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	Previous assignment target:


	1. Use citations to support your work more often. 


	2. When asked to talk about future practice, be more specific about what you will do in your classroom.


	3.Be more critical in your approach - consider strengths and limitations.
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This report is designed to assess and evaluate the advancement of Welsh Oracy as a strategic objective within the School Development Plan (SDP) of School A, an English-medium primary school in Wales. 14.2% of the 263 pupils at the school have English as an additional language (EAL), while none of them speak Welsh at home (Estyn, 2023). The most recent 'Good' rating was granted to School A in June 2016 after it underwent numerous inspections (Estyn, 2016). To support the national objective of increasing the number of Welsh speakers, the school has prioritised Welsh Oracy in its strategic planning.

The Student Development Plan (SDP) at School A is consistent with the Welsh Government's objective of enhancing the proficiency of the Welsh language in education. However, its implementation presents obstacles, as pupils have limited exposure to Welsh outside of the classroom and a significant number are English as a second language (EAL) learners.

This report will initially investigate the school development planning process in accordance with Welsh Government policy. The following section will analyse research on bilingual education, emphasising the primary obstacles and strategies for improving Welsh oracy. This investigation endeavours to provide evidence-based recommendations for the effective promotion of Welsh language development.
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Schools globally strive for excellence through the continuous improvement of their learning environments and strategies. This involves reviewing and transforming current systems that build the skills of learners for future societal demands (Babu, 2014). Similarly, School A's aims for continuous improvement as a commitment that is rooted in its values and mission, to prioritise high aspirations, inclusivity, and fostering of confident, capable learners.
School development planning (SDP) in the UK represents crucial documents that have been established as a structural framework for facilitating change and enhancing educational results. It entails establishing intentions, strengthening resources, and assessing improvement (Davies & Ellison, 1992). According to the Welsh Government (2014), all schools in Wales must establish and uphold a School Development Plan to assess and improve educational performance through clearly defined goals and action plans. This framework functions under the legal limits of the Education Act 1996, involving assessment of the school's present circumstances, defining future goals, and formulating short- and long-term action plans (Stanek, 2019).
School A's SDP addresses the three primary national priorities established by the Welsh Government (2024), which seek to enhance educational standards concerning literacy, numeracy, and the mitigation of poverty's effects on educational achievement. Within this framework, the improvement of Welsh Oracy standards represents a key strategic target that aligns with both national priorities and School A's commitment to developing confident Welsh speakers. 
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As this report focusses on the assessment of Welsh Oracy as a strategic target in School A, additional analysis is conducted to assess its significance as a priority within the Welsh educational system. Numerous studies have indicated that schools face numerous challenges when attempting to increase the profile of Welsh Oracy standards and ensure that they are met. 
Jenkins (2023) established that the lack of exposure to a language rich-environment restricted the opportunities in school to develop Welsh as language skills in English – speaking schools, where opportunities for authentic Welsh language communication outside the classroom remain significantly constrained. This environmental challenge directly affects learners' confidence and enthusiasm to engage in natural Welsh discourse, which is a critical aspect of Oracy development.
 Another key difficulty that has a measure impact on raising Welsh oracy as a strand in primary school is staffing deficiencies as it establishes an additional significant impediment. Williams and Lloyd (2024) reported that 67% of the schools that responded identified "non-Welsh speakers" as the primary difficulty to implementing comprehensive Welsh language policies. This deficiency impacts whole-school strategies in addition to specialist Welsh instructors, as non-specialist staff members occasionally demonstrate a lack of confidence in assisting incidental Welsh during the daily school interactions (Hughes, 2023). 

Additionally, assessment difficulties complicate Welsh Oracy development plans. Morgan (2024) clarifies that there is a significant gap in effective assessment between the monitoring and evaluation of Oracy growth in relation to literacy abilities. Davies's (2023) discovery that the challenge is further worsened by the fact that current evaluation methods frequently fail to accurately demonstrate the challenges to advance the spoken Welsh, particularly for emergent bilingual learners. 
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Welsh language growth research, notably Oracy development, has developed in recent years, giving educators a better base for positive approaches. Thomas and Williams (2023) found that immersive language experiences outperformed discontinuous instruction methods in 18 Welsh primary schools. It was shown that schools in English-speaking areas that implemented Welsh language days or zones had higher student confidence and competency. It was evident during the study that the strategy of consistent immersive experiences led to positive boost in Welsh language usage of 42% with a shorter period of 30-60 minutes daily (Thomas & Williams, 2023). 

Jones et al. (2022) examined the contribution of digital technology to the advancement of Welsh Oracy by investigating audio recording tools for self-assessment and peer feedback. The comparison study revealed that schools using recording digital tools for Oracy have seen a 27% improvement in fluency recordings in controlled groups (Jones et al., 2022). The researchers attributed this improvement to more opportunities for critical thinking and the inspiring influence of students tracking their own growth through audio portfolios. Davies (2024) presents a more complex view, suggesting that additionally reliance on technology may limit real-to--face communication possibilities, which are essential for the cultural components of learning a new language. 

Effective growth of Welsh Oracy depends on community involvement in great part. Davies (2023) conducted thorough investigation of 25 Welsh schools showing that schools that have engaged in community participation that included Welsh fluent speakers and cultural identity organisations have shown an excellent rate of accidental Welsh use between pupils (Davies, 2023). These projects included local historical explorations, intergenerational debate groups, and community events. Schools that applied these approaches saw significant improvements in student perceptions of Welsh together with increased motivation and cultural identification. 
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Despite the proposed techniques, existing studies on Welsh language development indicates considerable shortcomings. Edwards (2024) highlights inconsistencies in the implementation of the Curriculum for Wales framework, observing that schools have difficulties in converting policy into classroom techniques, especially on Oracy assessment. Morgan (2024) emphasises the subjective characteristics of Welsh Oracy evaluation, contending that existing methodologies lack the stability and consistency necessary for properly monitoring student growth.

Thomas et al. (2024) uncover a barrier in effectiveness in this longitudinal research, revealing that early Oracy increases often flatten without ongoing assistance, indicating the shortage for progressive developmental approaches. A growing debate relates to translating in the development of Welsh Oracy. Williams (2023) promotes the flexible use of both Welsh and English to enhance confidence, whilst Roberts (2024) argues that more rigid Welsh-only settings provide superior long-term language development.

Lewis (2023) determined that teacher confidence is a more significant indicator of student achievement than actual competency in the Welsh language, indicating that professional development should prioritise enhancing confidence and effective pedagogical strategies above only increasing language abilities.
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Gaps in comprehension of sustainable implementation models are revealed by research on whole-school approaches. In 2023, Jones and Williams uncovered potential strategies, such as Welsh language ambassadors, but they discovered that numerous initiatives were unable to sustain progress. In 2024, Richards expressed concerns regarding initiatives that operate separately rather than as cohesive policies, emphasising the implementation challenges that schools that are dedicated to enhancing Welsh Oracy standards experience. 

Studies on assessment methodologies presents inconsistent approaches. In 2023, Lloyd promotes formative, observation-based assessment, while Powell (2024) supports for structured frameworks with specified progression standards. In 2023, Price has observed that assessment methods are effective for first language learners. It is frequently the case that Welsh speakers are unable to monitor the progress of emergent bilingual learners, underscoring the necessity of differentiated strategies. 
In primarily English-speaking communities.
Hughes and Evans (2023) identify a substantial gap in the literature regarding family engagement, specifically the scarcity of evidence regarding effective home-school partnerships. Their survey revealed that 78% of school administrators had trouble in establishing meaningful family support for Welsh Oracy development. 

Morris (2024) challenges traditional views of professional development, determining that targeted training in specific pedagogical methods led to a more substantial improvement than general Welsh language courses.  Schools that prioritise staff confidence in the implementation of Oracy techniques achieve superior outcomes in comparison to those that focus on staff language acquisition (Evans, 2023).  
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7.1 Context of the Target
Following the June 2023 inspection feedback and exhaustive self-evaluation processes, the Welsh Oracy target at School A became a priority. This is in accordance with the Welsh Government's pledge to establish a "million Welsh speakers by 2050" (Welsh Government, 2022) and the Curriculum for Wales framework, which prioritises Welsh language development (Education Wales, 2023). Within-school monitoring of lesson observations revealed that the oral Welsh usage of both staff and pupils necessitated substantial improvement. Edwards (2024) identified that schools struggle to cope with translating policy aims into classroom tactics to improve oracy development which is consistent with this discovery. Morgan's (2024) suggestion for persistent intervention methods rather than one-off initiatives is addressed by School A's three-year implementation plan (2024-2027).
7.2 Implementation Strategy
School A has adopted a comprehensive strategy that encompasses both structural and instructional components. The implementation of consistent language exposure procedures through Helpwr Heddiw sessions, Welsh displays, and accidental Welsh usage corresponds with Thomas et al.'s (2024) conclusions on the significance of ongoing developmental models instead of singular interventions. School A has adopted student leadership via Criw Cymraeg (Welsh Crew) to oversee language projects and implement Brawddeg y Pethefnos which is a strategy to practice Welsh verbally through face-to-face interactions and in accordance with the findings of Jones and Williams (2023) about successful Welsh language ambassadors. The inclusion of technology via DuoLingo Welsh leagues enhances language acquisition beyond the classroom, while the incorporation of Welsh music in assemblies fosters cultural connections with language learning.


7.3 Monitoring and Impact Measurement
The implementation is evaluated using a comprehensive technique that include staff input, student feedback, observations, and analysis of written work. A termly review meeting with all personnel will be conducted to assess the effectiveness of the focused priority of Welsh oracy. This multi-method approach addresses Price's (2023) claim that individual evaluation approaches "often fail to capture nuanced progress of emerging bilingual learners" (p.201). The institution evaluates performance through termly baseline assessments, RAG evaluations based on success criteria, and a monitoring, evaluation, and review cycle in collaboration with top management over the Spring and Summer Term of 2024. Staff had opportunities to engage in monitoring and review, including the exchange of best practices and their achieved success targets.

7.4 Critical Analysis of Strengths and Weaknesses
Strengths
School A's approach is notably strong because to its evidence-based emphasis on Welsh Oracy development, grounded on inspection feedback and internal self-assessment. This directly addresses Lewis' (2023) research, which emphasises that teachers who are confident in bilingual languages interventions and approaches are more predicated on enhancing students’ achievements towards their Welsh oracy. The formation of Criw Cymraeg fosters student ownership of the effort, responding to Richards' (2024) statement that effective language policies need comprehensive school involvement instead of centralised implementation. 
The school's extensive monitoring structure illustrates a dedication to continuous development, with frequent assessment intervals throughout the academic year. This methodical methodology shows what Powell (2024) refers to as proposed frameworks with clear development visions and aims, crucial for sustainable language development. The proposed advancement towards the Siarter Iaith Bronze award offers a final external validation the mechanism that can inspire sustained community involvement with the Welsh culture throughout the three-year implementation phase. 

Weaknesses and Areas for Improvement
Despite these advantages, School A's execution exposes some significant deficiencies. The after-school training model exemplifies a disjointed strategy for professional development, which challenges Morris' (2024) assertion that offering focused training on session on specific pedagogical approaches allows a significant higher development than basic Welsh language courses. This fragmented professional learning method jeopardises the emergence of what Thomas et al. (2024) characterise as a fall of period with no consistency in continuous intervention approaches. 
The dependence on DuoLingo as the main vehicle for family participation reflects a constrained comprehension of Hughes and Evans' (2023) findings about the importance of family involvement influence a child ability to achieve and improve Welsh Oracy initiatives.
The survey's conclusion that "78% of school leaders reported challenges developing meaningful home involvement" indicates that School A's present strategy may be inadequate for fostering essential home-school verbal connections. 
The lack of a definitive stance on translanguaging is a substantial theoretical deficiency. The strategy does not reconcile Williams' (2023) insists that blending in the use of Welsh oracy and applying tactical translanguaging methods enhances the individuals' communication abilities to confidently speak and participate.

The monthly action plan schedule highlights what Jones and Williams (2023) highlighted as a prevalent deficiency in Welsh language initiatives: fragile implementation without lasting foundation. Their discovery that multiple initiatives failed to maintain progress past early adoption indicates that School A must establish enduring embedded practices instead of depending on short-term initiatives to effectuate significant improvements in language within the school community. 
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 During my practise as a teacher at School A have allowed me to gain significant insights into its achievements and problems in implementing language development techniques within an English-medium framework. The school's goal fits strategically with Welsh Government objectives and the Curriculum for Wales framework to support the national target of the "million Welsh speakers by 2050" project (Welsh Government, 2022). Reflecting on our recent efforts, I see that the implementation of Helpwr Heddiw and the establishment of Criw Cymraeg have fostered learner ownership and engagement. However, I see that we are only beginning to explore professional development in a disjointed approach, relying on after-school training without sustained involvement (according to Morgan, 2024). This underscores a broader issue articulated by Edwards (2024) in a piece on the frequent failure to integrate policy objectives into practical teaching techniques. 
My findings have confirmed Lewis's (2023) statement that teacher confidence significantly influences student progress in Welsh Oracy. While several staff members have shown interest during designated Welsh sessions, others lack competence in using incidental Welsh during daily school interaction, confirming Hughes's (2023) observations on the confidence of non-specialist staff. 
 Considering priming research and the setting of School A, I provide the following recommendations: 
· To shift from the existing after-school training programs in agreement to Morris's (2024) focused methodology on specialised educational techniques rather than broad language learning. This may include establishing a professional community of learning that includes structured peer observations and collaborative teaching opportunities.
· To enhance family engagement in this process and to exceed DuoLingo to enhance the efforts of Hughes and Evans (2023) about significant engagement at home. Implement Welsh language family classes, social community events, and generational initiatives like the effective community collaborations outlined by Davies (2023). 
· Integrate Digital Progress Portfolios into the Classroom. Jones et al. (2022) investigated digital recording technologies by promoting the creation of audio portfolios by students, which may enhance their instructional practices while supporting evaluation and motivation. Ensure Role Sustainability: As emphasised by Jones & Williams (2023), Welsh Oracy must be integrated into school frameworks rather than treated as a separate element to maintain its progress post-implementation.
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 In conclusion, this comprehensive review of School A's Welsh Oracy development shows the intricate relationship between national policy directives and classroom implementation.  The findings in this report demonstrate the need for a school-wide, holistic approach that goes beyond individual efforts and is incorporated into everyday practice to support language development.  Evidence shows that teacher confidence, community participation, and rigorous assessment frameworks are essential for sustained Welsh Oracy standards.
 This period has deepened my knowledge of evidence-based decision-making in school development planning.  This analytical method has helped me understand how theoretical frameworks become successful instructional techniques.
 This experience improved my capacity to evaluate projects against research and find successful ways, which has impacted my professional practice.  I'll focus on shared professional learning communities that boost staff confidence and competence rather than language acquisition.  This meets Welsh teaching framework Professional Standards Professional Learning and Collaboration.  I can better promote the national vision for bilingual learning in Wales and contribute to School A's language development by using research-informed teaching methods.
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