ECPT6003 – Microteach Reflection

Teaching is a dynamic and evolving profession that requires continuous reflection and improvement. This reflective essay employs the Gibbs Reflective Model to critically analyse a taster session on Mandarin Chinese. 

Description of the Lesson and Outcomes.
The lesson's aim was to introduce Mandarin to learners with basic phrases and greetings. The lesson outcomes included the ability to greet and introduce oneself in Mandarin, apply language skills in real-life scenarios, and promote curiosity in Chinese language and culture.  The teaching strategies utilised included an ice breaker, lecture, role play, and match-up game.

Feelings
I acknowledge feeling nervous at the beginning of the session, impacting my initial pace and articulation. While learners perceived the pace as suitable, my self-perception suggests a need for more self-assurance to ensure a smoother start.  As the session progressed, I experienced a noticeable growth in confidence. Despite initial uneasiness, I gradually found my stride and became more assured in delivering the content. The positive engagement and receptiveness of the learners played a significant role in supporting my confidence.

Evaluation
The feedback received from the observing tutor was overwhelmingly positive, highlighting several strengths in my teaching approach. The use of clear PowerPoints, appropriate teaching strategies, and well-designed match-up cards were acknowledged. The tutor praised the supervision of group activities, the lesson's pace, and the facilitation of an inclusive learning environment.
Learner feedback was encouraging, with learners expressing appreciation for the structured breakdown of a challenging subject. Some learners found Mandarin initially daunting however, commented at the end that they would be interested to continue with the lessons over an extended period. This positive response indicates that the lesson achieved its goal of making a complex language accessible and interesting.
In my opinion, the lesson was a successful introduction to Mandarin for learners who had no previous knowledge on the subject.  The session showcased effective strategies such as an engaging ice breaker and well-designed materials. I created a clear presentation and ensured a responsive teaching style which created a dynamic learning environment. 
While the feedback was largely positive, there were some minor points for consideration from the observing tutor. Reviewing the “Advance HE professional standards” and gaining a deeper understanding of formative and summative feedback concepts were suggested. Additionally, the tutor recommended incorporating specific teaching strategies into the scheme of work.
Despite the positive feedback, I recognise several areas for improvement in my teaching practice. Firstly, the 1:1 ratio in the role play could have been modified for a small group, allowing learners to introduce themselves to a partner and then to the whole group, fostering a more dynamic interaction. Secondly, the time constraint of thirty minutes made it challenging to balance various activities. In retrospect, I could have allocated more time to introducing and practicing vocabulary.

Analysis
In evaluating the Mandarin Chinese taster session, it becomes evident that there are specific areas for improvement related to feedback, reflection during the session, teaching strategies, personal emotions, and time management.
Firstly, enhancing the learning experience could be achieved by incorporating more detailed feedback and assessment strategies, aligning with the professional standard of assessment and feedback (Education Workforce Council, 2023).  When looking collaboratively at formative and summative feedback, Black and Wiliam (1998) highlight that formative feedback is intended to inform ongoing learning, while summative feedback is typically associated with assessments and final evaluations. This deepened understanding emphasized the importance of incorporating both types of feedback within future lessons.
[bookmark: _GoBack]Secondly, a recommendation from the tutor highlighted the importance of incorporating specific teaching strategies into the scheme of work. Brookfield (2015) emphasizes the significance of intentional and deliberate planning in teaching, stating that "teaching is not about applying a prescriptive set of solutions but about planning, assessing, revising, and improving" (Brookfield, 2015, p. 42). This insight underscores the importance of embedding specific teaching strategies within the scheme of work, ensuring a systematic and purposeful approach to instruction.  This will not only enhance the overall coherence of the instructional plan but also ensure that each strategy serves a purpose in achieving the intended learning outcomes.
Thirdly, when reflecting on my nervousness at the beginning of the session, research suggests that building confidence is an ongoing process influenced by both personal factors and the classroom environment (Tschannen-Moran & Woolfolk Hoy, 2001). Strategies to manage nervousness, such as breathing exercises and mindfulness techniques, are supported by research on teacher well-being and resilience (Day et al., 2007).
Dewey's (1933) view of reflective thinking supports the idea that reflective practitioners have the capacity to adapt and modify their approaches during the teaching process. Real-time adjustments could have been made to the role play activity in order to improve and enhance the activity.
Furthermore, Marzano (2007) asserts that effective teachers are proficient at managing instructional time, ensuring that each activity contributes meaningfully to the learning objectives. A precise sense of timing is necessary, providing a comprehensive coverage of content within the 30-minute session.  In future sessions, this understanding will inform a more strategic approach to time management, ensuring that activities are thoughtfully planned and executed to optimise the limited timeframe available.

Conclusion
In conclusion, the reflective analysis of the Mandarin Chinese session has yielded valuable insights into both successes and areas for improvement. Learning from this experience, I recognise the need for refined time management and enhanced formative and summative feedback. In a similar situation, I would adapt activities and further develop formative feedback. This experience emphasises the dynamic nature of teaching and underscores the need for ongoing reflection for a more effective and inclusive learning environment. Looking ahead, I am committed to implementing the action plan to continually improve my teaching approach.  

Action plan
In my reflection on the Mandarin Chinese taster session, several key areas for improvement have emerged. Firstly, there is a need to modify the role play format to encourage group interaction, allowing learners to introduce themselves to multiple peers and thereby enhancing overall engagement. 
Additionally, I recognise the importance of developing a more precise sense of time management within the 30-minute session. This involves ensuring a balanced and comprehensive coverage of content to optimise the learning experience. 
Furthermore, addressing nervousness at the beginning of a session is another crucial aspect that requires attention. Implementing strategies such as breathing exercises or mindfulness techniques can contribute to enhancing overall confidence. 
Lastly, I acknowledge the need to enhance formative feedback by incorporating a formalised approach, even in non-accredited sessions. This will provide learners with a more structured evaluation of their progress and specific areas for improvement. 
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