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[bookmark: _GoBack]Create a thematic resource that is suitable for teachers to use as an inspiration for children for children’s learning (either 3-7 or 7-11 year olds) in a modern curriculum context. Choose a modern artefact as a basis to the work. The resource could include music, drama, dance, art, design, film and/or media activities. Justify your reasoning with references to theorists and relevant current research.
This assignment highlights the importance of creativity through education within a modern primary school setting using elements of the expressive arts. The theme of this resource consists of the Iron Age Celts to which will, therefore, focus on Key Stage Two. Using this theme as a focal point, the expressive arts will be presented around the modern artefact of Portmeirion Pottery (see appendix three) to the alternative of the ancient artefact which is the Snowdon Bowl (see appendix two). 
According to the National Museum of Wales, the Snowdon bowl was founded by student plant biologists in 1974 at Snowdon Mountain, however, it is currently situated in St Fagans (National Museum of Wales, N/A). This artefact resembles a bronze bowl with a Celtic pattern of an animal to which could be portrayed as a cat. The design of the bowl indicates that it originated from the Iron Age whilst the purpose of the bowl has not been identified. Furthermore, there are indications that imply that this artefact was delivered as a religious sacrifice to a specific God (National Museum of Wales, N/A). In comparison to this, the alternative artefact selected for this portfolio is a set of Portmeirion pottery. This specific architecture of pottery was founded by Susan Williams-Ellis in 1960 in Portmeirion, North Wales. Susan Williams-Ellis was also famously known for her art and her love for writing to which the sea held most of her inspiration, much like her father who was an architect (Portmeirion Cymru, N/A). 
According to Portmeirion Cymru (N/A), Portmeirion Pottery is famously admired worldwide and has a selection of unique houseware especially within the Botanic Garden Range which will be the priority of this assignment. Rationally, this theme and artefact were chosen alongside each other due to the reasoning that art and design (in particularly, pottery) is an ongoing art which needs to be emphasised through schooling systems. Therefore, by comparing both artefacts, it allows insight on both historical and linguistic characteristics of the expressive arts whilst implementing the YCC through the Welsh culture in a cross-curricular approach. 
Creativity in education should not be fully operated in a theory-based structure but through practical elements (Wegerif, 2010). However, Wegerif (2010) insinuates that there are limitations within those involved in an education system as it is difficult to define the element of creativity and the thought process that complements it.  Janes (2014) concedes that elements in an individual’s life such as the expressive arts, in particular creating art, enhances a child’s innovative thinking skills as it visually explores various designs that can influence other areas of the curriculum associating with their personal and social culture. Additionally, the human brain undertakes a significant role within a child’s creative thinking as Zadiel (2014) connotes that creativity may be defined as an element that advances further than what an individual feels comfortable with, hence, the idea that creativity can be a skill of survival when aspects of everyday life such as communicating through direct speech is removed.
Bloomfield (2012) synthesises that a creative education through a cross-curricular approach is essential to a child’s learning experience as it develops a subjective and perceptual understanding of the learning and how it can be used through areas that may be considered non-creative. For example, the compulsory areas such as Literacy, Numeracy and the Sciences. Kelly (2013) emphasises that cross-curricular may be considered essential as it links “experience, prior knowledge and new ideas, to develop and refine children’s knowledge and understanding of a subject or topic” (Kelly, 2013:4). Furthermore, this may imply that learners need relevancy and meaningfulness to allow learning that is efficient and sustainable (Jarvis,2009). However, Alexander (2010) argues that teaching and learning is heterogeneous which diverts to the issue that may focus on enhancing irrelevant skills rather than allowing the learners to express the area of learning’s uniqueness, therefore, implying that the integrity has just become an aspect of the curriculum. In contrast to this, the combination of key skills across the curriculum enforcing creativity and expressive arts, as an interior factor to education, signifies a wide curriculum enriched with innovation whilst acknowledging an opportunity for confidence growth for both teachers and learners within a primary school (Janes, 2014).
The artefacts chosen for this assignment, as previously identified, allow an opportunity of the theme of the Iron Age Celts with regards to a Celtic characteristic from the Snowdown bowl. Both pottery artefacts allow opportunities to express the Creative arts in terms of art and design, drama/film, music and dance specifically. 
Art and Design
Firstly, prior to this activity, the learners will have the opportunity to visit the pre-historic site of Castell Henllys which is situated in Pembrokeshire where they will visualise the lifestyles of the Celts by participating in a variety of activities that will be of tremendous benefit to their artefact activities. Janes (2014) synthesises that learners should be entitled to an education involving their culture that intertwines with the stimuli in the primary school. Educational Visits provide inclusive environments as it delivers a range of opportunities for the learners to improve their knowledge and understanding outside of their usual classroom environment (Janes, 2014). Moreover, Castell Henllys positively influences aspects of the YCC in which learners will be “Exploring the creative and expressive arts in Wales and in the broader Celtic Tradition…” (ACCAC, 2003).
This activity will commence over a variety of sessions where the learners will refer to the artefacts of the Snowdon bowl and Portmeirion Pottery. Firstly, as the introduction to the lesson, the learners will learn the elements of art with regards to patterns specifically, shape and colour. They will gradually begin to notice the difference of patterns within the Iron Age to modern patterns with regards to the Portmeirion Pottery. They will also research Celtic patterns in the work of Jen Delyth, a Welsh artist that explores the spiritual essence of Celtic art, to discover a range of Celtic traditional art. The research element of the tasks will allow the learners to “experiment with and examine the methods used by other artists, craftworkers and designers from different; periods; places; cultures…” (DCELLS, 2008). This refers to the curriculum Cymreig as the learners will be researching local art in comparison to old cultured art.  The objective of this activity is that the learners will use their research to design and create an individual piece of pottery, resulting in the learners aiming to achieve the minimum of attainment level 4, enabling them to make comparisons between their work and their research such that “They prepare and develop an idea or theme for their work by collecting and organising visual and other resources”(DCELLS,2008).  According to DCELLS (2008), allowing the children to design and make their individual art ,in comparison to other artists, allows them to develop essential skills such as thinking and communication, as the children will have to discuss their findings and designs in groups in order to conclude their personal designs. Bloomfield (2012) and Janes (2014) acknowledge the importance of admiring artists as it enables the children to improve their creativity, whilst emphasising that the knowledge of the process of art is an essential attribute, as they are then able to appreciate and reflect on their own individual pieces of work as well as other’s.  Bloomfield (2012) also synthesises that it is the responsibility of the learner to perceive of ideas and transform them in to improved transformations with the additional ideas from a prudent educator, which complements Vygotsky’s ‘Zone of Proximal Development’ such that when the learner participates in this task, applying assistance when required will be of tremendous benefit to the individual, encouraging them to progress and succeed at the task. 
The research process of this activity will continue for a number of lessons in order for the learners to gain insight on the difference of the elements (i.e. patterns/shapes/tone/colours) and will commence in groups of 6. Each group will have an A3 piece of paper to record their findings in order to compare the similarities and differences. the understanding of the elements in order to design their own piece of pottery. The discussions that will commence within groups will have an element of a cross-curricular approach as the Literacy and Numeracy Framework document (2014) states that when progressing ideas and information, the learners should be able to “explain information and ideas using relevant vocabulary” (Learning Wales, 2014). Therefore, the use of literacy skills through oracy and listening will be enhanced when analysing and reflecting both their designs and the work of the artists. The YCC highlights the work of the artists promptly through this session as the curriculum Cymreig provides learners with the understanding and commemorates the current twenty-first century life in Wales (ACCAC, 2003). For instance, the use of Portmeirion Pottery in comparison to the Snowdon bowl would demonstrate how sustainable and equipped Wales has become across the centuries in which needs to be encouraged throughout the education system (ACCAC, 2003). Consequently, there is a slight dispute with the YCC such that according to Estyn (2017), y Cwricwlwm Cymreig is not being embedded in to an education thoroughly. In fact, Estyn (2017) emphasises that the history of Wales alongside the YCC should be considered within any sector of learning and should provide materials that implement the Welsh culture whilst allowing opportunities for the learners to analyse the diverse periods of culture in Wales. Hence, the distinctive contrast between the Portmeirion pottery, the Snowdown bowl and the Celtic art by Jen Delyth.  This is essential as children will harmonise with the current environment around them (Bloomfield, 2012) in order to convey their emotional creativity, therefore, expanding their current knowledge on the world around them may expand their thoughts and feelings further. Additionally, Bloomfield (2012) analogises that a classroom reflects the outside world supplying learners with advanced technology and information about artists, however, Bloomfield (2012) states that “the most powerful way of helping children to comprehend the work of other artists is through their own practical experiences of art-making…” (Bloomfield and Childs, 2012, p.89). This emphasises that allowing the learners to partake in elements of expressive arts to perceive understanding will complement their individual skills and creativity development which links to the art lessons when creating the three dimensional pottery using clay. Furthermore, it is also significant to ensure that learners are equipped with reasonable materials such that it is the role of the teacher to ensure that they would complement the knowledge and individual progress of each learner. Hence, learners will have the most beneficial lesson through producing their pottery as they will be enabled to use the clay to fulfil their investigative skills of texture and shape. This investigation of skills with texture would link to the class visit to Castell Henllys as they would experience the different materials that Celts would have used and how they would have been produced. Provided that the learners have gained enough knowledge on the artefacts’ designs and the theme of the resource whilst having a design themselves, the teacher will model the construction with clay to ensure that the learners have enough knowledge on the practical art. On the other hand, Edwards (2013) and Wilson (2009) emphasise that allowing the children to investigate with their materials is a much more beneficial than modelling alone as creative arts cannot be transferred. This will be presented in the lesson plans (see appendix four). 
 Similarly, this enables the learners to be critical when designing and creating their designs implying that once an individual has understanding of the elements of art and perceive their own individual thoughts, they are able to gain insight on the purpose of art. On the other hand, this aspect depends on each individual’s level of determination within art rather than the level of artistic skills they have (Bloomfield, 2012) hence that art originates from the imagination of the learner. 
Physical Education- Dance
This lesson will follow on from the educational visit and the previous lesson to keep the Celtic theme. It will commence by including characteristics from physical education where dance is currently held in the current curriculum, such that the Physical education framework encourages learners to acquire skills that offer “opportunities to be creative and imaginative in gymnastic and dance activities” (DCELLS, 2008b). The purpose of this lesson is to create a warrior dance that the Celts would have used in the time of the Iron Age, thereby, allowing the learners to perceive themselves in a role of the Celts. They will have prior knowledge from Castell Henllys where they would have participated in activities that would have been directed by the organisation. However, this would be a production led by the children. This activity has the opportunity to be taught through the use of outdoors but depending on weather circumstances, it may be taught within a sports hall as according to Edwards (2013), outdoor learning is a stimulating factor of education creating an engaging environment. Hence, the learners will be able to adapt to their surroundings allowing them to develop their skills and ideas. It is considered that outdoor learning may allow the learner to respond to their learning through the use of cross-curricular and outdoor learning in a format that they may have not been possible within a standardised classroom (Edwards, 2013).  Allowing room to develop skills through expressive arts is essential within a primary school as it enhances the learner’s personally, socially and intellectually (Bloomfield and Childs, 2012). Similarly, providing an environment where individuals can develop will be a key element within Donaldson’s (2015) Successful Futures where dance may be considered as an Expressive art that enhances imagination and improvisation. 
In contrast to this, the lesson would commence teacher led through introductory individual warm ups where the teacher would organise warm up routines, such as recognising different movements and how to proceed in to the next such that learners will move to the music but when the music is stopped, they will have to choose a shape discussed to transfer in to depending on their movement. According to Barnes (2015) and Gardner (1993), modelling these actions at the start of the lesson is essential for a child’s learning as children will recreate the actions that have been demonstrated. It is essential that when introducing the movements of the warm-ups, they have a safe environment around them implying that this activity would require the learners acknowledging the importance of personal space (Edwards, 2000). Therefore, they would have to visualise themselves as if they were in an “imaginary space bubble” (Edward, 2000, p. 135). After this, they would then discuss the recent visit whilst modelling examples of warrior dances. 
The main activity of the lesson focuses on the learners working in groups to create their warrior dances. This would require the learners to use their problem solving skills as according to DCELLS (2008b), learners will use their communicative skills to discuss their ideas whilst considering the remainder of the groups’ opinions strengthening the group’s ideas and performance. This activity would highlight the learner’s initiatives as it would be purely led by the pupil’s inspiration and experimentation (DCELLS, 2008b). The learners will be required to record their ideas on a mind map so that they can sequence their movements allowing them to follow their own decisions, which Donaldson (2015) intends in the new curriculum, that learners are given the ability to choose their own learning (Successful Futures, 2015). 
The materials needed for this lesson may depend on the learners’ routines. However, there would be a range of materials such as their pottery from the previous lesson, nylon juggling scarves and anything suitable within the indoor and outdoor environment that they could implement. An activity such as this would demonstrate all of Donaldson’s (2015) four purposes as individuals will have a meaningful and engaging learning experience, in order to contribute to their education embedding other areas of learning and enhance creativity. Allowing the children to use the outdoor environment for their warrior dances will improve their ‘health and Well-being’ (Successful Futures, 2015).  Appreciating the learners’ well-being in creativity also requires the children to decide amongst themselves the roles of the group. For instance, a learner could still enhance creativity from pursing the role of a choreographer through experimentation (Wilson, 2009).  
The intended value for this lesson is that dance reflects the culture and lifestyle of the individual’s nations making it thereby inclusive to the YCC (ACCAC,2003). Particularly, for this assignment, the Celtic theme may influence the children to traditionally follow Celtic warrior dances and work together to amend them. Once practiced, the learners will perform their ideas in front of the class within the plenary for a whole class discussion to take place. This gives learners the opportunity to reflect on their own work and the work of other’s, thereby, valuing the elements that they can improve and progress. According to Desailly (2012), ensuring the learners reflect on the creativity of their own and others’ is an essential quality of teaching.  Additionally, the learners will develop their Digital Competency skills throughout this activity as they will need to film their warrior dances in order to evaluate their work “through the creation of ideas and strategies to improve the impact of their work” (DCELLS, 2008b).Perhaps, it may be essential to perceive of AFL strategies through the lesson, therefore, setting a format to regain their attention may be through choosing a particular song in which they have to ‘freeze’ or using a clapping method.  

Drama
Drama is a significant attribute to a child’s education enabling learners to express their creativity almost simultaneously to any other skill across the curriculum (Desailly, 2012). Drama has been chosen to enhance the Celtic theme and the artefact such that the children will work together as groups and individually to undertake role play. The learners will be able to choose a role of a Celtic tribe to initiate a Celtic Family and how the learners acquire the skills to portray these characteristics, will allow the surrounding audiences to clarify what era this performance is situated from (Bloomfield and Childs, 2012). As the current curriculum will be shifting towards Donaldson’s (2015) Successful Futures, the context of expressive arts through drama and Media will be enhanced in the new curriculum. Therefore, this activity allows adaption to the new curriculum particularly as the children will have to use their Language, Literacy and Communication skills (Donaldson, 2015) to create scripts that are suitable for their performance whilst equipping the skills to use film to record their dramas. 
The teaching from the educator throughout this lesson will be minimalised, except the modelled warrior dances found at the start, alongside the warm up activities simply because the learners will benefit more from the understanding of their own work (Barnes, 2015). However, the warm up activities would consist of drama games such as “Who am I?” in order to engage the learners by allowing them to experiment and explore various characters.  Furthermore, this activity would enquire activating the prior knowledge on the Celts which would promote ESDGC in terms of identity and culture such that this activity influences the understanding of how the Celtic culture and lifestyle was portrayed (Welsh Assembly Government, 2008). 
Additionally, this activity would be taught in an environment set appropriately to the task to “encourage imaginative play and interpretation” (Janes, 2014) as these areas of learning are meant to inspire learners across the phases. Hence, the layout of the learning experience will be in a decorated hall in order to influence the drama. This would influence the cross-curricular approach as this activity would offer an opportunity for Welsh Language to be improved within their scripts due to the Celtic background thereby making it inclusive and inspiring. Through this Drama session, there is a huge emphasis that learners may become “ambitious, capable learners/ enterprising, creative contributors/ ethical, informed citizens” (Donaldson, 2015), therefore, expressive arts is considered a successful attribute to a child’s success. 
Drama is closely associated with the LNF document, such that oracy may be considered an attribute, as the learners will be required to listen within their groups and respond (Learning Wales, 2014). Correspondingly, this would be a tremendous opportunity to develop their personal and social skills as they will be working together to consolidate their understanding. In contrast to this, Bloomfield (2012) synthesises that the learners’ written skills are also important within drama as their script is the interior of their performance as it holds insight on the development of each character within their ideas. To develop their character’s attributes further, each group will be given an image associated with the theme , Celts, as pictures are a rich stimulus in narrating the events that occur (Janes, 2014). These photos will help prompt the learners in to setting the scene which will achieve the success criteria of the lesson, such that the learners will value the history of their Celtic background by producing and performing a performance that will approximately last five minutes. Along with this, Bloomfield (2012) and Janes (2014) conclude that a role play activity will enable the learners to improve their confidence skills across the curriculum, in particular the expressive arts, where learners will become more comfortable with the factors of drama where they will gain knowledge on the various movements and have critical awareness which will then achieve the Success Criteria of the activity. 
Critical awareness will be influenced throughout the teaching of the lesson as the children will be encouraged to reflect on their own work, as well as the work of others, in order to evaluate their pieces through listening to the pieces and observing how the children move and express themselves (Bloomfield, 2012).  In order to provide a comfortable environment for the learners to self-reflect on their performances, this activity will have the opportunity for media and digital competency where backdrops will be a prudent choice in order to use an electrical device to portray the period of time where their performance will be set as technology is a familiar environment to the learners (Barnes, 2015). In addition, the environment will have the learner’s artefacts placed around the hall, thereby, making it inclusive for all learners to participate as Barnes (2015) synthesises that the environment and the items provided will be the “motivation, focus, purpose and product of learning across the curriculum” (Barnes, 2015,p. 126). 
Conclusion
To conclude, expressive arts through the use of an artefact is a significant factor of a learner’s education as it demonstrates an opportunity for a discussion on the background of the object to the current day (Janes, 2014). Additionally, according to Janes (2014), an education without the visual arts results in an unsuccessful future of learning complementing the assumption that education systems dampen creativity. However, the activities produced for this resource will allow inclusivity to the surrounding areas of the learning of expressive arts, accompanying Donaldson’s (2015) Successful Futures, such that the enhancement of the dimension of Wales alongside the Curriculum Cymreig will have a much more sustainable future (Donaldson, 2015).  Donaldson (2015) concludes that lessons in the new curriculum will involve the need for expressive arts where the learners will require an education that is “relevant and engaging, with more practical lessons” (Donaldson, 2015, p. 17) as currently, it is stated that the education system needs a fundamental change as current standards in Wales are considered to be poor. The standards may be raised when integrating the Arts into an everyday education, constantly encouraging the learners to deepen their knowledge and experiences, allowing the opportunity to enhance their educational skills (Bloomfield and Childs, 2012). This heightens that as the need for expressive arts increases, the emotional and cultural understanding of the world is enhanced as demonstrated when Janes (2014) describes Professor Gardner’s ‘Frames of Mind’ theory (Janes, 2014, p. 7). Furthermore, according to Unicef ( N/A) UNCRC Article 31, it is the learner’s human rights to engage in activities concerning their cultural backgrounds or artistic attributes through the medium of play and creative thinking. Supporting this, Holland (2018) synthesises that article 31 allows the learners to have an enriched education whilst granting them the opportunity to exceed their abilities and permits them to value guidance from those around them which according to Bloomfield (2012) and Janes (2014), is beneficial to reformulating the lesson objectives based on their skills achieved assessed by the educator. However, Bloomfield (2012) addresses that if the teacher does not supply the accurate knowledge on each section of the Expressive Arts intertwined, then, the learners may not benefit from each creative attribute of the curriculum. Lastly, using an artefact as the basis of education through creativity, provides the learning of skills that equip learners for an innovative future as according to Desailly (2012), creativity complements the academic sections of the national curriculum, therefore, in order to gain insight on their spiritual and social skills, creativity needs to be taught at a wider depth to allow their imagination to grow. Desailly (2012) also notes that allowing the pupil to have a voice in what is being taught may be more engaging for them, however, it is the combination of materials and the level of engagement within a task that welcomes the learner thereby making it essential that appropriate materials are used to complement the elements of learning through all Expressive Arts as well as the necessary knowledge. 
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