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Design and conduct a small-scale research study, and critically evaluate the impact of chosen research tools and data/findings on the learner and on your professional practice.
What are staff and pupils’ perceptions of the use of feedback in a Key Stage 2 classroom?
	The aim of this assignment is to carry out a small-scale research study that will address the use of feedback that is used across Key Stage 2 classrooms, and the effectiveness it has on learners. The research question will focus on the perceptions of both staff and pupils, in order to gain a clear understanding from both perspectives, to see what the use of feedback is really like. The use of feedback is a strand within Assessment for Learning (AfL) along with sharing criteria, peer and self – assessment, and quality of questioning and talk (Jones, 2005, p. 4). Assessment for Learning is key in the curriculum for Wales. It is suggested that AfL is beneficial for learners to understand how they are progressing, but also for teachers to be able to make changes and adapt their planning and teaching to meet the needs of their pupils (Welsh Government, 2024). What the learners currently know and where they need to get to, is what would influence the adaptations of the teachers’ work in order for them to best support their students. AfL will be different in every school and every classroom, as it stems from the individual learners and their ability to engage and immerse themselves in their learning (Welsh Government, 2013). The mosaic approach will be the main focus to this research study. The mosaic approach to research is a “multi-method approach” (The Open University, 2024) which implies the use of a range of research tools. The tools used within this specific research will be interviews and questionnaires. Interviews will provide evidence of qualitative data, whereas questionnaires will give quantitative data. Both sets of data will consist of relevant responses that will allow the research question to be answered effectively. 
	Assessment for Learning is paramount within every school setting. It’s the most efficacious for a teacher to gain any understanding of pupil progress and how learners are developing through a topic (Twinkl, 2024). Through carrying out various AfL strategies, teachers are able to make adjustments to their planning and the structure of their lessons, to best benefit the learners in their class, to ensure that all learning needs are met effectively. Whilst Assessment for Learning used to be known as Assessment of Learning, which was a form of summative assessment, AfL (as we now know it to be) is a form of formative assessment. Zoe Benjamin (2024) describes summative assessment as waiting until the end of a topic to determine pupil progress. Such progress is measured through tests and assessments which would be graded. Education has moved away from that now to a more formative approach. This way, pupil progression is considered as a continuous method of identifying how a learner is getting on with their learning. These methods can be as simple as using mini whiteboards in a lesson to see what answers each child holds up. Formative assessment is seen to be the most successful way to measure progress because not only does it assist teachers, but it increases pupils’ perceptions of how they think they are achieving. It provides learners with “higher – order thinking skills” (Clarke, 2008, p. 7) which are vital for learning a range of subjects as they can be transmitted between each one. 
	There are four elements of AfL, including sharing criteria, peer and self – assessment, use of feedback, and quality of questioning and talk (Welsh Government, 2013). Each of these strands play an essential role in discovering and monitoring pupil progression. They each come with their specific benefits that help aid a teacher in achieving these specific outcomes and goals of checking progress. Sharing criteria helps children to clearly understand what they need to do in the lesson in order to be successful. “They help the teacher and student to make judgements about the quality of student learning” (National Council for Curriculum and Assessment, 2015). Peer and self – assessment allows learners the opportunity to assess themselves as well as their peers. During this process, students get to ‘magpie’ work from others, meaning that they are able to gain a good understanding of what looks good and what work is to be completed to be successful (Boon, 2018). Effective questioning is in place in classrooms as it gives children the chance to engage in educational conversations that can benefit their learning. Specific questions that are asked by the learners can give teachers a good indication of where each child is and what needs to be done to get them where they should be (National Council for Curriculum and Assessment, 2015). “Feedback is information given to the learner about the learner’s performance relative to learning goals or outcomes” (Education Endowment Foundation, 2021). The use of feedback in schools, from teachers to learners, is essential for pupils to be able to comprehend what they have done well in their work, what they have understood clearly, and what they need to continue to focus on. It’s the teacher’s responsibility to make sure that every child is performing at their best level, and this can be guaranteed through giving effective feedback which the learners can ultimately respond and react to (Clemson and Clemson, 1996, p. 30). Nick Woolf (2020) believes that feedback should always be personal to an individual child, and it should always give them a clear sense of what they need to improve on. This will allow the learners to really focus in on particular aspects of their learning that they need to refine, as well as assist teachers to carefully plan for those specific needs. 
	There are different types of feedback which teachers can give, including written and verbal. Some teachers give live feedback there and then during a lesson, whereas others might wait until the next lesson, for example. Whilst marking is something every teacher will do in line with their schools’ marking policy, Helen Webb (2016) states that pupils are not always clear with what their teachers have written in their books. This suggests that written feedback might need to be more carefully considered through the use of child friendly language that leaners will understand, otherwise it implies that this way of providing feedback is not the most effective due to the lack of clear understanding from pupils. Furthermore, Nick Woolf (2020) carried out research which shows that “participants who were given immediate feedback showed a significantly larger increase in performance than those who received delayed feedback”. This implies that immediate feedback (which often consists of both live written marking as well as verbal) is more beneficial for learners. This could be due to the fact that it allows questions to be asked as the feedback is received, so then learners can make any necessary changes as they go along. 
	Whilst teacher feedback is highly commended in schools due to the benefits it has on learners, there are inevitably disadvantages that come with it. It can often be time consuming for teachers to mark books, especially if they are not fully appreciated by pupils. Furthermore, feedback if not personal to the individual is likely to not benefit them in ways that feedback should (Education Endowment Foundation, 2021). 
	In order to complete this research study, a pragmatic approach will be taken, ensuring that such research is carried out in a realistic way that answers the research question. The approach taken will be the mosaic approach, which is a mixed method approach, meaning it encompasses a range of techniques. By utilising this approach, it allows for deeper conversation to be had with more meaningful talk (The Open University, 2024). This research study will be carried out with ethical considerations in mind (see appendix 1). Being ethical is an essential part of carrying out research with individuals, when confidentiality is paramount. In order to stay within the BERA ethical guidelines, a range of requirements will be carried out, prior to starting the research. Consent forms will be sent to the school for the headmaster to sign, along with one for parents also (Nusbaum et al. 2017, p. 1) (see appendix 2). However, the form for parents only needs to be signed if the school says so. As long as blanket consent from the school is given, the research should be fine to continue with. Alongside consent forms, confidentiality will be ensured throughout the interviews and questionnaires. When the pupils begin their interviews, it will be made clear to them that they are not obliged to take part and that they can leave at any time if they want to. This will become clear to them as the interviewer builds up a good rapport with the pupils in order for them to understand the process clearly (Wellington, 2000, p. 77). This will also be the case for the questionnaires also, as there will be a note at the top that states that anyone who doesn’t want to take part doesn’t have to, and that they only have to answer the questions that they are happy to answer. The environment that the interviews take place in, will be made as comfortable as possible so that they are more likely to be open and honest. Anonymity will also be applied in this process to ensure that all answers remain anonymous, which also means that no names will be shared (Faussett, 2022). This should also be of benefit to the participants as they will be aware of this before the interview and questionnaire process begins, so hopefully, this will make them feel comfortable also. 
	The research tools used within this research study will be interviews and questionnaires. Interviews are a great way of receiving qualitative data. Qualitative data allows the research to gain a more “holistic understanding” (Innovare, n.d.) of the children’s responses to how they feel about feedback. It usually consists of more in – depth answers that allow the interviewer to gain sufficient information. Quiet often, certain responses can guide the researcher and lead them to ask questions that they hadn’t necessarily planned to ask. This does mean that the need to be adaptable is vital, as answers may be given that weren’t fully expected. It will be aimed for two interviews to take place on this research day with pupils. There will be three pupils in each group, so six children will be interviewed altogether. However, due to ethical considerations, it’s not definitely guaranteed that all six pupils will get involved, and that is fine as it’s the rights of the children that are most important in this situation. There will be five questions asked to the pupils in the interviews, and all will be relevant to the feedback they receive in class from their teacher. Their answers to these questions should hopefully provide a clear description of their experiences with feedback, for example, what helps them the most. During the interviews, notes will be taken of what the pupils respond with, and these notes will be taken down word for word, to ensure that everything is as accurate as possible. Following the interviews, every note that was taken will be transcribed into a grid, to make it easy to see what pupil said what. However, names will not be visible, each child will be labelled as ‘Child A and B’ for example. By having answered transcribed into a grid, it will be easier to compare what each child has said, to be able to see the differences in answers and how each child feels about the focussed topic of feedback. 
	By using questionnaires as another research tool, it allows the researcher to gain quantitative data from the responses. “Quantitative research is generally very easy” (Gorard, 2001, p. 3) especially since the answers are easy to compare. Carrying out research through the form of questionnaires for example, means that you can get direct and short answers that don’t beat around the bush and that give you clear responses. The questionnaire for this study will be sent out electronically by email, to all of the Key Stage 2 teachers in the school. It is hopeful that all teachers will respond, but it is likely that some won’t. This could be due to the overwhelming workload of teacher, but the ethics also. Some teachers might not want to take part, and like the questionnaire will be state at the top, they do not need to partake in it if they don’t want to. The questionnaire will consist of nine questions about the feedback that they provide their pupils and how effective they think it is. A diverse range of questions will be asked in order to gain the most information from it. A mix of open and closed questions will be asked, including some where they will have to rank answers, along with some where they need to type a detailed response with their opinion. Following the researcher receiving all the responses, the data will be analysed and compared with each other to determine the average answers to each question. This will give a clear understanding of feedback in Key Stage 2 classrooms from a teachers’ point of view, which will then be able to be compared to the pupils’ point of view. 
	Having now carried out this research study, there are many things that worked in my favour and that went really well on the day, and there are also some things that I believe could have gone better which I can keep in mind for next time. I decided to take two groups of three pupils for the interviews. Whilst the responses I received were really helpful and informative, I do think that if I had taken even just one more group out, I could have gained a lot more varied responses which would have allowed for deeper comparisons. Furthermore, maybe I was a bit naïve to think that I would receive these really detailed and long responses from children, because I actually only ended up receiving short sentence answers. Sometimes I would only get a ‘yes’ or ‘no’ to which I would ask them if they can explain or expand what they mean so that I could understand them better. In terms of questionnaires, I only got four responses out of a possible eight, which doesn’t give me the most of answers to compare, but I still do have sufficient information from these 4 that will be of use to me when concluding how feedback is given in class. In order to get more responses, maybe it would have been more ideal of me to print out paper copies of the questionnaire and physically hand them to the teachers. Despite some teachers feeling the need to do it then, some still may not have done it due to ethical rights and guidelines which they are completely entitled to. 
	From carrying out the interviews and questionnaires, it is clear to see that feedback is highly effective in classrooms and that pupils do benefit from it immensely. In order to start the interviews with the pupils, I wanted to find out first what they understood about the word feedback and if they knew what it meant. Whilst some children gave a simple ‘yes’ as an answer, some were able to expand to explain what they thought it meant. For example, Child A stated that ‘I think it is when the teacher writes something to you about your work’ and Child E said that ‘my teacher giving me feedback means they can talk about my work with me’ (see appendix 3). This implies that they would have been exposed to the term feedback before, to ensure they know when they are receiving it. The teachers were asked in their questionnaires if they give feedback in class, however, that was a closed question for them, so they could only answer ‘yes’ or ‘no’. In the interviews, the children were asked the same question by obviously as an open question, so they were able to explain their answers in slightly more depth (see appendix 3 and 4). The pupils during the interview stated that they receive both verbal and written feedback, and 100% of the teachers stated that they use verbal feedback the most. Child C said that ‘the feedback in our books is more personal to us and the feedback said to the class is more general’. This suggests that learners would often prefer to receive written feedback in their books than have it spoken to them as it is more straightly directed to their own work. Despite some learners saying this, the teachers mostly have a different view to verbal feedback. Whilst one teacher said that verbal feedback is ‘more valuable and impactful but targeted written feedback is needed as well’ another said that verbal feedback ‘is more effective’ and that ‘written feedback is often delayed and the moment to address the learning has passed’. To add to this, Child F stated that ‘I like my teacher speaking feedback to me because I don’t understand what she writes in my book’. This relates back to Helen Webb (2016) believing that not all children will be able to clearly understand what is written and marked in their books. Moreover, teachers were asked on a scale of 1 – 10, how much they think that pupils’ value the feedback that is given to them. The average answer was 7.5 out of 10. This could be because of the written feedback they receive that they don’t fully understand. Potentially, if learners were presented with feedback that they could clearly understand, maybe they would take more from it and value it more. Overall, it is clear from the transcriptions (see appendix 3) that all pupils who were interviewed, really value and appreciate the feedback they are given. They each seem to have a decent level of understanding about why teachers give feedback and why it is so important for the learners to engage with it. Child B believes that the feedback that they receive ‘tells us how o level up our work to get better at what we are doing’. Similarly, Child E said that ‘it helps me to improve my work because she tells me and writes in my book when I have done something wrong, and she will tell me to have another go’. From the pupils’ responses, it sounds like they really do take on board what their teacher has to say to them, and that they implement their feedback into their work in order to get better and improve for next time. It could be argued that the significance and relevance of these interview responses are not to the standard of educational research due to it being done with children. Quite often children will copy what one has said but make it their own, or they might not fully understand the question they are being asked but feel too embarrassed to ask for it to be explained. However, in order to carry out educational research studies that takes into account more than one type of opinion, it is important that children do partake, and their responses are taken as seriously as adults’. From analysing the questionnaire responses from the teacher, it is obvious to see how much that they believe the feedback that they give to their learners is paramount for progression. However, all four participants detailed in their responses how verbal and live feedback are the most essential for learning development as it can be ‘captured in the moment’ (see appendix 4). Live feedback is seen as ‘very important as they can amend, improve and correct at the time’ and it gives children the opportunity to rectify anything immediately, especially whilst they still have the help of the teacher on hand in case they don’t understand. Arguably, many people would say that adult responses will have more of an impact and that they could be seen as more significant, especially for educational research purposes. This could be due to the experience they have as teachers and the expertise knowledge they have in giving out different types of feedback to different types of students. However, some teachers do get stuck in their own ways in terms of doing what they prefer best, which could be argued that it is not the most beneficial way for the pupils. So are some pupils at a slight disadvantage because of their teachers sticking to what they know instead of trying something new that could be of more benefit? Moreover, whilst teachers’ responses are reliable and relevant, the focus is on the progression of the learners, so their opinions are to matter just as much. 
	To conclude, the aim of this study was to identify the different perceptions of feedback in a Key Stage 2 classroom from both teachers and students. The research study was carried out using the mosaic approach and the research tools of interviews and questionnaires. The interviews were carried out with six children altogether, but split into two groups, and the questionnaires were completed by the staff. Helen Webb (2016) spoke about the fact that written feedback in books isn’t always clearly recognisable for children to understand. This same issue did arise in one of the interviews where a child stated that they didn’t understand the marking they received. This would be something that should be looked into across schools, to ensure that all marking is made as clear as possible for learners to be able to read themselves. Certain responses from both the interviews and questionnaires explained that particular feedback is always more personal to that individual receiving it. This is what Nick Woolf (2020) believed, is that feedback should always be personal as the learners are more likely to engage with it and take something from it. 
	Having now carried out this research, I am able to identify what seems to work best within a classroom in terms of feedback, and what doesn’t seem to be as effective. I have taken into account both the perceptions of the staff and pupils to form judgements based on what they have responded. It is clear that for both staff and pupils, verbal and live feedback works better for the sake of the child and their development and progression. It means that any misconceptions can be addressed as and when they need to be, and children are able to ask questions based on what they have got right and wrong and receive immediate feedback from it. All these points will help me on my professional journey as I will be able to make informed decisions based on what works best. This implies that I will be more focussed on going around in lessons and marking as the children are working so that they can correct any mistakes there in the moment, and if they need help then they can receive it then also. This avoids learners forgetting what they did last lesson if marking was left until after the lesson is over. This can cause issues because often children won’t be engaged enough to go back to that topic and keep focussing on what they can’t understand or grasp. 
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