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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Introduction 

One of the most important elements involved in teaching is having the ability to be reflective. Reflective practice in teaching is essential for all teachers to achieve a better understanding of ourselves and how we teach. We can gain insight into whether our lessons are working, are we teaching what we have set out to teach and whether our teaching is suitable for all of our learners, and importantly, to examine our personal biases. (Sellars, 2017). If the answers to any of these questions we posed are no, or not quite, we are then able to put provisions in place to rectify and amend our teaching. Whilst there is a host of evidence that suggests reflective practice leads to better learning (Zwozdiak-Myers, 2018), there are barriers to reflective practice, which might explain why some practitioners struggle to do so. Davis, M. (2003) suggests that some of these barriers exist when de-motivation occurs. She also argues that de-motivation arises due to lack of recognition, poor resources and other burdens. Whilst it might be difficult to set aside time to reflect on teaching as a whole concept, reflective practice can be broken down using the concept of critical incidents.

Critical incidents (CI’s) are defined by Tripp (2011) as an event or situation that appear to be ‘typical’ in nature but are made critical through analysis. These CI’s can be everyday occurrences, but by using reflective practice, we can interpret meaning and significance. We delve deeper to discover underlying themes, trends, motives, and structures that make it a CI. Throughout this essay I will be discussing a CI I witnessed in a classroom and how this impacted the group of learners involved. I will be linking this incident back to relevant literature to identify and reflect on the next teaching and learning steps for my own professional and personal development.

The role of critical reflection
The role of critical reflection is an important aspect in developing your teaching practice. Some theorists view teaching as a craft (for example; Gove, 2010) whereby teaching is learnt through observing practitioners, whereby others believe that teaching is a profession (for example, Orchard et al., 2015) where teaching is learnt through engaging with research and theory to make decisions in the classroom. However, most theorists in the education field acknowledge that there must be elements of both craft and profession. Furlong (2015) argues that because of what NQT’s are expected to do at the end of their programmes in Wales, there has previously been no explicit recognition of critical reflection in professional learning. He implies that teachers have previously been over-reliant on craft and that research and critical reflection needs to be considered in order to create professional learning.

Critical reflection within education involves teachers delving deeper and questioning their philosophies and strategies to create suitable learning experiences, that are based upon deeper and more thoughtful decision-making (Walkington, Christensen and Kock,2001, pp. 344-345). Dewey (1993) is regarded as one of the first to introduce the concept of reflective practice in teaching. He identified three attributes that are essential to being a reflective practitioner. These are; open-mindedness, responsibility and wholeheartedness. These are attributes that I will continue to develop and foster in my own teaching practice. Since Dewey, literature has continued to grow around the role of critical reflection. Models have been introduced that can aid teachers in becoming critically reflective including; Gibbs (1988), Schon (1983) and Brookfield (1995,2017). I will later be using Brookfield’s model of reflection to critically reflect on my developing teaching practice.

Teaching practice is developing in Wales as a result of the introduction of the new Welsh curriculum 2022 and assessments reform (Welsh Government, 2017). One of the outcomes of this reform is that there is less emphasis placed on getting all children to reach milestones at a certain prescribed age, but instead, teachers will linearly monitor progression, to see what individual milestones children have reached. As a result, teacher’s will need to develop their ability to critically reflect, challenge their previous philosophies, and decipher whether they are catering for all individuals to make sure they are progressing at their appropriate stage. Teaching standards are also going through reform in Wales. All trainee teachers and newly qualified teachers (NQTs) must complete a professional learning passport (PLP). The PLP enables trainee teachers and NQT’s to reflect their teaching and learning experiences against the teaching standards in Wales. Every trainee teacher must meet these five teaching standards (pedagogy, leadership, professional learning, innovation and collaboration) to gain their qualified teaching status (QTS). Reflective practice is integral to teaching standards wales and can be used to evidence pedagogy and professional learning. Welsh Government (2018) defined reflective practice as an opportunity to reflect critically on your current practice as well as being open to others’ suggestions on how practice could be developed/improved.

Observation

In order to consider reflective practice and critical evaluation, I was placed in a school I shall refer to as ‘School X’. To ensure I am complying with BERA (2018) guidelines of anonymity, I will not disclose the name of the school, pupils and any staff involved in my observation. 

The observation (see appendix 3) took place in a mixed-gender English-medium Primary school under the County Borough of Bridgend (BCBC). There are 159 pupils enrolled between the ages of 3-11. The school currently hosts 6 mixed-year group classrooms starting with nursery/ reception and ending with year 5/6. According to the three-year rolling average, 30.1% of children at School X have access to free school meals. (Welsh Government 2021a). This is higher than the Welsh national average of 22.4% reported by Welsh Government statistics this year (Welsh Government, 2021b). The class I observed was a year 1 and 2 mixed-class and has approximately 25 pupils. The usual classroom teacher was out on PPE so instead, a cover teacher who is part of the school took the class on my observation day. The cover teacher is a member of the school and takes the year 1 and 2 class every other Thursday. The school is inclusive and has a “welcoming ethos” and one of the strengths that the school has is ensuring it’s student’ wellbeing through a nurturing environment and providing a high quality of care (Estyn, 2014).


Critical Incident 

The critical incident I observed took place on the 23rd of September at approximately 2:40 pm. The children had just finished their literacy carousels and were outside on the infants’ yard having their milk. They were being supervised by the classroom teacher (Teacher A) and two LSO’s. Some of the children were playing around the corner of the yard, slightly out of sight from the staff members. One of the children runs up to teacher A to say that child X and child Y are fighting. When Teacher A arrives child, Y is crying. She calms the child down before asking everyone to line up. Teacher A brings the children back inside the classroom and tells them to form a circle around her on the carpet. She tells the class that she wants to have a “serious chat” with them. She asks the children is it ok to hit someone, they all shout out “no”. She tells them that she has noticed a few of the children, especially the boys on the playground, like to play cops and robbers, but that they are playing too “rough”. She then asks them what would happen if she went and hit another member of staff, Teacher B. A few of the children responded that “she would hit you back”. Teacher A then replies with “yes, if you hit someone then you can expect them to hit you back even harder”. She then asks the class how they think Teacher B would feel. Some of the answers included “sad” and “she might not want to play fight”. The chat ended with the children agreeing to only use “kind hands” when playing with others. The part of the observation that I identified as critical was Teacher A’s response to the children’s behaviour. I found it particularly interesting that she chose to deal with the incident as a class approach, rather than dealing with just the two individuals who had been involved in the fight. As I result, this made me want to delve deeper and look into the literature regarding this type of behaviour management. 

At the heart of the new curriculum Wales, is Donaldson’s four purposes for education (Donaldson,2015). All schools are tasked with implementing these purposes into all aspects of teaching and learning. I identified the third purpose of “ethically, informed citizens who are ready to be citizens of Wales and the world” as closely linking to this critical incident. Concerning Donaldson’s (2015) ‘Successful Futures’ documentation, there are several links between the CI and this purpose. Firstly, the children were able to understand and consider how their actions might have an impact on others, by considering the outcomes of their choices. Teacher A did this by asking the children how they thought Teacher B might feel if she behaved in a similar manner to child X and child Y. The children were then able to be reflective about the incident and become ethical and informed by considering the negative outcomes of that behaviour. Secondly, the children were able to conclude that they would only use “kind hands” whilst playing with others. This shows an understanding that they need to respect the needs and rights of others. Finally, teacher A gave all the children a chance to talk and contribute to the discussion. This allowed the children to exercise their voices and to allow them to feel like they had contributed to the discussion, democratically.

Literature review
To delve deeper to understand more about why and how my observed CI might have taken place, I will be exploring existing literature. The areas I have chosen to research in more depth are; reality therapy/choice therapy, restorative justice and the possible impact on learners of not having their usual class teacher. 
Behaviour management in teaching broadly refers to the way teachers and schools can create and maintain “appropriate behaviours of students” in their classrooms (Kratochwill, DeRoos and Blair, 2010). There are various ways in which a teacher or school may create this environment, and whether consciously or unconsciously they may be using established models/ theories of behaviour management. One type of behaviour management theory I saw as linking to my CI is William Glasser’s (1965) reality therapy/choice theory. Originally developed as a counselling approach, but has since been adopted into educational settings, this theory suggests that almost all our behaviour is chosen and we can therefore control our behaviour. According to this theory, we have five basic needs that we attempt to satisfy through our behavioural choices; survival, freedom, power, belonging & love and fun (Glasser, 2000). When these needs aren’t being met we may choose behaviours to try and fulfil these unconscious needs in other ways; e.g., conflict and threatening behaviours. Glasser’s reality therapy aims to aid individuals in gaining new perspectives and to realise how their choice of behaviour may affect others. The “choice” element refers to the individual being in control of their choices and, by using techniques such as peer feedback on behaviour, the individual will then be able to make informed choices and manage their behaviour. 

Wubbolding (2007) reviewed the idea of “Glasser’s Quality School” which has been developed based on the principles of reality therapy/choice theory. This review implies that to create a successful school environment, a sense of belonging must be a top priority and that students are unable to learn if they are unhappy. This fits in with the principles of a humanistic school approach, whereby we should be actively seeking to meet the emotional needs of the learner (Iannone and Carline, 1971). There are several studies available that highlight the success of quality schools. One example comes from the work of Hinton and Warnke (2006), as cited in Wubbolding (2007) who compared two freshman classes. One had access to choice therapy, and the other didn’t. Whilst identical in grade average, the group who has access to choice therapy failed significantly fewer classes and were referred to the principal’s office significantly less.

One component of Glasser’s Quality School (Glasser, 2004 as cited in Wubbolding, 2007) is the need for a class meeting. Whilst the purpose of these meetings is to help students develop trust and mutual respect, whilst being able to express their opinions and about various issues, Wubbolding’s review states that:

“Even though at times students bring up personal issues and problems, they are not encouraged to pursue such topics during these meetings”.
(Wubbolding,2007, p. 257)

This would seem to go against the humanistic approach whereby emotional well-being is at the forefront of learning. One criticism of choice therapy in schools is that there is a lack of empirical data and research over a long period. Also, to gain wider acceptance and recognition, this theory must improve learning and behaviour using measures that are more widely accepted by educators, parents and legislatures (Wubbolding, 2007, p.260).

Restorative justice (RJ) is another area of literature I could see as having links to my observed CI. First introduced as a policing strategy by Charles Pollard in the 1900s, RJ aims to bring together all stakeholders who were harmed/ affected by the incident and get them to meet, under supervision (for example; a police officer) and get them to discuss what had happened, to agree about how to deal with this issue moving forward (Strang and Braithwaite, 2001). In Anfara et al’s (2013) review of RJ in education, they defined seven principles that can be used to resolve conflict and heal relationships to create a happy school ethos. The seven principles defined in this literature are; meeting the needs of the learner, providing accountability and support, making things right, viewing conflict as a learning opportunity, building healthy learning communities, restoring relationships and addressing power imbalances. Similarly, to reality/choice theory, the first principle of RJ assumes that behaviour is a way of communication for students, and poor behaviour, such as violence and conflict, result from unmet needs (Evans & Lester, 2012 as cited in Anfara et al, 2013). 

[bookmark: _GoBack]One of the main values set out in RJ is to restore relationships. Morrison, 2007 argues that restoring relationships is central to RJ and helps to empower individuals and communities as a whole. Her research focused on a whole school approach to combat bullying, violence and alienation, using principles of RJ. Furthermore, Abregu (2012) argues that RJ enhances social and emotional intelligence which allows children to identify and navigate their own emotions and others-which is key to learning the value of relationships. Another principle of RJ is addressing power imbalances, this is different to Glasser’s reality theory. Suvall (2009) states that schools’ primary focus is often on the behaviours of students alone, which fails to account for “possible harm caused by the institutional practices imposed on these students”. He argues that when students are suspended for a period of time, they are being deprived of structure which Suvall argues is a type of “systematic violence” being committed against learners (Suvall, 2009 as cited in Anfara et al, 2013). As a result, schools should look at the school and community structures to prevent further harm to students, with Vaandering (2010) implying that schools cannot effectively implement RJ practices if they are still enforcing “retributive ideals”, such as excluding pupils from the education setting (Morrison and Vaandering, 2012). However, it is noticed in Anfara’s review that one of the hurdles to overcome when using RJ is shifting away from the paradigm of punishment and control, possibly because RJ is still a new approach in education and other disciplinary and behaviour management strategies have long been in place.

Some of the criticisms of RJ are mentioned in a research review by Fronius et al (2016). Some of the criticism mentioned are; the long-term sustainability of RJ, training and the requirement for staff time. Another criticism is that whilst some schools have used RJ to overcome bullying, some victims of bullying may not be comfortable with facing their bully and it may lead to more problems (p.26). Finally, the research evidence is limited and lacking in internal validity which means we cannot determine cause and effect, with RJ causing the positive outcomes some research has claimed. One of the considerations Fronius’ review recommends, to close the gaps in previous RJ literature, is to establish a clear definition of RJ which is easy for schools to understand. Other recommendations in this review include; more vigorous research, determining which training is successful for school leaders and to examine the effectiveness of integrating RJ with other models e.g, Positive Behavioural Interventions and Support (PBIS) (p.27). Also, worth mentioning is that this review took place in U.S schools, and may not be as applicable to schools in Wales.

The final area, I would like to explore in this literature review, is the potential impact not having the usual class teacher has on its learners. Supply teachers are defined by French (2012) as qualified teachers who will host the lesson when a permanent teacher is unavailable, on a temporary basis. Whilst supply teachers are common across most schools, there is literature that argues that supply teachers change the dynamic of the classroom, including misbehaviour from students (Nidds, 2009).

Research by Duggleby & Badali (2007) suggests that classroom and behaviour management is one of the biggest challenges a supply teacher will face. This is due to having perceived less authority and power by their students. Although there isn’t a great deal of research available in this area, a more recent paper into this area argues that supply teachers are often treated poorly by students due to the lack of consistency and routine they are used to with their usual class teacher, and as a result seen as “outsiders” in the classroom (Agostinelli, 2016 p.5) This could explain the cause of poor behaviour as the usual authority figure isn’t present. Other research into this area focuses on supply teachers having a lack of established relationships with learners, and how this hinders classroom behaviour. Due to the nature of being a supply teacher, the teacher can work with different children each day and may find it harder to build meaningful relationships with them. As a result, poor behaviour may stem from unestablished and unfamiliar relationships (Lee, 2013, Abdal-Haqq, 1997). A study by Werth (2017) argues that humour can help supply teachers build relationships with students, which as a result reduces disruptive behaviour. However, this theory was only tested in the foundation phase, and there is not yet any research to test how this theory would translate in building relationships with older children, KS2 and beyond. More research into the effectiveness of supply teachers and behaviour management would need to be conducted to come to any plausible conclusions.

Reflection/ Next steps
As I have previously mentioned, reflective practice is imperative in teaching. To reflect and evaluate on my observed CI, I must identify my next steps, which will inform my professional and personal development moving forward. I will be using Brookfield’s four lenses (2017) to guide my reflections as this will allow me to consider a range of different perspectives. 

Firstly, I looked at the CI using the first of Brookfield’s lenses, the autobiographical (self). From my own perspective, I found how the teacher dealt with the incident to be successful. The children all engaged in the class meeting and were able to come up with reasonable solutions by themselves and understand the consequences of their actions, which mirrors some of Glasser’s reality therapy/choice theory. I could also see that the way the teacher dealt with this issue linked to one of Donaldson’s four purposes (ethically, informed citizens of Wales). Whilst it could be argued that the incident could’ve been avoided if the children were in closer proximity to the teacher, I would argue that the way in which the incident was resolved was beneficial as it made the children stop and think and will hopefully stop them behaving in a similar manner going forward.

The second of the reflective lenses is from the students’ eyes. As children at the younger end of the school, I could sense that they were excitable as they came to the end of their learning day. The children were all allowed to run around the yard and were giggling and laughing. Although I did not see the actual fighting, I can consider the viewpoint that the fight may not have broken out intentionally and may have resulted in a misunderstanding from the game the two children were playing. Regarding, Glasser’s choice/reality theory it may be possible that one or both of the children’s need for attention wasn’t being met. It was a busy classroom with a different teacher from usual, and perhaps the poor behaviour was an unconscious way of gaining the teacher’s attention, particularly as she wasn’t as familiar with the class. The way in which the teacher chose to deal with the incident may have been beneficial as the two children were less singled out and every child had a chance to contribute their opinions in the class meeting. However, the children involved in the fight may not have felt as though they were getting the amount of attention they wanted, and equally the children not involved in the fight may have felt as though they were being disciplined for something they had not been involved in.

The third lens is that of our colleagues’ experiences. To gain the perspective of the class teacher, I had a conversation with her briefly after the children had gone home. I asked her about how well she knew the class and she told me she took them for one day every other Thursday, she had also worked as a teaching assistant for the school for many years so was familiar with the children. This would be different to work discussed earlier by Lee (2013) as the students would be familiar and therefore already have formed some relationship with the teacher, albeit perhaps not on the same level as their usual class teacher. She also informed me that lots of children had been playing the game “cops and robbers”, which would explain her choice to use a whole class meeting, as it could hopefully prevent other children from playing the game.

The final lens I will reflect on is theoretical literature. After considering previous literature I can see that some theories have more similarities to my observed CI than others. This incident has similarities to choice/reality theory (Glasser, 2000) as the children met to discuss how their actions can affect others. Similarity, to choice/reality theory, RJ also argues that antisocial behaviour stems from unconscious needs not being met which can explain why the fight took place. However, RJ focuses immensely on restoring relationships and my CI lacked this element, whereby both offenders did not apologise to each other directly, instead all the children ended the discussion by agreeing not to use unkind hands. Whilst not having the usual class teacher might explain some disruption, as the teacher did have established relationships with the children this might not be the best area of literature to consolidate with for my CI.

This observation experience will be beneficial in informing my own teaching practice and professional development. This is a strategy that I would test out if an appropriate situation arises in my classroom and I could follow an action enquiry to explore similar strategies further; for example, by asking others to trial this approach, asking for feedback and practising at other schools (Welsh Government, 2013).

Conclusion
To conclude, throughout this essay, I have critically reflected on my chosen observed CI and have been able to consider different literature and perspectives. I have been able to delve deeper into the literature that guided the decisions behind the CI, whether conscious or unconsciously done, and consider how I will inform my own practice. This will be of benefit moving forward as I can now make more informed choices, particularly about behaviour management in my teaching practice. As mentioned, my next steps will be to explore strategies further and I will aim to set targets for myself, which I will discuss with my mentor. I have also made links to the four purposes. I could see that how the teacher choose to deal with the incident linked closely to ethically, informed citizens, and I will ensure I am incorporating the four purposes into all areas of my practice, not just teaching. Finally, I also continue to develop as a reflective practitioner, with the guidance of the new professional standards for teaching and leadership Wales (Welsh Government, 2018).
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Appendices 

Appendix 1

OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group: 22/09/2021 10:30am
 Yr 4/5


	Where and When: Context of the observation – subject/AOLE, general classroom context
AoLE= Literacy 






	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

The children were given the task of adding to their autobiographies that they had been working on over the previous lessons. The children were assigned to group according to their deemed level of ability and asked to complete subheadings e.g., ‘first memory of school”. Group ‘Gwyrth’ were given 3 subheadings, groups ‘Porffor and Melyn’ were given 4 subheadings and group ‘Coch’ were given 6 subheadings. A learner on the melyn table asked the teacher how to spell “scared”. The teacher responded with “go and get one of the sound maps to sound it out”. The learner then used the sound map which has sounds such as “ng” and “air” with images to match such as “ring” and “hair”. The learner then used the sound map to help spell the word scared.









	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

The use of the sound map could be an example of “scaffolding” and links to the work of psychologist Vygotsky. By scaffolding the teacher didn’t give the student the answers away but instead challenged them to sound out the word themselves- targeting their zone of proximal development- what they can do with help

Constructivist approach- active learning rather than passive teacher talking and guided discovery

Continuation of work- rehearsing - LTM 









	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

All the students had access to the sound maps- is it every child’s zone of proximal development- will some children need more or less help.
Continuous work- LTM revisiting topics and work
Paivio (1971) 
· Two channels- visual and verbal. Separate but ‘associate connections’ are possible by pairing words and images (images and sounds on sound maps) .
















Appendix 2

Record 2
	Date and time, year group:Yr 4/5 9:30


	Where and When: Context of the observation – subject/AOLE, general classroom context
AoLE= Language, welsh lesson starters 






	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

The children came into the classroom and there was a welsh question on the board “ Ble wyt tin byw”? The teacher then passed a bean bag for the children to catch and answer the question in Welsh. The children then returned back to their seats and got out their Literacy books ready to continue with work they had been completing in previous sessions. The class was loud and tables were chatting away. The teacher clapped her hands in rhythm and the students clapped their hands back in the same rhythm and stopped talking. The teacher then reminded the children that if they hadn’t finished yesterday’s work they would have to stay in for part of break to finish the work. She later told me “ that she hates making them stay in at break time, but that they had to learn”.








	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Firstly, the teacher was very good at engaging the pupils and ensuring they all had their needs fulfilled with attention.

There was a display of classical conditioning in that the students associated clapping hands in a particular rhythm with a need to be silent and repeating the rhythm.

I also noticed operant conditioning. The students who did not complete their work were punished by having their breaktime taken away from them. According to skinner, this a form of negative reinforcement – subtracting something to increase behaviour (complete their work).







	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The students had different levels of work to complete (e.g., different subheadings according to ability), so I don’t feel as though the negative reinforcement was reflective of the child’s ability but instead the effort they put in to complete the work given to them. However, it could be the case that provision wasn’t in place for children that were struggling with the task and needed longer- perhaps a child was behind and didn’t complete the work as they simple didn’t understand the task and didn’t ask for help.


















Appendix 3

Record 3
	Date and time, year group: 23/09/2021 2:40pm
Yr 1/2


	Where and When: Context of the observation – subject/AOLE, general classroom context

After literacy carousel the children were outside having a milk break on the yard.






	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

The children were having a milk break on the yard and one of the children runs up to the teacher to say child X and child Y are fighting. When the teacher arrives one of the children is crying, she calms the children down before bringing everyone back inside and making them form a circle on the carpet. She tells the chat that she wants to have a serious chat with them. She asks the children when is it ok to hit someone and they answer with no . She tells them that she’s noticed a few of the children, especially the boys like playing cops and robbers but that they are playing too “rough”. She then asks them what would happen if she went and hit Miss X, they responded with “she would hit you back”.  The teacher says “yes if you hit someone, expect them to hit you back even harder”. She then asks them how they think Miss X would feel. Some answers included “sad” and “she might not want to play fight”. The chat ended with the children agreeing to only use “kind hands” when playing.




	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

This could link to Glasser’s (1965) reality theory as a form of behaviour management. The teacher used a class meeting in order to get the children to realise how their choices and behaviours might affect others. Also, the child that started the fight has ADHD, according to reality theory children have 5 needs that the teacher needs to meet – survival, freedom, power, belonging & love and fun. Perhaps this learners’ needs weren’t being met and as a result the child’s behaviour suffered. Another area of possible exploration for this CI may be to look into ALN and individual development plans.
Dreikurs- unconscious needs to gain attention, display inadequacy, exercise power, exact revenge. If we satisfy the need to gain attention then the behaviours associated with the others will not manifest.

Restorative justice?







	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

They have milk before home time. The setting was busy and children were likely “wound up before home time”.
Perhaps the child was acting out because it was the end of the day and didn’t want to go home? - look into this as an area of research.
Not the usual teacher – only have her once every fortnight. However, this teacher was in their class a teaching assistant in the school
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