
Draft Professional Practitioner (1,573 words) 

A professional practitioner in early years education has a range of responsibilities all 

of which aim to support and promote children’s development and learning. They are 

qualified individuals who provide high-quality care, learning and development 

opportunities for children from birth to five years old using evidence-based 

knowledge (Skills England, 2026). Effective practitioners must be able to identify and 

meet the diverse needs of children and their families, be open and adaptable to new 

ideas and change, and have a strong sense of values. These qualities contribute to 

effective practice by enabling practitioners to use their professional knowledge, 

collaborate effectively with others, and use reflective decision-making to support 

children's individual needs (Gasper, 2015). These professional attributes support the 

development of positive relationships with families, allowing practitioners to adapt 

their knowledge and approaches to meet individual family needs. 

The significance of professional practice is highlighted by the Early Years Foundation 

Stage Framework (EYFS), which emphasises the role of a professional practitioner 

in supporting children’s learning, development, safeguarding, and welfare 

(Department for Education, 2026a). Similarly, the United Nations Convention on the 

Rights of the Child (UNCRC) provides a foundation for professional practice by 

recognising the rights of children to participation, protection, and equity.  

This assignment will explore the importance of professional values, effective 

communication and multi-agency working, and observation-informed planning, while 

evaluating how they contribute to meeting the needs of children in early years 

education. 

Professional values are the standards, ethics and beliefs that underpin professional 

practice which guide and inform practitioners to make decisions in the best interest 

of children. In early years education, these values include care, equality and 

inclusion, respect, confidentiality and child-centred practice (Powell, 2010; The 

Children’s Trust in North East Lincolnshire, 2016; Johansson and Einarsdottir, 2018).   

Professional values differ from laws and rules because laws create boundaries and 

requirements whereas values are what guide ethical decisions, as argued by the 

CIPD (2023). This suggests that effective practice requires more than simply 

complying with legislation and that a practitioner should use their professional values 



to interpret policies to respond effectively and appropriately to situations and best 

support the needs of the child and their wellbeing. 

One of the most significant professional values is inclusion and diversity. Inclusive 

practice aims to ensure all children, regardless of their background, abilities or 

needs, can participate and achieve. Practitioners should value diversity, support 

every child and remove barriers to participation (Early Years Alliance, 2025). The 

importance of this value is reinforced by the EYFS (2026) which emphasises that 

practitioners should provide “equality of opportunity and anti-discriminatory practice” 

(Department for Education, 2026a). This is further reinforced by the Equality Act 

2010 which requires organisations to "take steps to meet the needs" of individuals 

with protected characteristics. When applied in practice, this means that practitioners 

should remove barriers to learning and adapt their working environment to ensure all 

children have the same access to learning and development. 

The significance of this value is further emphasised by the UNCRC (1989). Article 2 

establishes children's right to protection from discrimination, while Article 3 requires 

that the best interests of the child need to be the focus in all decisions that affect 

them. These principles further emphasise practitioners' responsibility to create an 

inclusive environment where individual differences are recognised and respected. 

This is especially important when working with children with additional learning 

needs. The SEND code of practice (Department for Education and Department of 

Health, 2024) states that all children regardless of their needs are “entitled to an 

education that enables them to achieve the best possible educational and other 

outcomes”, further emphasising the importance of inclusive practice in education. 

The SEND code of practice also demonstrates the importance of observation and 

responsive practice when discussing inclusive practice. By observing and assessing 

all children it allows for the early identification of children who need additional 

support. Early intervention and appropriate support can significantly improve 

developmental and educational outcomes by creating individualised support which 

removes barriers to learning that an ALN child may face in a standard learning 

environment. In order to provide inclusive support and identify additional needs at an 

early stage, practitioners must use effective observation and assessment processes. 



Observation therefore becomes a key aspect of professional practice in meeting 

children's individual needs. 

Observation is a fundamental aspect of effective planning because it helps 

practitioners to understand the children’s interests, development and progress (Early 

Education, 2021). For this reason, planning should be informed by observations to 

create a learning environment that has the interests and needs of the children as the 

centre of focus and create appropriate support to remove any barriers or difficulty a 

child may have to learning, rather than following a predetermined curriculum. This is 

supported by the EYFS (2026) which argues that observations should be a useful 

and meaningful tool for practitioners rather than being seen as mandatory 

paperwork.  

As mentioned earlier, observation-informed planning places the child at the centre of 

the learning and planning. Early Education (2021) argues that “effective practice 

starts with the child”, further supporting the view that planning should come from 

practitioners’ observations of the child’s interests and experience with learning and 

not from a predetermined curriculum. This reinforces the value of responsive 

planning to meet the individual needs of children in education because children 

develop and learn in different ways. 

 Article 12 of the UNCRC (1989) states that children have the right to express their 

views and be taken seriously, especially when a decision concerning them is made. 

By using observation-informed planning a practitioner can support this right by 

incorporating the children’s interests and preferences into their learning environment. 

This also promotes children’s participation in their own learning and development 

and creates more meaningful experiences for the children. 

Additionally, observation-informed planning contributes to continuous development 

and improvement. The Birth to 5 Matters Observation, Assessment and Planning 

cycle (2021) explains that in order to create effective and relevant support and 

opportunities for a child, a practitioner must first observe and then assess children. 

This suggests that observation and planning should be used as one connected 

process, as opposed to two separate processes. 

However, observations can be influenced by practitioner bias (Louis and Betteridge, 

2020). To combat this, practitioners should collaborate with parents and colleagues 



to obtain a broader understanding of the child from different perspectives, to create 

the best support for their learning (Department for Education, 2021). By including 

multiple perspectives, practitioners can make more informed decisions and planning 

choices to meet the individual needs of the child. 

Communication with parents and families enables practitioners to gather valuable 

information which helps gain a better understanding of a child’s needs, allowing for 

more effective and individualised support for the child’s learning and development 

(Early Education, 2021). The EYFS (2026) states that children benefit from strong 

partnerships between practitioners and families, highlighting the importance of 

effective communication in supporting children’s learning and wellbeing. 

Communication is also key to effective multi-agency working. The importance of 

different professionals working together is emphasised by the Department for 

Education (2026b), which explains that multi-agency working helps in protecting and 

promoting the welfare of children. Similarly, the SEND code of practice further 

emphasises the need for education and health and social care workers to work 

collaboratively to provide the appropriate support (Department for Education and 

Department of Health, 2024). This demonstrates that children benefit from multi-

agency working, especially those with additional learning needs, as it allows for a 

deeper understanding of the child which can help develop more effective support for 

the child’s individual needs and allow for earlier identification of additional needs or 

interventions.  

Effective communication and multi-agency working also support children’s rights 

under the UNCRC (1989). Article 3 states that the best interests of the child should 

be the primary consideration in decisions affecting them, while Article 12 recognises 

the child’s right to express their views and for them to be taken seriously. In practice, 

effective communication allows practitioners to listen to children and their views, 

enabling them to participate in decisions that affect them, while multi-agency working 

ensures that the wellbeing of the child is the main priority when making decisions 

regarding their education and development.  

However, the most significant challenge with multi-agency working is concerns 

regarding confidentiality. The Department for Education (2026b) emphasises that 

effective multi-agency working relies on sharing information between professionals to 



protect and promote a child’s welfare, therefore practitioners must make decisions 

on the appropriate information that needs to be shared with other professionals or 

colleagues. If the appropriate information is not shared, that could result in a child 

with additional learning needs being overlooked and not gaining the support they 

need. Alternatively, if an excessive amount of information is shared it could impair 

trust built with families. Therefore, practitioners must balance confidentiality concerns 

with their responsibility to act in the child’s best interests (UNCRC, 1989), while 

ensuring the relevant information is shared appropriately to safeguard and promote 

children’s welfare (Department for Education, 2026b). 

In conclusion, professional practice is vital in meeting the needs of children in early 

years education. Professional values, particularly inclusion and diversity, provide the 

ethical foundations for practice, while observation-informed planning ensures that 

practitioners are reflective and responsive to children's individual needs and create 

learning environments that support the children’s individual needs and interests. 

Communication and multi-agency working further strengthen appropriate support for 

children by allowing collaboration between families and professionals. Overall, 

professional practitioners are essential in supporting and promoting children’s 

learning, welfare and participation through child-centred practice.  


