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Teaching assistant
A teaching assistant’s role requires a diverse set of skills, including effective communication and teamwork with teachers, students, parents and other agencies. Adaptability is crucial in supporting students with verify needs. Patience and understanding are essential when working with students who require extra support. Teaching assistants should be skilled in behaviour management, support emotional needs, problem-solve, and maintain confidentiality when handling sensitive information. By possessing these skills, Teaching Assistants can provide valuable support to teachers and students. TAs have a large amount of responsibility for supporting children with special educational needs and disabilities (SEND), a role which by default has become instructional in practice, and for which training and preparation are rarely adequate. While there is some research into the nature of TAs' interactions with pupils and the strategies they use which are helpful for children's learning, Bowles, D., Radford, J. and Bakopoulou, I., 2018 TAs comprise a substantial proportion of the staff in both primary and secondary schools and occupy a key role in the support of pupils identified as having Special Educational Needs and Disabilities (SEND), (Webster et al 2011).
HILTA
A higher -Level Teaching Assistant (HILTA) requires a unique blend of skills, including leadership, lesson planning, and teaching expertise. They must effectively manage classrooms, assess student progress, and provide constructive feedback. Strong communication and interpersonal skills are essential for collaborating with teachers, students, parents, and other agencies. Additionally, HILTAs should be adaptable, reflective practitioners, committed to ongoing professional development and delivering high-quality support to enhance student learning outcomes. 
Teacher
A teacher’s role requires diverse skills, including effective lesson planning, classroom management, and strong communication. Teachers must be adaptable, patient, and empathetic, with a deep understanding of their subject matter. By combining these skills, educators can create engaging, supportive, and inclusive learning environments that foster student success. ‘ Teachers' role in the 21st century has become more complex in the present changing world here knowledge is almost unlimited. Teachers are expected to become technologically oriented and responsible not only for their teaching but also for their students' learning.’ Amin, J.N., 2016. The role of teachers has changed and continues to change from being an instructor to becoming a constructor, facilitator, coach, and creator of learning environments. Today teachers are required to be facilitators helping learners to make judgements about the quality and validity of new sources and knowledge, be open-minded and critical independent professionals, be active cooperators, collaborators, and mediators between learners and what they need to know, and providers to scaffold understanding (Weinberger, Fischer, & Mandl, 2002).
SEN Leader
A SEN Leader’s role requires strong leadership, communication, and strategic planning skills to effectively manage SEN provision. They must be able to assess and support students with SEN, collaborate with staff and external agencies, and problem-solve complex issues. Additionally, they should possess coaching and mentoring skills to support staff development and have knowledge of SEND law and policy. Schools are complex, dynamic systems that require effective communication to meet the diverse needs of its stakeholders. Salamondra, T., 2021  Although the National Standards for special educational needs coordinators (SENCOs) (TTA, 1998) emphasised, as essential, their preparation for leadership, the extent to which SENCOs are formally recognised as leaders varies significantly. Layton, L.Y.N., 2005

Task 2
The use of SWOT (Strengths, Weaknesses, Opportunities, and Threats) analysis and subsequent action planning as a tool of self-assessment to meet CAS (Council for the Advancement of Standards in Higher Education) requirements for systematic assessment. The use of the evaluation results to devise improvements to increase the effectiveness of the program and its services fulfills Part 13: Assessment and Evaluation of the CAS standards. (Fullmer, P., 2009).

 Strengths
As a SEN Teaching Assistant, I excel in building strong, trusting relationships with pupils, especially those with complex needs. I demonstrate patience, empathy, and adaptability in supporting a wide range of learning styles and behavioural challenges. I work collaboratively with teachers, SENCOs, and other professionals, and I’m confident using a variety of SEN strategies such as visual timetables, sensory tools, and communication aids.
The contribution of special needs assistants (SNA) is becoming increasingly important in inclusive and special classrooms. The diversity, challenges and development needs of special needs assistants’ work. Special needs assistants are strength and can work as a support for teachers, students, and parents. Salamondra, T., 2021

Weaknesses
While I am confident in many aspects of my role, I recognise areas for development. I would benefit from improving my confidence in managing challenging behaviour independently and developing my skills in writing detailed and objective reports. I also sometimes rely too much on direction from teaching staff, and I’m aware that gaining more specialist knowledge in areas like speech and language or emotional regulation would enhance my practice.

Opportunities
I am eager to grow in my role through further professional development. Opportunities such as training in autism, ADHD, or de-escalation strategies will strengthen my support for pupils. I’m also considering formal qualifications like SENCO Lead. Learning more about assistive technology and collaborating with experienced colleagues will also help me expand my skill set and take on greater responsibility.

Threats
I am mindful of the emotional demands of supporting pupils with high and complex needs, and the risk of burnout without adequate support. Limited access to resources or training can also impact my ability to deliver the best support. Additionally, changes in SEN funding or policy may affect the structure and expectations of my role, and balancing administrative work with one-to-one support can sometimes feel overwhelming.
Evidence from work experience
At Level 2, my experience of effective leadership has focused on providing strong and consistent support within the framework set by my supervisor and classroom teacher. I have shown effective leadership by reliably following daily routines, anticipating the needs of both staff and pupils, and stepping in to support tasks without always needing direction. For example, I often prepare resources in advance of lessons, adapt materials for individual pupils with SEN, and proactively set up learning areas to support smooth transitions.
I support positive behaviour by staying calm, respectful, and consistent with the strategies agreed by the team. For example, I use visual timetables and remind pupils when it’s time for sensory breaks, especially for those with autism. This helps keep routines clear and supports pupils in feeling safe and settled.
Additionally, I support other TAs when needed, share ideas, and help maintain a collaborative working environment.
My goal is to continue building these qualities so I can take on more responsibility in the future, possibly progressing to Level 4 or SEND Leader.
Task Three
SEN Teaching Assistant – Employment Goals & Personal Development Plan
Employment Goals
Short-Term employment goal: (Next 6-12 months) 
Improve behaviour management skills by attending de-escalation and positive handling training (e.g., Team Teach).
 Develop confidence in documentation and report writing by seeking feedback from the SENCO and using templates or guides for EHCP and behaviour logs.
Increase classroom initiative by planning and leading small group activities under teacher supervision.
These short-term goals will help build my confidence, improve the support I offer to pupils, and make me a more independent and effective member of the team.
Long-Term Goals (1–3 years):
Complete a Level 4 SEN qualification to deepen my subject knowledge and professional practice.
Work towards HLTA (Higher Level Teaching Assistant) status to take on more responsibility.
Develop a specialism in a key area such as autism spectrum conditions or speech and language support by completing targeted training.

These long-term goals align with my aspiration to build a long-term career in inclusive education. They will allow me to make a deeper impact on pupils' learning, contribute more meaningfully to the SEN team, and potentially open doors to more senior support roles in the future.
Personal Development Plan
‘’A Plan intended to develop skills that are important to the work life” (Morgan 2017).
Personal development as part of professional development is being legitimised. (Day, C., 1994).

	Development Area
	Action Steps
	Timeline
	Resources Required
	Success Indicators

	Behaviour Management
	Attend training (e.g. Team Teach), observe experienced staff
	Within 3–6 months
	Training course, observation time
	Increased confidence, positive feedback from staff

	Documentation Skills
	Use reporting templates; seek regular feedback from SENCO
	Ongoing
	Templates, SENCO support
	Improved quality and clarity of reports

	Classroom Initiative
	Lead small group activities; request feedback
	Start within 1 month
	Teacher support, planning time
	Number of sessions led, staff feedback

	SEN Qualification
	Research and enrol in Level 4 SEN course
	Within 12 months
	Course funding, study time
	Enrolment and course completion

	HLTA Progression
	Discuss pathway with line manager; begin evidence collection
	Within 18–24 months
	HLTA framework, SLT support
	Meeting HLTA standards, application submission

	Specialism Development
	Identify area of interest (e.g. autism), complete relevant CPD
	Within 1–2 years
	Online or in-person CPD courses
	Certificate of completion, application in practice



‘’The process of learning and improving your skills so that you can do your job better and progress to better jobs”
Cambridge Dictionary
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