive environments for students with disabilities. I lead events on recruitment, selection, and workplace adjustments, involving guest speakers with lived experience. For example presentations delivered by a representative from Mind charity about mental health and dyslexia specialists to increase awareness and provided inclusive strategies for students and academics (K2, K3, A2, A4, V5, V1, V2, D3.1, D3.3).
A disability adviser I work with for 7 years has commented that: “Maristela and I have worked closely together on a number of collaborative student projects. Not only were the events highly informative and inspiring for the students, but the collaborative effort influenced me personally and led to improved practice with more extensive consideration of the wider student journey as a whole” (A1, A2, A4, K3, V4, V5,D.3.1, D.3.3).
These events had meaningful impact. Students shared that they felt more confident about disclosing their disability to employers, reflecting increased self‑advocacy. A Business academic noted that “the session has improved my understanding of workplace adjustments and subsequently I introduced additional resources into teaching materials”. This demonstrated how inclusive practice can shape colleagues’ pedagogical approaches (V1, V2, D3.1, D3.3).
Influencing the careers team
Although I work independently at the London Campus, I maintain strong collaboration with the wider UWTSD Careers Service in Birmingham and Wales. I influence their practice by sharing innovative approaches to academic engagement, employer partnerships, and student‑centred delivery.
For example, after organising disability‑focused employability events at the London campus, I shared insights and resources with colleagues across campuses. This dissemination demonstrates how my leadership contributes to institutional enhancement (D3.1, D3.3).
One example is the careers fairs: after I began organising them at the London campus, colleagues adopted the model on their campuses. I visited their campuses to support with the careers fairs (D3.1, D3.3)
I also mentor new careers advisers, drawing on eighteen years of experience. I support them to understand pedagogical principles design culturally responsive sessions, and interpret LMI and employer expectations (A2, A4, V3, K1, K2, K3, D3.1, D3.3).
A new adviser commented that “Shadowing and being mentored by Maristela made me adapt my own approach to the type of advice I delivered in the course of my job, and gave me an appreciation of the challenges faced by mature students. Her support has made me a better practitioner, endowing me with a greater degree of sensitivity and flexibility when interacting with students, planning and delivering content” (D3.1, D3.3).


Influencing the use of the UWTSD careers platform, MYCAREER
I support academic and professional colleagues to develop confidence in using the university’s careers 
platform, MYCAREER I deliver presentations demonstrating tools such as CV and cover‑letter builders, job‑search functions, and mock‑interview resources, and I guide colleagues on embedding these tools within teaching and assessment (A1, A2, K2, K3).
As a result, Programme Managers across Business, Computing, and Health & Social Care now actively encourage lecturers and students to register and use the platform. Each term, I deliver presentations to new students and lecturers and share a PowerPoint with instructions to how to register and use it, also reminding the continue students about the careers platform, ensuring consistent adoption. This reflects my influence on academic practice and programme‑level approaches to employability (D3.1, D3.3).
The platform is particularly valuable for international students unfamiliar with UK recruitment processes. Students from the MBA programme reported that using the CV Builder and job‑search tools helped them secure employment. Through one‑to‑one guidance and workshops, I support students to use the career platform to produce stronger, targeted CVs, leading to part‑time and full‑time job success. I also access and give feedback on their CV to improve it for the assignment assessments. Also help with interviews techniques to prepare for their assessment. (A3, A4).
A clear example of my influence on curriculum design is the integration of MYCAREER into the first‑year Employability and Careers Development module within the Business programme. Tasks and assessments are directly linked to MYCAREER, including the Careers Pulse tool, enabling students to identify strengths and development needs and the CV builder that helps students to create a CV for their assignments. I asses and gave feedback on their CVs and interview techniques (A3, K3, K4).
I evaluate the effectiveness of learning technologies through feedback and usage data, using evidence to inform continuous improvement. encourage colleagues to interpret feedback critically and ethically. At programme and service levels, I contribute to evaluation frameworks that align employability provision with institutional priorities, demonstrating strategic leadership. I help colleagues recognise how platforms such as MYCAREER can scaffold authentic learning, support assessment design, and create equitable access to employability resources for diverse student groups (A3, A4,V1, V3, V4, K4, K5, D3.1, D3.3).
My leadership in digital employability extends beyond supporting colleagues to use MYCAREER; it involves shaping their understanding of how technology, pedagogy, and employability intersect (K4, V1, V4, D3.1, D3.3). 
Continuing Professional Development
Continuing learning is essential to innovating employability strategies. In 2024, I completed the Diversifying Leadership programme with Advance HE, deepening my understanding of leadership, equality, and diversity. I applied this learning within Business programmes, encouraging colleagues to create opportunities that build students’ confidence and leadership aspirations). This training enabled me to join the UWTSD Race Equality Strategy self‑assessment team, contributing to meaningful institutional change in this field (V1, V2, D3.1, D3.3)
In 2023, I completed an MA in Human Resource Management at Oxford Brookes University, strengthening my understanding of business practice, employee wellbeing, employment law, recruitment, and learning and development. This knowledge enhanced my ability to influence Business Programme Managers and shape curriculum‑embedded employer engagement (A1, A5, K1, V4, D3.1, D3.3). 
For my MA in Human Resources and Management dissertation, I chose the topic "Autism and Employment". I examined the recruitment and selection process, identifying both the challenges and successes, as well as the adjustments needed during recruitment. I conducted qualitative analysis by interviewing employers from various sectors such as engineering, finance, IT, construction, education, public service about their recruitment processes and the modifications necessary to assist individuals on the autism spectrum in gaining and keeping employment. I have shared the findings of my research with colleagues and employers, and these findings have been utilised by employers in my study to improve their recruitment and selection process. Also by disability advisers and academics to support students on the autism spectrum (A5,V3, V4,V5, D3.1, D3.3).
My CPD informs my leadership of careers fairs, entrepreneurship events, and embedded employability learning. I share learning through mentoring and collaborative planning, ensuring its effectiveness of teaching and learning. This cross‑institutional engagement deepens my understanding of sector‑wide challenges and innovations (V4). Resources developed through this work have been disseminated across the sector, supporting colleagues to enhance their provision (K1, K2,K3, K5). 
Conclusion 
Throughout my practice at UWTSD London, I have progressed from delivering employability content to shaping the strategic direction of employability learning across programmes. Programme Managers now proactively seek my input when planning curriculum changes or employer‑engagement activities, reflecting the trust and credibility established through consistent, evidence‑informed leadership. By modelling inclusive approaches, facilitating cross‑department collaboration, and sharing learning across campuses, I contribute to an institutional culture that values embedded, equitable employability learning. (K1, K5, A1, D3.1, D3.3).
Looking ahead
I will continue advancing inclusive, strategically aligned employability learning by working with Programme and Module Leaders to co‑create activities that reflect evolving labour‑market needs and strengthen students’ professional identity formation. Strengthening cross‑campus collaboration will remain a priority to ensure effective practice developed in London is shared consistently with colleagues in Birmingham and Wales. My future goals include expanding employer‑integrate learning, embedding employability more consistently within assessment, and developing digital and inclusive pedagogies that support all learners. What I will do differently is adopt a more anticipatory, evidence‑led approach to identifying gaps, shaping institutional policy, and leading cross‑campus working groups. I will also prioritise mentoring colleagues to build collective capability and ensure sustainable, distributed leadership (A1, A4, K1, V1,V3, V4, V5, D3.3).
This forward‑looking, institution‑wide perspective reflects sustained strategic leadership and my commitment to enhancing teaching, learning, and student success (D3.1, D3.3).





Case Study 1   

	Title Case Study 1

	
Leading and Developing the Strategy for Embedding Careers Development and Employability into the Curriculum at UWTSD London Campus
Leadership and Action
Early in my role as a Careers Adviser, I identified a structural inequity in the existing careers provision. Employability workshops were delivered outside timetabled teaching, delivered during lunchtimes, evenings, or after classes. Engagement records and student feedback consistently showed that this model disadvantaged mature learners, international students, and those in employment. Students repeatedly stated during guidance appointments that they “wanted careers support but could not attend because of work and family commitments.” Academic colleagues also felt that “careers advice was separate from their programmes.”
Drawing on my understanding of how diverse adult learners engage with higher education (K1, K3) and my commitment to widening participation (V1, V2, V4), I recognised that the model conflicted with institutional values. This insight prompted me to adopt a strategic leadership stance using evidence to influence institutional practice (D3.1, D3.3)
I collated attendance data, students and academics feedback and presented a structured analysis to the London Campus Dean and the Careers Manager in Wales. My proposal drew on my professional experience in careers, teaching, and human resources qualifications (K1, K3, K5), and insights gained from Future Graduate Institute conferences. Through these discussions, I advocated for a shift towards curriculum‑embedded employability learning to ensure consistency, accessibility, and academic legitimacy (A1, A4, V4). This work demonstrated leadership that shaped institutional decision‑making beyond immediate remit (D3.1, D3.3).
Influencing Academic Colleagues and Embedding Employability
With senior‑level support secured, I focused on influencing academic colleagues. I initiated structured conversations with Programme Managers across Business, Computing, and Health & Social Care, exploring how employability could be meaningfully integrated into programme learning outcomes rather than added as extra content. I mapped employability skills to existing curricula and demonstrated how authentic, discipline‑relevant activities could enhance academic engagement (A1, K2, D3.1, D3.3)).
Although Programme Managers supported the vision, employability wasn’t there priority due to their workload, lecturers initially expressed concerns about time constraints and assessment pressures. Employability was not yet perceived as essential. Through persistent meetings supported by the Dean and Careers Manager I gradually secured collaboration with Programme Managers and Module Leaders to design a coherent, embedded employability provision aligned with programme outcomes and labour‑market needs (A1, A3, V4, D3.1, D3.3).
Recently data from the Office for National Statistics showing stable employment rates at around 75% (Jan-March 2026) but persistent skills shortages reinforced the urgency of embedding key employability competencies such as digital literacy, communication, teamwork, and problem‑solving. By aligning curriculum design with labour‑market realities (K1, K5), I strengthened the relevance and impact of employability at UWTSD (V4, D3.1, D3.3).



Understanding Diverse Learners and Designing Inclusive Provision
A central priority in my practice has been developing a deep understanding of the learning needs, aspirations, and barriers experienced by our highly diverse student body (K1, V1). Many students join with limited familiarity with UK recruitment practices, varied digital literacy, and differing expectations of higher education. The demographic profile has shifted further, with increasing numbers of mature learners balancing employment, caring responsibilities, and study. For example, many BSc Health & Social Care students work as Care Assistants or in frontline roles, shaping how they engage with learning (V1, V2, A2).
Academic colleagues often expressed uncertainty about how to embed employability meaningfully. In response, I exercised strategic leadership in learning and teaching (D3.1) by collaborating with Programme and Module Leaders to identify natural alignment between employability learning and disciplinary content. This work supported A1 (designing learning activities) and A5 (continuing professional development), as I modelled evidence‑informed approaches colleagues could adapt.
Drawing on Kolb’s Experiential Learning Cycle (1984), I introduced experiential and practice‑based methods that emphasised concrete experience, reflective observation, abstract conceptualisation, and active experimentation (K2, K3, V3). I intentionally designed group discussions, role‑play scenarios, and interactive workshops to accommodate different learner types. This demonstrated respect for individual learners (V1) and promoted equality of opportunity (V2).
This approach particularly benefited mature learners, who draw on prior experience but need structured opportunities to rehearse new behaviours, and international learners unfamiliar with UK recruitment norms. By designing culturally responsive, accessible activities aligned with programme outcomes, I demonstrated A2 (teaching and supporting learning) and A4 (developing effective learning environments), while modelling inclusive practice for colleagues (V3).
To support diverse learner needs, I developed a suite of structured employability activities, including SWOT analysis, SMART action planning, the STAR technique, and the Johari Window (Luft & Ingham, 1955). These tools enabled students to articulate strengths, identify development needs, and practise professional behaviours. Colleagues subsequently adopted these models within their modules, evidencing sustained influence and leadership (D3.1, D3.3). I also supported colleagues in applying these methods to evaluate teaching effectiveness (K5), helping them interpret student feedback and refine their approaches to employability integration.
Collaborative Leadership and Shifting Academic Culture
To strengthen collaboration, I attended programme meetings, co‑planned sessions with lecturers, and co‑delivered employability teaching within scheduled classes (A1, A2). I developed adaptable resources that academic colleagues could embed directly into their modules. Over time, this relational leadership approach shifted perceptions. One Programme Manager commented that “employability no longer feels like an add‑on; it is now part of how we think about student development.” This reflects sustained influence on colleagues’ practice (D3.1, D3.3) and integrated engagement with all areas of Activity (D3.2).
Strategic Leadership Across Programmes
I have taken a clear strategic leadership role (D3.1) in embedding employability across two programmes: the Employability and Careers Development module (CertHE Business) and Professional Careers Development (CertHE Health & Social Care). I shaped content to align with industry needs and support students in developing practical, evidence‑based employability strategies (A1, A4, K1, K3). I enhanced learning by inviting employers and professionals to speak with students about recruitment processes and workplace expectations, providing authentic insights (V3, V4).
I also co‑designed and co‑delivered sessions for the Change Makers: Building Your Personal Brand for Sustainable Employment module, focusing on networking, strengths identification, personal branding, and LinkedIn (A1, A2, K2, K3). These sessions are fully integrated into the module and aligned with assessment requirements (A3, K4). I ensured content reflected current employer expectations and labour‑market trends (K1), guiding students through sector analysis and skills‑gap identification. I have assessed and provided feedback to students on their work (A3).
My influence extends to the BSc Applied Computing programme, where I shaped the delivery of the Changemakers: Creativity and Value Creation module. I introduced an employer‑engagements element in which industry professionals observed final‑year presentations assessment and provided structured feedback (A1, A2, K2, K3, K5, ). This transformed the learning experience by offering authentic exposure to workplace expectations (V3, V4). Employers praised students’ performance, and students reported increased confidence and understanding of professional norms (A4, K5). The Programme Manager acknowledged that my leadership reshaped the module’s delivery and strengthened its relevance to real‑world practice (A5, D3.1, D3.3). This employer‑engagement event is now a sustainable component of the module. Commented from the BSc Applied Computing programme manager about my work “ Maristela supported the process of securing employer attendance at the student presentation assessment, where Level 6 students present their project posters to industry representatives. She regularly organises class visits and workshops designed to help students develop and strengthen their employability skills”(A1, A2, A3, A4, D.1, D.3).
Following this success, I approached the Programme Manager for BA Business Management and proposed embedding recruitment and selection workshops, mock interviews, and employer‑led feedback sessions into the Principles of Human Resource Management module (A1, A3, K2, K5). This revised model will be implemented next term, demonstrating forward planning and leadership in curriculum design beyond my own practice (A5, D3.1, D3.1, D3.3).
Influencing the Review and Delivery of the Career Development and Employability Module in the CertHE Business
 My leadership in curriculum enhancement is exemplified by the 2025 review and redesign of the Career Development and Employability module within the CertHE Business programme. Labour market intelligence, employer engagement data, and student evaluations highlighted a clear gap: while students recognised the value of the module, they reported limited connection to real‑world recruitment practices (K5). Employer feedback further emphasised the need for explicit development of practical employability skills. In response, I led the redesign of the employability components, collaborating with the Programme Manager, my colleague from the career team, the quality officer and module leaders to ensure that learning outcomes, activities, and assessments were aligned with verified labour market expectations (A1, A3, K1,K5). The revised module incorporated evidence‑based interventions such as structured skills audits, targeted CV development, and interview preparation tasks modelled on current employer recruitment behaviours, resulting in a curriculum more closely aligned with both employer needs and student career goals. All these contents were link to the UWTSD careers platform tools. This process reinforced my belief, influence and lead in the importance of responsive, evidence‑informed curriculum design. The Programme Manager noted that my influence ensured activities and assessments were more targeted to our student population and grounded in real workplace practice. This demonstrated sustained leadership in evidence‑informed curriculum design (D3.1, D3.3).



Outcome and Institutional Impact
Beyond direct teaching, I have played a sustained role in developing academic colleagues’ confidence and capability in embedding employability (A5, K3, V3). Through collaboration, coaching, and modelling effective practice, colleagues now view employability as integral to academic identity rather than an external add‑on. As relationships strengthened, Programme Managers increasingly sought my input at planning and review stages, trusting me to design activities aligned with programme aims and assessment authenticity (A4, K5, D3.1, D3.3).
The cumulative impact of my leadership is visible institutionally. Employability is now embedded consistently across programmes rather than delivered as optional support (A1, K1, V4). Academic colleagues actively use employability language, careers tools, and assessments, and careers provision is recognised as a shared responsibility. Students report greater confidence and preparedness, with one noting during a progression webinar that “careers no longer feel separate from my course; it feels like part of my learning.” This demonstrates the effectiveness, inclusivity, and reach of my leadership (D3.1, D3.3).
The Future of the Careers Service and Embedded Employability
With the recent appointment of the Head of Careers and Employability, I have taken a proactive and strategic leadership role in shaping the future direction of the careers service at both the London Campus and the wider university. Through regular strategic meetings with the new Head and colleagues across campuses, I have contributed evidence‑informed recommendations on service configuration, cross‑campus alignment, and the integration of employability within curriculum design (A4, K5, V3). My input is directly influencing the development of a new, cohesive careers service structure at UWTSD, ensuring that the distinct needs and strengths of the London Campus particularly its highly international and diverse student community are embedded within institutional planning (K1, V1, V2,V5, D3.1, D3.3).
Drawing on sector guidance, including insights from the Future Graduate Institute, I emphasise future‑focused approaches that enhance students’ employability skills and graduate outcomes (K1, K2, K3, V4, V5). This work supports a university‑wide model where employability is embedded consistently within teaching, learning, and assessment (A1).
Looking ahead, I will adopt a more anticipatory approach by using data and student voice more systematically to inform service design I will mentor colleagues to ensure employability leadership becomes distributed and sustainable I will strengthen cross‑campus collaboration through structured knowledge‑exchange activity and influence programme validation and revalidation processes to embed employability earlier in curriculum design. Through these actions, I aim to shape a careers service that is strategically aligned, academically embedded, and fully equipped to support long‑term student success and graduate outcome (A1, A4, K2, V1, V3, K5, D3.1, D3.3).




Case Study 2

	Title Case Study 2

	Write your second case study here. References and citations are to be listed in a dedicated field below.

Leading Strategic Employer and Entrepreneurship Engagement to Enhance Curriculum and Graduate Outcomes
Introduction
As a Careers Adviser, I recognised early in my role that students needed more than theoretical knowledge to succeed in a competitive and rapidly evolving labour market. Many, particularly international, mature, and widening‑participation learners, lacked familiarity with UK recruitment practices, sector expectations, and professional norms. This highlighted the need for a more integrated approach to employability that respected diverse learner backgrounds and promoted equality of opportunity (V1, V2,V4). Academic colleagues also expressed a desire for deeper insight into employer needs to contextualise teaching and assessment, reinforcing the importance of bridging the gap between academic learning and labour‑market realities (K3, K5). In response, I took a strategic leadership role in developing an inclusive, sustainable programme of employer and entrepreneurship engagement that enhanced student learning, academic practice, and graduate outcomes (D3.1, D3.3, A4, A5).
Building a Strategic Employer Engagement Ecosystem
Since 2018, I have led 10 large‑scale careers events and approximately ninety smaller employability activities across Business, Computing, and Health & Social Care programmes. These events have brought more than eighty employers to campus, including Lloyds Bank, the Civil Service Graduate Scheme, NHS Trusts, Oxfam, Dell Technologies, Barclays, and local councils. I selected these organisations strategically because they represent growth sectors aligned with students’ aspirations and offer inclusive recruitment pathways that reflect the diversity of our student body (K1, K3, V1, V2). Through these events, students and gained direct insight into recruitment processes, sector expectations, and workplace behaviours, enabling them to make informed decisions and develop confidence in navigating competitive labour markets (A1, A2, V2, V5, K2).
Feedback from students, staff, employers, and senior management has consistently reinforced the value and impact of the initiatives I lead. A Business Programme Manager wrote to the Dean and Business Director to commend my leadership after five students secured marketing internships with Market Hall Food company as a direct outcome of an employer‑engagement event. This recognition demonstrates the tangible benefits of the partnerships I develop and their contribution to student progression and programme‑level outcomes (D3.1, D3.3). The MSc Cybersecurity and Forensics Programme Manager also highlighted that “Maristela effectiveness of the employability materials provided ahead of a job fair, noting that around eighty percent of the cohort attended and that one student secured an internship. He added that this is a strong example of effective collaboration between academic and professional services colleagues”, evidencing my influence on academic practice and student outcomes (K5, V3, D3.1,D3.3,V2,V3, V5).
These events strengthened academics’ understanding of labour‑market trends, enabling them to contextualise teaching and assessment more effectively (K3, K5). During the Health & Social Care Employability Week, employers such as Guy’s and St Thomas’ Hospital presented paid and volunteering opportunities, helping lecturers embed authentic, practice‑based learning aligned with programme outcomes (A3, K4, V4, V5). The MSc Health & Social Care in Practice Programme Manager confirmed my influence by noting that “Maristela encouraged me to establish employer contacts and integrate them into my teaching”. She added that “the activities she arranged always received positive feedback from students and staff, demonstrating sustained leadership and impact” (D3.1, D3.3). 
The MBA Programme Manager similarly noted that “Maristela and I have been working together for 3 years, her leadership had been instrumental in helping students develop their employability capabilities and helped me to understand how to included employability into my programme”, highlighting my proactive approach to analysing market needs, designing activities that support student growth and influence academics colleges of embedding labour market into their programmes (A4, A5, D3.1, D3.3).
Engagement with Employers in Canary Wharf
The relocation of UWTSD London Campus to Canary Wharf in 2023 created opportunities to build new employer partnerships within a dynamic business ecosystem. One of the first organisations to respond to my outreach was the Canary Riverside Hotel. After meeting with the HR Director to understand their recruitment needs and introduce our student population, we agreed to organise their first campus visit. Working with the Business Programme Director, I identified the CertHE Business cohort as the group most likely to benefit, as they were seeking part‑time roles aligned with the hotel’s vacancies. This demonstrated my ability to align employer engagement with programme needs and student readiness (A1, V4,V5, D3.1,D3.3, A3, K4).
The event included a presentation on recruitment processes followed by on‑campus interviews for live vacancies.The impact was significant: seventy‑five students attended, twenty‑five applied, all were interviewed, and ten secured employment. This provided clear, measurable outcomes and demonstrated the value of embedding employer‑integrated practice within the curriculum.The partnership also strengthened academic practice. Colleagues reported that the event enhanced students’ confidence and motivation, encouraging them to embed more employer‑led activities within their programmes. The hotel has since returned to offer graduate opportunities to BA Business Management students, demonstrating the sustainability of the relationship and the trust built through my leadership (A1,A2,K2,K5,V2, V3,D3.1, D3.3) 
The CertHE Business Programme Manager mentioned that “Maristela has also been instrumental in building links with external employers. She helped organise a recruitment event where an employer visited the university to interview our students. This was a valuable opportunity for learners to gain real-world interview experience to prepare for their assessment and showcase their skills. The event had a tangible impact, with ten of our students successfully securing employment as a result. What has always stood out to me is Maristela's genuine commitment to student success. She consistently goes beyond the expectations of her role to create opportunities that enhance students' confidence, employability, and career prospects. Her ability to build positive relationships with students, staff, and external partners is a particular strength, as is her excellent communication and collaborative approach” (A1,A2,A4,V1,V2,V4,V5,D.31, D3.3).
Identifying a Gap and Leading Strategic Change: From Employer Engagement to Entrepreneurship
Despite the success of employer‑engagement events, I identified a pattern that challenged my assumptions about students’ career paths. Many students expressed entrepreneurial aspirations or were already running small businesses. This included students interested in launching recruitment agencies, IT support services, restaurants, online retail, consulting, and training companies. This prompted critical reflection on the limitations of our existing provision. Entrepreneurship was largely absent from formal employability activity and rarely acknowledged within curriculum design.
Through sustained engagement with employers across banking, health, technology, hospitality, and the third sector, I consistently heard that entrepreneurial capabilities such as creativity, innovation, resilience, adaptability, and problem‑solving were increasingly valued, even for traditional graduate). Labour‑market intelligence reinforced that employers seek graduates who can think creatively, manage risk, and respond proactively to emerging challenges. These insights strengthened my conviction that entrepreneurship should be positioned not only as a career pathway but as a core employability attribute that enhances students’ readiness for diverse professional contexts (K1,K3,A5, V1, V2,V5,D.3.3).
Leadership in Action: Designing and Delivering the Entrepreneurship Fair
These insights informed my decision to design and lead the Entrepreneurship Fair as a strategic intervention that bridged employer expectations, curriculum relevance, and student aspirations. I aligned the initiative with institutional priorities around student progression, widening participation, and employer engagement. Presenting the proposal to the Campus Dean and Programme Directors required me to articulate the long‑term value of embedding entrepreneurship within our employability ecosystem. Securing approval demonstrated my ability to influence institutional decision‑making and lead innovation beyond my immediate practice (A5, K4, K5, V3,D3.1, D3.3).
I led the full design and delivery of the Fair, managing the budget, recruiting employers, alumni entrepreneurs, and startup organisations, and designing an inclusive structure aligned with programme learning outcomes. This process deepened my understanding of the importance of designing activities that were not only engaging but academically meaningful (A4, K4, V4).
Adaptive Leadership and Academic Collaboration
Initially, I promoted the event through digital communication only: I emailed all London students, invited those wishing to showcase their businesses to complete a 360‑form, and asked others to register their interest in attending workshops through a separate form. Promotion was also shared through university social media channels and student and staff newsletters. However, engagement was lower than anticipated when communication relied solely on these digital methods (A4,K4, K5).
Reflecting on this, I recognised that students needed a clearer understanding of the academic relevance of the event rather than simply knowing that it was taking place (V1, V3). I adapted my approach by meeting Programme Managers, securing their endorsement, and visiting classes to explain how entrepreneurship connected to learning outcomes and future progression (D3.1, A1, K2, V4). This personalised, curriculum‑aligned approach significantly increased engagement and demonstrated the importance of relational, context‑specific communication (D3.3). It also reflected my commitment to designing learning activities that are pedagogically sound, contextually relevant, and informed by sector expectations (A3, K3, K5, V3).
More than three hundred students and forty academic colleagues attended the Fair. Its success resulted in the activity being formally added to the university calendar, demonstrating sustained, institution‑level impact (D3.1,D3.3).
Delivering a High‑Impact, Inclusive Entrepreneurship Fair
The Fair showcased fifteen student‑run businesses across the three academic schools, including web design, hairdressing, physiotherapy, restaurants, coaching, and translation services. All participants received certificates of attendance, valued particularly by international students seeking to evidence professional engagement (A1, A2, K2, V4). Nine employer‑led workshops explored entrepreneurial mindset, branding, startup processes, and business growth. More than one hundred and twenty students and twenty academics attended, demonstrating cross‑disciplinary relevance and institutional engagement (V3, D3.1,D3.3).
To increase engagement, I introduced three awards for outstanding student‑run businesses: Most Creative Business, Most Sustainable Business, and Most Social Impact Business. A judging panel comprising industry professionals and academic colleagues assessed the entries using criteria aligned with curriculum themes such as creativity, sustainability, and social impact (A3, K1, K4, V4). This reflective, evidence‑informed approach ensured that the event remained current, meaningful, and aligned with sector expectations.
Outcomes, Impact, and Institutional Change
The outcomes of the Entrepreneurship Fair were substantial and transformative. Fifteen students showcased active businesses, including international graduates who had successfully established enterprises in the UK. Several students expanded their businesses following employer achievable.
Students began developing enterprise plans in collaboration with startup organisations they met at the Fair. Students reported increased confidence and a sense of representation, with one commenting that “seeing other students running businesses made entrepreneurship feel real and achievable”.
Academic colleagues also reported shifts in perspective, with one lecturer noting that the Fair changed how they discussed employability in class, leading to the integration of entrepreneurial case studies within teaching). The Fair informed curriculum development within the Business Entrepreneurship module, particularly the assessment requiring students to create a business plan. Lecturers reported improved student performance after attending the Fair, as the experience made entrepreneurial concepts more tangible and relatable (A1,K1, K2, K3, A5, K5, V3, V4, D3.1,D3.3).
Programme Managers began proactively consulting me when planning employability activities, reflecting the trust I had established and demonstrating my influence on decision‑making. I influenced colleagues’ understanding of sector expectations, shaped curriculum discussions, and modelled evidence‑informed approaches to integrating employability within teaching. My leadership ensured that employer engagement became a recognised, valued, and strategically aligned component of the student experience at the London campus, contributing directly to improved confidence, career readiness, and graduate outcomes (D3.1, D3.3, A1, A2, A3, V3, V4).
The Enterprise Development Manager summarised the impact of my work by noting that “Maristela has recognised the potential benefit of enterprise education for her students, she proactively approached me in my role as Enterprise Development Manager to explore opportunities for students to learn about entrepreneurship, develop their own ideas, and share enterprise-related experiences. Maristela independently coordinated a successful and engaging enterprise event, working effectively with colleagues across the university and external partners. The day was well organised, inclusive, and collaborative, providing students with a range of workshops, business showcase and networking opportunities to explore enterprise and its relevance to their future careers” (D3.1,D3.3).

The Academic Director for Business added that Maristela is outstanding as a Careers Advisor and plays a significant role in helping UWTSD London campus to improve the employability prospects of our students at both the MBA and undergraduate levels. She has demonstrated excellent leadership capabilities in organising various successful events such as the Entrepreneurship Fair and the Careers Fairs. A key strength of Maristela is her ability to engage with multiple stakeholders and influence them towards successfully achieving our desired outcomes, including with the industry, prospective employers and internal colleagues, particularly the Programme Managers” (V4, V5, D3.1, D3.3).
This work with employers and business start up innovation strengthened the integration of entrepreneurial learning within programme delivery and contributed to a coherent, embedded approach to employability across the campus. It demonstrated that inclusive, student‑centred employability practice can influence curriculum, shift academic perspectives, and create meaningful pathways that reflect the diverse aspirations of our student community (A5, K1, K3, K5, V1, V2, D3.1, D.3.3).
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Your application (including the two Supporting Statements from your referees) is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).


SECTION 6:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Senior Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to verify and endorse your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of  Advance HE , or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with PSF 2023.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Sylvia Hoffmann

	Job Title
	Senior Lecturer, former Programme Manager of CertHE Business

	Fellowship Status
	Senior Fellow

	Institution/Institute/Centre/Unit
	University of Wales Trinity Saint David (London Campus)

	Email address
	s.hoffmann@uwtsd.ac.uk  

	In what capacity can this individual comment on your professional practice?
 
Professional colleague.
We collaborated to embed employability, organise careers and employability workshops and employability events for students, such as employer visits and careers fairs. 






	Second Referee:


	Name
	Bianca Sanfilippo

	Job Title
	Programme Manager of BSc Health and Social Care

	Fellowship Status
	Senior Fellow 

	Institution/Institute/Centre/Unit
	University of Wales Trinity Saint David (London Campus)

	Email address
	b.sanfilippo@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Professional colleague.
We collaborated to organise Careers and employability workshops embedded on modules for the BSc Health and Social Care. Also to organise employability events for students such as guest speaker visits. 
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SECTION 7: Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	[image: ]


	Date 
	07/07/2026



GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that following successful recognition at UWTSD, personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://www.heacademy.ac.uk/my-academy-manage-your-higher-education-academy-experience  
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.
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    1   APPLICATION FOR SENIOR FELLOW         UNIVERSITY OF WALES TRINITY SAINT DAVID   CONTINUING PROFESSIONAL DEVELOPMENT SCHEME     APPLICATION  FOR SENIOR FELLOW     Before you start,  you will need to refer to the following documents/guidance:   The Advance HE  Fellowship Category Tool   will help you to determine whether Senior  Fellowship is the most appropriate category of Fellowship for you at this point;      The  Professional Standards Framework for teaching and supporting learning in  higher education   (PSF 2023)  –   the award of Senior Fellowship is based on the criteria of  Descriptor 3 (PSF 2023) being evidenced;      Senior Fellowship Applicant Guidance   and  Guide to the PSF 2023 Dimensions  -   Senior Fellowship (D3 )   

Senior Fellowship is based on meeting  Descriptor 3 (D3) of the PSF 2023   and your  Account of  Professional Practice   is the core of your application.     The  Account of Professional Practice consists of :        a Context Statement   (see Applicant Guidance :   Section 4.2)      a   Reflective Narrative   (see Applicant Guidance: Section  6.2)      t wo Case Studies   (see Applicant Guidance: Section   6.3)     There is a  6,000 - word limit shared across all three elements  plus citations (overall maximum  of 6,500 words ).  Please note that the Academic Office checks the word count as part of the  submission process )   In addition,  Supporting Statements from two referees   (see Applicant Guidance 7)   will need to  be submitted with your application.   The Supporting Statements  will verify and endorse that  what you write about in your Account of Professional Practice represents your practice in a  genuine way.     You will need to  continue to refer to the applicant guidance and Descriptor 3 of the PSF  2023   as you draft your application to ensure that you are writing to meet the requirements.   The award of Senior Fellowship is based on  evidence of your effective and inclusive  practice ; you might briefly mention future plans as part of identifying what has worked well  and any changes you plan to make in future, however, your application will be judged on  whether your evidence of recent practice (typically over the last 3 - 5 years) meets  the  requirements of Descriptor 3.   Your evidence against Descriptor 3 will be written into your  Reflective Narrative and two  Case Studies.   For Descriptor 3, the examples you select to write about need to demonstrate how your practice  supports high quality learning  through leading/ influencing  the teaching and/or learning 

