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MODULE CODE: ECPT6014 

ASSESSMENT COMPONENT: A1 Microteach Session

STUDENT NAME: Tracey Hughes

STUDENT NUMBER: 1103486







Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.




Introduction
For this assignment I will be using Gibbs’ reflective cycle (1988, cited in Gardner, 2026) to critically reflect on the planning and delivery of my microteach.
Description
I delivered a 30 minute microteach on hands only CPR within my university setting to my course tutor and four of my peers. I chose CPR because I felt confident in my subject knowledge. I prepared a lesson plan and gathered a range of visual, interactive and practical resources prior to the session.
Feelings
In the lead up to the session I was concerned that I was making my lesson too formal and really felt that I wanted it to be interactive and practical. Sharing my concerns with peers reassured me that I was not alone in feeling anxious. 
I questioned the use of PowerPoint as CPR is a practical skill , I was concerned that excessive presentation would limit practical learning. I worried that I would run over time and that my digital resources would fail. 
 When I stood up in front of the learners I initially felt nervous, but this quickly passed as I settled into the flow of the lesson. I felt reassured that my learners actively participated in the lesson and the tasks. I was disappointed that I ran out of time and had to cut the practical part short and I was surprised at how many questions were asked.
Evaluation
There were positives to my microteach experience; I felt I was able to assess the learning outcomes, learners scored highly on the quiz, indicating immediate recall, and all reported a higher confidence rating at the end. The increase in confidence was self reported and can be aligned with my lesson aim. Learners asked relevant questions which helped the lesson flow naturally. I was glad that I had made the decision to include a PowerPoint, and I felt that the video was useful to assist learners in being able to identify agonal breathing in a real world scenario.
 There were parts of the lesson that I feel could have been managed better; I forgot to start a timer and consequently ran over time on the earlier parts of my lesson, leaving less time to spend on the practical CPR task. I also spent too much time explaining and answering my own questions rather than giving my learners the opportunity to demonstrate their understanding. I felt that at times I rushed and perhaps spoke too quickly and would have rather had more time left at the end to allow more questions from the learners.
Analysis 
Throughout my microteach experience, I strived to plan and deliver effective learning, teaching and assessment (Welsh Government, 2023). My PowerPoint was kept deliberately concise and uncluttered so as not to overwhelm learners with information, feedback described my PowerPoint as “well written with just enough information on it without feeling overloaded” (see Appendix 4). However, my tutor pointed out that I need to take more care to consider additional learning needs (ALN)  when designing PowerPoint slides as I have used capital letters which can be difficult for some learners to read comfortably (see Appendix 1) . I need to develop my knowledge of teaching methods suitable for a wider variety of learner needs, and enhance my skills to create accessible resources for  ALN learners.
 At the start of the lesson I used learner self assessment to help me to understand how confident each learner was with CPR. All learners indicated low levels of confidence so I ensured that I explained each step in detail and gave reassurance and one to one support. During the practical task, I spent time with each learner; observing them practice CPR on the manikins, assessing hand placement, compression rate, depth and assisting them with adjustments where necessary. Race (2015, pp. 75-76) notes that an advantage of assessing a practical skill in real time is that teachers can provide rapid feedback, but some learners may feel inhibited when being observed. This will inform my future planning of assessment methods for practical skills and I will consider explaining the skills criteria and allowing more rehearsal time before observing a practical skill. I used a true or false quiz at the end of the lesson which helped me to assess whether the learners were able to recall the core principles of CPR. These assessments provided evidence of performance, self reported confidence and recollection of information during the session, but did not establish whether learning was retained. The methods I chose would be considered formative assessments; used to check progress, identify support requirements and assess learner progression (Gravells, 2021, pp. 55-57).  Feedback mentioned my good consideration of assessment activities (see Appendix 1) and highlighted the interactive nature of assessment activities (see Appendix 5). 
I feel that I demonstrated a commitment to learners, their learning, safety & wellbeing  (Welsh Government, 2023). It was important to me that the lesson was engaging, interactive and educational as my intention was to build confidence in my learners. One learner  highlighted that the environment was comfortable, that she did not feel “overwhelmed” and had one of the nicest experiences of CPR training, and two learners mention that their confidence in CPR had improved during the lesson (see Appendix 2; Appendix 5).
I used a video of a young man in cardiac arrest who was displaying agonal breathing as a learning aid, mindful that this had the potential to cause distress, I issued trigger warnings and suggested learners who might not wish to watch it could leave the room. The majority of feedback identified my use of trigger warnings (see Appendix 1; Appendix 2; Appendix 4; Appendix 5) and feedback suggested that the video worked well as a learning aid (see Appendix 1; Appendix 2) . In future, I will consider offering an alternative learning aid as learners who may choose to leave the room could miss a learning opportunity. I could provide a verbal and written explanation, or source a video that did not depict a real person in cardiac arrest. 
During the lesson, I felt at times I rushed, spoke too quickly and did not leave enough time for the practical task. Some feedback identifies that learners would have liked more time on the practical, for the speed to be slower and to have more time at the end to review learning (see Appendix 3; Appendix 4; Appendix 5). However, in contrast, I also had feedback that suggested my tone and pace were appropriate and that the session felt “just right” (see Appendix 1; Appendix 2). Varying comments from learners may concern different stages of the lesson, and when comparing observations, I recognise that better time management during the earlier stages could have protected more time for practical learning. This is partially due to time constraints; a review of my lesson plan shows that I had planned for 32 instead of 30 minutes, I had already over filled my plan before taking nerves and eagerness into consideration. 
 Feedback from my tutor has given me useful areas for development; I asked questions of my learners, but at times answered the questions myself, reducing opportunities for learners to think and for me to check their understanding  (see Appendix 1). This is something that I did not realise I was doing, but upon reflection I can see that I wrongly assumed some facts about CPR were general knowledge and would tell rather than ask. Looking back, I think I was worried that waiting for answers may lead to silence. In fact, if learners do not know, or have incorrect answers, this would actually inform my teaching as I will then be able to support that knowledge gap. Where learners did respond, I was observed to be inconsistent with rewarding their responses (see Appendix 1) which could potentially dissuade them from offering a response in the future. 
Conclusion
From this experience, I have learned that I am capable of producing a lesson plan which enables me to deliver a lesson with clear and measurable learning outcomes and is detailed enough for a third party to use in my place (see Appendix 1). Feedback supports my consideration of creating a comfortable learning environment and my utilisation of a variety of teaching and assessment methods. I have learned that I need to improve my pacing and time management; that I need to be more consistent in acknowledging learners’ responses and I need to protect practical learning time when I am teaching a practical skill. From this experience overall, I am beginning to understand the importance of observed teaching, as developing my teaching will involve using observations and theory to inform future planning (Ashwin et al., 2020, pp 372-373). 

Action Plan
Before my next observed lesson, I am going to improve my time management skills by making bullet point cards with important information, learning outcomes and rough timings. I will also check my watch, or set a timer that I can check and ensure that I am keeping myself on track.
I will work on asking rather than telling learners; I think that I need to be more comfortable with silence, and less concerned with not getting answers. Where learners do respond, I will acknowledge their answers and offer constructive feedback.
I will make more detailed checks on my visual resources including PowerPoint slides, I will research how I can make my visual resources more accessible to all learners and when writing my lesson plans consider how accessible my resources are. 
I will check that I am meeting these targets by asking for feedback from learners, specifically asking my tutors to feed back on these areas when observing me and by watching my mentors teach.
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Appendices
1. Tutor observation feedback form – Marion Phillips
2. Peer observation feedback form – Natalie Male
3. Peer observation feedback form – Scott Roberts
4. Peer observation feedback form – Katie Morrin
5. Peer observation feedback form – Mia Kelleher

Appendix 1 
PGCE/ProfGCE/PCE (PCET)
Teaching Observation Record
Guidance on the use of form
This form is intended to be used to record feedback from formally observed teaching sessions including micro-teaching. 
The trainee teacher should complete Section 1 in advance of the teaching session and forward the completed form to the scheduled observer. 
They will then provide feedback to the trainee based on the headings indicated in Section 2 and suggested areas for feedback. 
However, this is not intended to be prescriptive in nature, but rather to promote dialogue on the quality of the teaching that has been observed in order to provide guidance and to inform targets for future professional development for the trainee teacher. 
Section 3 should be completed by students following receipt of the observation feedback as a reflection on the feedback obtained and the suggested points for development or targets these should then be reflected in section 1 of the next observation.
Section 1: Trainee Teacher Notes 
	Trainee teacher: Tracey Hughes
	Observer: Marion Phillips

	Date: 23/09/2026
	Time: 11am

	Topic: Hands only CPR
	Group: PCET Microteach

	Setting (classroom, workshop etc): Classroom
	Number of learners: 6



	Please note here any information you feel would be beneficial for your observer to be aware of prior to the start of the lesson, such as your rationale for a particular teaching approach, how this lesson fits into the wider curriculum for the learners etc.

	
This lesson is designed to promote awareness and confidence in performing hands only CPR rather than focussing on the physiology of cardiac arrest and CPR. As this is a short, introductory 30-minute session, the emphasis is on practical skills that learners could recall and apply in an emergency.





	Please note here any specific areas that you would like to request feedback on from your observer, for example delivery style, planning and preparation, teaching strategy used.

	







	Targets/areas of development from previous observations to be considered (this should be informed by students reflection and feedforward obtained in previous observation – if first observation please put N/A)

	
N/A







Section 2: Observer Feedback

	1.  Lesson planning and preparation:
For example (but not limited to)
1. Lesson plan (structure, detail provided, variety of activities, appropriateness)
2. Resources prepared (clarity of any slides used, handouts provided, are resources accessible)
3. Learning outcomes (suitability of outcomes for learning group and subject)

	
1. Excellent planning evident in your PowerPoint presentation, bilingual, text is clear, good contrast and large enough to read from the rear of the classroom.
1. Very good consideration of resources, video, dolls and presentation.
1. Good consideration of the resources required, and equality of opportunity evident.
1. Appropriate range of measurable learning objectives.
1. Detailed consideration of anticipated difficulties, with a range of contingency measures included in the main.
1. Excellent consideration and application of professional standards considered and implemented in practice.
1. Excellent detail that would support delivery by a third person as intended.
1. Very good consideration of assessment activities.




	2. Teaching and delivery: 
For example (but not limited to)
12. Lesson start/conclusion (timing, sharing and reflecting on outcomes, were outcomes met?)
13. Classroom presence and presentation skills (appropriateness of teaching strategies used)
14. Pace of lesson and use of time (inclusiveness of lesson for all students, overall workload expectation on students and impact on well-being)

	
1. Excellent start to the session, you spoke clearly and purposefully with a friendly bilingual introduction to your session.
1. Excellent, open front facing presence, you are engaged and friendly maintaining excellent eye contact.
1. Excellent enthusiasm evident throughout.
1. Good measure of prior learning, this is achieved using questioning and visual cue engagement.
1. Good trigger warning given before sharing a hard hitting video. Video used to show the reality of the situation when someone is not breathing – excellent to illustrate the differential breathing.
1. Excellent management of your learning environment, moving your learners to see what you are demonstrating.





	3. Professional knowledge and skills
For example (but not limited to)
21. Subject or vocational knowledge (familiarity with the subject being taught, responding to questions)
22. Clear expectations for learning and behaviour (formative and summative assessment, checking on student knowledge)
23. Identification of and engagement with professional standards (which standards are evidenced and where)

	
1. Excellent subject knowledge evident throughout the session, you are able to provide excellent depth to support learner understanding.
1. You introduce and explain jargon from the very outset, and consistently throughout your session. All are explained and illustrated with context.
1. Clear demonstration, you ensure that your learners can see and understand what they need to do to conduct CPR effectively.
1. You support your learners as they attempt their first CPR, you observe them and advise adjustments, and answer their questions to consolidate their understanding.




	4. Points for future development (no more than 3). Where possible these should be identified in negotiation with the trainee teacher.


	
1. Remember to ask rather than tell, “when to use CPR?” Would have been nice to see you throw this out to your learners to ascertain what they know. You could then consolidate with your additional knowledge.
1. Take care to avoid writing in capitals (other than for your key terms) as this is more difficult for your ALN numbers to decipher from distance.
1. Remember to consistently reward responses, you agree, but it’s good to also reward your learner responses to build their confidence.




	5. Areas of Strengths observed in this lesson


	
1. Excellent subject knowledge evident throughout.
1. Clear communication throughout, your tone, pace and volume is appropriate to the classroom size and setting, your learners are engaged and focused on you throughout.
1. Excellent use of open questioning used as you build through your session.




Section 3 :Student teacher reflections:

	Note here your reflections on the lesson itself, the feedback obtained and any plans you have to address the development points notes. 

	
I really enjoyed the experience of the microteach, although I was nervous to begin with. I felt that I rushed a bit at times, spoke too quickly and spent too long on the verbal delivery. This meant I had less time to spend on the practical task and I am disappointed about that. I was not prepared for the amount of questions the learners would ask and I had not really built in any time to allow for this. I am really pleased that they all participated and have learned a lot in a short time. I feel that my feedback is constructive and largely reflects how I felt the microteach went. I had not considered ALN needs when designing my slides, and had not realised how eager I am to answer my own questions. The feedback gives me solid areas for development and I am looking forward to learning more about myself as a teacher and furthering my skills as I teach in the future.







Appendix 2 

PGCE PCET Microteach 
Peer Observation Form

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
	Trainee Teacher Name: Tracey Hughes 

	Feedback completed by: Natalie Male 

	Date:23/09/2026

	Topic: Hands only CPR 



Section Two:
Please comment on the below:
Planning and Preparation: The lesson was well prepared, and you had all the equipment that you needed to deliver the session. The power point was well laid out and in a nice format that was easy to read.

Teaching and delivery:
You delivered the session with confidence and professionalism. You were warm and welcoming and sensitive to the topic, with may have been triggering. There was a nice flow to the session beginning with the PowerPoint and then to pair work. 
I enjoyed the pair work and for the first time on a first aid course didn’t feel overwhelmed. The instructions were clear and memorable without too many steps. 
I enjoyed the quiz at the end with the paddles. When one of your answers was revealed, you quickly made light of it and carried on.

Links to professional standards:
· Plan and deliver effective learning, teaching and assessment 
The session was well constructed with a mix of practical work, quiz and questions and answers. There were additional learning resources with the QR code to the British Heart Foundation.  
· Demonstrate commitment to learners, their learning, safety and well-being
You started by checking how confident we were to deliver CPR at the start and the end of the session. You made sure that we knew the first stage of attending to someone unconscious is to make sure that we are safe. 
The trigger warning was clear and considered. You explained exactly what would happen in the video which gave us the change to decide if we wanted to leave the room. 
Understand the importance of the Welsh culture and language as a bilingual nation
You greeted us bilingually and also provided both languages on the power point. 
Build positive and collaborative relationships 
You included pair work so that we could learn and support each other. You were encouraging and checked that we were ok. You made the learning environment comfortable. 

What went well:
You managed to deliver a packed session in the time allowed without it being overwhelming. The environment felt calm and comfortable. I had one of the nicest experiences of CPR and at no point felt embarrassed or awkward. This has been a wonderful experience to take away, and I feel confident I could help someone if they needed it. 

Areas for development:
I am really struggling to find anything I can suggest for development. For me personally I felt the session was just right.

Appendix 3 

PGCE PCET Microteach 
Peer Observation Form

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
	Trainee Teacher Name:
Tracey Hughes
	Feedback completed by:
Scott Roberts

	Date: 23/09/2026

	Topic: Hands Only CPR



Section Two:
Please comment on the below:
Planning and Preparation:
Tracey’s session was well planned and organised. She used a presentation which clearly showed the aims and objectives of the lesson, helping learners understand what the session would cover. She also included a video demonstrating abnormal breathing, which was a useful visual resource and supported understanding of an important aspect of CPR. Tracey had also brought in CPR practice dummies so that everyone could practise the technique themselves, showing that the practical element and resources had been carefully prepared.
Teaching and delivery:
Tracey delivered the session at a good pace and explained everything clearly, making the lesson easy to follow. She was very knowledgeable about hands only CPR and communicated the information confidently. The session was fun and interactive, and the combination of the presentation, video and hands-on CPR practice helped to keep learners engaged throughout. The practical activity gave learners the opportunity to apply what they had been taught rather than only listening to the information.

Links to professional standards:
Tracey demonstrated several professional standards throughout her microteach. She showed effective planning and delivery by clearly presenting the aims and objectives at the beginning of the session and structuring the lesson through a presentation, video, and practical activity. She demonstrated strong subject knowledge through her clear explanations of hands only CPR and her ability to explain important signs such as abnormal breathing.
Tracey also made effective use of appropriate teaching resources. The video provided a useful visual example of abnormal breathing, while the CPR practice dummies allowed learners to put the information into practice. This supported different ways of learning and encouraged active participation.
She also demonstrated a commitment to supporting learners and creating a positive learning environment. The session was fun, interactive, and easy to follow, and she maintained a good pace throughout. Giving learners the opportunity to practise CPR helped develop their understanding and confidence in applying the technique.

What went well:
The session was fun, interactive, and very informative. Tracey demonstrated strong subject knowledge and explained hands only CPR in a clear and easy-to-follow way. The presentation and aims and objectives gave the lesson a clear structure, while the video showing abnormal breathing provided a useful visual example. The CPR practice dummies were particularly effective because they gave everyone the opportunity to practise the technique themselves. The pace of the session was also very good and helped keep the lesson engaging without feeling rushed.

Areas for development:
It would have been beneficial to have more time to practise CPR using the dummies, as the practical activity was very useful and enjoyable. However, this was due to the limited length of the microteach session rather than Tracey’s planning or delivery. With a longer session, additional practical time would allow learners to practise the technique further and build even more confidence.

Appendix 4 

PGCE PCET Microteach 
Peer Observation Form

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
	Trainee Teacher Name: Tracey Hughes

	Feedback completed by: Katie Morrin 

	Date: 23/09/26

	Topic: CPR



Section Two:
Please comment on the below:
Planning and Preparation:
The lesson was well planned out and you could see that all the resources were at the ready, even the dolls to do the CPR and paddles for the quiz, very organised. The timing was also well thought out and executed, nothing felt rushed, yet we were given lots of information to take away. Additionally, the PowerPoint was well written with just enough information on it without feeling overloaded.

Teaching and delivery:
It was very well delivered, having the written information first, in a short and concise manner, followed by a demonstration I found very beneficial, and then having a chance to try ourselves. There were clear stages to the learning process. Entry level behaviour was checked via asking a show of number on our hands, and a knowledge check via a quick at the end. 

Links to professional standards:
34. Demonstrate commitment to learners, their learning, safety and well-being – this was apparent throughout, for example giving the comfortable environment, the trigger warnings and the layers of learning.
35. Value and promote diversity, equality and opportunity and inclusion – When we went to do the activity, Tracey said if anyone needed to move the dolls onto the table to practice, the option was there, showing access to training for everyone.
36. Understand importance of the Welsh culture and language as a bilingual nation – use of Welsh at the start of the lesson and little words throughout too.
37. Demonstrate dignity, courtesy and respect towards others – a trigger warning was given before the video so if anyone needed to step outside they could
38. Plan and deliver effective learning, teaching and assessment – these were clear throughout the lesson, clear stages of the lessons moving through checking knowledge, theory, demonstration and finally us taking part, with assessments checked at start and end.
39. Build positive and collaborative relationships – made the room feel comfortable throughout, so you felt like you could ask questions and it was okay if you got something incorrect.
40. Enable learners to share responsibility for own learning and assessment – by being taught the theory and having a demonstration, before then taking part in trying CPR on the doll, it allowed us to see how much we had learnt and if we could retain the knowledge.
What went well:
There were many things that went well including the use of Welsh at the start of the lesson, the clear stages of teaching and the amount of information that we were given. Tracey presented very confidently with all the knowledge, but also made us feel comfortable and included throughout, which helped the learning process. Trigger warning was given for the video showing there was thought for the audience.
Areas for development:
If there was more time available, it would be nice if the speed could be slowed down slightly as I found the first part was spoken quickly, but by 5 minutes in, the pace calmed down.

Appendix 5 
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PGCE PCET Microteach

Peer Observation Form

Guidance on this form:

The purpose of this form is to offer feedforward on your peers microteaches outlining
what went well and what could be improved from the perspective of you as a
participant.

Please remember to be constructive and respectful in your feedforward.

These feedback forms should be sent to your peer no later than two days after the
microteach. These forms are then used to write Assessment 2 of the module.

Section One:
Trainee Teacher Name: Tracy Feedback completed by: Mia Kelleher
Date: 237 September 2026 Topic: CPR

Section Two:

Please comment on the below:

Planning and Preparation: very well planned out. Resources such as the CPR dummies
were given, presentation good and clear. Reassurance given throughout demonstration.
Very clear steps. Informative video. Trigger warning given multiple times.

Teaching and delivery: well taught, well explained, variety of learning styles. (Videos,
presentation, question and answer, practical work, watching and then demonstrating).
Felt able to ask questions throughout. Questions with the panels was interactive.

Links to professional standards:

-demonstrate commitment to learners their learning safety and wellbeing (assess
knowledge level, different learning styles)




image3.png
-value and promote diversity, equality of opportunity and inclusion (trigger and
sensitivity warnings, awareness of everyone's comfortability and safety in the
classroom)

- Understand importance of welsh culture (welsh phrases on the presentation)

-demonstrate dignity, courtesy and respect towards others (behaved professionally,
acted as a role model, led by example and equal opportunities to work and learn)

-maintain and update knowledge of subject (included recent research and information
from British heart foundation, recent acronyms used and most recent CPR procedures
s0 no mouth needed)

-plan and deliver effective learning teaching and assessment (lesson plan and brought
in resources).

-build positive relationships (guided learners step by step demonstration and checked
our knowledge before beginning)

-demonstrate effective strategic leadership (met the needs of learners)

What went well: very informative, learnt a lot, practical skills, everyone was involved,
Tracy was informative and enthusiastic. Very clear understandings. Gave different
methods to use. Step by step on what steps to take in what order. Scored out knowledge
and confidence at the beginning and at the end which made me realise how much my
confidence in this skill had improved over the half hour lesson. Assessed our knowledge
atthe end.

Areas for development: would have liked more time on the practical. More chance to
review what we had learnt at the end. Very successful lesson | enjoyed and learnt a lot.




