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A critical evaluation & the identification of next teaching & learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

1. Introduction

The following is an identification and assessment of an observed critical incident involving a group of learners through a critical evaluation of underlying theories, and reflection on next teaching and learning steps. To achieve this, the critical incident will be highlighted and put into context. Next, this essay will recognise, synthesise, and challenge underlying theories, issues, and strategies from key literature relating to the critical incident. From this, it should be possible to reflect on the critical incident and identify the next teaching and learning steps regarding professional development. Links will be made to curriculum reform in Wales.

Tripp’s critical incident methodology will be used to identify the critical incident. Tripp (2011) defines a critical incident as “some event or situation which marked a significant turning-point in the life of a person’”. Later literature also defines it as an unplanned, unanticipated occurrence [Farrell, 2013; Joshi, 2018], that are not always dramatic/obvious [Tripp, 2011; Mohammed, 2016; Joshi, 2018] but can be positive or negative [Farrell, 2012; Joshi, 2018]. However, it is often personal to the teacher [Joshi, 2018].  What makes an incident ‘critical’ is when the teacher analyses’ the incident and reflects on what it means in terms of their practice [Mohammed, 2016]. Critical incidents can indicate underlying issues [Mohammed, 2016], thus reflection on the incident can provide insights on how to react and improve future practice.  Thus, Tripp’s critical incident methodology is critical for a teacher’s professional development [Tripp, 2011, Farrell, 2013, Mohammed, 2016; Joshi, 2018]. 

2. The role of Critical Reflection 

Firstly, it is important to consider the role of critical reflection within a teacher’s practice and professional development. Although there is an overwhelming consensus about the significance of critical reflection on the quality of teachers’ work [Saric & Steh, 2017], it can be difficult to identify a single definition of the concept [Woerkom, 2010; Saric & Steh, 2017]. While, Meierdirk (2017) agrees with this, Meierdirk also states that there is an agreement that reflective practice “is the process of learning through and from experience towards greater insights of self or practice” [Finlay 2008, cited in Meierdirk, 2017].

The role of reflection within teaching practice was first proposed by John Dewey in the 1930s [Liu, 2015] and various models of critical reflection have since been produced. Tripp’s critical incident methodology mentioned is one example of reflective practice, consisting of two stages. While stage 1 describes the incident, stage 2 explains the critical incident in terms of its meaning, value or in the role it plays [Joshi, 2018]. Another model of critical reflection is Schön’s (1978) model [Fig. 1]. According to Schön, there are two options for reflection following an unexpected outcome: reflection-on-action, and reflection-in-action [Pitsoe & Maila, 2013]. To reflect-in-action means to reflect on an activity as it occurs so that it can be reshaped as it occurs, whereas reflection-on-action takes place after the activity so that it can reshaped for the future [Fig. 1] [Pitsoe & Maila, 2013].   
[image: Schon Reflective Model]Figure 1: Schön’s (1978) of reflective practice. Source: EWSUK, 2020. 


Schön (1987) and Vermunt & Endedijk (2010), cited in Koprthagen (2017) state that reflection is an indispensable element in professional learning. This is evident in the role of critical reflection within the professional standards for teaching and leadership in Wales. The professional standards for teaching and leadership “describe the skills, knowledge and behaviours that characterise excellent practice and support professional growth” [Education Wales, 2018]. In other words, they “enable practitioners to reflect on their practice” [Hwb, 2017]. Reflection is most apparent within the Pedagogy and Collaboration standards. “Working with in-school colleagues” is an element to the Collaboration standard at QTS level. Here, good teaching practice is described as “reflection on developing expertise” [Welsh Government, 2019]. Elements within the Pedagogy standard include “learners leading learning” and “reflection on learning”. These indicate that good practice consists of a teacher’s awareness of encouraging learner reflection [Welsh Government, 2019]. Therefore, the professional standards for teaching and leadership in Wales emphasise the impact of critical reflection, not just on the teacher but also the learner.  

An example of critical reflection in education is the newly emerging curriculum of Wales. Following continuous Welsh PISA performances [Fig. 2] - deemed disappointing and a significant driver for change [Donaldson, 2015] – in 2014 Professor Graham Donaldson conducted a national review of the welsh curriculum where consultations with various school communities suggested:

Teachers…. would like more power to make decisions about how and what to teach…. Young people thought the curriculum was already out-of-date…. They wanted a greater focus on life skills…. career advice and health and well-being. They also wanted lessons to be fun, interesting…. not something that were there just to pass assessments.

								  (Welsh Government, 2015, p. 3)

Consequently, Donaldson proposed the new curriculum for Wales including his 4 key purposes which aim to address the above issues and promote the agreed purposes of education [Donaldson, 2015].
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Description automatically generated]Figure 2: UK PISA mathematics (A) and reading (B) results between 2006 and 2018 compared against the OECD average. Wales results are highlighted in red. Source: Coughlan, 2019.  

3. Observation

In respect to the safety and well-being of staff and pupils observed, a sense of anonymity will be applied to this observation and the associated critical incident throughout, in accordance with BERA (2018) Guidelines. 

Observations took place across two days, mid-week in an English-medium 11-18 Comprehensive School in the Bridgend local authority [Estyn, 2016] which will now be referred to as “School X”. There is ≥1,200 pupils currently on roll with ~177 students recorded in the Sixth Form during the last Estyn inspection (October 2016). The Estyn Report (2016) describes School X’s performance as “excellent”. School X has a school ethos of “Be Ready, Be Respectful, Be Safe, Be School X” and the learning day consists of five, 1-hour teaching periods. School X contains several facilities (sports hall, Astroturf, swimming pool) which are available to hire by the local community. Within the last Estyn Report, pupils were reported to “benefit from a wide range of extra-curricular clubs and visits, which enrich their learning experiences” [Estyn, 2016:6]. As of the most recent Estyn inspection, 13.6% of pupils were eligible for free school meals (FSM) which was below the 2016 Welsh average of 17.1% [Estyn, 2016]. Regarding ALN, ~1.4% of School X pupils speak English as an additional language and ~19% of pupils have special educational needs (SEN) (below the 2016 Welsh average of 25.1%) [Estyn, 2016]. SEN pupils with a statement were ~1.1%, also lower than the 2016 Welsh average of 2.4% [Estyn, 2016].

4. Critical Incident 

The presence of key purposes within a curriculum not only helps a teacher reflect on their practice but allows students to understand what they are learning and why [Donaldson, 2015]. Therefore, when discussing the observed critical incident for this essay, the critical incident will be discussed in relation to Donaldson’s 4 key purposes. The observed incident deemed “critical” for this essay occurred within a KS3, Year 8, mixed ability, Science lesson. This was lesson three out of five of the school day; the lesson following breaktime. More information regarding the critical incident can be found in Appendix 1.

During the lesson, while the teacher was explaining the topic (energy sources), attention was drawn to a student sitting at the back of the classroom, who will now be referred to as “Student A”. Rather than engaging with the lesson, Student A was constantly playing with equipment (rulers, scissors, pen, pencil). As a technological topic that can affect the environment, in particular the climate emergency [Hwb, 2019] many links can be drawn here to Donaldson’s 4 key purposes overall and regarding the Science and Technology AoLE. Engaging with such a topic would allow Student A to consider the impact of our actions and technological developments [Hwb, 2019]. Consequently, this would not only allow Student A to develop as an ambitious, capable learner, but also as an ethically informed citizen. Student A would have been able to develop knowledge and understanding regarding what matters in science and technology [Education Wales, 2020]. As a topic consisting of technological innovations that can support improvements in lifestyle [Education Wales, 2020] Student A also fails to develop as a healthy confident individual. 

When the class was set to complete a task, Student A did not bother to engage with the work and continued playing with equipment. Failure to embrace a challenge [Education Wales, 2020] suggests Student A has not developed as an enterprising, creative contributor. However, when caught by the teacher, Student A was reminded of a previous discussion regarding behavior. Consequently, for the remainder of the lesson, Student A did not play with their equipment and engaged with the work. By Student A considering the impact of their actions [Donaldson, 2015] here, they are demonstrating their potential as an ethically informed citizen. A later conversation with Student A revealed that they did not enjoy Science especially when they were unable to participate in hands-on practicals, and generally disliked lessons that involved a lot of writing such as this lesson. 

Overall, the identified critical incident (the focus for the literature review) is Student A playing with their equipment rather than engaging with the lesson, highlighting their misbehaviour and disengagement with the lesson. 

5. Literature Review  

The following critically evaluates literature relevant to the identified critical incident. This section will focus on literature regarding underlying reasons for behaviour and links to learning theory. 

Menikdiwela (2020) stated that “there is no exact definition for misbehaviour”. Yet, Johnson et al (2019) defined it as “behaviours which interfere with the learning process”, and Watson & Swin (2011), cited in Hameed-ur-Rehman & Sadruddin (2012), defined it as “the behaviours that are visibly harmful to human, or the environment”. Furthermore, Kyriacou (1997:121), cited in Yuan & Che (2012) states misbehaviour is “any behaviour that undermines the teacher’s ability to establish and maintain effective learning experience in the classroom”. Therefore, although there is no exact definition, there is an agreement that misbehaviour involves actions that impacts individual’s learning. 

Patron & Bisping (2008) believe that previous literature has provided many potential explanations for the causes of misbehaviour but lack empirical support. Johnson et al (2019) deemed previous literature (Polou & Norwich, 2000; Johnson et al, 2017) had managed to identify forms of misbehaviour, yet failed to examine the underlying reasons. Both studies have the same aim; to investigate underlying causes of several, forms of misbehaviour and determine steps to prevent their re-occurrence. Johnson et al (2019) believed that by understanding underlying reasons for misbehaviour (referred to as antecedents), “educators can create more meaningful and enriching experiences for students”. The frequency of the identified forms of misbehaviour within a college-level class was measured by Patron & Bisping (2008) before analysing surveys completed by the involved students. Johnson et al (2019) explored reasons for misbehaviour within the college classroom but based on college professors’ perceptions rather than those of students. Johnson et al (2019) acknowledges this as a potential limitation as “college instructors may not be completely accurate in understanding student behaviour”. Underlying reasons for misbehaviour were categorised into three forms by Johnson et al, (2019): deficiency (lack of skills), belief (attitude towards education), and external antecedents (jobs, relationships). Patron & Bisping (2008) concludes determinants of misbehaviour to include: ethnicity, gender, duration in education, and parental education level. While Patron & Bisping (2008) suggested each misbehaviour had its own unique determinant, Johnson et al (2019) claims no form of misbehaviour could be directly linked to just one antecedent but rather could either vary or be shared among them, depending on the strength of the antecedent(s). Johnson et al (2019) highlights this as a limitation and thus an aim for future research. The issue posed here regarding the critical incident is that the demographics (college vs. secondary students) are not coherent therefore characteristics of the misbehaviours/antecedents may not be suitable to understand the critical incident thus could be considered ineffective. Patron & Bisping (2008) highlight this as a limitation to their study.

Shamnadh & Anari (2019) continue to look towards misbehaviour in adulthood like Patron & Bisping (2008) and Johnson et al (2019) but also expands to misbehaviour among early childhood and adolescents, thus comes across as more relevant to understanding the critical incident. Shamnadh & Anari’s (2019) study is based in India where societal norms may be different to those in Western culture and a lack of methodology, limitations and potential for future research poses questions about validity. Like Johnson et al (2019), Shamnadh & Anari (2019) highlight three principle sources for misbehaviour, however the sources here include: the student, the teacher and society. These sources do incorporate factors highlighted previously by Patron & Bisping (2008) and Johnson et al (2019). For example, all three studies indicate that family background can influence behaviour whether it be in the form of parental education [Patron & Bisping, 2008] relationships (external antecedents) [Johnson et al, 2019; Shamnadh & Anari, 2019] or socio-economic status [Shamnadh & Anari, 2019]. What Patron & Bisping (2008) and Johnson et al (2019) don’t consider however, is the role of the teacher. According to Shamnadh & Anari (2019) a teacher’s emotions, attitude, discipline, and even physical appearance are just several ways in which they can impact their student’s behaviour. Errors in any of these factors can “provoke” the students into misbehaviour [Shamnadh & Anari, 2019]. Previous literature [Hargreaves, 2000] referenced by Shamnadh & Anari (2019) suggests a teacher’s emotions and attitude towards the lesson will evoke similar reactions onto their pupils. This theory appears crucial to reflecting and identifying key next learning and teaching steps. 

Shamnadh & Anari’s (2019) view of the impact of the teacher on student behaviour presents questions about the relations between student’s behaviour and learning theory e.g., how the student learns. The Western Governors University (2020) states that by understanding the way we think (cognitive learning theory), we can understand the impacts of not just learning but behaviour. Being an organisational website rather than a piece of literature in the field of education, the validity of this statement is questionable. However, The Western Governors University is an accredited organisation; accredited by the Northwest Commission on College & Universities (NWCCU) since 2003 [NWCCU, 2021]. The NWCCU is one of America’s six regional accrediting organisations [Smith, 2021]. Ramirez et al (2012) considered the relationship between social cognitive theory and physical activity behaviour. At first glance, this study appears to present limitations as its focus is on child involvement with physical activity. However, by covering student participation it can be applied to understanding the critical incident. Studying elementary students across five school districts, Ramirez et al (2012) deemed the socio-cognitive construct, student self-efficacy as the primary factor, yet also concluded that social cognitive theory can only account for 2% of variance in physical activity behaviours. Therefore, while Ramirez et al (2012) stated that understanding constructs of behaviour was important regarding behaviour management, the study admitted that cognitive variables and behaviour were difficult to link [Ramirez et al, 2012]. To overcome this in future studies, Ramirez et al (2012) suggested environmental influences be considered. While this indicates, learning theories cannot be applied to understanding the critical incident, links to the child’s attitude (belief antecedents) [Johnson et al, 2019] and considerations for future research regarding environmental influences such as family [Patron & Bisping, 2008; Johnson et al, 2019; Shamnadh & Anari, 2019], implies that the two themes of this literature review cannot be considered separately but collectively. This can be supported by Burgess (2010) and Hagger (2009) cited in Ramirez et al (2012).

By deeming self-efficacy as the primary factor regarding socio-cognitive theory and behaviour, Ramirez et al (2012) poses more questions about the construct and its relations with student behaviour. Seifert (2004) presents self-efficacy as its own independent learning theory within educational psychology. Self-efficacy theory refers to a student’s level of belief regarding their performance with a given task [Seifert, 2004; Mega, & De Beni, 2014]. According to Seifert (2004) and Mega & De Beni (2014) a student’s self-efficacy is correlated with achievement-related behaviour. Consequently, links are drawn to the behaviourist school of learning. Associated with psychologists such as Thorndike and Skinner, this theory looks at how teacher behaviour and other external factors influence learning [Petty, 2009]. Petty (2009) explains that humans are motivated by an expected reward of some kind and learning will not take place without it. A lack of positive reinforcement in the critical incident supports this and is also supported by Alahmad (2020) with the statement that “people can only learn as a result of their experiences”. However, a lack of references within the Alahmad (2020) literature review section study may pose a challenge.  Linking back to Seifert (2004), the paper highlights challenges in using self-efficacy theory and suggests the use of a self-worth theory instead. Oliver et al (2019) compares self-efficacy against behavioural engagement (alongside emotional engagement) with the objective of identifying if either framework is representative of the real-world setting [Oliver et al, 2019]. Following and monitoring students and teachers over a 3-year period; Oliver et al (2019) concluded an interrelationship between a student’s self-efficacy and achievements; a relationship that could impact student’s emotional and behavioural engagement. While the focus in on self-efficacy, Oliver et al (2019) also brings to attention the importance of emotional engagement due to its role as an indicator of student well-being. 

To summarise, behaviour is a common occurrence within the school environment and thus among the literature. However, no single definition can be applied. The consensus among the literature deems that there is a wide range of factors that could underlie an occurrence such as the observed critical incident and it can be difficult to link just one to a misbehaviour episode whether it be an external factor (environment, family, the teacher) or cognitive (attitude towards learning). While the aim was to split the literature review into two areas of research, the areas appear to be interrelated. Consequently, the two areas reviewed should be considered collectively in future.  
6. Reflection/Evaluation 

After consulting the literature, it is now possible to reflect on what the critical incident means in terms of my personal, professional development and identifying the next key steps. However, before this, it is important to consider that the critical incident was observed as a single incident during one observation day, therefore could be a mere anomaly. The critical incident was Student A playing with equipment rather than engaging with classwork. During time of observation, Student A failed to display three-out-of-four of Donaldson’s four key purposes. 

It is evident that Schön’s (1978) model of critical reflection [Fig. 1] has been applied here. By observing a group of learners and coming away to reflect, I have followed the process of reflection-on-action [Fig. 1]. Furthermore, as the aim of observing the critical incident was to identify next key steps, I have reconsidered the situation [Fig. 1] to reshape future teaching practice [Pitsoe & Maila, 2013]. 

The literature concluded that an episode of misbehaviour could not be linked to just one underlying cause, and that all areas should be considered collectively when handling a similar issue in future. However, to improve future practice, one underlying cause stood out; the role of the teacher [Shamnadh & Anari, 2019] which was identified as crucial to identifying key next learning and teaching steps. Emotions, attitude, discipline, and physical appearance [Shamnadh & Anari, 2019] were suggested as several ways a teacher can impact student behaviour. Regarding my own professional development, this encourages me to incorporate a holistic view of teaching using the pedagogical principle “support social and emotional development and positive relationships” in my teaching. Hargreaves (2000) referenced by Shamnadh & Anari (2019) suggested a teacher’s emotions and attitude evoke similar reactions onto the learners. Thus, promoting positive emotions and attitudes towards the learners, could encourage two of Donaldson’s key purposes. The first purpose would be to encourage learners to become healthy, confident individuals; a purpose Student A failed to present. Incorporating positive emotions and attitudes from the teacher in the classroom could encourage this purpose through aiding learners to develop positive relationships based upon trust and mutual respect [Donaldson, 2015]. Additionally, a teacher’s positive attitude and emotions could encourage the purpose of becoming an ethically, informed citizen; the one purpose portrayed by Student A. This is because the teacher would be understanding and considering the impact of their actions when making choices and acting [Donaldson, 2015] and evoking this attitude onto their learners [Hargreaves 2000, referenced by Shamnadh & Anari, 2019]. 

From the learning theory standpoint, self-efficacy theory stood out. Defined as a student’s level of belief regarding their performance with a given task [Seifert, 2004; Mega, & De Beni, 2014], the literature suggested that future teachers should strive to support self-efficacy [Oliver et al, 2019]. This is a theory I would like to take forward into my teaching practice. Regarding Donaldson’s key purposes, done successfully it would encourage students to become ambitious, capable learners. If a student’s self-efficacy was high then they would set themselves high standards and seek enjoyment and challenge [Donaldson, 2015] in the classroom. Ambitious, capable learners are also those who question and enjoy solving problems [Donaldson, 2015]. Questioning is another technique I would like to take into my future practice. Questioning was presented as one of Rosenshine’s (2012) principles of instruction. According to Rosenshine (2012) questioning helps students practice and connect material and allows teachers to determine the next learning steps. Effective teachers were identified as ones who used lots of questioning in lessons [Rosenshine, 2012]. Furthermore, they would be encouraged to become enterprising, creative contributors. A high level of self-belief would see students identify and grasp opportunities as well as taking measured risks [Donaldson, 2015]. Again, these are key purposes not evident within Student A during observation. 

Previously, Schön (1987) and Vermunt & Endedijk (2010), cited in Koprthagen (2017) stated that reflection is an indispensable element in professional learning, and critical reflection was linked to Pedagogy and Collaboration. Going forward, if I incorporate what I have learnt into my professional practice, I believe I could further develop two components of the Pedagogy principle extracted from Welsh Government (2019):

· Refining Teaching: Managing the learning environment
· Influencing Learners: Sustained effort and resilience in learners 

Extracted from Welsh Government (2019) these two elements consist of promoting “positive learning habits and behaviours that meet the four purposes” and “learners’ self-motivation and self-direction in their learning” respectively. These are concepts summarised by the highlighted literature that I previously chose to carry forward in future practice. 


7. Conclusion 

This essay has identified and assessed an observed critical incident involving a group of learners through a critical evaluation of underlying theories. From this, reflection on next teaching and learning steps has been achieved. Schön’s (1978) model of critical reflection and Tripp’s critical incident methodology were highlighted as forms of reflective practice and applied in this essay. The reflection-on-action route from Schön’s model was employed. The observed critical incident (Student A playing with their equipment rather than engaging with the lesson) has been analysed through focus on underlying reasons for behaviour and the links to learning theory.  The two areas of research became interrelated and gave the consensus that it is difficult to define one reason for misbehaviour and therefore all influences should be considered collectively. Regarding future practice, this encouraged a teacher’s positive attitude in the school environment and the importance of promoting a student’s self-efficacy. By promoting positive attitudes and encouraging a student’s self-efficacy, a teacher would be able to apply all of Donaldson’s four key purposes to their teaching. 

The importance of critical reflection was not just presented through the models but through its presence in the professional standards for teaching in Wales as well as through the welsh curriculum reform. The importance of critical reflection in the professional standards for teaching and leadership in Wales was presented in the Pedagogy and Collaboration standards. While these professional standards are still key in terms of reflection, Pedagogy was later assigned as the designated professional standard to take into future practice and improve on. However, overall, this essay has presented the importance of critical reflection not just for the teacher but also the learner. 
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9. Appendices: Observation Notes

Appendix 1: Record 1

	Date and time, year group: 22.09.21 @ 11:30 – 12:30
Lesson 3 of school timetable; lesson 1 after breaktime.
Year Group: Year 8, mixed ability (KS3)


	Where and When: Context of the observation – subject/AOLE, general classroom context
· Science lesson: topic ‘energy’ (physics topics) – lesson components consisted of types of energy, energy stores but the focus was on strategies to reduce energy use in the home.
· Female teacher; relatively new to the school community
· Male dominated classroom (more boys than girls)
· No form of TAs/LSAs present. 
· Although science lesson, the lesson took place in a standard classroom rather than in a school laboratory. 
· Chatty class but could settle easily with minimal teacher intervention. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The critical incident I observed involved a student sitting at the back of the classroom. While the teacher was talking and explaining the topic, this student was constantly playing with his equipment (rulers, scissors, pen, pencil). When the class was set to complete a task, he continued playing with equipment, and not bothering with the task. When the teacher walked over towards their table, the student put the equipment down and started ‘working’. Once the teacher turned away, the student continued to play with their equipment. Their actions also included drawing on their hands, constantly drinking from their water bottle and making shooting gestures with their hand. Eventually the teacher caught the pupil messing around and reminded said pupil of a previous discussion they had had regarding their behavior. This pupil was sat amongst pupils who were highly engaged with the lesson.

While completing group activities, I went to speak to this pupil’s group where said pupil was polite towards me. The pupil stated that they do not enjoy science especially when they are not in the science laboratories participating in hands-on experiments/practicals, and disliked lessons that involved a lot of writing such as their lesson. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

I believe this critical incident to be the result of the student feeling disengaged with the subject/lesson. 

· Learning Theory 
· Behaviour Management Theory 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit – the more you can refer to the better here)

· Start of the lesson began with a recap of previous lesson (Energy units e.g., Joules)
· A minority of the class kept their masks on throughout the lesson while the majority took them off on entering the classroom.
· Children were praised by teacher for entering the classroom and immediately getting ready for the lesson (bags under desks, books, and equipment out)
· Several kids were assigned roles for distributing different resources and equipment out to the class (these roles were pre-assigned during the previous lesson as teacher had list on desk with names regarding roles). The same pupils would collect in the equipment and resources at the end of the lesson. 
· Rather than the teacher reading out PowerPoint slides, pupils were assigned (voluntarily) to do so instead
· When teacher asked a question to the class ≤5 students would have their hand up to answer each time. However, when there was the promise of a reward ~99% of hands went up. 
· Some handouts were 1 between 2, while others were one each. 
· If class wouldn’t settle on their own, the teacher would just raise their hand. Students would then begin to stop talking and raise their hands in response to acknowledge they’re listening and ready. 
· Classroom group activity was titled, “The Great (Heat) Escape’’
· Teacher came and spoke to me, and later walked me through the resources for the following science lesson.































Appendix 2: Record 2

	Date and time, year group: 22.09.21 @ 12:30 – 1:30
Lesson 4 of timetable; last lesson before break for lunch
Year Group: Year 8, mixed ability (KS3)


	Where and When: Context of the observation – subject/AOLE, general classroom context
· MFL lesson (French); topic ‘sports and personal opinions’
· Female Teacher; senior member of staff (HOY)
· Pupils were sat in a seating plan 
· Quiet atmosphere, very little talking amongst students
· No TAs/LSAs present
· High engagement from all pupils


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The critical incident for this lesson comprises of the teacher’s use of repetition and recall through fun, creative activities. These learning techniques were used throughout the lesson. The recall and repetition activities consisted of fun games, singing & dancing activities. It was evident all pupils were enjoying. The teacher was very enthusiastic throughout the entire lesson but was also able to be firm and control the class when needed. Consequently, the pupils were all enthusiastic also, and class engagement was high. Teacher had a horn that was used when a pupil got an answer right. 

The starter activity was a recap of the previous lesson and was done while the Mission Impossible music played in the background, giving off an exciting but urgent feel to the activity. The teacher also had the kids repeat certain sentence structures to the beat of ‘Oops upside your head’. 

Another activity split the classroom into 2 teams. One pupil from each team would choose a sentence off an interactive grid on the board. The pupil would have to say the sentence and then translate it. Behind each sentence was several points (both positive & negative). The team with the highest score at the end was the winner. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Learning theories – EDUCARE?
· Aim of getting students to process information and store it in their LTM for future use. 
· Cognitive science in education


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· Teacher implemented the school’s behaviour policy for two pupils constantly speaking during the lesson. 
· Several children asked for tissues.
· One pupil put his hand up to go to the toilet
· Another pupil put his hand up to ask could he fill up his water bottle
· Pupils had to clean their desks and chairs at the end of the lesson (COVID policy)
· When learning important vocabulary, teacher told pupils to highlight it/make it stand out in their books for future reference
· Scaffolding technique also used. Pupils would be asked to recall certain vocabulary before progressing on to identifying which vocabulary was feminine 
· Praise used 
· Fast paced lesson
· Teacher only had to go and help one pupil who was struggling. This pupil was later called on to answer a simple question which would be scaffolded to a more complex question for another pupil in the class who was assumed to have a better understanding of the work than the previous pupil. 






































Appendix 3: Record 3 

	Date and time, year group: 23.09.21 @ 9:00-10:00am
Lesson 1 of the day (came straight from registration/assembly)
Year 8 mixed ability (KS3)


	Where and When: Context of the observation – subject/AOLE, general classroom context

· Religious Studies
· Female teacher who was quietly spoken, didn’t have to raise her voice throughout the lesson
· No Tas/LSAs present 
· Quiet class, no talking amongst students
· Several pupils off due to sickness
· Term theme for Year 8 Religious Studies: Love 
· Previous lessons had been about the different forms of love
· The lesson prior to today’s was on forgiveness
· Today’s lesson continued with learning about and discussing forgiveness. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

1. At the beginning of the lesson a child put their hand up to ask for a pen which was provided by the teacher. 
2. Child missing. The pupil had been marked ‘present’ for registration yet hadn’t turned up to lesson 1. Another student believed they had gone to the office feeling unwell. 45-minutes into the lesson the missing student in question had been returned to the lesson by the designated safeguard lead. The teacher then went over to the student and talked them through what they had missed and how they should proceed for the remainder of the lesson (15-minutes).
3. Teacher provided handouts of the task on the board for those who could not see it properly. The several pupils who requested a handout were scattered across the classroom, but none were sitting at the very back of the classroom. 
4. Pupil shouting out “That’s like my dog” when watching video clip associated with lesson topic. Teacher shushed the pupil and reminded them about how it was rude to shout out.
5. The 5W’s Task. After learning about a forgiveness case study, the students had to describe the situation using the 5Ws: Who? When? What? Where? Why? Following on from this, an extension task consisted of them having to answer explain questions. There was a model answer on the PowerPoint slide regarding one of the Ws. Students had the opportunity to merely copy it or copy it out and add to it. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Well-being
· Learning theories 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· Starter task: Anagram task that was words associated with what pupils had learnt last lesson (recap)
· Second starter task: Decoding task to determine the theme of today’s lesson. 
· X2 pupils kept their masks on throughout the 1-hour lesson. 
· No behaviour issues.
· Children were in a seating plan.








































Appendix 4: Record 4

	Date and time, year group: 23.09.21 @ 10:00-11:00am
Lesson 2 of the day, straight after lesson 1, last lesson before breaktime
Year 8 set class: Set 2

	Where and When: Context of the observation – subject/AOLE, general classroom context

· Maths’s lesson, topic: long multiplication 
· Pupils were sat in a seating plan 
· ≤25 pupils in the class
· Female teacher, firm but fair teaching practice
· Pupils started of lesson rowdy, chatty and fussy. Teacher had to raise voice
· Lesson was fast paced
· Students were silent while working with minimal discussions increasing as the lesson progressed

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

As pupils started of lesson fussing and chatting, the teacher rearranged the seating plan, moving a handful of pupils. 

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Behaviour Theories/Strategies
· Well-being 

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· Starter activity: Multiplication 
· RUCSAC Technique: 
· R: read
· U: understand
· C: choose
· S: solve
· A: answer
· C: check
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