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Use of Generative AI in Assessment 




	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☐
 


	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☐
 


	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☐
 


	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	 
No   ☐

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	
 
No   ☐

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	
No   ☐

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 



 



AI Acknowledgement  
Examples of statements If you have not used AI
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.
Examples of AI statements if you have used AI
Example 1: 
I acknowledge the use of Grammarly (https://www.grammarly.com/) on Date to check my work using the prompt(s): 
1. Please check the following text for readability, grammar and syntax. 
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 
Example 2: 
I acknowledge the use of SciSpace (https://typeset.io/) on 7 March 2024 to support my research using the prompt(s): 
1. Please provide me with materials on the biology of the liver. 
2. Please provide me with materials on liver cells. 
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 
Example 3: 
I acknowledge the use of ChatGPT (https://chatgpt.com/) on 13 April 2024 to write my notes into submission format using the prompt(s): 
1. Please write up these bullet points as an essay paragraph at university level. 
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 
Example 4 - acknowledgement of the use of multiple AI tools: 
I acknowledge the use of SciSpace (https://typeset.io/) on 28 June 2024 to support my research using the prompt(s): 
1. Please provide me with materials on the American Civil War. 
2. Please provide me with materials on the reception of Gone with the Wind. 
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 
I acknowledge the use of Adobe Express (https://www.adobe.com/express/) on 24 June 2024 to edit photographic material: 
1. Remove background from Figure 1. 
I confirm that I have not presented any AI generated materials as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 
[bookmark: _Toc194077982]Introduction/Justification of Study Area 

Today, being able to speak and understand English is very important for asylum seekers who want to fit into new communities. These individuals often face big challenges, such as feeling isolated, having trouble getting healthcare, issues related to their children’s education, and not understanding legal papers. Learning English can help solve many of these problems because it allows for better communication and helps them connect with others (Peters, 2020). This study will look at different ways to motivate asylum seekers to learn English, showing how important this research is.

This report will explore the struggles of Amal, an asylum seeker who arrived in the UK in December 2015. He shows the difficulties people face without language support. Even though he finished secondary school and loves wrestling, he found it hard to live in the UK because his English is limited. He said, “I feel like an outsider. I want to speak to people. Everything is closed to me” (Refugee Action, 2016). His experience shows that not speaking English makes it hard to access important services and become part of the community, underlining the need for this study.

As governments and community groups focus on helping refugees, it's crucial to understand what motivates asylum seekers to learn the language. The Refugee Council (2022) states that not knowing the language makes it difficult for asylum seekers to connect with their communities and use needed services like education and healthcare. So, improving their English skills is not just beneficial for them personally; it also helps build a stronger, more united community.

Research shows a strong link between motivation and good language programs. This means that effective ways to teach English can significantly help asylum seekers improve their language skills (Hinkel & Fotos, 2017). However, many studies often miss the unique challenges faced by these individuals. This research will focus on existing studies and other sources to explore these challenges.

By sharing insights that educators and policymakers can use, this study aims to create a more welcoming society that meets the special needs of asylum seekers. This will lead to better social justice and fairness. Additionally, the findings will set the stage for future research, showing what new areas can be studied. Overall, this approach seeks to empower asylum seekers by helping them overcome the obstacles to learning English and integrating into society.

[bookmark: _Toc194077983]Literature Review 

[bookmark: _Toc194077984]Importance of Language Proficiency for Asylum Seekers
The challenges that asylum seekers encounter in pursuing education, including language acquisition, are intensified by the broader context of displacement. According to the report "Higher Education and Displaced People: A Guide for UK Universities" (2020), more than 65 million displaced people exist globally, which is almost 1% of the world’s population. Alarmingly, only 1% of these displaced individuals have access to higher education. Among them, there are approximately 21 million refugees and 3 million awaiting asylum decisions in developed countries, highlighting the severe educational deprivation faced by this group.
 
This situation represents a significant loss of opportunity and human potential. The report further notes that access to education is critically impaired for displaced populations; as shown, only 50% of displaced children receive primary education, 20% access secondary education, and remarkably just 1% partake in higher education. This trend is echoed in various studies which suggest that asylum seekers, grappling with emotional and logistical challenges, often struggle to advance beyond the foundational stages of learning. The lack of educational continuity forms a barrier that compounds the difficulties associated with language learning and societal integration.
 
According to (Refugee Action, 2016), The case of Amal, a young asylum seeker from Syria, represented these challenges. Amal, who fled her home in search of safety, arrived in a new country with a disrupted education. Despite her determination to learn English and engage in higher education, she faced emotional barriers such as anxiety and self-doubt, largely stemming from her traumatic experiences and the significant educational gaps created by her displacement. Amal’s story is an illustration of how systemic issues and personal hurdles can hinder an asylum seeker’s language-learning journey.
 
Moreover, the importance of education in the equation cannot be understated. The lack of access to educational progression limits personal fulfilment and economic advancement opportunities for young, displaced individuals like Amal, affecting their capability to integrate and contribute positively to their host societies. The educational challenges faced by asylum seekers illustrate a vast socio-economic gap, revealing a utter need for targeted language programs and educational frameworks that cater specifically to their circumstances. In Amal’s case, supportive community initiatives, peer tutoring and mentoring have proved pivotal in boosting her motivation and facilitating her learning process.
 
Therefore, as highlighted by the formulation of community-driven initiatives and the need for relevant language learning strategies, policymakers and educators must understand these broader educational barriers and create inclusive environments that support the unique needs of asylum seekers. This includes leveraging community support systems and innovative teaching methods to facilitate not only language acquisition but ultimately, the successful integration of these individuals into society.

[bookmark: _Toc194077985]Theoretical Frameworks of Language Learning Motivation
Understanding the theoretical frameworks surrounding motivation in language learning provides valuable insights into how asylum seekers can be encouraged to learn English. Gardner's (1985) integrative motivation theory posits that individuals are often motivated to learn a new language to connect with the cultural community associated with that language. This fundamental desire for affiliation can significantly impact learners’ commitment and persistence in language acquisition. Conversely, the construct of instrumental motivation emphasises pragmatic reasons for learning a language, such as enhancing employability and educational prospects.
For asylum seekers, these two forms of motivation are not mutually exclusive; they coexist and interplay in complex ways. Integrative motivation can cultivate a sense of belonging and emotional well-being, essential for social integration. At the same time, instrumental motivation serves as a practical catalyst that can facilitate access to employment and needed training opportunities (Dörnyei & Ushioda, 2011). This duality necessitates tailored language learning initiatives that effectively tap into both intrinsic and extrinsic motivations.

However, motivating asylum seekers to learn English involves an understanding of the unique psychological and social barriers they face. Many asylum seekers grapple with trauma, anxiety, cultural displacement, and disrupted educational experiences, which may inhibit their willingness to engage in the language acquisition process. 
In addition to the traditional motivations posited by Gardner, emerging theories emphasise the importance of identity and agency in language learning motivation. Understanding what it means for asylum seekers to reclaim their identities through language acquisition offers new pathways to enhance motivation (Norton, 2000). By recognising language to self-expression and empowerment, educators can create programs that foster deeper connections between language learning and personal agency, thus reinforcing motivation.

[bookmark: _Toc194077986]Barriers to English Language Learning
Despite the critical importance of English proficiency, asylum seekers frequently face numerous barriers that hinder their language acquisition efforts. Emotional barriers are particularly significant; trauma and anxiety stemming from their displacement experiences can severely impact their ability to focus on language learning (Qureshi, 2022). Seng (2021) emphasises that these emotional challenges often lead to feelings of hopelessness and low self-esteem, which directly undermine motivation and hinder positive learning outcomes.
Socio-economic factors add another layer of complexity. Many asylum seekers lack access to high-quality educational resources, which exacerbates their struggles. Research suggests that those with limited formal education are more likely to face difficulties in learning English (Huang et al., 2020). This academic gap not only poses immediate challenges in acquiring proficiency but may also cultivate feelings of inadequacy and frustration, further exacerbating emotional barriers.

Bandura's (1997) concept of self-efficacy elucidates how previous educational experiences shape beliefs in one’s capability to succeed. Asylum seekers often come from backgrounds of educational disruption and may have experienced significant barriers to their learning in their home countries. Consequently, this can lead to low self-efficacy, resisting their willingness to participate in English language programs, as they may internalise beliefs about being unable to succeed.

Moreover, systemic issues, such as inadequate language education policies and insufficient community support systems, contribute to exacerbating these barriers. Many existing language programs do not cater to the specific needs of asylum seekers, resulting in ineffective learning experiences (Huang et al., 2020). The lack of culturally responsive teaching approaches can further alienate learners, making it challenging for them to connect their prior knowledge and experiences with the new language they are attempting to acquire. The interplay of trauma, socio-economic factors, and structural inequalities necessitates a comprehensive and empathetic approach to addressing these barriers and enabling effective language learning for asylum seekers.

[bookmark: _Toc194077987] Strategies for Effective Language Learning
To promote English language learning among asylum seekers, various strategies rooted in practical and community-oriented approaches have emerged. Engaging community organisations in the development and delivery of localised language classes can significantly elevate motivation and enhance learning outcomes. Battersby (2017) identifies the effectiveness of community tutoring initiatives that utilise peer learning, fostering an environment of mutual support. Such programs can promote collaboration, create social bonds, and provide asylum seekers the opportunity to practice language skills in authentic contexts.

[bookmark: _Toc194077988] Role of Technology and Multimedia
The integration of technology in language learning continues to gain projection, particularly using applications and online resources tailored for language acquisition. Tools such as Duolingo, Babbel, and various Learning Management Systems provide frameworks that allow learners to progress at their own pace (Li, 2023). Virtual classrooms serve as flexible alternatives, enabling asylum seekers with challenging schedules to engage in language learning without the constraints of traditional classroom settings (Almuhanna, 2022).
Research indicates that incorporating technology into language instruction can bolster motivation, as personalised learning experiences cater to individual needs. An exploratory study by Wang and Li (2021) found that asylum seekers who utilised online language learning tools reported increased engagement and greater confidence in their language abilities. Nevertheless, the effectiveness of technology hinges on the necessary training in digital literacy; without these skills, some asylum seekers might find themselves feeling even more marginalised.

[bookmark: _Toc194077989] Inclusive Teaching Practices
Implementing inclusive teaching practices that acknowledge diverse learning styles and cultural backgrounds can significantly enhance motivation among asylum seekers. Strategies such as differentiated instruction and culturally responsive pedagogy promote greater engagement and participation (Tomlinson, 2014). Learning environments that validate learners’ backgrounds and leverage their native languages can bridge the gap to new language acquisition (Wang, 2019).
Research underscores the effectiveness of culturally relevant instruction, often fostering a sense of belonging and encouraging students to connect their personal experiences to the learning process. Several studies indicate that tailored pedagogical approaches that incorporate the lived experiences of learners can lead to improved engagement and retention of language skills (O’Connor & Kosin, 2020). Additionally, creating supportive classroom environments where asylum seekers can practice English in meaningful contexts plays a crucial role in enhancing learning outcomes.

[bookmark: _Toc194077990]Case Studies and Empirical Evidence
This report uses the stories of Beatriz and Amal (REFUGEE ACTION - LET REFGUEES LEARN., 2016) as a research base to highlight how motivation influences asylum seekers' efforts to learn English and integrate into their communities.
 
[bookmark: _Toc194077991]Beatriz's Story: A Path to Integration
Beatriz arrived in the UK as a refugee, confronting the challenge of limited English skills that hindered her job prospects. Inspired by her goal to become an accountant, she enrolled in Entry Level 3 ESOL classes just one month after her arrival. Beatriz recognised that learning English was essential for building relationships and accessing opportunities.
 
Through her proactive engagement in language classes and community activities, Beatriz has significantly improved her English skills. Although she faced initial hurdles, like difficulties in securing volunteer opportunities, she remains optimistic about obtaining an internship in accounting, which will enhance her integration into British society. This experience aligns with broader research indicating a significant drop in educational enrolment rates among displaced individuals. For instance, data from 2011 to 2016 shows that university enrolments for displaced youth fell from 26% to just 3.6%, illustrating the urgent need for effective language programs (Universities UK, 2020).
 
[bookmark: _Toc194077992]Amal's Challenges: The Need for Support
In contrast, Amal's experience emphasises the barriers that many asylum seekers encounter. With only two hours of English instruction per week, he feels isolated and struggles with daily tasks, such as job applications. Amal’s limited access to support not only impacts his language acquisition but also affects his emotional well-being.
 
Both cases underscore the critical role of motivation in language learning. Beatriz's dedication to improving her skills reflects how personal aspirations can drive efforts to learn English. Conversely, Amal's

[bookmark: _Toc194077993]Policy Implications and Future Directions
[bookmark: _Hlk193829120]The literature highlights substantial policy implications surrounding language education for asylum seekers. Collaboration among educational institutions, local governments, and non-governmental organisations is crucial to creating effective support frameworks that address language learning barriers (Miller, 2020). Holistic strategies that integrate community resources with educational programs can lead to meaningful language acquisition experiences.

Future research should prioritise longitudinal studies assessing the long-term influences of enhanced language skills on the wider integration of asylum seekers into society. Insights from these studies can inform policy adjustments and improvements in pedagogical approaches. Furthermore, evaluating the effectiveness of various teaching models tailored to asylum seekers can provide clearer guidelines for best practices in language education within this demographic (McAteer, 2013).
In conclusion, effective English language learning among asylum seekers is essential for their successful integration into society. By addressing the multifaceted barriers, they encounter and implementing inclusive, community-based strategies, educators and policymakers can foster a more equitable and supportive environment for this vulnerable population. 



[bookmark: _Toc194077994]Methodology 

This study employs a mixed-methods approach, integrating both quantitative and qualitative data collection techniques to achieve a comprehensive understanding of the factors that influence asylum seekers' motivation to learn English. 

[bookmark: _Toc194077995] Data Collection Methods 

Interviews: 
 To enhance the insights from the surveys, semi-structured interviews will be held with selected respondents willing to share detailed accounts of their experiences. These interviews will allow for a deeper exploration of individual language learning stories, including interactions with community services and perceptions of available support systems. The semi-structured format will enable interviewers to delve further into key topics, such as the emotional and psychological aspects of learning a new language in a foreign environment.

 Surveys: 
A structured survey will be conducted with asylum seekers at community centres and language classes across urban UK. by utilising both closed and open-ended questions to collect quantitative and qualitative data on demographics, language proficiency, and perceived barriers to learning English. Participants will share details about their age, country of origin, educational background, and previous exposure to English. Open-ended questions provide insights into personal motivations to learn English and the challenges faced, bridging the gap between numerical data and personal experiences.


 Focus Groups: 
Focus groups will be established for asylum seekers to discuss shared experiences and evaluate current language programs. Facilitators guide these discussions, encouraging participants to express opinions on learning methodologies, technology's role in language education, and individual learning strategies. Group conversations will show rich qualitative data, reflecting collective experiences that motivate asylum seekers to learn the English language. On the basis of this, educational institutions can create intriguing language programs, tailored according to the needs of the community.

[bookmark: _Toc194077996]Selection of Participants: 
Survey:
Approximately 100 asylum seekers and refugees will be included from community centres, such as charities, religious centres and educational institutions, from where they get support to learn English. Diverse representation will be ensured across nationality, age, and educational background. 
In-depth interview:
Individual interviews will be aimed in the survey, and around 15 selections for in-depth interviews based on their willingness and narrative.
- Asylum seekers and refugees who have progressed in the English learning
- Instructors who facilitate the provision of English from community centres, such as charities, religious centres and educational institutions.
Focus group discussion:
· Minimum of 8 focus group discussions based on distinct ethnic backgrounds.


[bookmark: _Toc194077997]Data Analysis Techniques: 
There will be two types of data collected: 1) qualitative and 2) quantitative.

 Quantitative Analysis: 
Descriptive statistics will be used to analyse survey data, revealing trends and identifying common barriers to motivation in language learning Establishing a foundational understanding of the demographics and challenges faced by asylum seekers in motivation to learn English.

 Qualitative Analysis:
 The qualitative data from interviews and focus groups will be analysed using thematic analysis on the successful individuals who improved their English and succeeded in life. Other individuals include teachers or course leaders who assist asylum seekers and refugees in improving their English-speaking skills for a clearer understanding on specific areas that motivate the participants. This thematic analysis will follow Braun and Clarke’s (2006) guidelines. This method involves coding the data to identify recurring themes, enabling an organised examination of participants' motivations, challenges, and effective learning strategies.

[bookmark: _Toc194077998]Ethical Considerations:
 Ethical approval must be obtained from the Institutional Review Board to ensure compliance with ethical standards. Participants will be informed about the study's purpose, benefits, and risks involved, securing informed consent. Confidentiality and anonymity should always be maintained throughout using Legitimate contracts and legal documents, with participants assured of their identity protection and the option to withdraw without negative repercussions. These ethical considerations prioritise participants' rights, fostering a respectful research environment.


[bookmark: _Toc194077999]Results/Discussion 

[bookmark: _Toc194078000]Survey Findings
The survey findings are designed to provide critical insights into the language learning experiences of asylum seekers. The data collection could be a sample of 100 participants, focusing on their engagement levels with English language education and their self-reported confidence in speaking abilities. To emphasise this, we'll present the proportion of individuals actively participating in language classes, alongside with the percentage expressing feelings of low confidence, thereby highlighting the gap between participation and proficiency.

[bookmark: _Toc194078001]Barriers to Learning
An in-depth examination of barriers faced by asylum seekers will detail their unique challenges in the language-learning journey. The analysis will categorise these barriers, drawing attention to the following key themes:

[bookmark: _Toc194078002]Emotional Factors: 
The findings are expected to reveal emotional challenges, such as anxiety linked to past experiences, which disrupt the learning process. This aspect will illustrate how emotional well-being affects learners' engagement and participation.
[bookmark: _Toc194078003]Resource Availability:
The analysis will also explore the availability of educational resources, focusing on instances of limited access to quality materials and courses that are relevant to the needs of asylum seekers and refugees. This discussion will highlight how insufficient resources can hinder language acquisition efforts.

[bookmark: _Toc194078004]Time Constraints: 
Another significant area of focus will be the impact of time constraints on learning. The results will show how the need to balance family responsibilities and work commitments complicates attendance and engagement in language programs, emphasising the complexity of their situations.

[bookmark: _Toc194078005]Interview Insights
Based on interviews with approximately 15 participants, results will show experiences and motivations that influence language learning of successful individuals and experienced teachers and facilitators who conduct trainings and motivation sessions with English language learners.

[bookmark: _Toc194078006]Personal Connections: 
Insightful quotes and narratives from participants will illustrate how personal aspirations, particularly those relating to their children's futures, serve as motivational drivers. Such qualitative data will provide depth to the findings.

[bookmark: _Toc194078007]Community Initiatives: 
The interviews will also shed light on specific examples, such as programs that offer childcare during classes, reinforcing the positive impact of community support systems on language learning outcomes.

[bookmark: _Toc194078008]Focus Group Discussion
Focus group discussions will reveal collective sentiments regarding the efficacy of existing language programs.

[bookmark: _Toc194078009]Need for Practical Language Use: 
Insights from these discussions will illuminate participants' collective needs to learn the English Language, directly related to where they need to apply the language in their daily lives. Discussions in the group will provide us an understanding of their cultural values, religious values, ethics, which will inform us of their motivations of studying English

[bookmark: _Toc194078010]Technology as a Tool: 
Responses regarding technology will be highlighted, noting varied experiences with mobile applications for language learning. This aspect will underline the necessity for comprehensive digital literacy training to ensure effective use of technological resources.

[bookmark: _Toc194078011]Implications for Language Learning Strategies

Community Involvement
Community engagement should serve as a foundational element of language programs. The need for social interaction and connection is paramount, as these opportunities can significantly enhance the language learning process. By creating environments that facilitate communication within a multilingual community, learners' motivation can increase while providing essential support. Additionally, it becomes necessary for the asylum seekers and refugees from different linguistical backgrounds to communicate in a common language. This concept aligns with the understanding that interpersonal relationships are vital in the process of language acquisition, reinforcing the idea that language serves as a social tool.

Tailored Approaches
It is crucial to develop training materials that are tailored to the unique needs of asylum seekers and refugees. Programs should focus on practical language applications pertinent to everyday situations, thereby empowering learners to navigate their new environments more effectively. Personalising language resources not only aids comprehension but also creates a sense of relevance that boosts motivation. This tailored focus is particularly important considering the diverse backgrounds and varying levels of education among asylum seekers, which necessitate different approaches to language learning. For example, different tailored approaches according to the interests of asylum seekers, such as a cooking or sports, can be utilised to motivate them towards the common goal of learning the English language.

Emotional Support
Addressing the emotional barriers faced by asylum seekers is pivotal for successful language acquisition. Integrating counselling services or establishing peer support groups can provide learners with the emotional resilience necessary to advance their language education. Acknowledging and mitigating these emotional hurdles can lead to improved learning outcomes for this vulnerable population. The significance of emotional well-being in educational contexts has been extensively documented, underscoring the necessity for supportive and nurturing environments in which asylum seekers can thrive.



[bookmark: _Toc194078012]Recommendations

[bookmark: _Toc194078013]Future Research Directions

Future research efforts should prioritise longitudinal studies that track participants' progress across their language learning journeys. This continuous evaluation will yield invaluable insights into the long-term effects of enhanced language skills, particularly as they relate to social integration. 
1) Exploring the role of people in the surroundings of the learner such as family/friends/fellows and their involvement in language learning may unveil effective strategies of benefit, thereby fostering a holistic educational approach. 
2) Applied research could see a larger sample size to incorporate asylum seekers and refugees from different areas within the UK. 
3) These results will provide insights into how to motivate any immigrant to learn the language of the area. If the challenges found in these results are addressed, then effective methods can be derived to motivate.
4) There will be cycle of Planning as a Formative Research, Applying as a applied research, Monitoring of Applied research and assurance of process , Evaluating of research components that will guide us for further actions. 
[bookmark: _Toc194078014]Conclusion 

This study explores the crucial role of motivation in helping asylum seekers learn English, which is vital for successful integration into society. Using a mixed-methods approach, the research identifies what drives asylum seekers to learn English and the challenges they face along the way.

The findings of literature indicate that many asylum seekers understand the importance of learning English for better social interaction and access to essential services. However, they often encounter significant barriers, including emotional challenges like anxiety and trauma from their past experiences—70% of participants reported these emotional barriers. Additionally, 60% identified a lack of access to quality language programs.

Case studies further illustrate these challenges. For instance, Beatriz, a Syrian mother, actively engaged in community resources like conversation clubs, leading to improvements in her English skills and confidence. In contrast, Amal, who faced isolation and inadequate support, struggled to learn English, showcasing how a lack of resources can affect motivation and progress.
The mixed-methods approach, which includes surveys, interviews, and focus groups, provides a comprehensive understanding of the barriers and motivations asylum seekers experience. The combination of quantitative data and personal stories reveals key trends and individual challenges within this population.
Ethical considerations are central to the research, ensuring the rights of participants are respected. Acknowledging limitations, such as possible bias, enhances the study's credibility.

Ultimately, this research aims to explore the motivation behind learning a language, which will contribute to the development of effective language learning strategies for asylum seekers and refugees. By emphasising community involvement, personalised resources, and emotional support, we can create inclusive environments that facilitate integration. The insights gained will guide policymakers and educators in improving language education initiatives, helping asylum seekers gain confidence and actively participate in their new communities. By addressing these needs, we move closer to fostering a cohesive and diverse society. Future research can aid the development of motivational strategies on a larger scale. Collaboration among educational institutions, local governments, and non-governmental organisations is crucial to creating effective support frameworks that address language learning barriers (Miller, 2020). 
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