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[bookmark: _Toc143832516]Task 1 – Research Question
[bookmark: _Toc143832517]1.1 Research Question
[bookmark: _Hlk142437492]Coronavirus (COVID-19) is an infectious virus that was first identified in Wuhan, China in 2019. The COVID-19 outbreak soon caused countries all over the world to implement strict lockdown measures where citizens were required to quarantine themselves at home to break the chain of this dangerous virus. Initially, the Malaysian government attempted to cope with the outbreak by temporarily closing all businesses and educational institutions to reduce the risk of transmission. However, the cases of infection accelerated over time and no one knew when it would end so government leaders needed to find a way to flatten the curve whilst still also trying to create economic recovery as well as mitigate the pandemic’s impacts on education and healthcare. This investigative study centers on a pivotal step taken by the Malaysian government to alleviate the societal repercussions of the COVID-19 outbreak. This measure involved implementing distance education (Philipp, 2021), which had the dual purpose of keeping adolescents and higher education students well-informed in their studies. Furthermore, the objective of remote learning was to enable educators, including teachers and professors, to establish virtual connections with their students, facilitating the dissemination of course material.
As elucidated by Saha et al. (2021) and Lischer et al. (2021), the implementation of remote learning has been associated with substantial adverse ramifications on the psychological welfare of students. These consequences emanate from both contextual and scholastically oriented determinants. Insights garnered from an empirical investigation conducted in Ecuador unveiled that 16% of students manifested mental health indices indicative of pronounced depressive tendencies. In contrast, a notable majority, constituting 68%, expressed contentment with the remote learning paradigm. This manifestation of heightened depressive propensities markedly diverges from the antecedent datum of 6.2%, as reported by Torres et al. (2017), thereby signifying a discernible surge in depressive proclivities. Furthermore, the transition to remote learning in the year 2019 instigated escalated sentiments of trepidation, despondency, and strain among the student body, as evidenced by the work of Garcia et al. (2021).
In light of these observations, a pivotal inquiry arises: To what extent does the adverse impact of remote learning on the mental well-being of students stem from contextual circumstances as opposed to the inherent methodology underpinning remote instruction? Moreover, in what manner can pedagogical establishments be guided to pinpoint domains necessitating refinement within the remote learning milieu, with the overarching goal of ameliorating the progressive deterioration of students' psychological welfare? Consequently, this study undertakes the task of comprehensive exploration into the multifaceted determinants contributing to the decline in students' mental well-being, concurrently proposing remedial frameworks to address the deficiencies intrinsic to the realm of remote learning.
The research questions consist of the following: 
a) What are the negative impacts of remote learning on student mental health? 
b) How can universities improve the online learning conditions due to COVID-19 pandemic to reduce its negative impacts on student mental health?
The research objectives consist of the following: 
a) To analyse the negative impacts of remote learning on student mental health.
b) To develop solutions to improve remote learning conditions and sustain student mental health by integrating the respondents’ perspectives on online learning.
This study provides educators, administrators, and policymakers with valuable insights into the effectiveness of online education during unprecedented times. The findings have the potential to guide the development and improvement of online teaching methods, curricula, and support systems. Additionally, the research sheds light on the psychological and emotional dimensions of students' learning experiences, helping educators to design more engaging and inclusive virtual learning environments. Furthermore, this research contributes to the broader discourse on education's adaptability and resilience in the face of global crises. Ultimately, the insights gained from this study can serve as a foundation for evidence-based decision-making and strategic planning in education. 

[bookmark: _Toc143832518]1.2 Research Approach
The research approach employed in this study is a deductive quantitative research approach. 
A deductive research approach would involve formulating specific hypotheses based on existing theories or prior research regarding student mental impact during remote learning. The researcher would start with established psychological theories related to learning environments, stress, and mental well-being. According to Allen et al., (2022), this approach offers a structured and systematic way to investigate the relationship between student mental health and remote learning, providing insights into the extent to which existing theories can explain the observed phenomena. 
The data collection will be conducted using a quantitative survey research method. In the quantitative approach, numerical data would be collected to quantify the relationships between variables (Bloomfield & Fisher, 2019). Surveys could include questions about the frequency of remote learning, levels of interaction with peers and instructors, and self-reported measures of anxiety and stress.
By combining the deductive research approach with a quantitative methodology, this study aims to contribute empirical evidence to the ongoing discourse about the effects of remote learning on student mental well-being.
[bookmark: _Toc143832519]
1.3 Data Collection Method(s)
The purpose of this research, both primary and secondary sources were investigated in order to accumulate the information required for this inquiry. The primary research through a Google Form questionnaire survey (Hox & Boejie, 2005). This method allows for efficient and standardized data collection from a large sample size of students engaged in remote learning. The Google Form questionnaire is administered electronically, providing a convenient and accessible platform for participants to respond to the survey.
Whereas, secondary research performs a literature study of relevant academic publications, research, and research linked to the connection between the mental health of students and the academic accomplishments of those students as a component of the secondary data collection. This review will focus on the relationship between the two factors (Hox & Boejie, 2005). 

[bookmark: _Toc143832520]1.4 Sampling Method & Sample Size
A combination of probability and non-probability sampling techniques will be used as the approach for the sample strategy of this research rather than simply one or the other alone as was originally planned.  Convenience sampling (non-probability) will be used to select participants from the university or specific courses, making it easier to access and collect data. Random sampling (probability sampling) will be used to ensure the representation of a diverse range of students.
To conduct this research using a survey research approach involving descriptive quantitative data.  The sample consists of 30 students from Faculty of Business (FOB) in International University Malaya- Wales (IUMW) that were selected using a random sampling method. 
(987 words)
[bookmark: _Toc143832521]Task 2 – Research Techniques
As mentioned in section 1.3, the research approach employed in this study is a mixed methods approach, combining primary research and secondary research.
The primary research involves administering a structured questionnaire using Google Forms to collect quantitative data on student mental health and its impact on remote learning. The survey questionnaire was created using Google Forms, a web-based survey administration program that allows easy data collection and organization of the participants’ survey responses. The questionnaire consists of structured, closed-ended questions designed to capture quantitative data related to student mental health and its impact on remote learning. It will be distributed to a sample of 30 undergraduate students from the Faculty of Business (FOB) in International University Malaya-Wales (IUMW), selected through a combination of convenience and random sampling. The structured nature of the questionnaire ensures consistency in data collection, allowing for easier numerical analysis and statistical interpretation the collected data. 
The questionnaire is divided into three sections and the respondents are needed to rate their level of agreement with each factor on a scale of one to five. The questionnaire survey were inspired and referenced by Al-Mawee et al., (2021) and Rutkowska et al., (2022).
The secondary research involves conducting a literature review to gather existing knowledge, theories, and research on the connection between student mental health, academic accomplishments, and the impact of remote learning. Relevant academic publications and research articles will be evaluated, and key findings will be synthesized to provide a comprehensive understanding of the topic (Sekaran & Bougie, 2016).
By employing this mixed methods approach, the study aims to explore the quantitative data obtained through the questionnaire survey while also incorporating existing theories and research, ultimately enhancing the understanding of the relationship between student mental health and remote learning outcomes (Tzafilkou et al., 2022).
(296 words)
[bookmark: _Toc143832522]Task 3 – Presentation on Ideas
The elevator pitch presentation slides link: https://www.canva.com/design/DAFq-zyVeOw/EvU9cc3_AcLINFydEvAAIQ/edit?utm_content=DAFq-zyVeOw&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
Receiving insightful feedback on my 3-minute pitch video has been invaluable. As an academic focused on online delivery, the reviewer's perspective resonated with me. Commendably, the hook succeeded in capturing attention. While my voice pitch was suitable, the observation of an initially fast pace attributed to nerves is astute. Balancing graphics and professionalism in slides are crucial; I now recognize the need to declutter for a more impactful visual experience.
Notably, the positive response to my conclusion reaffirms its effectiveness. I appreciate the critical approach taken by the reviewer, as it offers concrete areas for improvement. 
To address these, I will work on maintaining an even pace throughout, refining slide content for better visual balance, and consistently delivering a strong conclusion. This feedback loop underscores my commitment to enhancing the pitch's overall quality and resonance, ensuring it aligns seamlessly with my research goals and audience expectations (Cameron & Dickfos, 2016).
(162 words)


[bookmark: _Toc143832523]Task 4 – Data Analysis
The poster in one drive link: https://uowtsd-my.sharepoint.com/:b:/r/personal/2120954_student_uwtsd_ac_uk/Documents/STUDENT%20MENTAL%20IMPACT%20ON%20%20REMOTE%20LEARNING.pdf?csf=1&web=1&e=txWKb4

(469 words exclude references)
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Student Mental Impact On Remote
Learning

Dear participants,

My name is Lim Yen Yee. | am currently pursuing Bachelor of Business Administration
(Honours) in Marketing at International University of Malaya-Wales (IUMW). This is my
research paper survey questionnaires. This questionnaire is designed to examine "Student
Mental Impact On Remote Learning". Students who are currently studying in IUMW are
more than welcomed to participate in this study if you choose to.

There will be a total of three sections in this study:

Section 1: Demographics

Section 2: Negative impacts of remote learning on student mental health

Section 3: Students’

perspectives on how to improve the remote learning process to reduce its negative
impacts on student mental health.

This questionnaire will take approximately 5-10 minutes to complete. All your information
will be kept confidential and only be used for academic purposes.

| wish to invite you to participate in this survey.
If you require any further information or have any inquiries, feel free to contact the

researcher at 2120954@student.uwtsd.ac.uk

Thank you in advance for your valuable support and time.

yenyee0511@gmail.com Switch accounts [y
£8 Not shared

Next Clear form




