Harriet Doek 1800795 – ECAD4001 – An individual reflective response to the Professional Teaching Experience. (1500 Words)
Reflection almost seems a natural occurrence within teaching, as anyone can comment on a lesson saying it went ‘fine’ or was ‘boring’. However, the importance of reflection comes from closer analysation of teaching practice as at first, we may only acknowledge the most recognisable indications of a positive/negative impact being made. Without focusing and discussing an experience, we may tend to jump to conclusions about why things are happening (Tice, 2004). Many methods of reflection have been tested, most of which include the idea of recording and observing lessons and asking students and staff for feedback. Personally, I’ve been following the ‘Gibbs’ Reflective Cycle’ (1998) which also encourages the identification of feelings surrounding experiences [see appendix 1].
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[bookmark: _Hlk4069294]Appendix 1: (Oxford Brookes University, unknown)
[bookmark: _Hlk4096491]While on teaching placement, one of my targets revolved around keeping a balance within my lessons i.e. they shouldn’t be too simplistic or complex. This was most apparent with my Pancake Day lesson [Appendix 2]. Before proper reflection the issue was not so easily defined but I eventually concluded that although the students seemed to enjoy the activities, they didn’t seem challenged enough. This was especially apparent in my RAG ratings for the class. Looking back, it seems I wasn’t completely clear where the children were at in terms of developing their ability to express their likes and dislikes, which caused me to plan more straightforward activities. This all pointed to the idea that I needed to refine my efforts towards the Teaching QTS standard S3.1.1. By finding out more about their previous learning I could have set more challenging learning objectives that were relevant to all learners (Education Wales, 2009). I also realised I hadn’t enabled my planning to be flexible, which prevented me from combating the issue at the time. I need to be flexible in many ways including being open to changing the plan or direction of a lesson at the last minute, (Griggs, 2010).
Based on my reflections [Appendix 3] my disappointment mainly stemmed from the content of the main activities set out. In order to combat this issue, I started taking a closer look at learning theories and techniques such as the idea of the ‘Zone of Proximal Development’ and ‘The Connective Model’ when planning lessons. Additionally, by getting a better understanding of children’s abilities; how activities could be set-up and by looking at the previous work students had completed with and without me, my lessons started to greatly improve. Additionally, although I had set certain activities for them to complete, I started to be more flexible in my planning and teaching enabling me and my teaching assistant to adapt to different situations. 
[bookmark: _Hlk4087873]Being reminded of the ‘The Connective Model’ made me realise that, despite it originally relating to mathematics, the idea of making cognitive connections through language, concrete experience, pictures and symbols can be used as a basis for learning in many different subjects. “The more connected are our experiences, the more secure and the more useful is the learning” (Haylock, 2007, p. 109). My lesson plan, for example, although it attempted to meet these points, was very minimalist and could have used a lot more content especially in terms of the Pancake Day aspect of the lesson. Alternatively, the ‘Zone of Proximal Development’ was exactly what I needed to pay closer attention to. Finding that balance within the lesson between what a student can do independently and what they can do with focused assistance (Rodriguez, 2014) enabled me to make sure students were having the fullest experience possible. 
By knowing I had these downfalls within my planning, it gave me the confidence to adapt and include more challenge within my lesson plans. I especially found it useful to ask children and other staff for feedback at it allowed me to adapt and change my plans and expectations. However, this doesn’t only have to happen within lessons. Both my placement school and others have allowed students to contribute to planning, not only making lessons more relevant but challenging them in terms of what they think they are capable of. According to Estyn (unknown), students at Hafod Primary School have identified problems such as teaching assistants needing to engage more proactively with pupils during learning experiences. I could use these suggestions for my own planning. 
Unfortunately, I think I still need to work on adapting my lessons in real time i.e. on the spot. Although making lesson plans are a great way to keep track of what you are achieving, I think I’ve sometimes been using mine as a crutch. This is most likely to originate from the amount of confidence and experience I have within the classroom. Moving forward I think I just need to relax and make sure I observe students and ask them if they are confused about anything. I need to be open to adaptation otherwise I’m just restricting mine and the students’ development. I’ve found Marlow and Jerome Bruner particularly useful in pursuing this target. Maslow explains under his ‘Hierarchy of Needs’ that overall “human actions are directed toward goal attainment. Any given behaviour could satisfy several functions at the same time” (David, 18th July 2014). If we applied this towards lesson planning, we have learning objectives and success criteria. How students attain them can vary and, if I keep an open mind, I can have the opportunity to expand on their learning. Jerome on the other hand mentions frequently that a spiral way of learning, i.e. constantly building on previous learning, is one of the main ways lessons and curriculums should be set up. By using this constructivist theory, teachers and students to keep track of where they are in terms of ability and what they need to do to move forward. By keeping this structure in mind within lessons it should be much easier to adapt teaching as, as you can adapt lessons to make sure content and knowledge is easily grasped by the student (Instructional Design, unknown). 
Another target I had was to properly manage my use of prior knowledge activation so that it would not negatively impact my lessons. This came from an observation from my tutor as although my overall lesson went fine [Appendix 4], she noticed that my activity continued longer than hoped. It made me realise that if not addressed, it could impact future lesson objectives and success criteria. After some careful reflection [Appendix 5] I concluded that the prior knowledge activation made sense in theory, but in practice it did not fit. I just needed to refine my attempts to achieve the QTS Standard S3.2.1. Perhaps if I looked at a wider range of monitoring and assessment strategies (Education Wales, 2009), the activity would improve. 
In response to this realisation, when I repeated the activity later in the week, I started imbedding the use of adjectives within the activity rather than using it as warm-up. Students were encouraged to think of adjectives to describe their characters when they struggled to come up with questions and answers. This would remind them of the characters’ personalities. The lesson became much more effective, took less time and students seemed to enjoy themselves a lot more. In the end, the role play aspect was what the children were most invested in. 
I could have removed the referencing of prior knowledge completely, but I recognised its importance within the lesson and the students’ learning. Years of educational research have indicated that the development of an integrated and generative knowledge base rests upon the learner’s prior knowledge (Dochy, Segers and Buehl, June 1st 1999, p. 1). By making it a support strategy as well, it allowed more room for other teaching and learning strategies as “other learning variables, related to prior knowledge are essential for student performance” (Dochy, Segers and Buehl, June 1st 1999, p. 171). 
This was a very interesting experience overall as it was the smaller details I needed to adjust rather than the core elements of the lesson. Moving forward I feel that I need to make sure that the learning and teaching techniques I use aren’t use put in without question. As demonstrated with this lesson, these techniques are useful but need to be adapted properly to the activity and topic you are trying to teach. Without this adaptation you might case a negative impact on the simpler, but essential aspects of the lesson. Engagement and language used are just as important within lessons and I need to make sure all these aspects are balanced if I want my future lessons to be successful.  
Usually however, these aspects would be unconscious or automatic decisions. Despite this their importance is undeniable. For example, engagement can make more of a difference between success and failure than any other factor (Norman & Spohner, 4th April 1996). On the other hand, “Dialogic teaching methods are essentially based on a Vygotskian, sociocultural conception of education, in which language is seen as the prime tool for learning and thinking collectively” (Mercer & Mannion, July 2018). But in the end, as with most things, these are no single method that will immediately prove superior, that would work with all areas of learning (Norman & Spohner, 4th April 1996). However, it’s better to go back and check all aspects of the lesson make sense, even of it seems the perfect lesson plan. 
[bookmark: _GoBack]Overall, as I’ve demonstrated within this essay, the importance of reflection always comes back to how we can as teachers give students the best experiences. Although reflection is just a process which allows you to make links from one experience to the next (Cambridge International Education Teaching and Learning Team, Unknown), it’s extremely beneficial and something I will use throughout my learning experience.  
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Appendix
1. Gibbs’ Reflective Cycle Diagram (see page 1)
Oxford Brookes University (unknown) Oxford Brookes University [Website] Available at: https://www.brookes.ac.uk/students/upgrade/study-skills/reflective-writing-gibbs/   (Accessed: 21st March 2019)
2. Pancake Day/Fair Trade Lesson Plan Example
3. Pancake Day/Fair Trade Reflection sheet
4. Oracy/Role Play Lesson Plan Example
5. Oracy/Role Play Lesson Reflection sheet
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Appendix 3
Appendix 3
Assisted Reflective Conclusions (ARC) Model
Date: 05/03/19
Critical incident (focus): Pancake Day/Fair Trade Lesson
	Experience


	Feelings
- What are your feelings regarding the experience?
	As it was a very simple lesson in theory, I was pretty relaxed over the whole lesson. Getting the pancakes made in time was a bit of a stress but with all the resources being readily available and the other activity running smoothly. The students really enjoyed the activities and in turn, so did I. 



	Remember and Understand
- Can you list the aspects of the learning experience that went well?
- What were the elements of the
learning experience that were disappointing?
	The children were able to clearly express their likes and dislikes in both Welsh and English. I did worry that the pancake tasting activity was too simple but after discussing the Fair-Trade Challenge with the TA they did find challenge there. Hopefully this evened out the playing field but it’s something I could improve on in future lessons. However, overall this lesson was successful. 


	Evaluate and Analyse
- What will you keep the same to ensure effective teaching and learning in the future?
- What was the cause of the most important disappointing element?
	Next time I do a taste challenge as the main part of my lesson I’ll try to encourage the students more with explaining what they taste and when they like it. Not only would it be a good opportunity to introduce describing but it would also allow me more opportunity for assessment. 







	Conclusions and actions
- What are your possible solutions to the disappointing issues identified?
- What will you do next?
	At the start of planning these activities I did consider making 3 activities but decided not to as the Fair-Trade challenge seemed quite challenging on its own. However, next time I might stick to the 3-activity format i.e. include an activity revolving around simple descriptive words. 
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Appendix 5
Assisted Reflective Conclusions (ARC) Model
Date: 13/03/19
Critical incident (focus): Role Play ‘Hector and the Big Bad Knight’ 
	Experience


	Feelings
- What are your feelings regarding the experience?
	I really enjoyed talking to the students about the book. They had been looking at this book all week so they didn’t need much reminding but their enthusiasm for the characters and their appreciation for the new take on common story tropes could definitely be seen. 


	Remember and Understand
- Can you list the aspects of the learning experience that went well?
- What were the elements of the
learning experience that were disappointing?
	I didn’t find anything about the activity disappointing. You can see the lesson overall seemed simple, but I felt this was beneficial. I was able to adapt the activity according to the students’ interests, making sure the emphasis was on discussing, questioning and role playing. The children seemed to really embrace the role play aspect and they even came up with some stories of their own i.e. In the response to the question: How did Hector and Norman?





	Evaluate and Analyse
- What will you keep the same to ensure effective teaching and learning in the future?
- What was the cause of the most important disappointing element?
	I would love for the children to do more role play activities like this in the future as they really seemed to enjoy it. They only thing I may change, depending on their development, is the idea of them writing their own questions. I either acted as a scribe for this lesson or didn’t have them written down at all, but perhaps next time (i.e. for the higher group) they could write their own, although this may take longer. 



	Conclusions and actions
- What are your possible solutions to the disappointing issues identified?
- What will you do next?
	I wish to continue to see what else they do with this book theme and I hope to see them demonstrate more of their description skills as they seem to be developing it greatly this week. 
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