
Introduction 
[bookmark: _Hlk87970570]The following reflective aims to critically explore my role as an inclusive leader in the following event that occurred on school grounds: a single parent has overcome their addiction and has been found capable of being able to care for himself and his child. It has become apparent that during home time, he stands alone in the playground whilst other female parents/caregivers look at him but do not offer for him to join them. 
When analysing the role of the inclusive leader in the given scenario, it is important to understand what it means to be an inclusive leader. An inclusive leader welcomes everyone’s individual contribution and promotes engagement in decision making. The aim of inclusive leadership is to create, innovate and change whilst balancing individual needs. Leaders who practice inclusivity, are cognisant of others, value people as individuals and appreciate human rights (Childhood Education International, 2021).
 Inclusive leadership is critical when it comes to improving education. This involves listening to and communicating with all stakeholders, including pupils, parents, teachers and community members. Whilst inclusive education if often associated with special education, recently, it has come to include a broader definition that aims to address all forms of marginalisation and social exclusion (Welsh Government, 2018). Examples of social exclusion or marginalisation that may have an impact in participation range from limited responses to social class, race and ethnicity, religion and gender to name a few (Childhood Education International, 2021). 
To practice inclusion, would be to make all individuals feel that they belong to a group, meaning that they feel like an insider while having the opportunity to exercise and maintain their unique qualities (Ashikali, Groenevald and Kuipers, 2020; Dwertmann and Boehm, 2016; Jansen et al., 2014; Nishii, 2013). 

According to Douglas Talbot (2019) Teams with inclusive Leaders are 17% likely to report that their workforce is high performing and their 29% more likely to behave collaboratively with others. Inclusive leaders are also known to say they make high quality decisions within their workplace (Douglas, T., 2019).


Research indicates that parental engagement has a positive effect and has the largest impact on a child’s learning and educational outcomes (Department for Education, 2010). Parents are regarded as the primary educators of children and therefore should be the main target group in educational discourse (Salamon, 2019). Parental engagement consists of learning at home, home-school and school-home communication. An effective strategy of parental involvement involves a whole school approach such as collaboration through school-home links, training and support for parents and community-based interventions (Department for Education, 2010). 



With reference to the above mentioned incident, it was observed that dad 
often stood in the corner of the playground alone and was being left out of conversations from the other parents. According to Ferdman: (2021, p.3), 

“inclusive leadership goes well beyond cultural competence or managing diversity to incorporate creating and fostering the conditions that allow everyone—across and with their differences and without having to subsume or hide valued identities—to be at and to do their best, to see the value in doing so, and to belong and participate in ways that are safe, engaging, appreciated, and fair.”


As an inclusive leader I would have had information that he’s a single dad, and recovering from substance abuse. Early intervention is critical within early years as the foundation phase is the most critical time for positive intervention as the child at this age is strongly affected by his environment (Aflatoun, 2019). This can impact on the rest of the child’s life and therefore it is important to ensure Dad is getting the support he needs to support his child and give the family the life they deserve (Welsh government, 2017). Ensuring an open classroom and having an ongoing positive relationship with the Dad is crucial to avoid this type of incident happening again and it is important to provide and identify effective early support to children who are at risk of poor outcomes (Anna Freud, 2021).

To prevent this type of situation happening again, staff training is essential within schools as staff need to be equipped with high quality mental health training to be able to notice pupils who may be presenting challenges. Then  when recognising the child, as an inclusive leader, identifying those types of emotional and body language early on can help resolve issues quicker or prevent them from getting worse whilst also being confident and proactive about their next steps (Anna Freud, 2021). A fantastic tool for understanding the needs of the child is the Mentally Healthy Schools website, which provides a great tool for understanding needs (Anna Freud, 2021). In which should be widely advertised in schools (Anna Freud, 2021). 



To ensure that this was practiced, dad was invited to a meeting to discuss his support needs. As an inclusive leader, it is crucial to ensure that dad has the support that he needs as this is the person the school will be working with when it comes to their child’s education (Reynolds and Howard, 2013) . Ensuring that the child feels validated and that dad feels that his child is in good hands, can have an overall positive impact (Aboramadan et al, 2020). During the meeting, dad expressed feeling isolated and judged for his past and for being a single parent. Recognizing this raised the question of what could have been done differently, to make dad feel included or facilitate belongingness (Randel et al., 2018) from earlier onset. Policy shift towards family support services have focused on prevention and early intervention by engaging parents in preventative mainstream services from school to family centres (Katz, La Placa and Hunter, 2007). Given that the school had information that dad was a single parent who had successfully overcome addiction, he could have been approached and informed about who the inclusive leader was, so that he was aware of who he could contact if he needed to seek help. According to Freud (n.d), parents that struggle with mental health or are recovering from substance abuse may feel embarrassed to ask for help. Therefore, as an inclusive leader it is important to think in terms of differentiated approach to parental engagement. For example, when having difficult conversations with parents, it is essential as a leader to be sensitive to their emotional state, as these types of conversations may be distressing for them. 

Scalen et al., (2020) notes that the current challenge of an inclusive leader is the issue of inequities within schools and how they are not understood properly, without considering the influences the child experiences outside of school. According to Crenshaw (2018), intersectionality should be at the heart and a main priority of the inclusive leader. Intersectionality is a metaphor for understanding the multiple forms of inequality or disadvantages that tend to compound themselves. They create obstacles that are not understood within the conventional ways of thinking about anti racism, age, gender etc (Crenshaw, 2018). Intersectionality should be promoted throughout the school, with the parent’s, children and practitioners to provide the best education for the child (Gibon, 2015). As an inclusive leader, it is important to take a holistic approach to promoting intersectionality to all staff, children and parents within the setting or when unpacking these inequities (Scanlan et al, 2020). This means inclusive leaders should work well with others by connecting the intersections of the various sectors. Leaders are expected to have continuous engagement with communities and families (Scanlan et al, 2018) by ensuring an open, comfortable holistic approach with the parents so that they feel as if they are part of their child’s education (Estyn, 2020). 
[bookmark: _Hlk89164955]
Another type of support that could be recommended is Coffee Mornings (Gateway Academy, 2021). Inviting dad to a coffee morning can help him get to know the practitioners better and understand what is going on within his child’s education. Coffee Mornings are a great way of supporting parents to feel included, which can nurture the development of trust, respect, confidence and the desire to learn. Moreover, within the coffee mornings, parents can get to know each other and share challenges and ideas over a cup of coffee. In the case of dad, this could get other parents to understand his situation better and thus, foster a positive relationship and communication with them. 


Given that dad is a single parent and expressed facing challenges with this. Mother’s and Father’s day are great inclusive activities and is a great holiday for celebrating inclusivity. Inclusive celebrations provide excellent learning opportunities for children. This will in turn, enable the child to acknowledge the various family structures within schools and help them to understand that there are individuals within the school that are also raised by single or separated parents (Study corner, 2020).

Working closely with Dad to nurture a development of trust with dad in which in turn could help his confidence by getting dad involved within his son’s education this could be done by inviting him to attend an afternoon in class to help support the kids….  


Ensuring that Dad feels respected and is comfortable as possible within the setting is essential. Maintaining regular contact with Dad and updating him on how his child is doing may encourage dad to engage more and feel comfortable within the environment (San Bernardino City Unified School, 2017). Ensuring Dad can address any issues he has within the setting should be addressed promptly so that he feels validated and heard. Having an open classroom for parents is essential, that way, if Dad wants to come in an assist within the classroom, they are welcome too or even help with the children’s homework marking this in turn makes the parent feel included (Ferdman et al, 2020). It was shown in research that Inclusive leaders within schools for  respectful or deferential parents whom accept any information that is given from the schools (Moore, Hart and Chatham, 2013). Although Parents should be able to question or be included on when events are going to be taken place etc so that the Dad has time to attend when he’s not in Work (Ferdman, 2020).

 

Dad may feel as if he doesn’t have a Voice, and may feel as if their’s unequal power dynamics with him and the teacher (Brown, 2006). When parents don’t feel valued within a setting they may feel  intimidated to approach the inclusive leader although as an inclusive leader its essential to have continuous engagement with all parents (Anna freud, 2021) As this helps recognise the importance of strong, open and constructive conversations with parents on their child’s education in which will in turn build on this strong foundation (Department for Education, 2019). Working with dad  as partners instead of an outsider can help develop the best education for their child and a friendly environment for all. It is believed  that power becomes infinite and expands when shared with others (Brown, 2006). Therefor being inclusive within all aspect of the child’s education while using an intersectional approach will help better practice and avoid barriers like this from happening again (Brown, 2006). There are  four key development areas within the The Inclusive Leadership Handbook (Inclusive Leadership in education, ND). All inclusive leaders should be living a shared vision towards the future if inclusive leadership within education by co-creating and living a a shared vision with other stakeholders (The Welsh Government, 2016).



 An Inclusive Leader will provide  excellent education and choice whilst also seeking and responding to to the views of parents, Carers and Children (The Welsh Government, 2021). Whilst looking at dad we can see that he is nervous therefor its important as an inclusive leader to build relationships with with parents, colleagues and the community members (Inclusive Leadership in education, ND) Whilst  also making them aware that everything is kept confidential and that we are here to help vans that the interests of the children are safeguarded  (The Welsh Government, 2021). 



 

The dad previously mentioned that he doesn’t get along with his social worker as there may be an unequal power relationship here due to Dads negative experiences with social workers (The Welsh Government 2021). This in turn will have a negative impact for Dad, as he will think that she is approaching Dad unfairly. Unconscious bias refers to the stereotypes or attitudes that could affect the understanding, action and decisions in an unconscious manner (UCSF, 2021). Bias is a prejudice in in favour of or against one person or group that is considered to be unfair (USCF, 2021). Unconscious Bias does not work alone, therefore, promoting and ensuring the understanding of cultures, religions, age and the community is important within schools to ensure that everyone supports each other and are aware of the effect of discrimination, indirect racism and unconscious bias (USCF, ND). Every individual holds unconscious beliefs about various social identities. Therefore, it is important to understand the impact of unconscious bias as it has a significant impact on student provider relationships, and contributes towards the lack of workforce diversity (UCSF, 2021). However the power dynamics between the healthcare visitor and Dad will not be affected as he has a positive ongoing relationship with Dad. Practising self-awareness and being able to admit mistakes and show vulnerability, and practice self-reflection and mindfulness is important for practitioners and can help combat bias and discrimination in educational settings (The Welsh Government, 2016). 


Collaboration should be at the heart of all inclusive leadership within education as when parents, professionals and the community work together they will be stronger as a whole.  which in turn will benefit the children’s education, lives, overall attitude and positive learning outcomes (Adams, 2005). Since 2008 all maintained schools within Wales are able co-construct and collaborate with other maintained schools (The Welsh Government, 2009). Collaboration (NEA today,2018) allows different people to come together and discuss their teaching methods that could help promote better practice as it allows creativity of the mind and to share these ideas with each other. This can provide a safety net for the whole Education System within Wales with genuine, committed, inclusive leaders and have identified clear, strategic, precise and objective criteria (Estyn, 2015).

Collaboration links too inclusive leadership by schools responding to a national policy to collaborate with other schools as this is following the arrangements of the government correctly (The Welsh Government, 2016). However when a school seeks to work with another school through arrangements they have made themselves because they choose to willingly, this shows that the collaboration is more genuine and not being done simply because the government has told them to (The Welsh Government, 2016). 
There are different levels of leadership within the education system in Wales. Therefor its essential too understand that Each leader at each level should be showing strong, open inclusive leadership. This may vary from setting national policy to ensure that the story books in the classroom reflect different backgrounds and experiences (The Welsh Government, 2016)










































Introduction
This assignment will discuss and evaluate whether policies and professional guidance in Wales enables inclusive leadership. Unconscious bias training is discussed within this assignment and institutional racism. As an inclusive leader it is important to run a classroom with respect and equality. Diversity should be respected including gender, culture, language, and poverty. This assignment discusses the issues with power in schools and how power-dynamics can influence the overall decisions that may affect or not be sufficient for the child’s education.

Policies are a set of guidelines for professionals to follow as they outline the organisation’s plan for tackling certain barriers (PowerDMS, 2020). A policy is when a certain action is followed by professionals with responsibility (Baldock, Fitzgerald and Kay, 2013). Policy is a procedure that should be followed by all professionals and may also be a law for government institutions (Centres for Disease Control and Prevention, 2015). Policy is an administrative action and should be followed within practice consistently and understood by all professionals within the setting (Centres for Disease Control and Prevention, 2015). The main purpose of policies is to communicate an organisation’s practicality, standards, and beliefs (PowerDMS, 2020). However, policies are not always inclusive within schools and are not always consistently followed by all professionals, and this is usually shown within their practice (PowerDMS, 2020). 

Inclusive leadership promotes good practice in a school. If an inclusive leader is doing their job, then all the stakeholders in the setting will feel included.  An inclusive leader should welcome individual’s contributions and should encourage full engagement with everyone involved regarding shaping reality and decision making (Bortini et al, 2016 P.5). Inclusive education means that every child has the right to equal opportunities and quality learning and education (UNICEF, 2021). Inclusive education is the most effective way to allow all children the same opportunities and to ensure that all children feel that they belong (Welsh Government, 2021).  Inclusive education is important within schools as every child matters and should be treated equally (UNESCO, 2017). In terms of leadership this means that all children are included in all activities and that there is no segregation.If a child has Additional Learning Needs (ALN) or a difficulty with a particular task, then steps should be taken to include them.    In this way the leadership should be acknowledging every individual’s development and progress, both staff and children. In this way inclusion in leadership involves more than ALN, it includes supporting people from all backgrounds, genders, and cultures.


The Welsh Government Curriculum for Wales 2020 Policy for Wales aims to improve inclusive leadership within schools. Although there seems to be a lack of inclusive leadership within schools across Wales (The Welsh Government, 2016). As an inclusive leader following the Welsh Government (2020) Policy, it is essential to have an open classroom with a sense of belonging (The Welsh Government, 2017). Ensuring that all staff have an appreciation of values, identity, heritage, and background can influence their learners emotionally and spiritually and helps the children build their sense of belonging and a sense of self (The Welsh Government, 2021). A successful inclusive leader understands that inclusive education is a continuous process (Matthew et al, 2018). 
Although there are barriers to inclusive leadership within Wales there hasn’t been a significant change within expert consensus Schuelka, 2018). There are inclusivity issues that have been occurring over a long period of time. Many scholars are working on moving education in Wales from a deficit approach and to pay more focus on community collaboration (Schuelka, 2018). Scholars are working on promoting education and policies and practices to ensure all staff within education are trained correctly and are following the correct policies and procedures to provide the best possible inclusive education (Schuelka, 2018). However, professionals within schools do not promote The Welsh Government (2020) policy   to parents nowhere near enough as they should, as parents are supposed to work as partners alongside teachers, in order to provide the best education for their child (The Welsh government, 2021). 

Currently only 6% of students that have special needs are in inclusive programmes which is very disappointing (Adams et al, 2016). Of these, 89% attend integrated programmes and the remaining 5% attend special education schools (Adams et al, 2016). As an inclusive leader it is essential to view inclusive education as one of overall educational systems and not as a specialised approach for children with additional needs (Adams et al, 2018). According to Cowdery and Allen (2005) inclusive leadership means knowing the rights of the child and acknowledging that every child is equal and must have equal educational opportunities.



Mislan, Kosnin and Yeo (2009) define collaboration as a process of two or more individuals working together to achieve a common goal. Teachers face a lot of pressure and challenges when trying to meet the needs of all children (Narinasamy and Mamat, 2013). Co-collaboration is essential when working with parents, and the answer to effective inclusive education requires a combination of the teachers and parents’ skills and knowledge on assessment practices and instructional strategies. Collaboration is also important for a reflection of practices and exchange of knowledge (Adams, Harris and Jones, 2016), As collaboration has been used as a main strategy to generate innovation and creativity when creating an effective educational programme (Adams, 2005). As an inclusive leader it is essential to work in partnership with other professionals and also parents. As an inclusive leader it is essential to work in partnership with other professionals and also parents.As an inclusive leader its essential to collaborate with dad and other professionals to get the best support in place for the family as what Inclusive Leaders say and do make up to 70% differences as to whether a child or parent feels included (Titus, A et al, 2020)

Within most schools in Wales there is a collaborative work with other schools within a primary cluster. Within schools all additional school to school work is the result of arrangements made by The Welsh Government (The Welsh Government, 2015).There are around fifty percent of schools have other school to school working arrangements that are self generated (The Welsh Government, 2015).This demonstrates how inclusive leadership can work in micro level at a local school level. 

The Collaboration Between Maintained Schools (Wales) Regulations 2008 came into force on 16 March 2008 and were made under section 26 of the Education Act 2002. All maintained schools are able to have increased collaborative arrangements with other maintained schools, including joint meetings of governing bodies and joint committees.Collaboration has been used as a main strategy to generate creativity and innovation for creating effective educational programs (Adams, 2005).
Teachers face great challenges and often find it difficult to effectively meet the needs of all students (Narinasamy & Mamat, 2013). The creation of effective and inclusive schools requires a combination of teachers’ and parents’ knowledge and skills on instructional strategies and assessment practices (Friend & Cook, 2007; Kampwirth, 2003). Many studies show that an inclusive school can be identified through is its ability to work as a cohesive team (Ainscow & Sandill, 2010). When working with a cohesive team, inclusive education seems to strive (Adams, 2016). 

The macro Welsh government (2020) policy for Wales is effective in some areas. The current policy (2020) has been told to be complex to understand to some Practitioners and could be clearer to read. That’s exactly why The Welsh Government came up with the new curriculum for Wales (2021). The new policy is supposed to be easier to read, has been shortened in length and has been summarised (A new curriculum in Wales, 2020).

Policies and practices from macro to micro are systems of inclusion and are used as a multi-level framework for education (Ferdman, 2021). An example of this is when schools work together consistently with other schools, it helps to create the best possible education within Wales (The Welsh Government, 2021). This means that practitioners work with others to develop schemes of work and other stakeholders such a governors work together to best support the leadership. Through working collaboratively practitioners can draw on their experiences and share them within educational settings showing how there is a connection between the macro level (government and local authority) and the micro level (individual teachers and students). 

According to the Welsh Government’s (2017) Flying Start all settings should have an equality policy in place which will have an impact on the children’s activities and classroom tasks. According to the UNCRC, every child has the right to an Education, Survival and Protection. The governments should work together to make the 54 articles on the rights of the child available for all children (UNCRC, 2021). Governments are required to meet children’s basic needs and help the children reach their full potential and acknowledge their fundamental rights in which are protection from violence, abuse or neglect. An education that enables children to reach their full potential means that children’s opinions are expressed and listened to. The Government policy is created at the macro level which then translates as individual policies, practices and experiences at the micro level of individual schools and the classroom (The Welsh Government, 2017). Inclusive leaders may disadvantage families with protected characteristics (The Welsh Government, 2017). 


There are many issues within Inclusive leadership within Wales, staff should reflect on ethnic backgrounds within education and promote this within practice . (Black, Asian and Minority ethnic) BAME are not helpful descriptors because they emphasis certain minority groups and mask disparities between different ethnic groups (The Welsh Government, 2021). Gender balance is a huge issue within education therefor its essential to be equal (The Welsh Government, 2016) and provide unconscious bias training within the Workplace as it helps practitioners be aware that it exists and helps them take steps to reduce the likelihood that bias will impact final decisions within the workplace (Clear Law Institute, 2021).

As a large-scale example, the shift from barrier-deficit-thinking to enabling success and seeking ‘what is working’ in inclusive education can be seen in the World Bank and USAID partnership in Africa (World Bank, 2017). This follows a larger conceptual trend to view inclusive education not as a specialised approach for marginalised children, but one of overall educational systems transformation (Opertti, Walker & Zhang, 2014) 












 



Introduction 

Within this section inclusive leadership will be discussed and the importance of this within practice. Promoting inclusive leadership within education is essential therefor the benefits of this has been discussed and why its beneficial and crucial for practitioners to work together as a team. The ongoing issues within education will be discussed within this assignment  and the issue with the current ongoing issue of inclusive education within Wales. This assignment highlights the importance of collaboration, and the outcomes of basic teaching education.The assignment highlights the importance of co-operation and why schools, professionals and stakeholders should work together.


Inclusive leadership is important within the early years. Therefore its important to promote inclusive leadership and the benefits for this in practice. Unfortunately there is a current ongoing issue with inclusive leadership within Wales and the new Curriculum for Wales (2021) is slowly beginning to change this by looking at education as a whole by treating leadership development as a continuum (OECD, 2008). Inclusive leadership within schools is held within a regulatory framework which defines inclusive leadership, the changes and decision making, decides on the resources that are available for the children and staff (European Agency, 2015). According to the OECD all Inclusive leaders should provide the best quality standard care and meaningful educational opportunities for children alongside their friends and peers within their local community (European Agency, 2015). Successful Leaders combine Instructional, distributed and transformative leadership models as they where all stakeholders are supported by working together and collaborating with other peers (The Welsh Government, 2021).


Individualised Education planning requires cooperation between all peers (Lambrecht et al, 2020). The current ongoing issue within schools is the promotion of the best education for all students especially disadvantaged children (Lambrecht et al, 2020). In order to successfully be an inclusive leader it is essential to develop motivation, working conditions and skills as an inclusive practitioner with respect to a diverse student body. There are two main components within the framework of inclusive education in which is lesson development and collaborative process (Lambrecht, 2021).Dorczak (2011) defines the valuing of collaboration as they key aspect on inclusive leadership styles. According to research (Hopkins, 2008) having four sets of leadership qualities  is successful within schools and is effective: redesigning the organisation, building vision and setting direction and redesigning the organisation (Hopkins et al, 2008). 

In order to Promote inclusive leadership in early years settings policies will need to be Changed within education in Wales (The Welsh Government, 2021). The Welsh government for Wales are currently working on Workforce Equality, diversity and inclusion strategy. The New Strategy sets out ambitious plans in order to shape our organisation for the future. The educational system as a whole is stronger, successful when being diverse (The Welsh Government, 2021). When being inclusive individuals tend too bring together different ideas, vies and experiences in which helps ensure that The Welsh Governments Policy reflect the needs of everyone in Wales (The Welsh Government, 2021). To ensure that  Collaboration is successful within schools its essential for everyone to feel themselves in work and therefor are able to reach their full potential within their classrooms and be able to give their best possible contribution (The Welsh Government, 2021).

Developing attitudes to different inclusivity is an essential factor in professional competence (Kunz, A et al,. 2021). Studies have shown that the findings on attitude changes in teacher education have been known to be inconsistent 



By developing positive attitudes changes in teacher education the outcomes will be significant with an higher impact on learning and inclusivity (The Welsh Government, 2016). Although some studies report that the attitude changes in teacher education is inconsistent (Kunz, A et al,. 2021). There has been positive outcomes of basic teacher education on successful inclusion (Kunz, et al, 2021).
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