ECAD6008
Name: Amy Jones
Student number: 2003828
Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Check you are following the reference conventions exactly.
	I made sure to refer to the University’s Harvard referencing resource when citing literature and compiling my reference list, especially as some of the references that I used in this assignment required me to use referencing conventions that I have not had to use previously.

	Target 2
	Use sign-posting language to make your critical links between texts more explicit.
	I have used language such as ‘linked to’ and ‘similar’ to make clearer comparisons between different literature sources.





Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	I attended a Teams meeting with University tutors, peers from my network and the Deputy Headteacher of the Lead School. Preparation for this meeting involved reading Coe et al.'s Great Teaching Toolkit.

Full reference:

Coe et al. (2020) The Great Teaching Toolkit: Evidence Review. Cambridge: Evidence Based Education.
	I found this meeting very informative, as examples of assessment for learning (AfL) strategies from all year groups throughout the Lead School were shared with us. I recognised some of these strategies from my own teaching practice (as this is also my current placement school), which I had seen used and had started to use myself in Reception. I was also intrigued to see examples of AfL that were being used in KS2, as this will be the phase that I will be placed in next.

The meeting also helped to contextualise concepts from the reading that I had done in preparation, for example activating 'hard thinking' (Coe et al., 2020).


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	The 'test' period ran for two weeks between the 'meet' and 'share' days. During this period, I took note of AfL strategies commonly used within my placement class and tried out some new strategies in my planned lessons. These strategies were informed through a combination of observing my class mentor and reading guidance from the Welsh Government on AfL strategies (Welsh Government, 2010).
Full reference:
Welsh Government. (2010) How to develop thinking and assessment for learning in the classroom. Cardiff: Welsh Government.
	The two main strategies that I chose to focus on were WAGOLLs ('what a good one looks like') and ground rules for talk. When using WAGOLLs, I found that these were most effective when pupils had made or contributed to them in some way, compared to when I used WAGOLLs that I had made myself. I therefore found that using this strategy also presented some good opportunities to incorporate pupil voice into my lessons, giving pupils a say in what the success criteria should be.
I found ground rules for talk to be another useful strategy, though I had to adapt this in a way that was more suitable for the age group of the class. The AfL guidance from the Welsh Government included some good ideas for talking rules, though these were unsuitable for Reception. The strategies in the document included roles such as 'chairperson', 'questioner' and 'summariser', which may have been very effective in late Foundation Phase or KS2, yet would have been confusing for very young children. Instead, I developed my own talking rules strategy, involving the use of props to establish rules for who talks and who listens. I used this strategy a number of times, using different props for different activities. Pupils responded increasingly well to the prop strategy as I continued to incorporate it into lessons in slightly different ways each time.


Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	I attended a Teams meeting with my peers and our Curriculum Tutor, where we each shared our findings through a presentation to the group. We all gave feedback on each presentation.

	I learned a lot from this Share Day meeting. I found out that some of my peers in KS2 placements had been using similar strategies to my own, yet these were varied slightly to better suit the age group of their pupils. This gave me confidence to try these strategies again in the next part of my placement, with a few adaptations. I also made a list of some strategies I had not yet tried or had not heard of before, which had been successful for others during their experiences.





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? a	
Pie Corbett notes: This photo shows a page taken from notes that I made while studying the 'Pedagogical Content Knowledge' module of my PGCE. I was interested in the Pie Corbett teaching method as I had not had experience with this before. This research later became useful to me in the first half of PTE1, when we used the Pie Corbett method to teach the ‘Magic Porridge Pot’ story in Reception.

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? a
ERW online learning talk: I attended an online talk delivered by Rob Walters, Lead of Digital Learning at ERW. The talk gave introductions to a number of different online learning platforms, some of which I had not used previously. Examples of these included Google Classroom, Jamboard and Padlet. I found this very useful, and I was inspired to use Padlet as part of an activity with my placement class following the talk.

Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? a
Notes taken during Welsh training: I took the opportunity to attend a Welsh training course that was being run for staff at my placement school. This photo shows a page from the notes that I took while attending the training session. I made sure to note down new vocabulary that I had not used before and a translation for this if needed.
Fruit bowl game/Mr Men game: These are two of the photos that I took of some PowerPoint slides used during the training. I took photos of activities with a Welsh link that I could incorporate into future lessons. I found this session particularly helpful for providing me with new ideas for Welsh PE games.



Safonau/ Standards
Professional Experience Template 1: ‘Simon Says’ multiplication game
Pedagogy Standard: Advancing: Cross Curricular themes
What did you do and why?
Cross-curricular themes
I planned and delivered a maths-based game that could be played by all pupils at home or in school via Teams. The game was based on 'Simon Says' so that all pupils would know the rules and could easily get involved. The maths element was that there was a twist to the game where pupils had to solve a multiplication problem in order to work out what Simon was/wasn't telling them to do, e.g. 'Simon says clap your hands 5 x 5 times'. This game incorporated multiple cross-curricular themes. Firstly, pupils had to practise their numeracy skills in order to play the game - I focused this on multiplication as they had been learning their times tables over the past few weeks at home. The game also incorporated elements of oracy - pupils had to listen out for and follow multiple instructions at the same time (the maths problem that they had to solve and whether the question did or didn't include 'Simon says'). Finally, I was also able to incorporate elements of the Health and Wellbeing AoLE and the 'healthy, confident individuals' purpose by planning for actions where pupils had to get up and move around. For example, jogging in place, hopping on one leg and doing jumping jacks.
Blended learning experiences
This activity brought skills that pupils had been learning during maths lessons into a different context, where they had to apply their skills in a different way than what they had been used to. Pupils may not before have associated their numeracy skills with playing a familiar game like Simon Says, or thought about maths in the context of being physically active. This blended learning experience brought together lots of different elements and got pupils to think on their feet in order to meet the challenge.

What have you learned?
Cross-curricular themes
I was pleased with how this activity went as most pupils seemed highly engaged and to be really enjoying the game. On this occasion, I kept my questions with the 2-5 times tables as I wanted to make sure that pupils of all ability levels would be able to get involved. After pupils had done the action for each round, I randomly chose one pupil to tell me what their answer to the maths problem was/how many times they had done the action, in order to reinforce knowledge, make sure that pupils had the correct answer at the end of each round and to get pupils as involved as possible. This seemed to work well as a format and could be used again in the future, adapted slightly for pupils to practice a a higher range of times tables or a different numeracy skill.
Blended learning experiences
This game was suitable for pupils to get involved with from wherever they were - in school or at home - at the time. They seemed to enjoy the game and this encouraged them to get involved with the more educational elements of it by solving the maths problems.

What next?
Cross-curricular themes
I would like to continue to incorporate LNF skills into games that can be played during the Teams check-ins. This means that I can make the most out of these sessions by linking them to the challenges that pupils are doing at home throughout the week. After speaking to my class mentor about this, we decided that this format would be good to use again in the future, though next time I could incorporate some more challenging times tables questions to push the higher ability pupils a bit more.
Blended learning experiences
This type of game worked well in an online context, but could also be used in other blended learning contexts. For example, the Health and Wellbeing element could be expanded on even more in an indoor or outdoor PE lesson.

Professional Experience Template 2: ‘Sorting sounds in Santa's sack’ activity
Pedagogy Standard: Refining: Managing Learning Environment
What did you do and why?
Differentiation
I planned two different phonics games - one for the two higher ability groups in the class, and one for the two lower ability groups for the following week (both lesson plans are included in the evidence section for reference). For the lower ability groups, the game involved sorting items from 'Santa's sack' into piles of items with the same initial sounds. Both differentiated games covered SATPIN sounds, though while the higher ability game from the previous week focused on blending CVC words, the lower ability sorting game concentrated on identifying initial sounds of words and sounding these out accurately.
Managing the learning environment
Using an exciting lesson 'hook' in the form of the sack was very helpful for establishing a positive learning environment. The children were intrigued from the beginning of the session, and the suspense of finding out what would come out of the sack next helped to maintain their focus and good behaviour. I also established rules for talking and listening before starting the game by setting it up as a 'circle-time' activity. For this, pupils sat in a circle on the carpet and had to take turns at working out the initial sound for the next item that came out of the sack.
Assessment
I used assessment grids following the school format to record pupils' progress with this activity. I commented on how certain children seemed to be showing lots of improvement with identifying and pronouncing their sounds, and made suggestions about areas where certain children may need more practise and support. I made a note of which children were able to complete the activity independently and who needed support from myself.

What have you learned?
Differentiation
Even within ability groupings, levels of understanding can vary widely. It is therefore important to differentiate not just when planning an activity, but when delivering it, by giving increased or decreased levels of support depending on the individual child and how challenging they seem to be finding the activity.
Managing the learning environment
I have realised how important a good 'hook' is when beginning a lesson or activity. If pupils don't have a reason to be intrigued from the beginning, it can be very difficult to create and maintain engagement for the rest of the session. This activity was successful largely because a positive learning environment had been established right at the start, meaning that it was easier to manage and maintain this for the duration of the game.
Assessment
Assessing pupil progress in smaller groups can give a much greater insight into their actual levels of understanding. For example, it is difficult to tell how individual pupils are progressing with their phonics knowledge during the daily phonics lesson involving the whole class. Working with small groups like this gave me a much better understanding of individual ability levels and allowed me to see the progress that certain pupils had made since the last time I had worked individually with them on phonics.

What next?
Differentiation
I would like to plan more differentiated activities for smaller groups of pupils to help them get the most benefit from their learning.
Managing the learning environment
I will continue to use 'hooks' to maintain engagement and avoid distraction during lessons and activities.
Assessment
I found that the assessment grids were a good way of recording progress for an activity that was practical and therefore would not have been recorded in pupils' workbooks. This would be a useful strategy to use again when doing more practical activities, so that I can create more opportunities for meaningful assessment for learning.
Professional Experience Template 3: Using Padlet for learner feedback
Pedagogy Standard: Influencing: Listening to learners
What did you do and why?
Listening to learners
For the last day of my placement, I created a Padlet page and asked pupils to post messages letting me know what they had most enjoyed about their home learning with me. I thought that this would be a good way to keep a record of what had gone well in my learners' opinions, which I could then possibly carry forward to future practice.
Reflection on learning
I wanted to encourage pupils to reflect on what they had enjoyed as a positive way to end this term. I hoped that this would encourage them to consider their strengths and what types of activities help them learn best, making them more aware of and able to articulate their views on the learning experience.
Developing new techniques
Normally, when pupils have been asked to share their ideas during home learning, we have used the chat feature on Teams to facilitate this. However, I thought that it would be more interesting and beneficial for pupils to be introduced to a new platform, giving them more varied opportunities for digital learning. This is why I chose to use Padlet in this case, as pupils had not used this platform before.

What have you learned?
​​​​​​​Listening to learners
I learned that pupils had enjoyed the daily check-ins via Teams, for which I had planned and delivered a range of games with elements linked to different areas of the curriculum. An example of this, which one pupil mentioned specifically in the Padlet, was a 'Simon Says'-style multiplication game which had links to Numeracy and the Health and Well-being AoLE. Some pupils also mentioned specific home learning challenges that they had enjoyed, which was very helpful for me to know.
Reflection on learning
I was pleased to see pupils reflecting on their learning using the Padlet. All pupils who contributed to this mentioned what they had most enjoyed about home learning, though some went further in their reflections by explaining why they enjoyed these activities. For example, one pupil mentioned that she had most enjoyed one of the Health and Wellbeing challenges that I had planned, which involved pupils planning, making and trying a healthy meal or snack. She explained that she enjoyed this activity because she got to do it independently, making her own choices about what to include in her healthy meal. I was pleased to read that this pupil had enjoyed the level of freedom given to her with this activity.
Developing new techniques
​​​​​​​This activity helped to broaden pupils' range of digital experiences in their learning, contributing to the 'Interacting and collaborating' strand of the Digital Competence Framework (DCF). My class mentor appreciated this approach and was pleased that I had used it as a different way of gaining feedback from pupils.

What next?
Listening to learners
Having gained feedback on what activities were most enjoyable and beneficial for pupils, I will carry this information forward into future practice. I can then reuse and adapt these sorts of activities to suit different contexts, continuing to seek feedback from learners on my methods.
Reflection on learning
Some pupils were more detailed in their reflections than others. In the future, I want to encourage deeper reflection on learning, making it a more prominent part of the learning process. Pupils may need more guidance in how to structure their reflections, whether written or orally. For example, a more informal way to reflect on learning could be through a discussion at the end of a lesson or series of lessons. Such discussions could be structured according to Bloom's Taxonomy of questioning, scaffolding pupils to expand on their answers in order to effectively evaluate their learning experiences.
Developing new techniques
​​​​​​​I found that Padlet was a useful new technique to use during a period of home learning. However, this could also be used in different ways once schools have returned to in-person learning. It may, for example, be a good platform to use as part of a homework task, as it can be accessed by pupils at any time through a link. Another digital platform that I would like to try using with pupils in the future is Flipgrid. This is similar to Padlet in that pupils can leave a response to a question set by the teacher, though it differs in that the response left is in the form of a recorded video rather than a written message. This would be a good way to blend DCF skills with the development of oracy, as part of the Literacy and Numeracy Framework (LNF). Pupils would need to condense and summarise their points to fit the timeframe for the video set by the teacher, and to present these in a clear and coherent manner, therefore supporting oracy development.



Part 2: Critical Reflection
Introduction
I have chosen to critically reflect on my implementation of strategies relating to the ‘listening to learners’ QTS standard. In my Professional Learning Passport (PLP), I have demonstrated a willingness and effort to seek feedback from learners in order to assess how engaging and beneficial my lessons have been for them. However, I would like to incorporate more opportunities for learners to develop their independence by giving them more freedom of choice in lessons where possible.
	I identified this area for reflection and improvement first by engaging with the Welsh Government guidance on the Professional Standards for Teaching and Leadership (Welsh Government, 2019). Part of the descriptor for the ‘listening to learners’ standard highlights that pupils should be ‘active participants in their own learning’. This statement will form the basis of my reflection, as I would like to develop this particular element of pedagogy in my future practice.
	As my next professional teaching experience (PTE) is due to take place in a Foundation Phase setting, I intend to focus my reflection on how this standard could be implemented within classes of these age groups more specifically where applicable.

Review of the Literature
In order for pupils to play an active role in their learning, Donaldson recommends that teachers work to develop their learners’ metacognition, enabling them to recognise and articulate how they learn most effectively (Donaldson, 2015, 69). The Education Endowment Foundation (EEF) describes the metacognitive approach as encouraging learners to break down their learning into stages of ‘planning, monitoring and evaluating’ (EEF, 2019, 10). Pupils are given the freedom to plan and monitor their own strategies for solving problems, then to evaluate how effective these strategies were, rather than being given a specific strategy to use by their teacher. They are therefore encouraged to be independent and to self-select methods that are most appropriate to their own manner of learning.
	Linked to the metacognitive approach is the self-regulation approach. This term describes methods that encourage learners to be aware of their personal strengths and limitations, using this knowledge to create their own motivation and to inform the methods that they use to solve problems (EEF, 2019, 8). The EEF advises that teachers should employ a blend of these metacognitive and self-regulation approaches in their pedagogy to support learners in managing their own learning. As learners start to develop these habits and take increasingly central roles in planning their learning with confidence, teachers should gradually decrease the level of scaffolding given (EEF, 2019, 16). 
The EEF report highlights the misconception that only older children are capable of applying metacognition and self-regulation skills, indicating that even very young children can exhibit early signs of metacognitive ability (EEF, 2019, 10). In a Foundation Phase classroom, activities that promote independent problem-solving through self-selecting strategies might be informed by the Montessori method (Montessori, 1912).
Montessori wrote that for an adult to complete tasks for a child, rather than letting them explore how to complete the task themselves, can be ‘very dangerous for the child, since it […] puts obstacles in the path of the life which is developing’ (Montessori, 1912, 97). She explains that lessons should be treated as experiments, in which children should be free to ‘manifest their natural tendencies’ (106-107). This is seen as especially important for children aged 0-6 years old, as this is the stage at which Montessori states that the most ‘tremendous change’ takes place in their development (Montessori, 2012, 23-28).
Lillard writes that Montessori classrooms for young children may be seen to include a large number of learners, all performing completely different activities independently (Lillard, 2018, 396). In these classrooms, mistakes are encouraged. This allows learners to embed knowledge more deeply by repeating tasks, altering their solutions each time to improve outcomes by informed trial and error (396). In order for this independent discovery to occur, Montessori advises that there should be minimal interference from the teacher, except for in the case of guiding learners towards the right path if they have started to stray from it; this ensures that learners remain motivated by, rather than become weary of challenge (Montessori, 1912, 234).
In many ways, Montessori’s approach appears similar to Laevers’s more recent work on experiential learning (Laevers, 1998). Both approaches consider the value of freedom in learning, encouraging teachers to let their learners explore concepts as independently as possible. Like Montessori, Laevers stresses the importance of learners’ active participation in discovery, facilitating this through the means of using natural materials and ‘real’ objects (Laevers, 1998, 74). These objects were thought by Montessori to be self-teaching for young children, as learners could examine the properties and uses of the objects in their real contexts (Isaacs, 2012, 52). By providing activities of this nature for young learners, teachers may encourage the early development of metacognitive skills. As mentioned previously, metacognition involves the stages of ‘planning, monitoring and evaluating’ (EEF, 2019, 10). As learners use self-teaching objects to solve practical problems independently, they learn to evaluate and refine the methods that they use to do so. Therefore, although young learners may not yet be able to articulate their thought processes in as much detail as older pupils, the skills needed to develop this ability are constantly being built upon through experiential learning.
Through these processes of independent inquiry and evaluation, the Montessori method has been thought to promote the development of skills and mindsets associated with entrepreneurship (Bagby and Sulak, 2016). This includes the quality of self-efficacy, which is defined by Bandura as being ‘concerned not with the skills one has but with judgements of what one can do with whatever skills one possesses’ (Kassean et al., 2015, 467; Bandura, 1986, 391). This links to the concepts of metacognition and self-regulation, as learners who possess this quality of self-efficacy will be aware of how their strengths, limitations and preferences may affect their learning experiences. There are also other advantages to encouraging an entrepreneurial mindset in learners, especially when the four purposes of the curriculum are considered. For instance, the ‘enterprising, creative contributors’ purpose encourages the development of entrepreneurial skills such as problem-solving through creative thinking and risk-taking (Welsh Government, 2015a).
As learners continue to develop their metacognition and self-efficacy, they should increasingly be able to evaluate and offer feedback on their learning experiences. This creates possibilities for learning to become more child-led. Child-led learning is said to be more beneficial for children who have additional learning needs (ALN), in contrast to less flexible teacher-focused methods which structure learning in the same way for larger groups of pupils (Liberto, 2016, 1). Following this principle, guidance from the Welsh Government advises that best practice for supporting learners with ALN should follow a person-centred approach (Welsh Government, 2015b). One of the examples of person-centred practice mentioned in the guidance is the use of the ‘good day – bad day’ thinking tool (Welsh Government, 2015b, 36). Learners use this tool to list what personally makes a day ‘good’ or ‘bad’ for them. This could be said to support metacognitive development, as learners become more aware of the factors that affect their learning, both positively and negatively. This is also beneficial for teachers, as they can gain greater insights into how their learners think, enabling them to provide more valuable and tailored learning experiences as a result of listening to their learners. Therefore, although the focus of this guidance is mainly on supporting pupils with ALN, practices like this one may be highly beneficial for all learners to engage with, and may be adapted to suit different age groups.
The ‘good day – bad day’ tool puts learners’ views at the heart of their learning experiences, linking this to their ability to gain the most from their education. The United Nations Convention on the Rights of the Child (UNCRC) outlines children’s rights to freely articulate their feelings and opinions on issues that relate to them, while being listened to and treated respectfully (UNCRC, 1989, art. 12 and 13). For ‘listening to learners’ to be practiced effectively, learners should be made aware of these and other rights that they hold, so that they may feel confident and supported in articulating their views.
This may be done in different ways depending on the age of the learners. For example, the concepts of rights, responsibilities and democracy may be less comprehensible for very young children, though there are still ways that these may gradually be introduced through everyday routines and actions. Vinterek comments that teachers must model values that promote a democratic classroom culture, such as respect, tolerance and high self-esteem (Vinterek, 2010, 376-377). As learners see their teachers modelling these traits, they may begin to develop them in their own lives. This is a good example of practice that aligns with the curriculum purpose of cultivating ‘ethical, informed citizens’, who ‘understand and exercise their human and democratic responsibilities and rights’ (Welsh Government, 2015a).

Conclusion and Next Steps
After considering various strategies from literature relating to the ‘listening to learners’ standard, I have identified a number of ways that I may improve upon this aspect of pedagogy in my future practice. I have also considered how appropriate different strategies may be for different age groups. As mentioned, my next PTE will take place within a Foundation Phase class. As a result, I have focused my immediate next steps on strategies that are more beneficial for younger children, while still considering strategies that may be used with older Primary-aged pupils, which I can apply if and when teaching different age groups in the future.
	The first area for improvement that I have identified relates to the teaching of metacognitive skills, in order to equip pupils with the skills that they need to evaluate their experiences and suggest improvements. As demonstrated in my PLP, I have previously tried to incorporate ‘listening to learners’ by seeking feedback from pupils on what they have enjoyed about their learning experiences (Part 1, Professional Experience Template 3). I found the feedback from this activity helpful, though I had commented that some pupils were less detailed than others when reflecting on their experiences. This may have been because metacognition, and therefore the ability to evaluate experiences, was less developed in the pupils who gave less detailed answers.
Having reflected on this experience and contextualised it through wider reading, I have since become more aware of the important role that metacognitive skills play in each learner’s ability to voice their opinions on and make decisions about their own learning. For older pupils, one way to develop this might be to structure reflections on learning using questions informed by Bloom’s Taxonomy (Part 1, Professional Experience Template 3; Welsh Government, 2010, 17). Younger pupils may benefit from different approaches, such as the ‘good day – bad day’ thinking tool explained in the previous section (Welsh Government, 2015b, 36).
Though the guidance for using this tool shows written examples, this could also be adapted to be an oracy-based activity, which could be done either in a group setting or on a one-to-one basis with younger pupils. Both of these strategies have advantages for ‘listening to learners’. For example, working with learners on a one-to-one basis might give them more confidence to share their views, as this places the focus on the individual learner and shows them that what they have to say is important. Alternatively, a version of this activity performed in groups could be done using a ‘circle-time’ strategy (such as can be seen in Part 1, Professional Experience Template 2). This would encourage respect for others, contributing to the development of democratic attitudes within the classroom. This also gives pupils a chance to voice their views independently, in a way that may be more time-efficient than working with individual pupils at a time.
Another strategy that would be beneficial to implement in the context of ‘listening to learners’ is child-led planning, where lessons are structured around topics or activities that pupils have specifically asked to be involved in. One way that this could be incorporated within the Foundation Phase may been demonstrated by Preston and McKie’s example of child-led enquiry (Preston and McKie, 2018). In this example, teachers planned a scientific enquiry around a question asked by a pupil, when she noticed that her ball bounced higher or lower depending on the type of surface that it landed on. This is a good example of how teachers may respond to learners’ natural curiosity, engaging pupils in their learning by exploring something that they have identified an interest in. In my next PTE, I will aim to plan and deliver more lessons based on questions or points of interest raised by pupils.
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