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Section one
Waters (2016) stated that the responsibility for education in Wales was devolved from the UK central government and the National Assembly for Wales (NAfW) was formed in 1999 and had a vision to make fundamental changes and improvements for Early Years learning. In order to reach the goals, a 10-year plan was produced whereby the NAfW wanted to have the best education in the world and pledged to give every child a flying start in life, and to ensure every child’s particular needs and interests were met, therefore, a new curriculum was required.  Following a consultation Waters (2016a) continued that NAfW proposed to develop a rich curriculum for children aged 3-5 years that linked and reinforced the values and practice contained in the current curriculum. The Foundation Phase, would include seven areas of learning, education spanning for 3-7 years in which play and experiential learning are the pedagogical goals. The primary role for the practitioners, was identified as a “facilitator of learning” (WAG 2008a p.12), in order to meet the needs of individual children, and encourage development. Within the 22 local authorities in Wales, 41 settings took part in the pilot stage of the Foundation Phase.  
However, following an evaluation of the pilot Siraj-Blatchford et al. (2005) reported a problem with pedagogical practice of the practitioner. Siraj-Blatchford et al. (2007 p.8-9) reported that adult should be more involved with guided play, learning and interact and challenge children appropriately, and this would develop and maintain a play-based curriculum with experiential pedagogies. 
The vision for the Foundation Phase Welsh Government (2008) was a play-based approach to learning and that children learning comes from those play experiences, where they have the opportunity to solve problems, make decisions, take risks, practice and consolidate their learning, experiment and play with ideas.  Welsh Government (2017) mentions that they are committed to the Foundation Phase. Furthermore, Frobel Trust (no date) stated that Frobel believed that children learn best through the link between play and learning those real-life experiences and to be physically active he believed is what children required. 
To inform future policy, different providers across Wales took part in the stocktake of the Foundation Phase and within the evaluation, there were an equal amount of critique and praise mentions MacDonald (2018) and to support those non-maintained settings and schools to deliver and implement the Foundation Phase local authorities developed guidance, however there was no directions and criteria with regards to ‘high quality’ therefore this was then down to local authorities localised quality scheme, whilst Estyn (2019) states to ensure the sector is delivering high quality experience for the learner, there mission is to carry out those independent, high quality inspections and advice service to those in the non-maintained and schools, along with Care Inspectorate Wales  who register and inspect those who deliver childcare and education from 0 to 12 and take action if those are not complying with the regulations for the well-being of the people in Wales to ensure safety of services and improve quality. 
Welsh Assembly Government (2009); Welsh Government (2014) states the environment is an essential factor for children to learn, and those delivering the Foundation Phase much ensure children have access a healthy indoor and outdoor environment, which is welcoming, interesting, exciting and stimulating that promotes children natural desire to explore, with learning through first-hand experiences therefore a greater focus on the outdoor environment. Furthermore, Gülbahar (2016) states that in order to ensure the atmosphere and environment is appropriate for the learner, it is the responsibility of the teacher, as well as increasing their own awareness of new developments with technology.  Waters (2016b) agrees and states that teachers within the Foundation Phase, should ensure that the environment promotes children’s play and exploration, and aims to capitalise on children’s interest.  The Reggio Emilia approach focuses greatly on the environment and this is classed as the third educator, states Day Nurseries (2020) and believed that the environment had to be equipped with real life items, such as crockery, cutlery, musical items a long with adult taking part within the session to give children those real-life experiences, and that children are the drivers here when it comes to planning, within settings they can build relationships with others which gives them confident and potential to develop.  
Furthermore Sylva et al. (2004) states that both teaching and allowing the children those instructive play activities are the most successful, and the environment is used as the foundation for instructive learning. However, Siraj and Kingston (2014) stated that those key players who were delivering the Foundation Phase, have to have the understanding of the environment, principles and practices of the framework, and it became apparent that learning through play continued to be overlooked and support was required for pedagogies working with older children. This was to ensure that they fully understood how to structure the environment to ensure children's activities, resources, support improve learning, with a focus on experiential learning rather than play that this was identified, as in the initial implementation of the Foundation Phase, Pedagogies lost their confidence and classrooms environment became chaotic, and this did not work.  
Furthermore, Leggett and Newman (2017) argued, when the environment and practitioners are educated to support children, that play-based learning is most effective, and particularly in the outdoor environment. Those preschool years and vital for children’s learning stated Vygotsky (1976), where children are able to play freely which supports their development and promotes emotional and social development.  Welsh Government (2015) states that the environment should be stimulating both indoors and outdoors as well as a balance of child-initiated and practitioner-directed and initiated, to ensure the approach emphasises of the children’s wellbeing.  
According to Davies and Hamilton (2018) states that practitioners value the outdoor environment as it is essential for the holistic development of young children and some stated the learning was the same both in and outdoors, however there were few restrictions linked to the outdoor classroom. Outdoor learning is such a vital component states DCELLS (2009:1) for children to experience experiential learning, which the Foundation Phase portrays.  Whereby Welsh Government (2015) stated that the Foundation Phase builds on ideas that children’s learning experiences would be in the indoors and outdoors environment, whereby children could gain those hands-on experiences, which promotes and allows children to discover independence. The environment should be safe, fun and exciting allowing children to explore, and be curious. 
However, Welsh Government (2015) stated that thirty-four practitioners stated they used the outdoor environment on a daily basis whereas seventy five percent of practitioners used the outdoor environment only twice or three time in a week, and practitioners stated that the weather played a factor that adults would only allow children to use the outdoors in suitable weather conditions.  According to Bilton (2012) Early Years Foundation Stage Framework in England (DfCSF 2008) placed a statutory obligation in England the for setting to provide and utilise the outdoor environment to ensure this is used on a daily basis for teaching and learning. Furthermore, Bilton (2012) continues that the DfCSF (2008) states there are great benefit of children playing and learning outdoors as this promotes the social aspects along with physical development.   However, Moser and Martinsen (2010) mentions that’s pre-school children in Norwegian settings spends a large amount of time in the outdoor environment, both in summer and winter time. They believe that the outdoor environment is just as vital in the terms of children’s learning and playing.  Furthermore, ESTYN (2019) reported that majority of settings had that full understanding of planning for children to develop those skills across all learning and prepared the outdoor learning environment whereby it was stimulating and inviting.  
The focus on education in the natural environment and outdoor learning seems more vital than ever and this features in many of the UK policy and curricula states MacQuarrie (2018) and according to Hunt et al. (2016) stated that in recent evidence it was highlighted that children and young people don’t engage with the outdoors or nature.  Across the world, and at the beginning of the 21st Century, outdoor learning features in curricula as evidence shows children gain those social, emotional and cognitive benefits by exploring, playing and learning in the outdoors and natural environment states Barrable (2019). However, MacQuarrie (2018) states there is still little evidence that teachers and practitioners are engaging and taking the children outdoors for their learning, as they prefer the classroom style learning and used the outdoors as a punishment.  Furthermore, according to Bilton and Waters (2016) that there is a need for well qualified teachers with the theoretical knowledge relating to child development in order for archive to attain a good education.  
United Nations Convention on the Rights of the Child article 31, UNICEF (no date) states, every child has the right to play and rest.  Over the years, Saracho (2020) stated within the curriculum, the meaning of play has changed and pioneers, such as Fredrick Froebel, Maria Montessori and John Dewey developed orderly ways to integrate it in child nurture and education, as they believed in the value of young children’s play. Furthermore, Beckley (2012) stated that Bruner believed that all children were capable to learn anything that was taught to them, as Bruner developed the concept that learners construct their own knowledge of learning and understanding.  Play is vital tool for children to learn and develop in many areas, including health and wellbeing, this includes the natural outdoor environment states (Lennon et al. 2017; Thompson et al. 2010; McCormick 2017; Welsh Government 2013: Welsh Government 2014; Irvin 2017; Erikson 1965; Reggio Emilia Approach 2020).  For children to reach their full potential in later life, plays lays the foundation states Welsh Government (2014). When children have the opportunities to explore, physically active and experience things first hand, and that this is from the Foundation Phase Pedagogies, Welsh Government (2015) evaluation highlighted that children’s wellbeing and involvement was greater.  Furthermore, if schools focus on academic skills mentions Saracho (2020) as set out by culture and society, this would reduce the value of children’s play.  Support and guidance were available to early years settings from Welsh Government, to ensure that early year’s settings engaged with parents and the community, whereby they have a welcome environment for families and a positive outcome (Welsh Government 2013, Estyn 2014, Chicken et al. 2015) as home to school is a vital and positive transition, between early years providers and parents / careers.  
However, Welsh Government (2014) state the Foundation Phase mentions that new practitioners embarking on a qualification in Teacher Education, Masters and other professional courses, that the content should include Foundation Phase curriculum and assessment and special attention to Foundation Phase pedagogies. 
The Well-Being of Future Generations (Wales) Act 2015, contributes towards the Welsh Governments goals.  Therefore, Welsh Government (2020) states moving forward following research and evaluations of the curriculum in Wales, a new curriculum is to be implemented in September 2022 and must be adopted by all maintained schools, and funded non-maintained nursery settings in Wales, for children aged 3 to 16 years old. The articles of the United Nations Convention on the Rights of the Child (UNCRC) are to be embedded into the curriculum, and taught to children and young people for them to understand their rights. Not too similar to Te Whariki notes Lee et al. (2013) whereby the curriculum embeds and respects children rights and equality.    Similar to the Donaldson (2015) the Four purposes are at the heart of the curriculum, Lee et al. (2013) states that the Te Whariki curriculum supports children to be competent and confident learners. Furthermore, the Regio Emilia Approach (2020), too focuses on that competent learner too.  However, children in Wales will be part of the new curriculum from the age of 3 states Welsh Government (2019) which differs to Regio Emilia Approach, as it is split into 2 strands. 0-3 and 3-6, then children commence school states Reggio Children (2020) and children attending Te Whariki settings mentions Lee et al. (2013) this national curriculum is delivered to children from 0-4 as they commence school on their fifth birthday.  Lee et al. (2013) continues that the Te Whariki curriculum respect and understands the different cultures and language of both counties, and look at citizens those who make those informed choices and has responsibility, and respects the beliefs and ideas of all, to ensure that diversity is respected with the wider world, and children learn through these experiences, people and places. 
To conclude, furthermore here in Wales, Welsh Government (2021), The Senedd approved Wales National Curriculum for 2022, the Bill was given Royal Assent in April; therefore, the curriculum becomes an Act, and known as the Curriculum and Assessment (Wales) Act 2021 and come into force September 2021, Welsh Government want Children and young people should be ready to thrive in this modern world, and want the learning journey to be enjoyable, for our children and young people, to be knowledge and develop those skills so by 16 years of age, they should be able to be confident in the role they play in society and their community as well as being an ethical individual. 

Section two
Children have rights, states UNICEF (no date) a voice, being listened too, play, education, culture and more, which all contribute towards lifelong learning and thriving citizens. Furthermore, Lee et al. (2013) states Te Whariki curriculum supports children in an increasing democracy and focus on respect and equity for children’s rights. 
All settings should ensure the environment is inviting and inclusive to all Children in order for them to feel valued and their needs taken into consideration (Buckley 2012; Welsh Government 2021; Estyn 2020; Early Years Alliance 2019; Gov UK 2015).   
When observing children, Gov UK (2015) stated that practitioners should ensure the environment brings out the best in children to ensure they are developing regardless of their stage of development. 
Welsh Government (2008) states that practitioners working with children should have the knowledge and understanding with regards to observation and assessment, to ensure they get the best outcome for the child, and understand their needs and requirements, and that practitioners are able to record what children know and their preferences.  However, Welsh Government (2015) states that there are challenges that pedagogies face, including the terminology and language used through the Foundation Phase along with how best they can integrate within the statutory Literacy and Numeracy Framework and the curriculum, therefore there would need to be an increase of training and support for the practitioners delivering the Foundation Phase.  Furthermore, Welsh Government (2015) continued that it was also noted that schools and settings had issues planning for child observation and practitioners unsure of how and what to do, this was recorded cross a lot of Local Authorities in Wales, by the training and support officers.  
Furthermore, Neaum (2016) agreed as practitioners are able to understand what they children can do and focus and adapt environment and activities for them to progress and develop.  Whereas Sim et al. (2018) states evidence shows that children’s progress improves from a high-quality settings and well qualified practitioners, who continuously actively screen and monitor children’s progress.  It is vital to observe and monitor both indoors and outdoors equally stated Welsh Government (2008) as well as keeping records of the child’s progress and evidence of achievement.  However, according to Welsh Government (2015) evidence shows that those delivering the Foundation Phase required further training and guidance with regards to observing and assessing children in the outdoor environment.  Furthermore, attention needs to be given to those children with special educational needs (SEN) and Additional learning needs (ALN) Welsh Government (2017) states that Routes for Learning would be more suitable rather than the Foundation Phase Profile, this support’s practitioners with assessment and planning to meet the child’s needs.  
Practitioners should watch carefully and a picture forms of the child’s learning states Neaum (2016) and by gathering the information informs future planning and identify abilities and needs, this also support practitioners to understand and have the knowledge how children learn and how they can develop.    Furthermore, Welsh Government (2008) stated there are various ways to observe children’s achievements and progression, and to take into consideration the children’s needs when observing, and the information collected should be used to inform parents / carers of the child’s progress and support future planning.  Neaum (2016) mentions that it was equally important to use different techniques when observing and recording and that practitioners are clear about the purpose, as well as having an open mind when observing the richness of children playing and interacting.  
However, this differs slightly to the Reggio Emilia approach Reggio Children (2020) whereas and array of the children’s work, ideas, experiences, memories and are documented and conversations are recorded, this would be a journey of the child’s work, coming from the child.  The Reggio Emilia approach based on constructivism, states Inan et al. (2010) following reflections by Dewy, Gardener, Piaget and Vygotsky.
The environment within the Reggio Emilia Approach, was the third educator, whereas the parent was the first, pedagogy second and then the environment, mentions Reggio Children (2020) and promotes that competent learner whereby the focus is on what children can do, rather than what they can’t do, therefore the curriculum is based on what is interesting to the child and children in the pre-school setting developed their personalities and become a competent learner, creative thinker, problem solvers and become part of a community.  Reggio Children (2020) continued, 100 languages of children, whereas children use many forms of expression, and all of these have meaning, this is the way children learn, they become confidence, which translates into children being successful in the future, where their learning is in small groups where children can build relationships, have those experiences are share different points of views, as this is considered crucial to the learning procedure.  The pedagogies work in pairs, and discuss the child in detail, firstly, they would listen to the child speaking, what they are saying, how clear are they? This would support the pedagogy to move them onto the next stage and the pedagogy would focus on what the child could do, rather than what they couldn’t do and the pedagogy would take picture’s, look and reflect on the child’s works and the pictures are displayed in a professional manner, for the pedagogy to assess as well as the children to admire and feel proud of their current work, the pedagogy would motivate the child and build on this, the teachers empower children.   Once the staff have observed and listen very carefully to what the children are saying, the information is noted and the teachers meet with the parents to create planning further strategies allowing children to building upon their interest, which also involves the community.  Furthermore Birinci (2017) states that all children within a Reggio Emilia approach setting the pedagogy strive to ensure they are creative thinkers, negotiators, collaborating, which all supports to develop their personalities and feel part of a community and to be confident learners.
However, here in Wales September 2010 was the roll out of the Foundation Phase statutory curriculum for three- to seven-year-olds, Welsh Government (2015), for schools and non-maintained nurseries settings.  Furthermore, Welsh Government (2015) continued that the vision was to ensure that children had an enjoyable experience whilst learning, as well as encouraging them to be creative and imaginative and all children would have access to appropriate assessment and accreditation regardless of ability.   Research highlighted in the Foundation Phase Stocktake, Welsh Government (2015) prior to implementation of the Foundation Phase, the play-based pedagogy identified that non-maintained settings lacked those key elements of tracking children progress via observation and planning and those pedagogy have that understanding and knowledge of experiential learning which support children’s learning which contribute towards planning and assessments to ensure there are develop across the curriculum and to have that confident to critically reflect on their delivery within the Foundation Phase, along with that deep understanding of child development, therefore it was proposed that more rigorous training would be needed to delivery to those involved in the delivery of the Foundation Phase.  
However, if non-maintained settings and schools make those vital changes to the approaches and Foundation Phase pedagogy and to enhance the adult role in supporting the Foundation Phase along with the understanding of children’s learning, and investing in training, this would improve and increase children’s learning and opportunities. Furthermore, Welsh Government (2015) continued this would support children as they move up into key stage one and two. The Child Development Assessment Profile, was removed and replaced by Foundation Phase Profile along with the Foundation Phase assessment tool for the baseline assessment, the overarching Early Years development and Assessment Framework (EYDAF) was introduced in September 2015, Welsh Government (2015). This tool was designed as a key element to support practitioners and teachers to provide a baseline assessment on entry to setting or school.  The Foundation Phase profile was developed, states Welsh Government (2017) to capture children’s ability when starting a new setting or school the profile was designed to track the children progress, and the process can be used from nursery up to year 2. As starting a new setting or school can be challenging times for children, this needed to be taken into consideration, therefore the profile allowed children that free-play and to explore, and supported practitioners to observe and those progress steps up the skills ladders states Welsh Government (2015). 
However, Welsh Government (2015) stated that evidence showed from the Foundation Phase that it was identified that better outcomes for children needed the practitioners to have the understanding and knowledge of the twelve pedagogical principles and how to embed into everyday practice, therefore, the training modules would need to be revised to ensure improvements were to be made. 
[bookmark: _Hlk67828191]The Reggio Emelia Approach pre-school setting is divided into two sections, whereby children aged 0-3 years are in one setting and the children aged 3-6 years and in a different setting Reggio Children (2020) and the children have the same pedagogy within those years. However, this is different within Wales, Foundation Phase Nurseries in Wales, Welsh Government (2008) whereby children are given a key worker for that age group, and when the children move up a class, the key worker changes.   
Furthermore, Buckley (2012) that practitioners are responsible for observation and this is vital to their role to capture the child’s personality, knowledge, likes and dislikes, which builds that bigger picture of ability and skills.  As we all come from different backgrounds, cultures, race and want to thrive in life, mentions Teachers TV (2015) therefore all children are unique and practitioners should support them to finish their education as unique children, and more than when they started.  According to Maynard et al. (2013) stated that there needed to be changes to the role of the practitioner delivering the Foundation Phase and the way they support play-based child-initiated learning, therefore training and guidance was required.  
However, this differs in the Early Years Foundation Stage according to Early Years Matters (2020) as planning differs from school to school, furthermore the principles are the same to ensure those needs are met for the child to play and learn in a happy environment and should be flexible and used as a guide, however the short-term daily planning is vital and this develops from current interests following discussions with parents and children.  Furthermore, similar to the Foundation Phase Welsh Government (2008) all children to be kept safe and protected by adults, the unique child is always learning and can be confident and self-assured and develops at their own pace. 
To conclude, Reggio Children (2020) Welsh Government (2008) and Early Years Matters (2020) ensured all children are inclusive and their needs are taken into consideration when observation and planning the curriculum, this was evident throughout the research as all the different curriculums focused on the child in different formats to ensure the child’s needs were met. 


Section three

BLOG - Welsh Governments commitment to Welsh Language development for Children and Young People. 

Initially, the first aspect to note is that Welsh Language features within one of the seven well-being goals of the Future Generations (Wales) Act 2015; Welsh Government is committed to the Welsh language along with its culture and heritage. 
Many of the articles within the United Nations Convention on the Rights of the Child, UNICEF (no date), protects children and their culture, along with the right to use their own language, and have an identity and nationality. 
Welsh Government has shown its commitment by modernising the legal framework with regards to the delivery of public services, giving the Welsh Language an official status, and became a key principle within the Welsh Language (Wales) Measure 2011, the Welsh Language Board was replaced with the office of Welsh Language Commissioner.  
In the 2011 census, the Office for National Statistics (2012) reported that 19 percent of the population, which is approximately 562,000 people could speak the Welsh language. This was due to an increase of young people speaking Welsh, whereas in 1971, only 15 per cent of 3- to 14-year-olds spoke Welsh. The Welsh Government (2012) states that in 2001 this had increased to 37 per cent 
The Welsh Government (2008) states, all children should be able to enjoy the experience of the Welsh Language and feel a sense of belonging within their own country of Wales. The long-term goal for Welsh Government was to have sufficient exposure for the under 5’s to enable them to move into Welsh-medium or bilingual schools.  The terms following their 3rd birthday, children are able to attend a Foundation Phase Nursery, to progress with the Welsh Language with Oracy, Reading and Writing, whereby their experience to be delivered in a fun, enthusiastic, rich and lively environment and have the opportunity to learn the language gradually and naturally with first hand experiences. 
However, the question is, do we have enough qualified childcare practitioners who are bilingual and able to teach the Welsh language to our pre-school children?  

Cymdeithas Yr Iaith (no date) states that there are not enough Welsh Language teachers, and feared the government would be unable to attain the one million Welsh speakers by 2050, and called for policy and workforce planning changes, along with extending teacher training a further year, to include those Welsh Language training and skills for prospective teachers. Lovell (2019) agreed that investments are needed to put into teacher training, and noted the investment that the Welsh Government was committed to.  However, there were still issues that in English-medium secondary schools that bilingual teacher training is still not available, and with the reform of the new curriculum there is an opportunity to alter the way that Welsh is delivered, by giving teachers new approaches and flexibility.  Lovell (2019) continued that Welsh is a language for living in Wales, therefore the Welsh language needs to be embedded into learning, whereby children and young people will have greater respect for the Welsh language. 
In the Summer of 2017 Welsh Government (2017) launched ‘Cymraeg 2050’, with the aim for one million Welsh speakers by 2050, and to achieve this they propose two methods: firstly, to keep the Welsh language moving from one generation to the next, and secondly to educate and train children and adults, beginning in the early years.  
Therefore, commencing in the early years, to support children over the next decade with the Welsh language, and for children to be confident moving into Welsh medium education, Welsh Government is committed to supporting the development of 40 new settings in Welsh medium early years provision by 2021, to ensure parental choice, and raising this figure to 150 settings by 2027.    
Furthermore, to ensure babies and children have the opportunity to hear and speak Welsh, and ensure practitioners within the early years settings have the ability, confidence and skills to support and teach the under 5’s. Welsh Government (2019) funds a consortium, called ‘Cwlwm’, which is made up of five umbrella organisations, from the childcare and play sector who are working with the National Centre for Learning Welsh to promote, encourage and support practitioners who work with the under 5’s, to embark on Welsh Language training.  Once they have commenced the online training ‘Cwlwm’ Welsh Language coordinators continue to support the learners with resources, such as factsheets with activities in the Welsh Language to use within their sessions, and offer drop-in zoom sessions of ‘Caffi Clebran’ and opportunities to practice the Welsh language. The practitioners should have the confidence to give children the flavour of the Welsh language with rhymes, songs and storytelling, giving the children the opportunity to hear and speak the Welsh Language and start them on their journey into speaking the Welsh Language. 
The 22 Local Authorities across Wales, have a duty under The Welsh in Education Strategic Plans (Wales) Regulation (2019) to prepare a ten-year plan, on how and what they propose to not only support the current growth in in Welsh-medium education, but long term too.  This support’s and compliment the Welsh Government’s ambition to have a Million Welsh speakers by 2050 along with the new Curriculum 2022. 
Estyn (2021) reported on Welsh language acquisition and how to support those learners, which is fed into Welsh Government and it was recommended to support teaching and learning in Welsh language acquisition that the Welsh Government produces guidelines on language immersion. 
Striving forward with the new Curriculum 2022, the Welsh Language needs to be strengthened stated Donaldson (2015) he also recommended that the Welsh Language should be compulsory for all children, up to the age of 16 years. Evidence suggests that Welsh-medium schools have excellent achievement in improving language skills. However, there is still a need to improve the standard and relevance of Welsh language teaching and learning in English-medium schools, especially for older students. Therefore, as a result, Donaldson (2015a) recommended that to increase children and young people’s ability to interact confidently in daily situations, t there would need to be a greater focus and emphasis on teaching. 
Welsh Government (2020) Curriculum 2022, inspires future learners and reflect the bilingual nation as well as its culture and heritage.  With the Four purposes at the heart of the Curriculum and for children to become ambitious capable learners, where children will be able to communicate effectively, using both Welsh and English. Learners have appropriate pathways to support them to be confident when using both language in everyday life.   Area of Learning and Experiences will include Language, Literacy and Communication, where Welsh is included. Thus, supporting children and young people to be successful citizens in contemporary Wales. 
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