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	Student Self Evaluation Form 



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 
	Common Assessment Criteria Applied

	
	
REFER
	
D
	
C
	
B
	
A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	
	
	

	
	
	
	
	X
	
	

	2. Intellectual Skills (Analysis)
	
	
	
	
	
	

	
	
	
	
	X
	
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
	
	
	
	
	
	

	
	
	
	
	X
	
	

	4. Key Transferable Skills
	
	
	
	
	
	

	
	
	
	
	X
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	
I believe I have understood what I need to do to ensure I can meet the learners needs to progress the learner holistically. 


	
I feel I need to improve my justification. 


	Student’s Name
	Danielle Norman
	Date
	30.05.18

	Student’s Signature
	D.Norman







‘Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning.’
Introduction 
The purpose of this assignment is to use knowledge of attitudes and pedagogy to develop ways to holistically progress a pupil’s progress by providing next steps for the learner after considering the leaners emotional, physical and mental needs. Donaldson (2015) submits that the main elements of effective teaching and learning will show learners progression in every lesson. This assignment, will consider the learners current level and target level in relation to the national curriculum level descriptors from the national curriculum programme of study (NCPoS) and explore the ‘best fit’ strategy once considering alternate ways of teaching and learning and how this could impact the progression of the learner.
The school where the research is being carried out in is a two form English medium school with fifteen classes and around 380 children on roll. The school amalgamated in 2016, the School is yet to have an Estyn inspection. The learner in focus is in a year 4 class of 24 pupils. There are leaners in the class with specific learning needs such as attention deficit hyperactivity disorder (ADHD) and autism spectrum disorder (ASD). The learner in focus is a female aged eight and five months with no additional learning needs. The learner comes across as quiet in the classroom and hesitant to volunteer answers, she has a friend that is an extrovert and often speaks on behalf of the learner. This was an initial interest when considering a focus pupil, combined with the attainment level.  The leaner started the year at an overall level 3C in Literacy and 3C in Numeracy and 3C in science, the learner currently remains on a level 3C for Numeracy. She is currently at a level 3C for oracy and writing and 3B for reading with an overall level of 3C for Literacy.  She is currently on a level 3B for science. The learner has not made the expected progression in numeracy or literacy in a year based on the Welsh Government (2013) recommendations. However, McIntosh (2015) travels the possibility that by placing pupils on a level based on ‘best fit’ can lead to difficulties for the teacher the following year. The assignment will focus on the individual and explore reasons why the learner is not continuing to progress in all areas and evaluate what can be changed.   
The Sutton Trust (2014) reviewed over 200 pieces of research and presented the key findings that impact pupils’ attainment with one being purposeful assessment. The assignment will explore different types of assessment and consider how to assess to ensure holistic progression. 
Data collection 
In order to develop the pupil holistically, a number of data collection methods were used. Firstly, Clark and Moss’s (2011) Mosaic Approach was used to gain an insight into the learners’ life and to use the voice of the child to adapt my teaching and learning style to best suit the learners needs to progress their learning and attainment level. The approach is made up of four tiles, observing, photographs, map making and child conferencing. I used this structure to guide my data collection. Observations are used in learning and teaching daily. But Kinney and Wharton (2007) explore that through good observations understanding and knowledge can be developed of how to approach and meet individual’s needs. Using non-participant observations may have been a more cohesive way of observing the child and capturing all responses and reactions (Silverman, 2011), however, I was conscious to not make any learners aware that I was observing as to avoid any un natural changes to behaviour and learning. So, I chose to keep the learning environment as natural as possible (Burton and Bartlett, 2005). Furthermore, in an attempt to keep the research authentic, I combined the map making, photographs and child conferencing tiles of the mosaic approach to allow for a natural conversation. I asked the child to take me on a walk around the school and show me some things that are important to her. I then continued to discuss some of the learners’ views and opinions. With Donaldson’s (2015) strong child centred philosophy in mind, I wanted to let the learner lead the conversation and again observe the learners’ natural reactions of the task. While the learner was taking photos of special places, I continued to ask questions to find out what helps the learner learn and to gain a deeper understanding of the choices. In attempt to keeping the research relaxed an informal, the conversation or map making was not recorded. However, the images were stored with notes made. Perhaps recording the conversation visually or orally would have strengthened the research (Silverman, 2011), but the focus was to ensure the task was comfortable in hopes of the learner responding honestly. 
In addition to this, Nottingham’s (2013) ASK model will be used in attempt to gain a specific insight into the learners’ attitude, skills and knowledge. Though Cowie et al., (2014) explore the time involved in a model that it so child focused, Nottingham (2014) displays that once the attitude, skill and knowledge of learners is established planning can become stimulating through allowing the learners to choose what they want to find out about a curriculum area and planning based on the choice. Nottingham explains how each area can impact another and the importance of building on each area for leaners to allow for cognitive learning. This, combined with the mosaic approach of the learner will hopefully enable the research to suggest next steps to ensure progression in all areas of the curriculum. 
When carrying out research that is classroom based there are ethical considerations to adhere to. The school where the research has taken place is in the Yr Athrofa school partnership and therefore I was aware of the behaviour and expectations that are to be upheld. The University of Wales Trinity Saint David (UWTSD) Ethics Code of Practice (2017-2020) and BERA’s (2011) Ethical Guidelines were read and understood prior to carrying out the research and I have relevant enhanced Disclosure Baring Service. Additionally, the schools safe guarding policy was also familiarised prior to the research. 
The school, teacher and pupil were all made aware of the research. The learner of interest had no special treatment nor was any incentives used. In line with the UN Convention on the Rights of the Child (United Nations, 1989) there was a verbal conversation with the learner asking if they are happy to take part in the research and then explaining what was expected of them during. It was made clear that they could stop participating at any time. Again, this conversation was kept casual to avoid the leaner feeling pressure. Verbal and writing consent was collected (See appendix A). For the privacy and respect of the participant the data collected, and any names will remain anonymous. For the purpose of the research the child will be referred to as the ‘learner’ and images and work will be anonymised. Finally, all research will be saved on a memory stick that is password protected. 
Analysis of learners 
The initial conversation with the learner about her being involved in the research immediately demonstrated a different and, from my observations, a new attitude. The learner almost appeared thrilled by the focus of her and a sense of pride was evident straight away. From observations, the learner has shown her attitude towards other learners is often positive as she likes to confirm with other pupils that she is using a correct method before starting her work. Often, this suggestion of help is offered to the learner by her close friend, even when it is not asked for. The learner displays a lack of self-regulation which is evident by the learner showing the need to be reassured by peers. It could mean that there is little self-discovery in the learning which Piaget (1936) considers to be a vital part in the learning process. The leaner often shows little resilience to making mistakes, this is echoed in the pupil profile (See appendix B), the learner lists many things that will support her learning, including being allowed to use a rubber. This is a rule implemented by the class teacher to encourage leaners to take care in their work. Evidently for this learner it may have created a negative attitude towards learning which shows the learner may have a fear of failure, or evidence of failure. Skinner (2010) provides support that learners can be heavily influenced from social interactions which could be part of the reasoning to not want to fail and this may have created a less open-minded attitude to learning as a result (Nottingham, 2013).
During the tour of the school the learner enjoyed discussing specific areas, one area in the classroom was the working wall of the terms topic (See appendix C). The learner demonstrated a positive attitude to learning, she was excited to take the picture of the wall and explained that the wall displayed work from her and her peers. She discusses further the collaborative learning research sheets on the side of the display board. The learner continued to explain that she enjoyed that work because she got to work in her topic learning group which is different to her Numeracy and Literacy setting (her best friend is not in her topic group). Ironically in the collaborative learning setting the learner expressed that she had more independence in that setting and was able to explore what she wanted. As a result of the fixed ability setting of the literacy and numeracy seating the learner could be developing a fixed mindset, this could also be impacted by her friend who has taken on a big sister like role (Dweck, 2012). Carol Dweck’s theory of a fixed and growth mindset provides support for mixed ability grouping, particularly in literacy. Though typically, ability grouping may create a fixed mindset for learners not in a specific group, it seems that within a group setting the fixed mindset has potential to form, in this case the learner may feel that her friends are the ‘more knowledgeable others’ (MKO) from Vygotsky’s (1978) theory which could have an altered affect and lead to her not trying to progress as far due to the fixed mindset Yet, when the learner is in the mixed ability topic group she feels more involved and shared her enthusiasm of the group, leading to the development of the growth mindset. It is also important to consider the learners well-being in the seating arrangements. Though the learner does not portray or share any confidence issues, it is a possibility that when in a mixed ability setting the learner feels equal to all leaners and has a stronger desire to learn as the MKO is not established (Pound, 2014). 
Another area the learner was passionate to share with me, and take a photo of, was the indoor quite area. This is an area pupils are allowed to go to during morning break time to read quietly. This passion is reflected in the learners reading ability which has progressed from a 3C to 3B. The reading records of the learner (See appendix D) demonstrate the learners accurate reading but there is a common theme in each comment which is the reading was quiet or needed to be louder. The learner shows traits of an introvert learner who, through observations, has often engaged in cumulative talk (Mercer et al., 1999) which is where the learner agrees often and accepts answers rather than challenging them. If the learner could engage in more exploratory talk it may help to improve her oracy skills, which could improve her whole literacy summative assessment grade. Similarly, Myers Briggs Type Indicator (MBTI) would support the learner showing traits of an introvert and suggest that ‘thinking to talk’ is the way the learner may process information rather than ‘talk to think’ which in line with the type of talk the learner uses would suggest the learner may need to be encouraged in a safe classroom climate to enquire and challenge others and herself more often (Nottingham, 2013). Though I have not been in the school on placement for long the learner has shown some progression with her thinking skills. To look at work from April 16th (See appendix E) where the learner was asked to justify her reasons for the importance of past events it shows logical thinking but not much empathy. Yet, in comparison to a piece of writing from May 16th (See appendix F) the learner has started to use more emotion and justify her writing progressing from thinking to feeling (MBTI, 1940). The learners’ skills in literacy are showing signs of progression in an intellectual way but the progression could be encouraged more if the learner is considered during the planning (Nottingham, 2013). 
The leaners knowledge demonstrated in her work is not always a true reflection of her full understating. During a maths lesson the learners had to physically draw out the perimeter of a rectilinear shape with chalk using a meter stick. The pupils were only given two or three measurements depending on the size of the shape. The learner showed great understanding and used prior knowledge to help in this part of the task. The learner was very engaged and enjoyed trialling her findings. Yet, when back inside the classroom the learner did not get through as much work as she did outside and made mistakes with adding (See appendix G) that were not an issue when she was completing the outside challenge. It would suggest the learners attitude towards learning changed once inside the classroom which hindered the evidence of knowledge with loosing concentration sooner. The learner is missing evidence of “…check results, and try different approaches” (NCPoS), therefore if a teacher is assessing on an evidence base of knowledge the learner is not showing this but in another setting the skills are present. It would appear that the teaching and learning strategies within the classroom are not suited to the learner. Perhaps Vygotsky (1987) and Piaget’s (1936) research that suggests children are active learners would support that the learner is not performing as well in a less active task. However, in regards to formal and summative assessment evidence is needed so perhaps the learning and understanding needs to deepened so that the learner can apply this to all types of tasks and use transferable skills to check work and try arrange of approaches. 
Though the mosaic approach was used to collect data that can help provide a holistic view of the child, the evidence is just an insight into the learner. Einarsdottir (2011) travels a limitation to using one leaner, challenging that children are more powerful in groups and learners in a one to one setting with a teacher may not get the best out of the learner and achieve their honest views. Yet, based on observations of the learner and seeing the learner often accept other views rather than express her own or challenge, I purposefully chose to do the tour of the school as a one on one exercise which Cowie et al. (2014) supports suggesting practitioners must make informed decision when carrying out research to get the most out of data. The combined data suggests that the learner is an introvert learner but is not using her own thinking skills and knowledge to build her understanding. It would appear in the ability setting the learner has accepted a certain role of herself and others in a social learning environment which may be hindering her progression (Arthur and Cremin, 2010). The learners’ ability in reading and joy of independent work would suggest that she enjoys self-discovery but may not have the chance often enough to do this. From doing this research it would be strengthening if I had prepared an interview that could ask more specific question since analysing to data to establish if it accurate. This would be something to consider for future research to ensure the analysis is a combination of more data collection and recorded interview. 
Considering the impact of the learners’ attitude, skills and knowledge the research has shown that there are several things to suggest the learner is capable of progressing to reach her target if the teaching and learning is adapted to meet the specific needs of the learner. 
Next Steps 
Welsh Assembly Government (2017) guidance displays the annual assessment by class teachers should reflect the curriculum coverage in the programmes of study. However, McIntosh (2015) shows that planning targets for pupils based on a prior teacher’s assessment can cause confusion for the learner and teacher as there may be gaps using the ‘best fit’ strategy. Furthermore, Donaldson (2015) demonstrates the problematic results of assessment in schools which can be detrimental to pupils sustained learning if teachers are levelling pupils to meet expectations. He continues that assessment should not only help achieve the curriculum but help deepen the understanding. I believe that assessing leaners with Nottingham’s (2013) ASK model in mind can enhance progression as the attitude towards learning can impact the skill and knowledge. Furthermore, I think it is vital to use assessment for learning (AfL) strategies throughout all lessons to build upon knowledge and allow pupils the chance to understand what they need to do meet the objective. For the needs of this learner in particular I think having clear learning objectives and success criteria is important, but I think by creating the success criteria as a class would have a stronger impact in ensuring the learner understands what she needs to do to meet the target. This would hopefully lessen the need for the learner to ask peers for approval of work. Moreover, ensuring the Afl is periodic and transitional I think the learner would have a better sense of understanding which would reflect in her pride of work and knowledge and create a positive attitude to learning (WG, 2010).
Considering the needs of the learner it would appear she has a better attitude towards learning and displayed a growth mindset when in her mixed ability group (Dweck, 2012). As a student teacher it may not be feasible to rearrange the seating from ability to mixed ability, however I can try to use the topics groups more often and encourage the learner within that setting to challenge more, both herself and peers. If the learners’ confidence and oracy improves within the mixed ability setting it should hopefully become a transferable skill that she can develop in her ability setting. Regarding the ability seats for numeracy and literacy I think it is sensible to change the seating plan, so the learner is not sat near her friend, so she can focus on independent learning and develop a growth mindset where she is not afraid to fail in attempts. 
Following on from the growth mindset, I think it is important to model behaviour as many pupils may see me as the MKO. Therefor if I am modelling a fixed mindset of someone who is cautious to fail then it is hard to expect differently from learners as some may not have experience of a positive mindset before. Many learners may not have anyone they consider a MKO so the responsibility as a teacher to model positive attitude is very important as Vygotsky (1978) theory suggests that learners learn through their social surroundings.  Cowie et al (2014) supports this by suggesting that demonstrating to pupils that as a teacher you may not know the answers to things can not only reassure learners but engage them to want to learn and discover with you. I think by encouraging this kind of behaviour it can increase all learners’ attitudes and ensure that pupils are inspiring each other to have a positive attitude and be willing to try and fail in an attempt to learn. 
Comparing Vygotsky’s (1978) Zone of Proximal Development (ZPD) to the Nottingham’s (2015) ASK model displays similarities in trying to close the gap on attainment and develop progressive learning. The ZPD values the MKO to use their knowledge of when to intervene and assist with what learners can do independently to what they may need guidance to do, both are child centred. Bruner’s (1967) scaffolding model supports the ZPD and regards ‘sustained shared thinking’ highly. This type of learning could work in both ability and mixed ability settings with a range of thoughts. However, in both settings there may be the possibility for an individual to be more informed in an area and simply give the information to others limiting all the learning taking place. This could be something the learner was experiencing in her normal setting near friends. Therefore, the next steps will to be ensure seating arrangements will be changed.
 In contrast, the learner showed that she enjoyed working in a mixed ability setting as she could work more independently, suggesting that she likes to discover. So, Piaget’s (1936) constructivism theory where the teacher facilitates learning by setting up challenges and using purposeful questions to encourage self-discovery may be an alternate theory of learning to base my teaching and learning on. As this may benefit the learner by encouraging a positive attitude which may encourage transferable skills and deeper understanding, so skills can be used in a variety of ways in an active learning setting and cognitive learning setting providing evidence of progression.
Along with assessment, Donaldson (2015) explore the value of differentiating learning I a lesson can be invaluable to progression. Differentiating learning not does not have to be attainment based, it can be achieved using a variety of teaching strategies and resources to help meet the needs of all learners. Cowley (2013) shares the ‘7 T’s’ in differentiating, top and tail, time, targets, teamwork, thinking skills, things and technology. This is a something I will be using to ensure I am creating an environment that is rich in differentiated learning to help engage the learner and develop stronger understanding. Bartlett (2015) supports this and submits that differentiation is vital to make outstanding progress. It is also supported by Estyn’s (2017) expectation where is documented that elements of an excellent lesson include differentiation, modelling and progression made by all pupils. 
I am aware that this is just one learner in a class of 24 pupils so, responding to the needs of this one individual may mean that I am not responding to others in the class. I think the most effective to ensure progress is to use a range of differentiated and pedagogical strategies in my classroom and model all of the expectations I expect the pupils to use. 
I will ensure for my future practice, that I use a range of assessment strategies throughout lessons and particularly familiarise myself with summative assessment. I believe that allowing the pupils to be aware of assessments and what is expected of them can help them understand how they can meet that skill. I think to ensure the learners progress I will commit to rearranging the seating plan to see if this helps with her attitude towards learning and used the mixed ability topic groups more often. I will use a range of pedagogical methods in my teaching and learning to ensure active and cognitive learning is taking place and ensure the learner is aware of both to develop her transferable skills. It will be interesting to re visit the learner at the end of term and assess is she has made progress since using specific teaching and learning methods. 

Conclusions 
Researching into the learners’ life using the mosaic approach was hugely impacting. Having a child led tour of the school and allowing the learner to take the lead on what they wanted to share opened my eyes to what like and dislike the learner has that I would not have known before this research (Clark and Moss, 2011). Though time consuming, I have discovered how important it is to take the time and understand each individual in order to plan appropriate, differentiated pedagogical strategies to meet the needs of all learners. 
I have learnt how essential it is to assess and track pupils, not just academically but also based on well-being. It vastly impacts my planning when adapting to meet the needs of all learners in order for pupils to progress. Formative assessment is so valuable in and throughout a lesson to gain an understanding of what the learners have a secure understanding of and what may need to be visited (Clarke, 2014:3). This means I must be adaptable to changing weekly planning in order to re visit areas that need more time spent. However, I believe formal assessment highlights if learners have really secured a deep understanding of skills and are able to apply them in different contexts, this is my opinion is the most effective way to establish understanding and plan for progression. 
[bookmark: _GoBack]Finally, I have discovered many things I may have never found out had I not used the mosaic approach to understand how I can impact the learners attitude, skill and knowledge to fully engage learners in profound learning (Nottingham, 2013). Yet, being open to change and investigating with different models of research was how I accessed this new information that will inform my future planning and practice. Which Donaldson (2015) supports as he emphasises the value in practitioners being aware of emotions and motivations to ensure successful learning. And moreover, being reflective and professional leaners to model the purpose of being lifelong learners. 
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Appendix 
A. UWTSD permission and confirmation slip. 
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B. Pupil personal passport. This has been copied onto a typed document to keep the anonymity of the learner.   
[image: ]
C.   Image of the quiet zone where pupils can read at break times
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D. Learners Reading Records 
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E. Learners Literacy work
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F. Learners Literacy work 
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G. Learners Numeracy work 
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