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Introduction 
It is the purpose of this portfolio to critically discuss the principles of self-assessment and self-evaluation and the role these play in developing effective learners. While also considering the following learning and assessment situations within higher education: Presentations, Online learning sessions and Feedback. Providing reflective accounts of own personal learning journey and experiences within higher education. And how this would inform own future practice as an educational professional. 
Self-Assessment, Self-Evaluation and The Effective Learner
Self-assessment is a key strategy used to implement formative assessment within the learning environment. Much like formative assessment, self-assessment can take place alongside, during and after learning and can be used to inform future practice and work. Self-assessment is when ‘’ students reflect on the quality of their work, judge the degree to which it reflects explicitly stated goals or criteria, and revise accordingly.’’ (Andrade and Valtcheva, 2009, p. 13). Self-assessment provides learners with the opportunities to take responsibility of their own learning and knowledge development. In relation to higher education self-assessment is an ideal tool to be used within the class due to the independent learning nature of university. Where all learners are accountable for their own learning and work. University of Reading, (no date) suggests that using self-assessment within higher education courses provides learners with a sense of what will be considered during marking in relation to assessment criteria enabling learners to better understand and internalize marking criteria and academic standards and go on to improve the standards of their work and performance.
Self-assessment and self-evaluation are similar methods in terms of the focus on judging the quality of own work or performance. Self-evaluation ‘’is defined as students judging the quality of their work, based on evidence and explicit criteria, for the purpose of doing better work in the future.’’ (Rolheiser and Ross, 2013). however, self-evaluation is also about reflecting upon practice, performance and work and can provide learners with the opportunity to objectively look at and consider their performance. The General Teaching Council for Scotland, (2020) states that self-evaluation benefits learners by promoting reflective practice, enable learners to use evaluation to inform future practice and deepen the understanding of their own learning journey. 
Self-assessment and self-evaluation contribute to the development of effective learners due to the variety of benefits they bring to learners' education as well as the transferable skills they can develop. Such as West Ed, (no date) through the use of self-assessment learners can be encouraged to become actively involved in monitoring their own learning, develop internal feedback to guide their future work, develop the ability to consider current progress and development and set goals to close gaps within their learning. Using self-evaluation promotes and enables reflective skills that develop effective learners that can reflect and evaluate upon their own performance and work. And can support their ability to effectively better themselves, their future practice and professional development. Academ, (2017) self-evaluation increases self-awareness and reflective practice and makes performance improvement practices essential to continued learning and development. Both self-assessment and self-evaluation when utilized correctly and effectively can develop effective lifelong learners.  
Presentations
Oral Presentations are used throughout higher education to promote a variation of benefits and build transferable skills for learners. Presentations as assessments in higher education provide opportunities for learners to re-examine and solidify information learnt throughout the module by presenting and teaching it to others. Živković, (2014, p.468) states that presentations provide learners with the opportunities to practice language and communication skills enabling learners to communicate their opinions, ideas and needs in a professional manner. The use of presentations throughout a learner's higher education can build up an individual's confidence in relation to public speaking and taking on a leadership or educator role. Which is of great importance as this sets up learners for a vast amount of job roles. ‘’ Oral presentations represent an opportunity for developing real-world communications as well as leadership skills (King, 2002 cited in Živković, 2014, p.469). 
Providing learners with the opportunities to both watch and give presentations fosters observational learning. As ‘’ learners compare their performance or the performance of others with more or less explicit standards of a good oral presentation.’’ (Grez, et al, 2012, p. 130). It can ensure learner’s practice and develop their self-assessment and self-evaluation skills reflecting on their own presentation content and performance. This comparison and reflection may occur against the presentations of their peers or the marking criteria. ‘’involving students in the assessment of presentations is extremely beneficial’ for developing self-regulating skills.’’(Grez, et al, 2014, p. 131). 
However, while presentations within higher education are intended to support the development of self-assessment, self-evaluation and growth of transferable skills. Learners may hold negative views or perceptions about presentations this alone can hinder or halt the purpose of the assessment before it has occurred. Živković, (2014, p.470) This can result in learners having negative attitudes in relation to completing presentations, they may have anxiety and fears around public speaking, learners may also come across as bored or disengaged during peer presentations. If this occurs learners may not benefit from the intended purpose of presentations as assessments in higher education. The overwhelming feelings of negativity, fear or anxiety around presentations can also affect the learners mind set or ability to self-assess or self-evaluate their performance. 
When considering and reflecting upon my own learning journey in higher education in relation to the use of presentations as assessments that can be used to inform own self-assessment and self-evaluation. Personally, have found presentations to provide a variety of benefits such as building up own confidence in public speaking, the ability to articulate in a professional manner, and inform and teach others effectively around a variety of topics. With research finding ‘’ that students have more positive attitude towards learning as they share their experiences with their peers and the teacher, as well as they experience increasing discussions in the classroom.’’ (Kim et al. 1999 Cited in Živković, 2014, p. 474). Presentations have provided opportunities to share own understanding and knowledge surrounding modules or topics covered throughout the degree as well as share own research and experiences. 
They have also offered the chance to observe peer presentations and have led to the ability to self-assess own presentations and performance against the quality of others. And often have enhanced own understanding of topics, have taught new concepts and knowledge and provided ideas on how to better present going forward. Having carried out presentations across the last three years of university it has provided opportunities for self-evaluation and reflection of own assignments and work. Which has led to a higher quality standard of work and greater understanding of how to meet the assessment criteria. Sander, (et al, 2002, p. 78) Student presentations within higher education fosters independent learning and autonomy, enthusiastic sharing of information with peers, develop listening and communication skills, provide a variety of learning opportunities, increase student expertise and mastery and can build self-esteem.
In relation to areas in need of development for own future work as an educational professional linking to presentations personally would spend greater time and attention on practicing the content before delivering. And would take opportunities to review footage of own presentations to reflect upon, self-assess and self-evaluate to create goals for future work and performance. 
Online learning sessions
Online learning sessions in higher education provide a variety of benefits McGuire, (2010, p. 36) such as ease of implementation, easy to access from wherever you are, contributes to sustainable education, collaborative education and learning and can enhance the quality of learning opportunities. Due to the continued growth of internet use and development of technologies universities are quickly evolving to stay ahead of the times with many offering and implementing online learning or distance learning session and supplementing more classical teaching practices for technology based practice. Online learning presents opportunities for flexibility due to the ease of access and use ‘’ It allows learning at a very high level, available anywhere and at any time.’’ (Górska, 2016, p. 36). This is beneficial for learners who may be ill and unable to attend a classroom session or for lecturers who may have to deal with incidents or attend meetings and are unable to attend their usual teaching slot. By using online learning in these instances, it ensures that both learner and lecture are still able to interact, collaborate and learn.
In relation to using online learning sessions to support self-assessment and self-evaluation as online learning sessions can ensure that discussions and collaborations are saved learners can return to any topic or module discussion. It supports their ability to reflect and refer to previous work as well as self-assess against their peer's ideas and work and can offer opportunities for peer-assessment. ‘’ E‑learning increases the efficiency of the educational process and changes the way people learn.’’ (Górska, 2016, p. 43).  
However, the use of online learning sessions within higher education may come across negatively or could exclude learners from poorer backgrounds if they do not have smart phones, or access to the internet. Mature students may not feel comfortable learning online or using technology they may not have come across before such as Moodle or Sony vision exchange. And lecturers may prefer a classical approach to teaching and may be reluctant to implement online learning or may fear its use as they may feel they could lose control of the class or direction the learning is going in. Mahlangu, (2018, p. 26) Online learning can also make learners feel isolated and alienated due to lack of face to face contact, they may experience feeling of anxiety around the process and results of sessions and learners can feel lack of direction or instruction. 
When reflecting upon my own learning journey in higher education in relation to taking part in and own personal experience of online learning sessions. Personally, feel indifferent about online learning sessions in relation to the usual format on Moodle the sessions have neither been awful or fantastic but have served their purpose. However, recently have begun using Microsoft teams which has been much more beneficial and engaging as there is a wider option of resources and there are also options for video chatting which is great. It also links to other apps such as PowerPoint and learners can put comments, interact and collaborate on slides, overall, it has become a much more enjoyable and engaging learning situation. In relation to supporting opportunities for self-assessment and self-evaluation due to the collaborative nature of the sessions it largely supports peer-assessment however, it does present opportunities to self-evaluate, assess and reflect upon the session or work as it is saved online within a forum and can be returned to at any time. 
Considering areas in need of development for own future work as an educational professional linking to online learning sessions, going forward would personally want to make greater use of the technology at hand both within the class and outside. As well as engage further and take advantage of the opportunities available and further develop own ICT skills which could then be applied to future job roles and enhance employability. 
Feedback
Feedback within higher education if implemented correctly and effectively can become an invaluable resource to assist teaching and learning. As ‘’ feedback can be one of the most potent influences on student learning and achievement.’’ (Jonsson, 2012, p. 63). When learners are provided with effective feedback it enables them to reflect upon their own work, see where improvements can be made and put into action plans and goals on how to better future work. ‘’The use of effective feedback by teachers provides the foundations for learner autonomy and a framework for high achievement – it is the scaffolding that enhances learning.’’ (McCarthy, 2017, p. 128). Feedback can be used to ensure that learners understand what is required of them to meet goals or assessment criteria. And can be used to bridge the gap between what they currently are able to do and where they are aiming to reach. Feedback can be provided through written comments, emails, progress reviews and within face to face meetings. 
Feedback can be used to facilitate and support the development of self-assessment and self-evaluation skills of learners within higher education as it presents opportunities for reflection on work and performance. Effective feedback can be used to encourage learners to actively participate and engage in their own learning journey, promoting independence and responsibility that should further develop their transferable skills. Feedback should be detailed and coherent as ‘’in giving students descriptive feedback, you have modeled the kind of thinking you want them to do as self-assessors'’(Chappuis, 2005, p. 41). 
However, feedback may not always produce the desired outcomes or meet the needs required to support and facilitate self-assessment and self-evaluation skills in learners. Such as if learners are receiving good or desired grades, they may feel that there is no need to look at or consider their feedback, they may feel that it will not benefit them, they may also not book or attend progress reviews as they are happy with their progress. Jonsson, (2012, p. 64) States that a vast amount of research found that many students do not use their feedback at all and are therefore, unaware of the potential feedback can provide to learning, many students while they appreciated their feedback did not act upon it, and many students did not view assessment feedback as a means to better their learning. 
When reflecting upon my own learning journey in higher education in relation to receiving and making use of feedback, personally have always found the feedback whether written or verbal to be of high detailed quality that is easy to follow and act upon. Setting up meetings to discuss or receive feedback and track progress have also always been easily accessible and of benefit when developing and bettering future work. Written feedback or comments on work have always been looked at and reviewed to the best possible level. And have always provided opportunities and guidance on how to self-assess and self-evaluate own work and performance. 
When considering the areas that could be developed for future practice as an educational professional in relation to feedback, firstly would personally make greater commitments to acting upon and setting goals to meet feedback. Would take greater advantages of feedback or progress meetings as well as create own learning journal to keep track of progress, aims and goals and reflect upon own development. And these are developments to take into own future practice as an educational professional to track professional development and enhance self-assessment and self- evaluation skills and opportunities. 
Conclusion
To conclude, throughout the portfolio the evidence presented has outlined and critically considered the importance of self-assessment and self-evaluation to higher education and the development of effective learners. It is evident that the development of self-assessment and self-evaluation skills and practice within higher education is greatly beneficial to both educational development and enhancement of employability skills. As self-assessment and self-evaluation ‘’ Helps to develop important meta-cognitive skills that contribute to a range of important graduate capabilities.’’ (Academ, 2017). Embedding the opportunities and use of self-assessment and self-evaluation within the higher education classroom can ensure a variety of benefits to learners that will develop and enhance their transferable skills. As well as develop more effective learners and capable professionals who will go on to benefit wider society as they are able to reflect, assess and evaluate upon their own performance and practice. Seeking solutions and setting goals to better themselves, their abilities and development. Becoming lifelong learners who seek out learning opportunities in all they do. As research has found self-assessment and self-evaluation to be ‘’an essential component of self‑directed lifelong learning.’’ (Sharma, et al, 2017, p. 229). 
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